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ABSTRA CT  

This study explores how headteachers’ management practices influence the academic 

achievement of learners in selected public junior high schools within Tamale Metropolis.  

It looks at particular practices, their effects on learning outcomes, and implementation 

issues. It is based on ideas of educational management and leadership.  Within a pragmatic 

framework, a convergent parallel design was used in a mixed-methods approach.  While 

questionnaires were used to collect quantitative data, headteachers and teachers were 

interviewed to obtain qualitative insights into their experiences and perceptions on 

learners’ academic performance. Using a census sampling technique, the study involved 

100 participants, including 10 headteachers, 80 teachers, and 10 parents. The study 

focused on headteachers, teachers, and parents from ten chosen schools. Data collection 

methods included questionnaires, interviews, and observations, and analysis was done 

using descriptive statistics and thematic interpretation. The results show that head 

teachers use a variety of tactics, including collaborative decision-making, resource 

allocation, instructional monitoring, teacher professional development, and active parent 

and community participation.  By improving instruction, encouraging discipline, and 

creating encouraging learning environments, these strategies have positive effects on 

academic achievement.  Nonetheless, a number of issues were noted, such as poor 

instructional resources, high student-teacher ratios, a lack of financing, a lack of parental 

participation, and opposition to reform.  These limitations prevent leadership initiatives 

from being fully effective. To address staffing and infrastructure shortages, the study 

suggests policy changes, more school-community collaboration, strategic resource 

mobilisation, and focused headteacher capacity-building programs.  In public junior high 

schools, these strategies are crucial for raising academic achievement and management 

efficacy. 
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 CHAPTER ONE  

INTRODUCTION   

1.1 Background to the Study  

Education is universally acknowledged as a critical driver of social transformation, 

human capital development, and national progress. In the 21st century, the realization 

that education is indispensable to global development has become more apparent than 

ever. As Fia (2023) assert, education fosters creativity, innovation, and discovery, all of 

which are essential for eliminating poverty and advancing prosperity. This conviction 

underpins the United Nations' Sustainable Development Goals (SDGs), where "quality 

education" is recognized as Goal Four, serving as a foundation for achieving other 

developmental aspirations. In Ghana, as in many countries, education is not only seen as 

a pathway to socio-economic transformation but also as a tool for national integration, 

civic responsibility, and global competitiveness. 

The centrality of education to national development is well illustrated in contemporary 

global economies. Donkoh et al (2023) highlight that the wealth of nations no longer 

depends primarily on natural resources such as oil, gold, or cocoa, but on the quality of 

educated men and women who drive innovation and technological advancement. 

Countries such as Germany, China, Japan, and the United States have consistently 

invested in high-quality educational administration and management, which explains 

their superior learner outcomes compared to developing nations. For emerging 

economies such as Ghana, this highlights the urgent need to strengthen educational 

leadership and management practices at all levels to enhance the quality of human capital. 

Basic education, as the foundation of the educational ladder, is particularly important in 

this discourse. It equips learners with essential literacy, numeracy, and problem-solving 
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skills necessary for further education and national participation. In Ghana, the 

government has consistently emphasized basic education as the cornerstone of national 

development policies (Ifesiokwu, 2021). Yet, concerns persist regarding the quality and 

outcomes of basic education, especially in junior high schools (JHS). Despite significant 

investments, variations in academic performance remain a pressing issue, raising 

questions about the effectiveness of school leadership and management practices in 

ensuring quality learning outcomes. 

The goal of educational management is to optimize both human and material resources 

in order to improve teaching and learning processes. Olson (2015) emphasizes that 

improved educational management translates into improved learner outcomes, since 

effective management creates an enabling environment for instruction. Global 

comparative studies such as the Program for International Student Assessment (PISA) 

have repeatedly underscored the link between strong educational management and 

superior learner achievement. In this regard, educational stakeholders in Ghana are 

increasingly urged to prioritize the management capacity of schools, since effective 

leadership is crucial in ensuring that investments in education translate into meaningful 

outcomes for students. 

As the administrative leaders of basic schools, are pivotal to this agenda. They are 

responsible for shaping school vision, supervising instruction, allocating resources, 

ensuring discipline, and fostering positive school-community relationships (Donkoh et 

al., 2023; Grissom et al., 2021). Their practices determine the extent to which schools 

meet societal expectations and learners achieve academic success. Research shows that 

headteachers who emphasize instructional supervision, continuous professional 

development, and collaborative leadership create environments that enhance teaching 

effectiveness and improve learner learning outcomes (Malunda et al., 2016) In Ghana, 
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however, the leadership capacity of headteachers is often constrained by resource 

shortages, large class sizes, inadequate infrastructure, and limited professional training 

opportunities. 

Parental involvement is another factor that significantly influences student achievement. 

Brew et al (2021) argue that financial support, home supervision, and parental 

encouragement contribute meaningfully to learner performance. Similarly, Teixeira et al 

(2017) observe that the economic, psychological, and social environments provided by 

parents are critical to learning outcomes. Nevertheless, in many Ghanaian communities, 

parental involvement in education is limited, leaving headteachers and teachers to 

shoulder disproportionate responsibilities for learners' performance. 

The challenge of poor learner achievement is particularly visible in the Tamale 

Metropolis, where wide disparities exist among junior high schools. While some schools 

consistently excel in the Basic Education Certificate Examination (BECE), others 

perform below expectations (Owusu et al., 2019). This variation raises concerns about 

the leadership and management practices of headteachers, since effective management 

has been shown to be a major determinant of learner achievement across educational 

contexts (Leithwood et al., 2020; Malinen & Savolainen, 2016). In South Africa, for 

instance, leadership development programmes have improved secondary school 

performance, while Senegal's School Improvement Plans (1996) empowered 

headteachers to apply entrepreneurial strategies to enhance resource mobilization. These 

experiences illustrate the potential of strong leadership to transform school performance, 

suggesting that Ghanaian schools may equally benefit from more effective management 

practices. 

Resource availability also plays a crucial role in student achievement. Kabay (2021) 

demonstrates that schools lacking basic learning resources record poorer examination 
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outcomes and higher repetition rates. This situation resonates with many public JHS in 

Ghana, where shortages of teaching and learning materials, overcrowded classrooms, and 

inadequate infrastructure constrain headteachers' ability to provide quality education. 

Equally important is continuous professional development for teachers. Kenyan 

experiences with in-service teacher training reveal that such interventions can 

significantly improve instructional practices, leading to better student outcomes. Thus, 

the role of headteachers in facilitating professional development and creating 

opportunities for teacher growth is fundamental. 

Effective time management within schools further contributes to learner achievement. 

Waweru and Orodho (2014) emphasize that when teachers focus more on instructional 

activities rather than administrative tasks, learning outcomes improve. Nzoka and 

Orodho (2014) reinforce that schools that maximize instructional time achieve higher 

standards. This underscores the responsibility of headteachers in ensuring that teaching 

and learning remain the core focus of school operations. 

Despite these insights, Ghana's education system continues to grapple with systemic 

challenges. Government reports and scholarly assessments indicate that while resources 

are allocated to improve access and infrastructure, the outcomes often fall short due to 

weak management, inadequate supervision, and poor accountability mechanisms 

(Ministry of Education Assessment Report, 2022; Nwagbara et al., 2024). Without strong 

leadership at the school level, these investments are unlikely to yield significant 

improvements in learner performance. 

Scholars such as Mbune et al (2024) affirm the strong correlation between educational 

management and learner performance. However, gaps persist in understanding how 

headteachers' specific management practices influence academic outcomes in Ghanaian 

basic schools. Much of the existing literature emphasizes resource allocation, teacher 
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motivation, and parental involvement, but little attention has been paid to the direct 

contributions of headteachers' leadership and management practices to learner 

achievement in local contexts such as Tamale. As Koutsiouri and Sarakinioti (2024) note, 

rising enrolments, resource shortages, and complex school environments make 

management increasingly difficult, underscoring the need for empirical studies that 

explore these dynamics. 

Given this context, it becomes imperative to investigate how headteachers' management 

practices contribute to academic performance in Ghana's junior high schools, particularly 

in the Tamale Metropolis where disparities in outcomes are striking. This study therefore 

seeks to examine the specific management practices employed by headteachers, assess 

their contributions to learner academic outcomes, and explore the challenges they face in 

implementing effective strategies. By doing so, the study not only addresses a gap in the 

literature but also provides practical insights for policymakers, educational leaders, and 

communities committed to improving academic standards in public junior high schools. 

1.2 Statement of the Problem 

Despite sustained government investments and policy reforms aimed at improving 

educational quality in Ghana, academic performance at the basic school level remains a 

persistent concern. The Ministry of Education Assessment Report (2022) reveal that, 

although significant resources have been directed toward improving access and equity in 

public schools, learning outcomes, particularly in junior high schools (JHS), have been 

disappointing. Poor results in the Basic Education Certificate Examination (BECE) 

continue to cast doubt on the effectiveness of current management and supervisory 

structures. This raises questions about whether weaknesses in leadership and 

management at the school level contribute to the problem. 
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In theory, Ghana has developed ambitious educational goals and strategic programmes 

to enhance learning outcomes. However, these initiatives often lack effective systems of 

monitoring, evaluation, and supervision to ensure successful implementation (Gwija, 

2016). Consequently, inconsistencies in instructional delivery, inadequate accountability, 

and poor adherence to educational standards undermine the intended outcomes. While 

funding shortfalls, inadequate infrastructure, and shortages of qualified teachers have 

been widely cited as contributing factors (Donkoh et al., 2023; Nwagbara, Ibeawuchi & 

Stewart, 2024), less attention has been given to how leadership practices at the school 

level shape the teaching and learning process. 

Research across diverse educational contexts underscores the importance of effective 

leadership in enhancing student achievement. Grissom et al (2021) observe that the 

quality of headteachers is one of the most important determinants of pupil outcomes, 

teacher retention, and school climate. Similarly, Leithwood et al (2020) establish that 

effective instructional leadership has a direct impact on learner achievement. Yet, in 

Ghanaian public basic schools, there is limited empirical evidence linking headteachers' 

management practices to learners' academic performance, particularly in the northern 

regions. 

In the Tamale Metropolis, the issue is especially concerning. Academic performance 

across junior high schools remains inconsistent: some schools demonstrate commendable 

outcomes, while others consistently underperform (Owusu et al., 2019). This variation 

raises important questions about the role of headteachers' management practices in 

shaping school outcomes. If all schools operate under the same Ghana Education Service 

(GES) policies and national curriculum, why do such disparities in performance persist? 

Could differences in leadership and management practices at the school level account for 

these gaps? 
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Parental engagement further complicates the picture. While scholars such as Brew, 

Nketiah, and Koranteng (2021) argue that parental involvement significantly enhances 

student achievement, Gwija (2016) points out that Ghanaian schools often lack structured 

mechanisms to involve parents meaningfully in school management. This suggests that 

headteachers' ability to mobilize and integrate parental participation into school life may 

be an overlooked determinant of learner outcomes. 

Moreover, the challenges confronting headteachers in public JHS are multifaceted. These 

include inadequate teaching and learning materials, high pupil-teacher ratios, limited 

financial resources, and resistance to change among staff (Malunda et al., 2016; 

Koutsiouri & Sarakinioti, 2024). While such structural challenges are well documented, 

little is known about how headteachers in Tamale navigate these constraints, what 

management practices they employ, and how these practices ultimately affect learners' 

academic achievement. 

Thus, the central problem is that although school leadership is globally recognized as 

critical to learner achievement, in Ghana and particularly in the Tamale Metropolis — 

there is limited empirical knowledge on how headteachers' management practices 

contribute to or hinder learners' academic performance. The literature has largely focused 

on structural inputs such as funding, infrastructure, and staffing, with little emphasis on 

the leadership practices of headteachers who are at the forefront of managing schools. 

This gap in knowledge limits policymakers' and stakeholders' ability to design 

interventions that strengthen leadership at the school level. 

Therefore, the problem this study seeks to address is the lack of empirical evidence on 

the contribution of headteachers' management practices to learners' academic 

performance in public junior high schools in the Tamale Metropolis. Without such 
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evidence, efforts to improve learning outcomes risk overlooking one of the most critical 

levers of change in education: effective school leadership. 

1.3 Research Objectives  

1.3.1 Main objective  

The main objective of this study is to explore the contributions of public-school 

headteachers' management practices on learners' academic performance in Tamale 

Metropolis.  

1.3.2 Specific research objectives   

1. To examine the specific management practices employed by public headteachers 

of Junior High Schools in the Tamale Metropolis.  

2. To assess the contributions of the management practices to the academic 

performance of learners in the public schools in the Tamale Metropolis.  

3. To identify the challenges faced by the headteachers of the public Junior High 

Schools in implementing effective management practices in the Tamale 

Metropolis. 

1.4 Research Questions  

What is the contribution of the management practices of heads of schools on learners' 

academic performance in public Junior High Schools in the Tamale Metropolis?  

1.4.1 Specific questions  

1. What specific management practices are employed by heads of public Junior High 

Schools in the Tamale Metropolis?  

2. How do the management practices contribute to the academic performance of 

learners in the public Junior High Schools in the Tamale Metropolis?  

3. What challenges do headteachers of public junior high schools in Tamale 

Metropolis face in implementing effective management practices? 
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1.5 Significance of the Study  

This study is significant because it addresses a critical gap in understanding how 

headteachers' management practices influence learners' academic performance in public 

Junior High Schools in the Tamale Metropolis. By focusing on the role of school 

leadership in shaping learning outcomes, the study contributes to educational 

management literature in Ghana, where limited empirical work has been done on this 

subject. 

First, the study is important to policymakers and the Ghana Education Service (GES), as 

it provides evidence-based insights into the effectiveness of headteachers' leadership 

practices. The findings will help inform leadership training programmes, capacity-

building initiatives, and policy reforms aimed at strengthening school management and 

supervision. 

Second, the study benefits headteachers and teachers by highlighting management 

practices that foster effective teaching and improved learner achievement. It will serve 

as a guide for adopting strategies such as instructional supervision, collaborative 

decision-making, teacher professional development, and resource mobilization, which 

are essential for enhancing school performance. 

Third, the study is useful to parents and community stakeholders, as it underscores the 

importance of school-community partnerships and parental involvement in promoting 

learner achievement. By drawing attention to collaborative practices, the research 

encourages stronger engagement between schools and their communities. 

Finally, the study contributes to academic research and scholarship by filling a gap in 

Ghana's educational management literature. It offers a localized analysis of how 

leadership practices contribute learner outcomes in Tamale, thereby serving as a 
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reference for future studies in other parts of Ghana and similar contexts in sub-Saharan 

Africa. 

In sum, this research is significant because it not only advances theoretical knowledge 

on educational leadership but also provides practical recommendations to improve 

management practices, enhance learner performance, and strengthen the overall quality 

of basic education in Ghana. 

1.6 Delimitations 

This study was delimited to the contributions of public school headteachers management 

practices on learners' academic performance in Tamale Metropolis. It was also delimited 

to challenges of headteachers management practices of public Junior High Schools in 

the Tamale Metropolis.   

1.7 Limitations 

Despite these limitations, the study focused exclusively on public Junior High Schools 

in the Tamale Metropolis. Due to time and financial constraints, the respondents were 

limited to headteachers and teachers, which restricts the extent to which the findings can 

be generalized. Additionally, there is a potential concern regarding the trustworthiness 

of the data, as some teachers might withhold full transparency for fear of victimization. 

To address this, respondents were strongly assured of the confidentiality of their 

responses to mitigate this issue and encourage honest participation.  

1.8 Organisation of the Study  

Chapter One is the introduction to the study, made up of the background to the study, the 

statement of the problem, research objectives; research questions, significance of the 

study, delimitations, limitations, and organization of the study. Chapter Two is the   

literature review. This includes examining existing concepts, theories, and empirical 

evidence regarding school management practices and the contribution of the 
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management practices of heads of schools on academic performance. The chapter also 

explores various research paradigms and their applicability to the study, providing a 

theoretical framework that guides the research process. Chapter Three presents the 

Research Methodology. The third chapter outlines the research methodology employed 

in the study. It describes the research design, philosophical underpinnings, study 

population, sampling techniques, and sample size.  

Additionally, it details the data collection methods, including the use of surveys, 

document analysis, and observations. The chapter also explains the data analysis and 

techniques used, such as   statistical analysis for quantitative data and thematic analysis 

for qualitative data. Chapter Four Results and Discussion, presents the results of the 

study based on the data collected. The findings are organised according to the specific 

research objectives and questions. The results are then thoroughly discussed concerning 

the existing literature reviewed in Chapter Two. This discussion helps to validate or 

challenge existing theories and provides insights into the practical implications of the 

findings. Chapter Five is the final chapter and presents the summary, conclusions and 

recommendations of the study. It summarizes the key findings of the study and draws 

conclusions based on the research objectives. It also offers recommendations for 

improving school management practices to enhance learners' academic performance in 

the Tamale Metropolis. Furthermore, the chapter suggests areas for further research that 

could build on the findings of this study. This structured organisation ensures a logical 

flow of information throughout the report, guiding the reader from the initial exploration 

of the research problem to the final conclusions and recommendations. 
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CHAPTER TWO  

LITERATURE REVIEW  

2.1 Introduction  

The purpose of a literature review is to situate the current study within the broader 

academic discourse by examining existing theories, concepts, and empirical findings 

related to the research topic. In the context of this study, the review explores scholarship 

on educational management, the role of headteachers, leadership theories, and the 

relationship between management practices and learners' academic performance. It also 

highlights the challenges confronting headteachers in public Junior High Schools and the 

significance of teacher motivation in shaping educational outcomes. 

Educational management has long been recognized as a key determinant of effective 

teaching and learning. According to Verger et al (2019), educational management 

emerged as a distinct field in the 1980s when scholars began to emphasize its contribution 

to student outcomes. Subsequent studies (Donkoh et al., 2023; Ajani, 2020) confirm that 

effective school management not only ensures discipline and coordination but also 

enhances instructional quality and promotes accountability. 

The review will therefore cover five key areas that are relevant to the present study. First, 

it will discuss the concept of management practices in education, examining how scholars 

define and interpret the term and its application in schools. Second, it will explore the 

role of headteachers in Ghana's basic schools, focusing on their leadership 

responsibilities and contribution to learner achievement. Third, the chapter will examine 

theoretical perspectives on leadership and management, including behavioural, 

contingency, democratic, transformational, and distributed leadership theories, which 

provide the analytical lenses for understanding headteachers' practices. Fourth, it will 
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review empirical studies on specific management practices such as instructional 

supervision, teacher professional development, resource utilization, and accountability, 

and their effects on learner performance. Finally, the chapter will highlight the challenges 

faced by headteachers in public Junior High Schools, the role of teacher motivation, and 

the conceptual framework that guides the study. 

By synthesizing relevant literature, this review demonstrates how headteachers' 

management practices have been studied in different contexts, identifies gaps in the 

Ghanaian basic education system, and provides a foundation for assessing the 

contribution of headteachers' practices to learners’ academic performance in the Tamale 

Metropolis. 

2.2 The Concept of Management Practices 

Management practices refer to the strategies, processes, and activities undertaken by 

leaders to achieve organizational goals. In the educational context, management practices 

involve the planning, organizing, leading, and controlling of human and material 

resources to create effective teaching and learning environments (Gupta, 2021; 

Suharyanto et al., 2022). Scholars generally view management as both an art and a 

science: it requires technical knowledge and systematic approaches while also depending 

on interpersonal skills and the ability to motivate people (Rulitawati et al., 2020). 

The core functions of management are well established in the literature. According to 

Ranavaade (2023) and Dahlgaard-Park et al (2018), management entails continuous 

processes of planning, coordinating, and evaluating actions to achieve objectives 

effectively. In schools, this involves setting performance targets, supervising teachers, 

allocating resources, and monitoring instructional delivery. Nwafor (2023) and Kultsum 

(2020) further emphasize that effective management depends on communication, 

collaboration, and the ability to adapt leadership to diverse needs within the organization. 
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Several scholars identify four essential functions of management that are directly relevant 

to school leadership (Larson & Gray, 2014; lssahaku, 2016; Bwanga, 2018): 

1. Planning - establishing clear goals and strategies for school improvement. 

2. Organizing - assigning responsibilities, delegating authority, and aligning 

resources with objectives. 

3. Leading - motivating, inspiring, and guiding teachers and staff to improve 

performance. 

4. Controlling - monitoring progress, evaluating outcomes, and taking corrective 

action. 

In education, these functions translate into practices such as supervision of teaching, 

professional development of staff, ensuring accountability, and fostering a positive 

learning environment. Effective school management thus goes beyond administrative 

control; it requires the headteacher to act as a leader who balances task performance with 

concern for people. As Banks et al (2018) argue, successful leaders are those who 

combine task-oriented strategies with people-centred approaches. 

Within Ghana's basic schools, management practices are particularly critical because 

headteachers operate in resource-constrained environments where creativity, 

collaboration, and accountability are essential. When headteachers effectively plan, 

organize, lead, and control school activities, they create the conditions for improved 

teaching and learning, which ultimately enhance learner achievement. Conversely, poor 

management practices often result in inefficiency, lack of teacher motivation, and weak 

academic outcomes. 
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2.3 The Role of Basic School Headteachers in Ghana  

Headteachers in Ghana's basic schools serve as both administrators and instructional 

leaders, responsible for creating an environment conducive to teaching and learning. 

Their roles extend beyond routine administration to include vision setting, supervision of 

teachers, resource management, and building strong school-community relations 

(Donkoh et al., 2023). As Grissom et al (2021) emphasize, effective school leadership is 

one of the strongest determinants of learner achievement, second only to classroom 

instruction. 

In the Ghanaian context, headteachers are expected to perform multiple roles that directly 

influence school performance. According to Ofori (2018), these responsibilities can be 

grouped into three broad categories: 

1. Nurturing Individuals - supporting teachers and staff to carry out their duties 

effectively, providing professional guidance, and serving as role models. 

2. Establishing Organizational Direction - setting shared goals, monitoring 

performance, and maintaining effective communication within the school. 

3. Redesigning the Organization - fostering collaboration, restructuring processes 

that hinder productivity, and cultivating a positive school culture. 

Operationally, headteachers' roles include the admission of learners, allocation of 

teachers to subjects, supervision of instructional delivery, organization of professional 

development activities, and ensuring discipline among both staff and pupils (Zuure, 

2016). They also oversee school records, ensure punctuality and attendance of teachers 

and learners, and mobilize resources to support teaching and learning. 

Financial management is another critical responsibility. Headteachers must manage 

limited funds efficiently to provide teaching and learning materials, maintain school 
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infrastructure, and support co-curricular activities. Ibrahim ( 2020) notes that effective 

performance involves both the execution of assigned duties and the demonstration of 

professional conduct that aligns with organizational goals. 

Research highlights that headteachers who embrace instructional leadership - prioritizing 

the core business of teaching and learning - are more successful in improving learner 

outcomes. Bush and Glover (2021) argue that such leaders provide regular feedback to 

teachers, promote collaboration, and create a positive school climate that motivates both 

staff and learners. Similarly, Leithwood et al. (2020) assert that strong school leadership 

enhances teacher effectiveness, student retention, and overall academic quality. 

Evidence from other African contexts reinforces this view. For example, in South Africa, 

headteachers are required to undertake leadership training to strengthen their 

instructional capacities (Hompashe, 2018). In Senegal, School Improvement Plans 

empowered headteachers to mobilize resources for quality enhancement, while in Kenya, 

the Kenya Education Management Institute (KEMI) provides mandatory training for 

headteachers to sharpen their leadership skills (Ongori, 2021). These examples suggest 

that strengthening headteachers' leadership roles is central to improving academic 

outcomes. 

In sum, headteachers in Ghana are not only administrative heads but also leaders of 

learning. Their effectiveness in supervising teachers, mobilizing resources, fostering 

collaboration, and ensuring accountability has a direct bearing on learner academic 

performance. Thus, examining their management practices provides critical insights into 

how basic schools can achieve better educational outcomes in the Tamale Metropolis and 

beyond. 
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2.4 Ghana's Basic School Education 

The structure of Ghana's educational system reflects the country's commitment to 

providing universal basic education as a foundation for human capital development. 

Basic education comprises two years of kindergarten, six years of Primary Education, 

and three years of Junior High School (JHS), making a total of eleven years (Ofori, 2018). 

At the end of JHS, learners sit for the Basic Education Certificate Examination (BECE), 

which is administered by the West African Examinations Council (WAEC). Performance 

in the BECE determines placement into senior high schools (SHS), technical/vocational 

institutions, or other post-basic training opportunities. 

The primary aim of basic education in Ghana is to equip learners with foundational 

literacy, numeracy, and problem-solving skills while nurturing their abilities and 

preparing them for further education (Ministry of Education, 2018; Ofori, 2018). This 

vision is consistent with international commitments such as UNESCO's "Education for 

All" initiative and the Sustainable Development Goals (SDGs), which identify access to 

quality basic education as a catalyst for social, cultural, and economic transformation 

(Mundial et al., 2016). 

Over the years, Ghana has undertaken several reforms to strengthen its basic education 

system. The Accelerated Development Plans for Education in 1951 and 1961 established 

the framework for expanding access, while later interventions such as the Free 

Compulsory Universal Basic Education (FCUBE) programme sought to ensure 

inclusivity and equity (Ofori, 2018). Recent policies such as the Education Strategic Plan 

(2018-2030) emphasize quality improvement, accountability, and equity in learning 

outcomes. 

Despite these efforts, challenges persist in achieving the intended goals of basic 

education. Reports reveal that many schools, particularly in rural and peri-urban areas, 
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face shortages of qualified teachers, inadequate infrastructure, insufficient teaching and 

learning materials, and overcrowded classrooms (World Bank & Ministry of Education, 

2021). In some cases, schools still operate under trees, without access to libraries or 

laboratories, conditions that negatively affect the quality of teaching and learning 

(Donkoh et al., 2023). 

These systemic challenges have implications for learner performance, especially at the 

JHS level where learners prepare for the BECE. As Akyeampong (2022) observes, 

educational performance in developing countries, including Ghana, continues to fall 

below expectations, signalling the need for stronger leadership and effective management 

at the school level. Headteachers play a crucial role in this regard, as they are responsible 

for ensuring effective teaching and learning despite the constraints of limited resources. 

Given the pivotal role of JHS as the transition point to higher education and vocational 

training, the effectiveness of headteachers' management practices becomes critical. 

Schools that are well-managed are more likely to provide supportive learning 

environments, enhance teacher motivation, and ultimately improve learner outcomes. 

Conversely, weak leadership and poor management exacerbate existing challenges, 

contributing to the low performance often reported in the BECE. 

In this context, examining how headteachers manage schools within the Tamale 

Metropolis provides valuable insights into how Ghana can strengthen its basic education 

system and improve academic outcomes for learners at the foundational stage. 

2.5 Principles of Leadership and Management 

The leadership and management principles form the theoretical underpinning required to 

understand how headteachers influence academic achievement in schools. Scholars 

mostly agree that educational leadership is more than an exercise of power; it is a 
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sophisticated process involving guiding, motivating, and organizing people towards 

shared goals (Bush, 2020). In primary schools, where headteachers play the dual roles of 

administrators and instructional leaders, these leadership principles become vital tools 

for improving teaching and learning. 

Successful school leadership involves headteachers achieving a balance between 

planning and doing, vision and accountability, and authority and teamwork. Theories of 

leadership give insight into the various ways headteachers may go about these things, 

depending on the setting and needs of their schools. For example, whereas some theories 

concentrate on personality characteristics of leaders, others address behaviours, 

situational flexibility, shared decision-making, or transformational approaches that elicit 

long-term commitment. 

In the Ghanaian junior high school context, the prevalence of such challenges as a lack 

of resources, large class sizes, and teacher disillusionment makes the application of 

leadership principles a necessity rather than a choice. The ability of headteachers to adapt 

their leadership style, to mobilize support, and to foster collaboration can have a profound 

impact on the overall effectiveness of their schools. Accordingly, this section outlines 

five basic leadership viewpoints behavioural theories, contingency theory, democratic 

leadership, transformational and transactional leadership, and distributed leadership—

that are relevant to educational management. Each of these models provides a unique 

lens through which the actions of headteachers can be understood, and when applied 

appropriately, they serve as enablers of improved student achievement and long-term 

school improvement. 

2.5.1 Behavioural theories of leadership 

Behavioural theories diverted focus from the notion that leaders are "born" with specific 

attributes to the proposition that leadership effectiveness is based on the actions and 
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behaviour exhibited by leaders. In this context, headteachers are not judged by their 

characteristics but by their engagement with staff, learners, and stakeholders. Uzunlar et 

al. (2023) suggest that under this are three general styles—autocratic, democratic, and 

laissez-faire leadership. All these have academic performance implications. Autocratic 

leaders make decisions alone and retain tight control, which might bring order but tends 

to decrease teacher morale and innovation. Democratic leaders encourage participation, 

delegation, and teamwork, which raises commitment and school performance. Laissez-

faire leaders, however, tend to abdicate decision-making, leaving employees without 

direction, which can lead to disorganization and poor academic performance. 

Banks et al. (2018) also categorize behavioural theories into two dimensions: 

consideration and initiating structure. Considerate leaders are empathetic, concerned 

about staff well-being, and inclusive in decision-making, whereas task-oriented leaders 

emphasize planning, monitoring, and enforcing accountability. Effective headteachers, 

according to research, combine both dimensions—caring for their teachers while being 

concerned about academic targets. In the context of Ghana's basic schools, this 

equilibrium is especially important. A headteacher who encourages teachers through 

praise and support, yet also insists on regular lesson planning and punctuality, for 

instance, establishes a disciplined yet nurturing learning environment. 

In other words, behavioural theories reiterate that leadership competence is acquired and 

practised instead of being born. For headteachers of schools with limited resources, 

developing democratic and balanced behaviours have the potential to enhance staff 

morale, the quality of teaching, and eventually student performance. 

2.5.2 Contingency theory 

Contingency theory posits that there is no single leadership style that ensures success; 

instead, leadership effectiveness is a function of the congruence between the leader's style 
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and situational demands. Fiedler's contingency model, for example, emphasizes the 

significance of three dimensions: leader-member relations, task structure, and positional 

power. Leaders are deemed effective if they adjust their behaviour to suit the 

circumstances of their working context (Fullan, 2015). 

In the case of Ghanaian junior high schools, headteachers often work in difficult 

conditions characterized by a lack of teaching resources, high pupil-teacher ratios, and 

low parental involvement. In such settings, rigid application of one style of leadership is 

bound to fail. Effective headteachers need to demonstrate flexibility in switching between 

directive and participatory approaches as the situation demands. For example, in times 

of crisis such as cases of examination malpractice, a directive style may be necessary to 

maintain discipline. However, in teacher development or curriculum planning, a 

participatory approach that recognizes the input of teachers can increase ownership and 

ensure smoother implementation. 

Darling-Hammond et al (2017) highlight that flexibility is paramount in maintaining 

performance in resource-scarce schools. In the Tamale Metropolis, headteachers who 

rally communities for support, source for alternative funding, or create alliances with 

Parent-Teacher Associations (PTAs) exhibit contingency leadership. Those who succeed 

do not do so based on an unchanging style but on reading challenges and acting 

accordingly. 

Contingency theory therefore emphasizes context-sensitive leadership in schools. It is a 

reminder to headteachers that successful management demands responsiveness, 

innovation, and the ability to match leadership styles to the realities of their schools. 

www.udsspace.uds.edu.gh 

 

 

 

 



 

22 

 

2.5.3 Democratic leadership 

Democratic leadership focuses on inclusiveness and collective decision-making. This 

implies that headteachers engage teachers, learners, and parents in planning, problem-

solving, and decision-making. Darling-Hammond (2017) defines democratic leaders as 

leaders who foster collaboration, trust, and collective ownership of school ambitions. 

Adedeji and Poji (2023) further observe that this leadership style enhances staff 

satisfaction and commitment, both of which have a positive impact on teaching and 

learning. 

Democratic leadership in Ghanaian basic schools is especially important as it discourages 

hierarchical and centralized inclinations that tend to characterize educational 

administration. Through the participation of teachers in curriculum development, 

timetabling, or the implementation of teaching approaches, the headteachers not only 

foster inclusiveness but also increase the accountability of teachers. Teachers whose 

views are taken into consideration are more likely to affect decisions positively and 

achieve better student outcomes. Similarly, engaging parents through PTAs or 

community meetings generates a sense of collective responsibility for student 

achievement. 

However, democratic leadership is not without challenges. Decision-making processes 

may be slower when consensus is required, and some staff may exploit inclusivity to 

resist accountability or delay implementation. Despite these drawbacks, evidence shows 

that schools practicing democratic leadership often perform better academically because 

they build strong professional relationships, improve transparency, and promote 

accountability. 

In settings such as Tamale, characterized by limited resources and challenges related to 

teacher morale, democratic leadership facilitates the engagement of both teachers and 
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parents as collaborative partners in confronting these difficulties. Leaders who embrace 

this model cultivate an environment of cooperation, which is essential for enhancing 

educational results. 

2.5.4 Transformational and transactional leadership 

Transformational and transactional leadership are commonly perceived as 

complementary styles that influence school performance in distinct manners. 

Transformational leadership is concerned with motivating teachers and students to work 

toward shared visions and higher-order objectives. Blaskova and Trskova (2017) 

characterize transformational leaders as visionaries who promote creativity, innovation, 

and collaboration. In education, these leaders promote professional development, 

encourage innovation in teaching, and establish caring milieus that facilitate student 

success (Leithwood et al., 2017). For example, a transformational headteacher can 

motivate teachers to embrace learner-centered pedagogies, advocate for ongoing 

professional development, and inspire students by connecting school objectives with 

personal goals. 

On the other hand, transactional leadership works on the basis of mutual exchanges 

between leaders and followers, with rewards for compliance and punishment for non-

compliance. This style of leadership encourages order, discipline, and accountability in 

schools. Francisco Sr. (2020) argues that transactional leadership is essential in 

environments where overt structures and compliance are mandatory, such as maintaining 

attendance, enforcing discipline, or managing examinations. 

Most researchers argue that successful school leaders combine the two approaches. While 

transformational leadership encourages long-term commitment and innovation, 

transactional leadership preserves the structure and discipline that underpin orderly 

school operations. In Ghanaian junior high schools, where problems like absenteeism, 
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low morale, and resource shortages are common, headteachers who employ a hybrid style 

rewarding good performance, punishing negligence, and motivating teachers with a 

compelling vision are more likely to be successful. 

Therefore, transformational and transactional leadership are not in conflict but instead 

are complementary. Their use together provides headteachers with the capacity to inspire, 

motivate, and discipline, in the end promoting sustainable academic success. 

2.5.5 Distributed leadership 

Distributed leadership diverts attention from the headteacher as a single leader to 

leadership as a collective responsibility of staff, students, and stakeholders in the 

community. Tambe Ebot (2018) refers to it as a model of leadership that comes out of 

teamwork on a collective basis, where several actors play a vital role in improving 

schools. Harris et al (2022) suggest that distributed leadership leads to sustainability as 

it makes teachers own change initiatives instead of depending on headteachers alone. 

Practically, distributed leadership becomes real through delegation of duties, teacher-

initiated professional development, and active involvement of PTAs in decision-making. 

Du Plessis and Heystek (2020) emphasize that distributed leadership promotes 

effectiveness and accountability if teachers assume their positions as co-leaders. For 

instance, delegating subject coordinator positions or assigning teachers to chair 

committees on discipline, assessment, or extracurricular activities not only reduces the 

workload for headteachers but also creates capacity among the teachers. 

In Ghana's public JHS, where headteachers are likely to be bogged down by 

administrative duties, the use of distributed leadership has the potential to enhance 

performance and efficiency. Collective leadership promotes innovation, decreases 

resistance to change, and enhances cooperation throughout the school community. 
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Additionally, the inclusion of parents and community leaders in areas of resource 

mobilization or school development planning increases shared responsibility for 

academic results. 

Finally, distributed leadership fosters inclusivity, ownership, and responsibility. In the 

long term, it creates institutional resilience in that leadership does not break down in the 

headteacher's absence but is carried on through empowered teachers and engaged 

stakeholders. For under-resourced settings such as Tamale, this is a viable route to 

enhancing academic achievement. 

2.6 Headteachers' Management Practices and learners’ Performance 

The quality of teaching and learning in schools is significantly influenced by the 

effectiveness of headteachers' management practices. Management practices cover a 

broad area of responsibilities, such as supervision of instruction, teacher professional 

development, effective use of resources, encouraging collaboration, concern for student 

well-being, and enforcing accountability mechanisms. Researchers broadly concur that 

such practices have a direct impact on academic achievement through their influence on 

the school climate, teacher motivation, and keeping teaching and learning at the forefront 

of the activities of schools (Bush & Glover, 2021). 

In the junior high school situation in Ghana, management practices are even more 

essential since schools frequently function with constrained resources, congested 

classrooms, and issues of teacher motivation. Headteachers who effectively institute 

routine supervision, equitable resource distribution, and capacity development for 

teachers develop environments that strengthen the quality of teaching and promote 

greater student success (Abakah, 2019). Additionally, when headteachers establish 

cooperative affiliations with teachers, parents, and communities, they develop systems 

of accountability that guarantee shared responsibility for academic accomplishment. 
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Therefore, headteachers' management practices are not merely administrative tasks but 

also leadership approaches that influence the day-to-day experiences of students and 

teachers. The following subsections discuss particular practices and their effect on 

student achievement. 

2.6.1 Instructional supervision 

Instructional supervision is perhaps the most effective mechanism headteachers have for 

impacting teaching quality and student learning outcomes. It includes observing teaching 

in classrooms, checking lesson plans, tracking curriculum coverage, and giving feedback 

to teachers. Kubura (2022) contend that schools in which headteachers supervise 

instruction actively tend to have higher academic achievement consistently since teachers 

are led to map their practices onto curriculum standards. 

In Ghana, instructional supervision is still critical since most teachers have difficulties 

with curriculum interpretation and lesson planning. Headteachers who provide regular 

class observations, scrutiny of lesson notes, and mentoring assistance not only raise the 

standards of teaching but also increase the levels of learner participation and 

understanding. For instance, prompt feedback from headteachers can assist teachers in 

filling instruction gaps, embracing innovative approaches, and resolving learners' 

learning challenges. 

In addition, supervision creates responsibility. Teachers are likely to prepare well if they 

are aware that their performance will be assessed. Yet, effective supervision needs to 

balance monitoring and support. Too much control can demotivate teachers, whereas 

supportive supervision motivates development and confidence. In the Tamale 

Metropolis, where there are inequalities in performance among Junior High Schools, 

schools with vigorous and supportive supervision tend to show better Basic Education 

Certificate Examination (BECE) performances. 
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Briefly, instructional supervision directly impacts the quality of teaching, guarantees 

curriculum fidelity, and fosters learner achievement, and thus, it is a keystone of 

successful headteachers' managerial practices. 

2.6.2 Teacher professional development 

Teacher professional development is also a key management practice that has a direct 

impact on academic performance. Professional development means ongoing training, 

workshops, mentoring, and peer-learning activities that enhance teachers' pedagogical 

competencies and subject matter knowledge. Malunda et al. (2016) discovered that 

schools that invest in the development of teachers tend to realize considerable gains in 

learners' results, as trained teachers implement more efficient methods of teaching. 

Headteachers play a central role in identifying training needs, organizing in-service 

training sessions, and facilitating access to professional development courses. In Ghana, 

many teachers face challenges in adapting to curriculum reforms and modern pedagogies; 

therefore, headteachers who prioritize professional development fill critical gaps in the 

quality of teaching. For example, the organization of peer-teaching workshops allows 

teachers to share experiences and learn new teaching techniques. 

Aside from pedagogy, teachers' professional development increases teachers' motivation 

and job satisfaction. Teachers provided with opportunities to enhance their skills feel 

appreciated and are more likely to be committed to their job. Nugba (2019) believes that 

schools like these tend to have better academic performance since motivated and skilled 

teachers provide better quality teaching. 

In resource-scarce contexts such as Tamale, headteachers can utilize collaborations with 

NGOs, directorates of education, and community stakeholders to facilitate training 

programs. Teacher professional development ultimately guarantees that the workforce is 
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kept proficient, inspired, and responsive, all of which are essential for learner 

achievement. 

2.6.3 Resource management and utilization 

The presence and proper utilization of resources human and material—are essential 

predictors of academic achievement. Resources encompass textbooks, instructional aids, 

classrooms, libraries, ICT infrastructure, and experienced teachers. Bush and Glover 

(2021) assert that when resources are distributed fairly and utilized productively, schools 

optimize instructional time and enhance learning outcomes. 

Headteachers are responsible for mobilizing, distributing, and overseeing the utilization 

of resources. Nugba (2019) observes that headteachers who make certain that textbooks 

and instructional materials are well distributed facilitate equitable access to education. In 

the same way, the tactical deployment of teachers according to subject specialization 

increases the quality of instruction. Inadequate management of resources, on the other 

hand, tends to lead to wastage, disparities, and inefficiency, which sabotage performance. 

Resource shortages in Ghanaian public schools are not unusual. Successful headteachers 

counter this by rallying community support, involving PTAs, or instituting innovative 

measures like rotational use of available materials. For example, a headteacher can 

institute double-shift systems to decongest classrooms or utilize locally sourced materials 

as teaching aids. 

Additionally, the exercise of fiscal responsibility is most essential. Open management of 

capitation grants and school funds generates confidence among parents and community 

members, leading to greater support for school programs. Where resources are well 

managed, schools create an enabling learning environment that translates into better 

academic performance for learners. 
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2.6.4 Collaborative practices 

The involvement of head teachers, teachers, parents, and learners develops a culture 

where there is a shared responsibility in ensuring academic attainment. Bhutto et al. 

(2024) argue that using participatory decision-making approaches enhances commitment 

and accountability as stakeholders own the outcomes. 

In schools, collaboration can occur through teacher teamwork, active Parent-Teacher 

Associations (PTAs), as well as partnerships with surrounding communities. In Ghana, 

schools that foster collaborative practices tend to register better performance. Through 

teachers' collaboration on lesson planning, peer mentoring, or shared problem-solving, 

instructional consistency and quality are enhanced. In the same manner, PTAs play their 

part by mobilizing resources, overseeing student well-being, and reinforcing discipline. 

Parental involvement enhances accountability as learners receive the same guidance both 

at school and at home. 

School leaders assume a facilitative function in fostering collaboration by establishing 

transparent communication pathways and promoting inclusive engagement. Frequent 

staff meetings, professional development workshops, and collaborative school-

community initiatives enhance interpersonal connections and synchronize endeavours 

toward shared objectives. 

Although collaboration can at times hinder decision-making because of the requirement 

for consensus, the advantages of collaboration more than compensate for the weaknesses. 

Schools that have healthy collaborative cultures become resilient, maintain innovation, 

and have greater academic achievement. In the Tamale Metropolis, where there are 

differences in community involvement, schools that effectively involve parents and 

teachers in decision-making exhibit greater stability in academic performance. 
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2.6.5 Student welfare and discipline 

Academic achievement is strongly related to the degree to which schools offer safe, 

caring, and orderly environments. Headteachers who put the welfare of their learners first 

make sure that learners are inspired, attentive, and emotionally nurtured to realize their 

full potential. Kisiang'ani et al. (2024) assert that when discipline is coupled with 

guidance, learners internalize good attitudes that improve academic performance. 

In Ghana's Junior High Schools, learner welfare includes the provision of counselling 

services, health and nutrition support, extracurricular activities, and systems for 

addressing behavioural problems. Schools where headteachers actively monitor 

attendance, encourage discipline, and provide psychosocial care often show improved 

results. For instance, counselling interventions enable leaners to cope with peer pressure 

or learning difficulties, thereby improving concentration and academic performance. 

Discipline is also necessary for establishing orderly learning environments. Headteachers 

who consistently and fairly apply rules create expectations that reduce disruptions and 

increase instructional time. Yet, overly punitive approaches can cause resentment and 

disengagement. A balanced strategy that blends rules with caring interventions, then, is 

most effective. 

In resource-poor settings such as Tamale, headteachers also work with NGOs and PTAs 

to assist learner welfare activities like feeding programmes, which have direct 

implications for attendance and performance. In all, good welfare and discipline practices 

provide atmospheres that support continued academic success. 

2.6.6 Monitoring and assessment 

Accountability processes guarantee that teachers and students are held to a commitment 

of working towards academic achievement. Osei-Kissi (2023) emphasizes that 
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accountability demands explicit expectations, frequent monitoring of teacher attendance, 

assessment of instructional quality, and systematic monitoring of learner progress. 

Headteachers operationalize accountability through monitoring performance indicators 

such as the teaching of lessons, learners' assessment outcomes, and attendance of 

teachers. Regular staff appraisals and peer reviews enhance professional growth while 

maintaining standards of quality. Additionally, openness in financial management, 

specifically the use of capitation grants, generates confidence among parents and 

stakeholders, hence encouraging greater support for the school. 

Tracking learner performance is also crucial. Schools that regularly monitor progress 

through formative evaluations detect learning gaps sooner and implement remedial 

measures. For instance, holding extra classes for weaker students or mentoring programs 

for high-flyers improves performance. 

Weak accountability mechanisms have led to poor learning outcomes in some schools in 

Ghana. Good headteachers address this by establishing strong monitoring systems and a 

culture of transparency. By holding both learners and staff to account, they encourage 

responsiveness, discipline, and high aspirations, all of which lead to better academic 

achievement. 

2.6.7 Academic performance of learners 

Academic performance remains one of the main indicators of school quality, and 

researchers widely acknowledge the role of headteachers' management practice in 

driving students' outcomes. Instructional leadership, Kilag and Sasan (2023) argue, has a 

positive effect on the quality of teaching and leaners' achievement through supervision, 

mentoring, and teachers' professional development. Headteachers who establish clear 
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academic goals, monitor classroom instruction, and provide constructive feedback are 

more likely to create environments conducive to higher learner performance. 

Evidence also indicates that efficient time and resource management by headteachers 

influence learning outcomes. UNESCO (2017) indicates that schools where headteachers 

utilize teaching and learning resources efficiently, and offer adequate instructional time, 

record better academic performance. The ability to manage human resources—by 

inspiring teachers, sharing tasks, and managing conflict—is also demonstrated to be a 

performance driver. Research by Bush (2020) in this regard depicts that collaborative and 

compassionate leadership styles enable teacher commitment, which translates into 

greater achievement by learners. 

In addition, the creation of a good school climate, as influenced by the leadership of the 

headteacher, has a direct relationship with academic achievement. Vostal (2020) adds that 

trust, discipline, and cooperation in schools are usually results of well-practiced 

management. These contexts encourage innovation among teachers and engagement 

among students, both necessary for improving academic standards. 

In developing contexts, empirical evidence underscores the central role of headteachers 

in surmounting limitations such as poor infrastructure and limited instructional materials. 

By deploying adaptive leadership behaviours and mobilizing the community, 

headteachers bridge resource deficits and sustain performance. In line with this, the 

literature is in consensus that academic performance is not merely a function of student 

effort, but a reflection of headteachers' leadership and management practices. 
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2.7 Challenges facing Headteachers in public Junior High Schools 

While headteachers are central to influencing the performance of schools, their success 

is frequently hampered by a set of challenges. These challenges both emanate from 

systemic weaknesses as well as contextual realities that cumulatively undermine the 

ability of headteachers to apply successful management practices. The most prevalent 

challenges are poor teaching and learning materials, high teacher-pupil ratios, poor 

parental and community support, low teacher motivation, resistance to change, and 

excessive administrative workload (Bush & Glover, 2021). 

These difficulties are especially pronounced in public junior high schools in Ghana where 

financing deficiencies, infrastructure inadequacies, and socio-economic disparities 

militate against education delivery. For example, most schools in the Tamale Metropolis 

experience classroom, desk, and textbook shortages, while others run under 

overcrowding and facility constraints. Teacher morale and motivation are also 

compromised by poor working conditions and lack of appreciation, which further 

exacerbates performance. 

Not only do these constraints complicate the job of headteachers, but they also attenuate 

the effects of otherwise successful leadership approaches. Even if headteachers employ 

good management principles like supervision or distributed leadership, structural 

weaknesses and contextual pressures tend to compromise results. The following 

subsections discuss each challenge in depth. 

2.7.1 Poor teaching and learning resources 

The shortage of the right educational materials remains one of the greatest challenges for 

headteachers. Key elements such as textbooks, libraries, laboratories, information and 

communications technology facilities, and teaching aids are vital to effective curriculum 
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implementation. Kabay (2021) illustrates that schools without these materials record 

lower academic performance and high student dropout or retention rates. 

In most junior high schools in Ghana, students have to share few textbooks, and 

individualized learning becomes a challenge. The crowded classrooms also worsen the 

situation because the teachers are not able to give adequate instructional support. The 

headteachers have to improvise by using makeshift materials or teacher creativity to fill 

the resource shortages. Such practices, though, cannot substitute for the regular provision 

of good instructional materials. 

In addition, a lack of infrastructure such as poorly ventilated classrooms, lack of 

laboratories, and limited ICT resources lowers the quality of education and limits 

possibilities for practical application of knowledge. Principals who seek to raise 

resources from local communities or non-governmental organizations often face 

financial constraints and variable levels of parental involvement. 

Finally, resource scarcity erodes both teacher performance and student achievement. 

Regardless of the quality of headteachers and teachers, without adequate materials, high 

standards of learning cannot be maintained. Overcoming this difficulty demands not just 

good management but also good policy and fiscal measures. 

2.7.2 High Pupil-Teacher ratios 

Huge class sizes are a common phenomenon in Ghana's public junior high schools, 

especially in urban centers such as Tamale. Leithwood et al (2020) contend that if 

teachers have to teach overwhelming numbers of pupils, the quality of teaching will 

definitely suffer. Under high pupil-teacher ratios, teachers are unable to give proper 

individual attention, evaluate students suitably, or manage classrooms effectively. 
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Overcrowding is a characteristic in the Tamale Metropolis, with some classes having 

more than 60 pupils. Headteachers are under tremendous pressure to keep the schools in 

order and learning going on despite this limitation. Sadly, large classes diminish the 

prospects for interactive teaching, group work, and differentiated instruction. Pupils in 

crowded classrooms tend to feel overlooked, resulting in disaffection and poor 

attainment. 

School administrators often try to remedy the situation through schedule restructuring, 

shift arrangements, or requesting help from district leaders for more teacher hires. 

However, such measures rarely address the underlying problem of understaffing. In 

addition, high teacher-to-student ratios increase workloads, prompting more burnout and 

absenteeism. 

The impact on learning is significant. Overcrowding compromises the quality of 

instruction, reduces effective monitoring, and limits student participation. Addressing the 

challenge requires far-reaching reforms, such as the fair allocation of teachers, the 

recruitment of additional staff, and investment in the construction of more classrooms. 

2.7.3 Restricted parental and community participation 

Successful school management flourishes in an environment of good collaboration 

between schools and their communities. Parental and community participation in Ghana's 

public junior high schools, however, tends to be low. Gwija (2016) observes that poor 

parental involvement weakens accountability and overburdens headteachers. Brew, 

Nketiah, and Koranteng (2021) also contend that parental assistance—both financial and 

emotional directly affects the academic success of students. 

For most communities, parents view teaching as a sole preserve of teachers and 

government, overlooking their support roles. This manifests in poor attendance at Parent-
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Teacher Associations (PTAs) meetings, low financial contributions to school 

development, and inadequate monitoring of children's studies at home. In other instances, 

economic hardships compel parents to place livelihood above active participation in 

schools. 

For headteachers, limited community support translates into difficulties mobilizing 

resources, enforcing discipline, or sustaining school development initiatives. For 

example, schools may struggle to fund minor infrastructure repairs or extracurricular 

programmes due to low parental contributions. Similarly, lack of parental supervision 

often leads to absenteeism, truancy, and poor academic performance among learners. 

Headteachers try to overcome this difficulty by sensitization sessions, home visiting, and 

more forceful PTA involvement. Parental involvement, however, continues to be a 

serious constraint to successful school management without long-term cultural and 

economic transformation. 

2.7.4 Issues of teacher motivation and morale 

Teacher motivation is broadly acknowledged as a foundation of education effectiveness, 

though it continues to be a significant challenge for junior high schools in Ghana. 

Malunda et al. (2016) add that the lack of appropriate recognition, limited career 

advancement, and poor working conditions frequently undermine the morale of teachers. 

In most schools, headteachers have the uphill battle of managing demotivated teachers. 

Poor motivation takes many forms, such as absenteeism, tardiness, lack of commitment 

to lesson planning, and opposition to supervision. These attitudes have a direct influence 

on student learning outcomes. Teachers who are unenthusiastic or lack professional 

fulfilment are less inclined to innovate in the classroom, embrace contemporary teaching 

methodologies, or offer personalized assistance to underachieving students. 

www.udsspace.uds.edu.gh 

 

 

 

 



 

37 

 

In Ghana, low salaries, delayed promotions, and excessive workloads fuel motivation 

problems. For headteachers, this presents a leadership challenge: promoting 

accountability without further alienating already undervalued teachers. Successful 

headteachers try to counteract this by acknowledging teacher efforts, promoting peer 

encouragement, and providing opportunities for professional development. But in the 

absence of systemic change regarding remuneration and career advancement, motivation 

is tenuous. 

Eventually, low teacher morale negatively affects the implementation of educational 

programs, jeopardizes the quality of education, and lowers student performance. As a 

result, motivation becomes one of the most critical issues requiring instant attention. 

2.7.5 Resistance to change 

Education reforms frequently require new pedagogical approaches, curriculum revisions, 

or assessment method changes. Teachers may resist these changes, though, viewing them 

as unnecessary disruptions or additional burdens. Bush and Glover (2021) point out that 

resistance to change is a prevalent problem in school leadership, especially when staff 

members feel left out of decision-making. 

In Ghana, innovations like the introduction of continuous assessment schemes, new 

syllabuses, or the integration of ICT have been greeted with different degrees of 

resistance from teachers. Some teachers resist new practices for reasons such as 

inadequate training, fear of failure, or because they are used to established methods. For 

headteachers, such resistance presents obstacles in introducing innovations aimed at 

enhancing academic performance. 

Resistance occurs when teachers view reforms as top-down impositions by the education 

authorities with inadequate consultation. In such cases, school leaders must act as go-
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betweens, clarifying policy, providing training, and motivating staff to embrace change. 

However, this process is often incremental and may result in conflict or tense 

interpersonal relationships. 

Within the context of the Tamale Metropolis, where most schools are already resource-

constrained, resistance to change also makes it more difficult to improve performance. 

Overcoming this involves effective communication, inclusive leadership, and nurturing 

professional development. 

2.7.6 Administrative burden 

Headteachers in public junior high schools in Ghana are overwhelmed with 

administrative tasks that tend to eclipse their instructional leadership responsibilities. 

Hanks (2023) notes that financial reporting, management of staff, maintenance of 

infrastructure, and bureaucratic documentation take up a lot of headteachers' time. 

This bureaucratic load takes away time from classroom supervision, mentoring of 

teachers, and direct interaction with pupils. As such, the fundamental role of enhancing 

teaching and learning is usually undermined. Headteachers, for instance, will spend days 

preparing reports for district offices instead of observing classrooms or supporting 

teachers. 

The issue is compounded by few administrative personnel in most schools, thus 

headteachers are forced to undertake clerical duties on top of leadership roles. In 

resource-poor contexts, headteachers might even oversee school repairs, purchase 

materials, or resolve community disputes, which further strains their workload. 

The contribution on academic performance is significant. As principals concentrate 

mainly on administrative functions, instructional quality declines, teacher accountability 

decreases, and pupil academic performance declines. Addressing this problem requires 
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organizational changes, such as the availability of administrative support personnel, the 

reduction of bureaucratic tasks, and the decentralization of decision-making authority. 

2.8 Teacher motivation and its effect on learners’ success 

Teacher motivation is one of the most important aspects affecting the quality of education 

and learner achievement. Motivation defines the degree to which teachers are inclined to 

put in effort, implement innovative approaches, and be committed to their professional 

practice. Studies consistently indicate that motivated teachers are more effective, offer 

superior instructional delivery, and promote greater learner outcomes (Egidi, 2023). On 

the other hand, if teachers are made to feel devalued, underpaid, or unsupported, their 

morale is low, resulting in absenteeism, lack of preparation, and disengagement in the 

classroom, all of which adversely impact learners. 

In the junior high school setting in Ghana, the motivation of teachers is particularly 

important due to persistent challenges, such as large class sizes, lack of teaching 

resources, and low remuneration. Therefore, headteachers play a critical role in 

sustaining teacher motivation through recognizing their efforts, providing opportunities 

for professional development, and involving teachers in decision-making. Studies in sub-

Saharan Africa show that schools where teachers feel respected, valued, and empowered 

tend to have higher learner achievement regardless of resource constraints (Nugba, 

2019). 

Teacher motivation is therefore not just an individual issue but a systemic one affecting 

school effectiveness. By making morale-sustaining strategies a priority, headteachers 

improve instructional quality, develop a positive school culture, and eventually advance 

academic performance. The following subsections discuss the significance of motivation, 

challenges eroding it, and how to improve it. 
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2.8.1 Importance of teacher motivation 

The importance of teacher motivation cannot be overstated, as it bears direct 

consequences for classroom efficacy and student academic achievement. Kubura (2022) 

posit that highly motivated teachers demonstrate higher commitment, better manage 

classroom settings, and employ interactive pedagogical methods. Furthermore, Egidi 

(2023) points out that motivated teachers are more likely to pursue their own professional 

growth, take part in training activities, and introduce new teaching methodologies, all of 

which result in enhanced learning outcomes. 

In Ghana's junior high schools, where instructional quality is frequently threatened by 

resource shortages and large classes, motivation is the key to performance maintenance. 

A motivated teacher is more inclined to put in the extra effort; for instance, conducting 

extra classes for weaker learners or designing creative teaching aids in spite of the limited 

resources. Motivated teachers also act as role models, and learners are more likely to 

adopt positive attitudes towards learning. 

Aside from learning gains, motivation also aids in teacher retention. Schools with good 

morale have fewer instances of teacher absenteeism and turnover, promoting continuity 

and stability in learning. Such stability is very important for preparing students to take 

high-stakes exams such as the Basic Education Certificate Examination (BECE). 

In conclusion, teacher motivation is not just a requirement for instructional quality, but 

also for student performance, teacher retention, and school improvement overall. For 

headteachers, maintaining motivation is thus one of the most strategic means of 

improving academic results. 
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2.8.2 Obstacles impacting educator enthusiasm 

In spite of its significance, teacher motivation in Ghana is confronted with serious 

challenges that undermine effective teaching and learning. Mirza (2021) recognizes poor 

working conditions, low salaries, and inadequate recognition as significant factors that 

lower morale among teachers in most developing nations. In Ghana's junior high schools, 

congested classrooms, lack of textbooks, and poor infrastructure provide stressful 

working environments that dissuade teachers from giving their best. 

Heavy workloads also subtract from motivation. Teachers often manage large classes that 

have a range of learning needs, thus limiting possibilities for individualized teaching. In 

addition, delayed promotions and unclear career development paths erode enthusiasm 

and commitment. Afe (2022) observes that without recognition or fair compensation, 

many teachers disengage, leading to lower instructional quality and impaired student 

performance. 

Another challenge is the lack of parental and community support. When parents fail to 

monitor children at home and engage in school activities, teachers feel isolated in their 

responsibility to improve student performance. In some cases, resistance to the 

monitoring by headteachers lowers staff morale because teachers perceive accountability 

systems as punitive instead of supportive. 

These issues collectively make for a challenging context in which to sustain motivation. 

If not given proper attention, low morale results in absenteeism, lack of preparation, and 

resistance to change, all of which undermine academic performance. Removing these 

obstacles calls for intentional leadership initiative and protective policies. 
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2.8.3 Strategies for enhancing teacher motivation 

Considering the challenges, headteachers are required to employ multifaceted 

approaches in boosting teachers' motivation. Both extrinsic and intrinsic motivators are 

vital in maintaining morale and developing teaching quality. Afe (2022) emphasizes 

recognition and appreciation as effective motivators. Teachers feel appreciated and more 

committed to their jobs when they are praised, awarded, or publicly recognized. 

Staff development activities are also vital. Workshops, in-service training, and mentoring 

programs not only enhance the competency of teachers but also indicate institutional 

commitment to teacher development (Nugba, 2019). Through promoting ongoing 

learning, headteachers foster innovation and professional pride, which is reflected in 

classroom performance. 

Inclusive decision-making is another approach. Bhutto et al. (2024) argue that 

participatory leadership fosters a culture of ownership and responsibility. Teachers who 

are involved in planning and curriculum development processes have high levels of 

motivation to implement policies successfully. Similarly, improvement in working 

conditions through fair scheduling, manageable workloads, and access to teaching 

materials reduces stress levels and boosts productivity. 

Financial incentives, despite being constrained in numerous educational institutions 

throughout Ghana, continue to hold significance. Financial allowances, bonuses, or 

rewards contingent upon performance can serve as external motivators, augmenting 

intrinsic motivators like dedication and enthusiasm (Egidi, 2023). Furthermore, prospects 

for career progression perpetuate sustained long-term commitment by offering educators 

distinct avenues for professional development and acknowledgment. 
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Overall, teacher motivation needs to be addressed using an integrated approach of 

recognition, professional growth, participative leadership, conducive working 

conditions, remunerations, and career advancement. When headteachers effectively 

apply these measures, they create a motivated and passionate teaching staff that, in turn, 

enhances students' academic performance. 

2.9 Theoretical Framework 

A conceptual framework gives the theoretical and analytical context in which the 

interconnection between headteachers' management practice and students' performance 

can be explained. It borrows from theories of leadership and management but locates 

them in the Ghanaian junior high school reality. The framework presumes that 

headteachers' management and leadership approaches have direct and indirect bearings 

on the quality of teaching, teacher motivation, school climate, and hence student 

performance. 
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Figure 1: Conceptual Framework (Source: Author’s construct, 2024) 

At the heart of the model are leadership theories, including behavioural, contingency, 

democratic, transformational, and distributed leadership, which inform headteachers' 

engagement with teachers, pupils, and communities. For example, behavioural theories 

point to the need to balance task-oriented and people-oriented styles, and contingency 

theory accentuates flexibility in responding to various school settings. Democratic and 

distributed leadership likewise emphasize collaborative decision-making, and 

transformational leadership highlights the visionary role of inspiration in engaging 

teachers and pupils. 

Based on these theoretical foundations, the framework identifies the management 

practices of headteachers as the operational tools that transform leadership into tangible 

outcomes. These include instructional supervision, professional development of 

educators, mobilization and management of resources, stakeholder engagement, student 

well-being and discipline, and the establishment of accountability systems. Each of these 

practices has a distinct yet related role in shaping the school environment. For example, 

supervision ensures instructional quality, while professional development improves 

educator capacity; resource management provides the materials for effective teaching, 

while collaboration and accountability assure sustainability. 

The model also acknowledges that the contribution of these practices is moderated by 

contextual barriers in the form of poor resources, large pupil-teacher ratios, low parental 

engagement, teacher motivational problems, and administrative workload. These barriers 

serve to dilute the effect of leadership practices on pupil outcomes. Successful 

headteachers, nevertheless, overcome these obstacles through flexibility, creativity, and 

cooperation. 
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Finally, student academic performance is the dependent variable in the model, as assessed 

through outcomes such as exam results, progression rates, and levels of achievement. 

Headteachers' leadership and management practices are the independent variables, and 

contextual factors are intervening variables with the potential to strengthen or undermine 

the relationship. 

In summary, the theoretical model illustrates that learner achievement is not exclusively 

a product of individual learner effort but instead is a product of a complex interaction 

between leadership theories, headteachers' management practices, and public junior high 

schools' unique contextual conditions. Through the adoption of successful leadership 

styles, implementation of sound management practices, and addressing contextual issues, 

headteachers can create conducive environments that significantly improve learning 

outcomes. 

2.10 Chapter Summary 

The literature reviewed demonstrates that effective school leadership and management 

practices are critical determinants of student academic performance. The discussion 

began by clarifying the concept of management practices in education, emphasizing their 

functions of planning, organizing, leading, and controlling, which provide the foundation 

for effective school administration. The role of headteachers in Ghana's basic schools 

was highlighted, showing that they serve not only as administrators but also as 

instructional leaders who influence teacher performance, school culture, and student 

achievement.  

Various leadership and management theories including behavioural, contingency, 

democratic, transformational, and distributed leadership — were examined to provide 

theoretical lenses for understanding school leadership. These models illustrate how 

different leadership approaches affect teacher motivation, collaboration, and 
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accountability, thereby shaping school outcomes. Empirical evidence indicates that 

headteachers' practices such as instructional supervision, teacher professional 

development, resource management, collaboration, and accountability significantly 

improve learning outcomes when effectively implemented. 

At the same time, the review identified challenges that hinder headteachers' effectiveness, 

including inadequate resources, overcrowded classrooms, weak parental involvement, 

teacher demotivation, resistance to change, and heavy administrative workloads. Teacher 

motivation emerged as a central theme, functioning as a mediating factor that either 

enhances or weakens the effectiveness of headteachers' practices. 

The conceptual framework developed from this review positions headteachers' 

management practices as the independent variable, student performance as the dependent 

variable, teacher motivation as a mediating factor, and resource availability, parental 

support, and administrative demands as contextual influences. This framework sets the 

foundation for analysing the relationship between headteachers' management practices 

and students' academic performance in the Tamale Metropolis. 
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CHAPTER THREE 

RESEARCH METHODOLOGY  

3.1 Introduction  

This chapter outlines the approach used in conducting this research. It outlines the 

philosophy of the study, the research design, sampling plan which consists of the sample 

size and sampling techniques, data types and sources, methods of data collection and 

analysis, ethical considerations, as well as reliability and validity concerns. It is preceded 

by a brief description of the study area, situating the presentation in the context of basic 

education and management.  

3.2 Brief Profile of the Study Area  

3.2.1 Location and size  

The Northern Region consists of 16 districts, including Tamale Metropolis. The region's 

centre the Tamale Metropolis is bounded to the west and north by the Sagnarigu 

Municipality, to the east by Mion District, to the south by East Gonja, and to the south-

west by Central Gonja. Situated between latitudes 9º16 9º 34 North and longitudes 0º 36 

and 0º 57 West, the Metropolis has a projected total land area of the 646.90180 square 

kilometres (Ghana Statistical Service, 2010). and consists of 115 communities.  

Serving as the Metropolis's food supply, the majority of rural villages have sizable tracts 

of land used for agriculture. These villages still lack fundamental social and economic 

infrastructure, such as well-maintained roads, school buildings, hospitals, marketplaces, 

and recreational areas, which makes it difficult to promote socioeconomic growth, 

combat poverty, and lessen the widespread phenomenon of rural-urban migration. The 

accomplishment of the Sustainable Development Goals (SDGs) is hampered.  
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Figure 2: Map of Tamale Metropolitan Area (Source: Ghana Statistical Service, 

2014)  

3.2.2 Education  

Tamale is the main educational hub for Northern Ghana. There are currently 742 schools 

in the city. This includes 14 senior high schools, 112 junior high schools, 304 primary 

schools, and 94 kindergartens. The remaining institutions consist of two colleges of 

education, two public universities, two private universities, and two technical/vocational 

schools as well as other health-related institutions. For purposes of this study, the focus 

is on junior high schools, which is the scope of the study.  

3.2.3 Demographic characteristics  

From the 2021 Ghana Statistical Service’s Population and Housing Census report, the 

metropolis's population was 374,744. According to the 2021 Population and Housing 
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Census the population of Tamale was 374,744 (GSS2021). The number of males was 

185,051 (49.4%) while the number of females was 189,693 (50.6%). The annual 

population change of the area is about 4.9%, with a population density of about 851/sq 

km. About 144,414 people are between the ages of 0-14 while 654 are 65 years and 

above. Age cohort 15-64 has the highest population of about 217,676. The census report 

further states close to 69.8% of the total population to be literates whiles the remaining 

30.2% are illiterates.  

3.3 Research Design  

Yim and Schwartz-Shea (2022) emphasize that research design is a critical component 

of the study process, as it must be appropriately structured to collect relevant data, draw 

accurate inferences, and evaluate key variables. This study employed a mixed-methods 

approach using a convergent parallel design, grounded in a pragmatic paradigm. This 

design was selected to provide a comprehensive understanding of the contribution of 

headteachers’ management practices to learners’ academic performance in public Junior 

High Schools in the Tamale Metropolis. 

According to Garrison (2023), the convergent parallel design is a widely accepted 

strategy in mixed-methods research, allowing for the simultaneous collection and 

independent analysis of both qualitative and quantitative data. While questionnaires 

were used to collect quantitative data, headteachers and teachers were interviewed to 

obtain qualitative insights into their experiences and perceptions of learners’ academic 

performance for this study. 

3.4 Population    

 Boye and Kusi (2023) intimated that a population is a collection of persons or things 

which have similar traits and are of interest to the researcher. Another way to define it 

would be the study of a broad field that is intriguing, for which investigation proves 
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pertinent and useful to a study. The target population was all junior high school teachers, 

headteachers, and parents in the Tamale metropolis in the Northern Region. The 

accessible population was 100, consisting 10 headteachers, 80 teachers, and 10 parents 

in the 10 junior high school (JHS) in the Tamale Metropolis.   

3.5 Sampling Technique  

Fasih, Izadpanah, and Shahnavaz (2018) define sampling as a research approach in 

which a pre-selected subset of respondents from a target group is chosen to serve as a 

representative sample of the population. To establish an appropriate sample size for the 

study, the Metro Director of Education supplied an updated list of all the headteachers 

and teachers in the 10 junior high schools in the Tamale Metropolis in the Northern 

Region. Then, the researcher selected 10 headteachers, 80 teachers, and 10 parents 

through a census sampling method to sum up to 100 respondents for the study. The 

headteachers, teachers, and parents were selected for the study because they were 

directly involved in the management of the schools and possess firsthand knowledge of 

the managerial practices employed.    

Table 1: Composition of the Sample for the Study 

Name of Schools No. of Teachers No. of Headteachers No. of Parents 

A 8 1 1 

B 8 1 1 

C 8 1 1 

D 8 1 1 

E 8 1 1 

F 8 1 1 

G 8 1 1 

H 8 1 1 

I 8 1 1 

J 8 1 1 

Total 80 10 10 
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Source: Field Survey (2024) 

3.6 Instruments for Gathering Data  

3.6.1 Questionnaire 

The primary data collection instrument used in this study was a structured questionnaire 

designed to elicit responses from headteachers, teachers and parents.  Willmott et al 

(2022) explained that a questionnaire is a tool used in research to gather information for 

decision-making. Questionnaires for this study were designed based on the research 

questions or the objectives. The questionnaires were distributed to the respondents and 

retrieved after two weeks and collected them for screening, coding, and cleansing. The 

questionnaire consisted of both close-ended and Likert scaled items to allow for uniform 

analysis and quantitative interpretation (Baburajan et al., 2020). It was divided into 

thematic sections aligned with the research objectives, such as management practices, 

challenges and learner academic performance. The instrument was self-administered to 

ensure clarity and minimize interviewer bias. Participants were assured of confidentiality 

and anonymity, encouraging earnest responses. The questionnaire was pre-tested to 

improve reliability and validity before actual data collection. 

3.6.2 Interview 

A semi-structured interview guide was employed as part of the data collection 

instruments to complement the questionnaire responses and gain deeper insight into the 

specific management practices employed by headteachers in the selected public junior 

high schools in the Tamale Metropolis. The interview guide consisted primarily of open-

ended questions, aligned with the study's objectives to explore school leadership 

strategies, the perceived effects on learner academic performance, and challenges 

encountered in the implementation of management practices. 
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The target interviewees were headteachers, whose managerial experiences and roles 

directly relate to the subject under investigation. The semi-structured format allowed the 

researcher to maintain consistency across interviews while also offering flexibility to ask 

probing questions and follow-up on emerging issues. This approach enabled the 

collection of rich, contextualized data that clarified and deepened understanding of 

patterns observed in the questionnaire results. 

The interviews were conducted in-person at times convenient for the headteachers, often 

within their school environments to ensure comfort and minimize disruption to their 

duties. Each interview lasted approximately 30-45 minutes. The researcher ensured that 

the interview questions were framed in accessible language to encourage honest, 

reflective responses from participants. 

As emphasized by Bhattacherjee (2025), semi-structured interviews provide 

opportunities for researchers to clarify responses, probe further into responses, and 

capture insights that may not emerge in structured instruments. Kusi (2025) similarly 

noted that this method allows for a natural and conversational flow, which helps 

participants to express their experiences in their own terms. Within the context of this 

study, the semi- structured interview technique offered valuable perspectives that 

enriched the understanding of how headteachers' management practices are enacted and 

how they influence learner academic outcomes. 

3.6.3 Observation 

Hedayati (2019) explains that participant observation is a tool used by researchers to 

gather information for primary research by employing intelligence to watch participants 

as they conduct their business at their work stations. Using observation approach in this 

research, the researcher took part in some of the activities such as teaching, issuing of 

books at some schools and marking of lesson note books.  The researcher used a field 
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note book and recorded staff behaviour and students’ behaviour as well. The observation 

approach was used in all the schools. Before and after the interview sessions, as well as 

on specific occasions during the school visits, observations were conducted at the 

schools on the following topics, as agreed upon by the principal actors:  the researcher 

observed how lessons were presented, and the use of technology and other teaching and 

learning resources to improve teaching and learning. 

3.6.4 Pretesting of instrument 

Jacobson, McDuff, and Monroe (2015) asserted that the goal of pretesting is to work out 

any bugs in the instrument so that respondents in the study area will not have any trouble 

completing it. It also allows for a preliminary analysis to determine whether the 

questions' format and wording are appropriate.  

 To ensure the validity and reliability of the study tools in this study, a pretesting was 

carried out at the Savelugu Municipal JHS. The pretesting had two purposes: first, it 

helped the researcher identify items that needed to be changed or corrected because they 

were improper, and second, it helped him identify and rephrase some questions that 

appeared ambiguous or unclear. The final draft of the instrument had fresh concepts and 

pertinent topics that came from the exercise.  

3.6.5 Validity and reliability  

• Validity  

The extent to which a test captures what it is intended to capture is known as its validity. 

The questionnaire's validity as well as its content were both examined by the researcher 

(Jacobson et al., 2015). The coordinator and other research professionals were given the 

questionnaire to carefully examine the items for correct construction. This was carried 

out to support the instrument's face validity. The researcher was able to determine the 

questionnaire's content as well as face validity through pretesting.  
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•  Reliability  

The extent to which a research instrument produces identical information or outcomes 

after several trials is known as its reliability (Jacobson et al., 2015). The degree to which 

the same collection of people is consistently scored by the same measuring devices under 

the same circumstances on several occasions is known as reliability.   

First of all, in this study, the dependability was that standards Likert-type scale and items 

and multiple-choice questions were adopted. The Sagnarigu of Municipality, which 

shares similar characteristics with the study area, was one of the randomly selected junior 

high school teachers, 10 headteachers, and 10 parents who participated in the pretesting 

of the instrument. The data collected from the responses to the two tests was computed 

and correlated. According to the dependability test, Cronbach alpha is 0.78.  

3.7 Data Collection Method  

After the university accepted the research idea approved the research topic, the 

researcher sent an ethical clearance letter from the University to the Tamale Metro 

Director of Education for permission to conduct the study, which was granted. The 

researcher then made courtesy calls to every member of the sampled population to 

inform them of the study's objectives. After that, the researcher gave the copies of the 

questionnaire to the respondents at each school in person, the fully completed 

questionnaires were retrieved after two weeks. 

Data cleansing is a process of removing all information that is not relevant to the 

collected data, ensuring that the dataset is accurate and usable. On the other hand, data 

coding involves assigning numbers to the data, facilitating easier input and processing 

by computers. Together, these processes enhance the quality and efficiency of data 

management. 
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3.8 Data Analysis  

The data, collected was examined and basic descriptive statistics such as percentages 

and frequencies were employed. First of all, the data was cleansed    and inconsistencies 

in the data as well as any gaps that needed to be filled were the goal of the cleaning 

process. A codebook for the survey was made in order to record the responses. The 

Statistical Package for Social Sciences (SPSS) software program (version 26.0) was then 

used to compute the data.  Frequencies and percentages were used to assess and respond 

to each study research question; the results were then presented in tables interpreted and 

analysed. 

3.9 Ethical Consideration 

Ethical approval was sought and obtained from the University for Development Studies 

Research Ethics Committee before the commencement of data collection. Informed 

consent was secured from all participants after explaining the purpose, procedures and 

potential risks and benefits of the study. Respondents were assured of their anonymity, 

confidentiality and voluntary participation, with the option to withdraw any time without 

consequence. The researcher ensured that no form of coercion, depression or harm was 

inflicted on participants. Data collected was securely sorted and used strictly for 

academic purposes. These ethical measures ensured compliance with standard research 

protocols and integrity (Nasir, Khan, Qureshi, Rafiq, & Rasheed, 2024). 
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CHAPTER FOUR  

RESULTS AND DISCUSSION  

4.1 Introduction  

This chapter presents and discusses the investigation's results. It also displays descriptive 

information from the closed-ended survey given to a hundred participants comprising of 

headteachers, teachers, and parents.  The chapter first captures the analysis of data for 

age, gender, education, and teaching experience of the participants. Additionally, it 

consists of the key information intended to answer the study questions, presented, 

analysed, and discussed.  

4.2 Respondents' demographic information  

This section presents the demographic characteristics of the study participants, which 

include headteachers, teachers and parents from the selected junior high schools in the 

Tamale Metropolis. Understanding the demographic distribution is essential, as it 

provides context to the responses and helps interpret the findings accurately. Key 

demographic variables examined include gender, age, educational qualification, years of 

teaching or administrative experience and roles within the school system. These attributes 

offer insight into the background of the respondents and their potential influence on 

students’ academic performance and the implementation of management practices 

(Nzoka & Orodho, 2014). 

4.2.1 Gender of respondents 

The gender distribution of respondents, highlighting the male and female is presented 

below. 
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Table 2: Gender of Respondents 

Gender Frequency Percentage 

Male 48 48 

Female 52 52 

Total 100 100 

Source: Field Survey (2024) 

Table 2 reveals the gender distribution among the respondents, with females slightly 

outnumbering males. Out of 100 participants, 52 were female (52%), while 48 were male 

(48%). This indicates a relatively balanced gender representation, with a modest female 

majority. The presence of more female respondents suggests growing female 

participation in educational roles within the Tamale Metropolis, particularly among 

teachers and parents. Such gender inclusivity may positively influence school 

management practices and contribute to diverse perspectives in decision-making 

processes that support students' academic achievement. 

4.2.2 Age of Respondents 

Table 3 presents the age distribution of respondents, providing insights into their maturity, 

experience and potential influence on school management. 

Table 3:Age of Respondents 

Age Frequency Percentage 

25 – 34   50 50 

35 – 44  30 30 

45 and above  20 20 

Total 100 100 

Source: Field Survey (2024) 
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Table 3 presents the age distribution of the respondents. The majority (50%) are between 

the ages of 25-34, indicating that a significant portion of participants are relatively young 

and likely to be in the early or mid-stages of their professional careers. Respondents aged 

35-44 make up 30%, reflecting a more experienced group, while those aged 45 and above 

constitute 20%, representing the most senior and possibly longest-serving professionals. 

This distribution suggests a youthful and active workforce in the education sector, with 

a blend of experience that supports effective management practices and contributes to 

learners academic performance. 

4.2.3 Educational qualification of respondents 

The study also gathered information on the academic qualifications of respondents. The 

details are presented in the table below. 

Table 4: Educational Qualification of Respondents 

Qualification Frequency Percentage 

Master’s Degree   25 25 

Bachelor’s Degree  35 35 

Diploma 40 40 

Total 100 100 

Source: Field Survey (2024) 

Table 4 presents the educational qualifications of the respondents. The data shows that 

the majority (40%) of respondents hold diploma qualifications, followed by 35% with 

bachelor's degrees, and 25% with master's degrees. This distribution suggests that most 

of the participants possess foundational to mid-level academic credentials, which is 

common in the basic education sector. The presence of a significant proportion of 

bachelor's and master's degree holders also indicates a fair level of academic 

advancement among the respondents. This diversity in qualifications likely contributes 
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to varied perspectives on school management practices and their impact on students' 

academic performance in the Tamale Metropolis. 

4.2.4 Teaching experience of respondents 

The study also gathered data on the length of time teachers have been engaged in the 

teaching profession. The details of their years of experience are presented in the table 

below. 

Table 5: Teaching Experience of Respondents 

Years Frequency Percentage 

1 – 6    40 40 

7 – 12   25 25 

13 – 18  20 20 

19 and above 15 15 

Total 100 100 

Source: Field Survey (2024) 

Table 5 illustrates the teaching experience of respondents. The majority (40%) have 

between 1-6 years of experience, indicating a relatively young and possibly recently 

recruited cohort of educators. Respondents with 7-12 years of experience constitute 25%, 

while 20% have served between 13-18 years. Only 15% of the participants have 19 or 

more years of teaching experience, representing the most seasoned professionals. This 

distribution suggests a workforce that is predominantly early- to mid-career, with a blend 

of experience levels. Such diversity may influence the implementation and perception of 

headteachers' management practices and their impact on learner academic performance 

in the Tamale Metropolis. 

www.udsspace.uds.edu.gh 

 

 

 

 



 

60 

 

4.3 Responses to the investigative question 1:  

What specific management practices are employed by the heads of public junior  high 

schools in the Tamale Metropolis?  

Respondents were asked to indicate whether or not they agree to various statements 

regarding management practices employed by headteachers to enhance teaching and 

learning in public junior high schools in the Tamale Metropolis. The result is displayed 

in Table 6. 

Table 6: Specific management practices employed by the Headteachers of Public 

Junior High Schools 

Statement Response Frequency Percentage  

The headteacher monitors and 

supervises teaching and learning 

effectively of teachers: 

Strongly agree 40 40% 

Agree 35 35% 

Neutral 15 15% 

Disagree 5 5% 

Strongly disagree 5 5% 

Total   100 100%     

Headteacher organises regular staff 

meetings to address performance and 

challenges: 

Strongly agree 47 47% 

Agree 28 28% 

Neutral 12 12% 

Disagree 8 8% 

Strongly disagree 5 5% 

Total   100 100%     

Headteacher delegates 

responsibilities to staff appropriately: 

Strongly agree 35 35% 

Agree 40 40% 

Neutral 10 10% 

Disagree 10 10% 

Strongly disagree 5 5% 

Total   100 100%     

Headteacher provide opportunity to 

teacher professional development: 

Strongly agree 50 50% 

Agree 30 30% 

Neutral 10 10% 

Disagree 5 5% 

Strongly disagree 5 5% 

Total   100 100%     
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Headteacher ensures adequate 

provision of teaching and learning 

materials: 

Strongly agree 30 30% 

Agree 40 40% 

Neutral 15 15% 

Disagree 10 10% 

Strongly disagree 5 5% 

Total   100 100%     

Headteacher actively and fairly 

maintains discipline among learners: 

Strongly agree 55 55% 

Agree 25 25% 

Neutral 10 10% 

Disagree 5 5% 

Strongly disagree 5 5% 

Total   100 100%     

PTA involvement in decision-

making: 

Strongly agree 25 25% 

Agree 40 40% 

Neutral 20 20% 

Disagree 10 10% 

Strongly disagree 5 5% 

Total   100 100% 

Source: Field Survey (2024) 

The findings presented in Table 6 provide crucial insights into the specific management 

practices employed by headteachers of public Junior High Schools in the Tamale 

Metropolis. These insights directly support the first objective of this study, which seeks 

to examine the various strategies headteachers utilize in administering their schools. The 

data reveal that the majority of respondents perceive these headteachers as engaging in 

key leadership activities that align with established educational management standards. 

One of the most prominently endorsed practices is the involvement of teachers and, to a 

lesser extent, parents in decision-making processes. Seventy-five percent of respondents 

(40% strongly agree, 35% agree) affirmed that headteachers adopt a participatory 

leadership approach by involving key stakeholders in critical decisions related to 

curriculum planning, disciplinary procedures, and school operations. This form of 

democratic leadership, as described by Adedeji and Poji (2023), is crucial for promoting 
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ownership, collective responsibility, and transparency. In the context of the Tamale 

Metropolis, where school systems are influenced by communal values and resource 

constraints, shared decision-making fosters trust and encourages the pooling of ideas and 

efforts toward academic improvement. 

Another widely acknowledged management practice is the monitoring and supervision 

of teachers. Approximately 75% of the respondents (47% strongly agree, 28% agree) 

indicated that headteachers frequently engage in classroom observations, performance 

evaluations, and feedback provision. This finding aligns with the work of Bush and 

Glover (2021), who assert that instructional supervision is a core responsibility of school 

heads that significantly enhances the quality of teaching. In the public schools of Tamale 

Metropolis, such supervision is vital for ensuring curriculum adherence, addressing 

professional gaps, and promoting pedagogical consistency, thereby contributing to the 

second research objective, which seeks to assess how management practices influence 

learner performance. Effective supervision, as Leithwood, Sun, and Pollock (2017) 

argue, helps teachers refine their instructional strategies and fosters a culture of 

accountability. 

The data also show that regular staff meetings are a consistent feature of school 

management, with 75% of respondents (35% strongly agree, 40% agree) confirming 

their regular occurrence. These meetings serve as collaborative forums where teachers 

and school leaders exchange feedback, review school policies, and plan instructional 

activities. Fullan (2015) emphasizes that communication is central to educational 

leadership, as it fosters cohesion, shared vision, and responsiveness to emerging 

challenges. In the context of the Tamale Metropolis, where schools often face 

infrastructural and pedagogical constraints, regular meetings help align team efforts and 

ensure coordinated responses to both academic and administrative issues. 
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In terms of internal delegation, the study found strong evidence that responsibilities are 

frequently assigned to staff members. With 80% of participants (50% strongly agree, 

30% agree) supporting this, it is evident that many headteachers adopt distributed 

leadership models. Modeste et al. (2020) and Tambe Ebot (2018) argue that empowering 

teachers through role delegation not only relieves managerial workload but also 

cultivates leadership skills and professional commitment among staff. In the studied 

schools, this approach enhances collaborative decision-making and improves the 

efficiency of school operations. The delegation of duties-ranging from coordinating 

subject areas to managing extracurricular programs-ensures that schools are managed 

effectively even amid staffing challenges. 

Professional development for teachers was another area that received considerable 

support, with 70% of respondents acknowledging headteachers' efforts in this regard. In-

service training, workshops, peer support systems, and mentoring programs are 

evidently part of the school management culture. This practice is particularly crucial in 

a context like the Tamale Metropolis, where teachers may have low academic 

qualifications or limited access to resources. As noted by Darling-Hammond and Cook-

Harvey (2018), teacher development enhances classroom effectiveness, learner 

engagement, and learning outcomes. The second objective of this study, which examines 

how these practices contribute to academic performance, is clearly reflected here. 

Equipping teachers with current pedagogical tools and knowledge ultimately improves 

the quality of education delivered to learners. 

Equally significant is the provision of teaching and learning materials. The study found 

this to be the most highly rated management practice, with 80% agreement (55% 

strongly agree, 25% agree). According to Malinen and Savolainen (2016), resource 

availability is a fundamental prerequisite for effective teaching. In the Tamale 
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Metropolis, where many schools face material shortages, headteachers' efforts to secure 

and allocate essential resources such as textbooks, science equipment, and ICT tools play 

a vital role in shaping student learning experiences. Nugba (2019) asserts that well-

resourced schools are more likely to maintain higher academic performance, supporting 

this study's second objective. 

Learner discipline, while generally viewed positively, received slightly lower 

affirmation with 65% agreement (25% strongly agree, 40% agree) and a notable 20% 

neutrality. This suggests that while headteachers do implement disciplinary systems, the 

consistency and perceived fairness of these systems may vary. Alemu (2023) stresses 

that maintaining discipline is crucial for creating a safe and conducive learning 

environment. However, in some schools within the metropolis, challenges such as large 

class sizes, limited parental involvement, or inconsistent enforcement may hinder 

discipline efforts. Donkoh et al.  (2023) caution that disparities in discipline enforcement 

can lead to uneven academic results across schools. This concern also intersects with the 

third research objective, which seeks to identify the challenges headteachers face in 

executing effective management practices. 

The study also found that Parent-Teacher Association (PTA) involvement in school 

decision-making is a recognized management practice among headteachers in the Tamale 

Metropolis. According to the data, 25% of respondents strongly agreed and 40% agreed 

that PTAs are actively involved in school decisions, making a combined 65% positive 

response. Meanwhile, 20% remained neutral, 10% disagreed, and 5% strongly disagreed. 

This reflects a generally favourable perception, though with some variability in 

implementation. PTA involvement is essential in promoting transparency, accountability, 

and collective responsibility in managing school affairs. As Gwija (2016) and Brew, 

Nketiah, and Koranteng (2021) suggest, such involvement enhances learner academic 
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performance through both direct and indirect parental support. However, the neutral and 

disagreeing responses suggest that in some schools, engagement may be hindered by 

factors such as limited parental literacy or unclear communication structures. Effective 

school leadership, as noted by Donkoh et al. (2023), is needed to strengthen and 

standardize PTA participation. 

The interpretation of Table 6 provides strong evidence that headteachers in the Tamale 

Metropolis engage in a range of management practices that are foundational to effective 

school leadership. These practices-decision-making inclusion, teacher supervision, 

regular meetings, delegation, professional development, resource provision, and 

discipline enforcement-not only fulfil the operational needs of schools but also have 

demonstrable impacts on learners' academic performance. At the same time, the data 

suggest that implementation may not be uniform across all schools, indicating potential 

structural and contextual challenges. Therefore, the findings contribute meaningfully to 

this study by documenting current practices, linking them to academic outcomes, and 

highlighting areas for strategic improvement in educational leadership. 

4.4 Responses to the investigative question 2:  

How do the management practices contribute to the academic performance of students 

in the public Junior High Schools in Tamale Metropolis?       

The following assertions about how management practices contribute to students' 

academic performance in the public junior high schools in Tamale Metropolis were put 

to the respondents, asking them to indicate whether they agreed or disagreed. The 

outcomes are presented in Table 7.  
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Table 7: Contribution of Headteachers' Management Practices on students' 

Academic Performance 

Statement Response Frequency Percentage  

Headteacher’s leadership to 

improvement in learners’ academic 

performance: 

Strongly agree 50 50% 

Agree 30 30% 

Neutral 10 10% 

Disagree 5 5% 

Strongly disagree 5 5% 

Total   100 100%     

Monitoring and supervision by the 

headteacher enhance academic 

performance 

Strongly agree 30 30% 

Agree 35 35% 

Neutral 20 20% 

Disagree 10 10% 

Strongly disagree 5 5% 

Total   100 100%     

Professional development for 

teachers improves teaching and 

learning outcomes. 

Strongly agree 55 55% 

Agree 25 25% 

Neutral 10 10% 

Disagree 5 5% 

Strongly disagree 5 5% 

Total   100 100%     

Involvement of parents through PTA 

supports academic achievement. 

Strongly agree 40 40% 

Agree 35 35% 

Neutral 15 15% 

Disagree 5 5% 

Strongly disagree 5 5% 

Total   100 100%     

Setting of clear academic goals 

learners’ focus and results. 

Strongly agree 30 30% 

Agree 35 35% 

Neutral 20 20% 

Disagree 10 10% 

Strongly disagree 5 5% 

Total   100 100% 

Source: Field Survey (2024) 

The data in Table 7 presents respondents' views on how headteachers' management 

practices influence the academic performance of students in public junior high schools 

in the Tamale Metropolis. The responses reflect a generally positive perception, 
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supporting the notion that effective leadership contributes significantly to student 

achievement (Huguet, 2017). 

To begin with, when asked whether headteachers' leadership has led to improvement in 

student academic performance, 50 out of 100 (50%) strongly agreed, while 30 

respondents (30%) agreed. This cumulative 80% agreement highlights the perceived 

impact of school leadership on academic outcomes. Only a small portion remained 

neutral (10%) or disagreed (5% each for "disagree" and "strongly disagree"). This aligns 

with the findings of Hallinger and Heck (1996), who emphasized that leadership is a key 

driver of school effectiveness, particularly through setting academic expectations and 

fostering instructional improvement. 

On the aspect of monitoring and supervision, 30 respondents (30%) strongly agreed and 

35 (35%) agreed that the headteacher's supervision enhances student performance. This 

65% combined agreement suggests that respondents value the role of continuous 

instructional supervision in driving student outcomes. As per Asare (2018), effective 

supervision ensures that teachers stay accountable, curricula are followed, and 

instructional quality is maintained-factors that are essential for academic success. 

With regard to professional development, 55 respondents (55%) strongly agreed and 25 

(25%) agreed that such initiatives improve teaching and learning outcomes. This 80% 

positive response affirms the importance of capacity building for teachers. Kusi (2025) 

argues that investing in teacher development equips them with modern pedagogical skills 

and boosts their confidence, which ultimately enhances classroom delivery and learner 

outcomes. 
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The role of parental involvement, especially through the PTA, was also seen as vital. A 

total of 75% of respondents either strongly agreed (40 respondents) or agreed (35 

respondents) that PTA involvement supports student achievement. Only a minority 

remained neutral (15%) or disagreed. This finding supports Epstein's (2001) framework 

identifies parental engagement as a core component of school improvement. When 

parents collaborate with school leaders through structures like PTAs, they contribute to 

better decision-making and learner motivation. 

Finally, setting of clear academic goals was also perceived as a strong contributor to 

learners’ success. 30 respondents (30%) strongly agreed and 35 (35%) agreed that clear 

academic targets enhance student focus and achievement. This again totals 65% 

agreement, indicating that structured leadership with well-defined goals fosters a sense 

of purpose among students and teachers. Kouni et al. ( 2018) argue that goal-setting is a 

key function of transformational leadership, providing direction and focus which are 

essential for sustained academic performance. 

In summary, the data from Table 7 provides strong evidence that the majority of 

respondents recognize and affirm the contribution of headteachers' management practices 

to student academic performance. The results support existing literature that emphasizes 

leadership, supervision, teacher development, parental involvement, and goal-setting as 

integral components of effective school management. These findings validate the second 

objective of the study and demonstrate that leadership practices at the school level have 

a measurable and meaningful impact on students' academic outcomes. 

4.5 Responses to the investigative question 3.  

What challenges do headteachers of public Junior High Schools in the Tamale Metropolis 

face in implementing effective management practices?  
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 Subsequent assertions on some of the difficulties headteachers have in running the 

educational institution were given to the respondents to determine whether or not they 

agreed with them. Table 8 displays the outcome.    

Table 8: Challenges in implementing management practices 

Statement Response Frequency Percentage  

Inadequate resources hinder effective 

school management. 

Strongly agree 35 35% 

Agree 40 40% 

Neutral 20 20% 

Disagree 3 3% 

Strongly disagree 2 2% 

Total   100 100%     

Lack of teacher cooperation limits 

implementation of school polices. 

Strongly agree 30 30% 

Agree 45 45% 

Neutral 15 15% 

Disagree 5 5% 

Strongly disagree 5 5% 

Total   100 100%     

Low parental involvement weakens 

support for school management. 

Strongly agree 55 55% 

Agree 30 30% 

Neutral 13 13% 

Disagree 1 1% 

Strongly disagree 1 1% 

Total   100 100%     

Teacher absenteeism is a recurring 

challenge. 

Strongly agree 20 20% 

Agree 35 35% 

Neutral 15 15% 

Disagree 20 20% 

Strongly disagree 10 10% 

Total   100 100%     

Headteachers need more training and 

support to manage schools 

effectively. 

Strongly agree 30 30% 

Agree 20 20% 

Neutral 20 20% 

Disagree 15 15% 

Strongly disagree 15 15% 

Total   100 100% 

Source: Field Survey (2024) 
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Table 8 presents the perspectives of respondents regarding the challenges headteachers 

face in implementing effective management practices in public junior high schools within 

the Tamale Metropolis. The responses reflect a wide recognition of systemic and 

institutional barriers that constrain school leadership and impact learner outcomes.  

A key challenge identified is the issue of inadequate resources, which was acknowledged 

by 75% of respondents-35 (35%) strongly agreed and 40 (40%) agreed. Only 5% of 

respondents disagreed, while 20% remained neutral. This overwhelming agreement 

affirms that limited access to teaching and learning materials, infrastructure, and financial 

support significantly hinders effective school management. As noted by Bush and Glover 

(2021), the availability of physical and material resources is fundamental to the 

implementation of any school improvement plan. In low-resource settings such as those 

in the Tamale Metropolis, headteachers often operate under constrained budgets and 

logistical barriers, making it difficult to implement strategic goals and instructional 

supervision effectively. 

The second challenge-lack of teacher cooperation-was also broadly acknowledged. A 

combined 75% of respondents agreed (30% strongly agree; 45% agree) that limited 

collaboration from teachers negatively affects school management. This finding 

highlights the importance of staff commitment in achieving institutional objectives. 

According to Kouni et al. (2018), successful school leadership is characterized by strong 

teacher engagement and collective responsibility. Where such cooperation is lacking, 

even the best leadership strategies may fail to produce desired results. Respondents' 

agreement here suggests that leadership success in the studied schools is sometimes 

undermined by resistance, non-compliance, or apathy among staff. 

Low parental involvement emerged as another critical challenge. A striking 85% of 

respondents either strongly agreed (55%) or agreed (30%) that insufficient participation 
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from parents undermines school management. Only 2% of respondents disagreed, and 

13% remained neutral. This supports findings by Brew et al (2021), who stressed that 

parental involvement is not only key to student motivation and discipline but also central 

to school resource mobilization and accountability. In contexts like Tamale, where socio-

economic factors and literacy levels can limit parental engagement, headteachers often 

struggle to build strong partnerships with parents and local communities, weakening their 

ability to manage schools inclusively and effectively. 

On the issue of teacher absenteeism, the responses were more varied. While 55% of 

respondents agreed it was a challenge (20% strongly agree; 35% agree), 30% disagreed 

(20% disagree; 10% strongly disagree), and 15% remained neutral. This spread suggests 

that teacher absenteeism may not be uniformly experienced across all schools. However, 

the majority recognition of its impact is significant. As noted by Adedeji and Poji (2023), 

absenteeism compromises curriculum coverage and disrupts classroom routines, putting 

pressure on headteachers to find short-term remedies, often at the expense of strategic 

planning. 

Finally, the need for additional training and support for headteachers was recognized by 

50% of respondents (30% strongly agree; 20% agree). An equal proportion-30%-

remained neutral, while another 30% disagreed (15% disagree; 15% strongly disagree). 

This suggests mixed perceptions among respondents, possibly reflecting differences in 

the availability of leadership development opportunities across schools. Nonetheless, the 

agreement of half the respondents aligns with Darling-Hammond and Cook-Harvey 

(2018), who advocate for continuous leadership development as essential to sustaining 

school improvement. In the Tamale Metropolis, where headteachers often assume 

administrative roles with limited formal training in educational leadership, ongoing 

support through workshops, mentoring, and policy guidance is crucial. 
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In conclusion, the findings from Table 8 offer compelling evidence that headteachers in 

public junior high schools in the Tamale Metropolis face significant challenges in 

executing their management roles effectively. These include inadequate resources, 

insufficient staff collaboration, low parental involvement, and in some cases, teacher 

absenteeism and limited training opportunities. These barriers, if unaddressed, can 

undermine the very practices that contribute to student success. The insights provided 

here address the third research objective and reinforce the call for a systemic approach to 

strengthening school leadership through resource provision, professional development, 

and stakeholder collaboration. 

4.6 Interview for Headteachers 

In addition to the questionnaire, qualitative data were gathered through semi-structured 

interviews with headteachers in selected public junior high schools within the Tamale 

Metropolis. The purpose of these interviews was to gain deeper insights into the specific 

management practices they employ, how these practices affect students' academic 

performance, and the challenges they face in executing their leadership responsibilities. 

4.6.1 Specific management practices employed 

The responses from the interviews revealed that headteachers adopt a variety of 

management strategies in their day-to-day administrative functions. These include 

regular classroom supervision, scheduling periodic staff meetings, delegating duties to 

teaching and non-teaching staff, and involving the Parent-Teacher Association (PTA) in 

school decision-making. One headteacher remarked: 

"Monitoring lessons and checking lesson notes help ensure that teachers are on 

track. We hold weekly meetings to discuss academic issues and identify areas for 

improvement." 
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This reflects the application of instructional leadership and participatory management, 

which are essential components of effective school leadership as highlighted by Bush 

and Glover (2021). Furthermore, several headteachers stressed the importance of in-

service training and peer support to enhance teaching quality. These initiatives are 

consistent with Darling-Hammond and Cook-Harvey's (2018) assertion that continuous 

teacher development fosters classroom effectiveness and learner achievement. 

4.6.2 Contribution to academic performance 

Headteachers affirmed that their management practices had a direct influence on student 

academic outcomes. They cited instances where improved supervision, discipline 

enforcement, and goal-setting led to better performance in the Basic Education 

Certificate Examination (BECE). One participant explained: 

"Since we introduced more rigorous supervision and involved parents through the 

PTA, students have become more serious with their studies, and our BECE results 

have improved." 

These findings corroborate earlier quantitative data in the study that link effective 

leadership to academic improvement, reinforcing the claims made by Leithwood et al. 

(2020) and Donkoh et al. (2023) regarding the transformative impact of school leadership 

on student success. 

4.6.3 Challenges in implementing management practices 

 Despite these successes, headteachers reported encountering significant challenges that 

hinder the full implementation of effective leadership strategies. These included limited 

teaching and learning resources, poor teacher cooperation, low parental engagement, and 

insufficient training opportunities. One respondent emphasized: 
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"We often lack basic materials like textbooks and science kits. Sometimes, even 

when you plan well, the lack of support from some staff makes it hard to execute 

decisions."  

These challenges echo the barriers identified by Brew, Nketiah, and Koranteng (2021), 

who noted that leadership effectiveness in schools is frequently undermined by systemic 

constraints such as inadequate funding and disengaged stakeholders. 

4.6.4 Conclusion and implications 

Overall, the interviews revealed that while headteachers in the Tamale Metropolis are 

committed to improving student outcomes through effective management practices, their 

efforts are sometimes constrained by contextual and institutional factors. The qualitative 

insights underscore the need for enhanced capacity building, stakeholder collaboration, 

and policy support. As noted by Kusi (2025), qualitative interviews provide rich 

contextual data that complement quantitative findings, offering a holistic view of 

leadership dynamics in basic education. 

4.8 Observation Findings 

To complement the questionnaire and interview data, direct observations were done using 

a structured checklist (Appendix V) across the selected public junior high schools in the 

Tamale Metropolis. The checklist focused on ten key areas linked to headteachers' 

management practices and their potential influence on students' academic outcomes. 

These observations aimed to validate the self-reported data from headteachers and 

teachers and to uncover real-time practices within the school environment. 

4.8.1 Staff Involvement in decision-making 

In most schools, there was visible evidence of teacher involvement in planning and 

decision-making processes. Meeting notices were posted on staff noticeboards, and 
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delegation lists were seen in several headteacher offices. This finding confirms the 

participatory leadership styles reported in the interviews and supports distributed 

leadership models (Modeste et al., 2020). 

4.8.2 Supervision and monitoring of teaching 

Classroom visits by headteachers were noted in over half of the schools. Some lesson 

plans had remarks from heads indicating feedback and follow-up. This practice aligns 

with findings from Leithwood et al. (2020), which emphasize the importance of 

consistent instructional supervision in improving teacher performance and student 

learning. 

4.8.3 Regular staff meetings 

Most schools had documented records of staff meetings, and in two schools, meetings 

were observed in progress. This supports the data from the teacher interviews that 

highlighted routine discussions around student progress and administrative planning. 

4.8.4 Delegation of duties 

At least 80% of the schools had subject coordinators or year group leaders who were 

actively involved in school operations. These structures allowed for smoother 

communication and more efficient task execution, reinforcing the value of shared 

responsibility in leadership (Tambe Ebot, 2018). 

4.8.5 Teacher professional development 

Evidence of professional development activities was less consistent. A few schools 

displayed certificates from recent INSETs or had schedules for upcoming training. 

However, in several cases, no such documents were found, suggesting that opportunities 

for professional growth may be sporadic or inadequately documented. 
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4.8.6 Provision of teaching and learning materials 

Teaching and learning materials such as textbooks and charts were visibly available in 

most classrooms. In some schools, science kits and audiovisual resources were also 

present, reflecting headteachers' efforts to improve instructional delivery (Malinen & 

Savolainen, 2016). However, disparities in resource quality and quantity were evident 

between urban and peri-urban schools. 

4.8.7 Student discipline management 

All observed schools had discipline routines in place. Classroom rules were posted, and 

student behaviour appeared generally orderly. In some schools, discipline logs were 

maintained and accessible in the staff common room. This consistency of enforcement 

supports findings from Alemu (2023), who stresses discipline as foundational to a 

productive learning environment. 

4.8.8 PTA engagement in school activities 

Only half of the schools showed active evidence of PTA engagement, such as notices on 

PTA meetings or parent visitation logs. In the other cases, documentation was either 

outdated or absent, echoing the earlier reported challenge of low parental involvement 

(Brew et al., 2021). 

4.8.9 Academic performance monitoring 

Observation revealed that schools monitored academic outcomes through terminal report 

charts and class performance boards. In two schools, remedial schedules were also 

displayed, indicating attempts to address learning gaps. 

4.8.10 General school environment 

The physical condition of most schools was moderately conducive to learning. 

Classrooms were generally clean, but some lacked basic amenities such as fans or 
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functioning windows. This reflects infrastructural disparities noted in teacher and 

headteacher interviews and aligns with Sahn (1992), who emphasized that learning 

environments significantly impact student outcomes. 

4.8.11 Summary of observation insights 

Overall, the observational data substantiated much of the self-reported evidence on 

management practices. It provided additional credibility to claims regarding delegation, 

supervision, resource management, and discipline. However, gaps were noted in 

professional development implementation and PTA involvement, suggesting areas that 

require targeted policy attention. These insights reinforce the importance of triangulating 

data sources to achieve a comprehensive understanding of leadership practices and their 

tangible effects on academic performance. 
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CHAPTER FIVE  

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  

5.1 Introduction  

This chapter presents the concluding aspects of the study titled "Contribution of 

Headteachers' Management Practices on Basic Schools Learners' Academic Performance 

in Some Selected Junior High Schools in Tamale Metropolis." It provides a summary of 

the entire study, discusses the key findings, draws relevant conclusions based on the 

research objectives, and outlines practical recommendations for improving school 

management in public junior high schools. Additionally, it proposes suggestions for 

further research that could expand or deepen the understanding of school leadership and 

its impact on academic performance. 

The study sought to explore the management practices employed by headteachers, assess 

the influence of these practices on students' academic achievement, and identify the 

challenges headteachers encounter in executing their roles. Through the use of 

questionnaires, interviews, and observation checklists, data were collected from 

headteachers, teachers, and parents across selected schools in the Tamale Metropolis. The 

findings from this study offer meaningful insights into how headteachers' leadership 

behaviours contribute to or constrain academic outcomes in basic education settings. 

5.2 Summary of the Study  

This study investigated the contribution of headteachers' management practices to 

students' academic performance in selected public junior high schools within the Tamale 

Metropolis. It was guided by three specific objectives: 

1. To examine the specific management practices employed by headteachers. 

2. To assess how these management practices influence students' academic 

performance. 
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3. To identify the challenges faced by headteachers in implementing effective 

management practices. 

The study adopted a descriptive survey design and employed a mixed-methods approach, 

combining both quantitative and qualitative data. Data were collected from a sample of 

100 participants, including headteachers, teachers, and parents. Three main research 

instruments were used: structured questionnaires, semi-structured interviews, and 

observation checklists. These tools provided triangulated evidence to ensure validity, 

reliability, and depth of understanding. 

Quantitative data were analysed using frequencies and percentages, while qualitative 

responses from interviews and observations were thematically interpreted. The analysis 

was organized according to the three investigative enquiries which mirrored the research 

objectives. The results revealed that most headteachers apply a range of positive 

management practices—such as staff supervision, regular meetings, delegation, 

professional development, and stakeholder engagement— all of which contribute 

meaningfully to academic improvement. However, the study also uncovered several 

operational challenges, including inadequate resources, poor parental involvement, 

limited teacher cooperation, and occasional staff absenteeism. 

5.3 Key Findings 

The study revealed a number of significant findings relating to the management practices 

of headteachers and their influence on students' academic performance in the Tamale 

Metropolis. These findings are presented according to the three specific objectives of the 

study. 

Objective 1: To examine the specific management practices employed by headteachers. 
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Data from Table 6 and qualitative interviews indicated that headteachers in public junior 

high schools implement a range of effective management practices. The majority of 

respondents agreed that practices such as monitoring and supervision of teachers (75%), 

regular staff meetings (75%), and delegation of responsibilities (80%) were routinely 

applied. Additionally, professional development for teachers was acknowledged by 70% 

of respondents as being promoted by headteachers, while provision of teaching and 

learning materials received 80% positive responses. Furthermore, PTA involvement in 

decision-making was acknowledged by 65% of respondents. These findings reflect the 

implementation of participatory and instructional leadership styles that contribute to a 

more organized and responsive school environment. 

Objective 2: To assess the contributions of the management practices to students' 

academic performance? 

As shown in Table 7, respondents strongly agreed that headteachers' leadership positively 

influences academic performance. Specifically, 50% strongly agreed and 30% agreed that 

leadership had improved student achievement. A combined 65% affirmed that monitoring 

and supervision enhanced academic success, while 80% supported the assertion that 

teacher professional development improves learning outcomes. Involvement of parents 

through the PTA was also seen as influential, with 75% of respondents agreeing that it 

contributes to better student performance. Additionally, clear academic goal-setting by 

headteachers was recognized by 65% of respondents as contributing to student focus and 

results. These findings confirm the positive correlation between effective school 

leadership and academic improvement, consistent with the works of Leithwood et al. 

(2020) and Bush & Glover (2021). 

Objective 3: To identify the challenges faced by headteachers in implementing effective 

management practices. 
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Table 8 highlighted several challenges constraining effective school leadership. Notably, 

inadequate resources were seen as a major barrier, with 75% of respondents in agreement. 

Lack of teacher cooperation was also a key issue (75% agreement), along with low 

parental involvement (85% agreement). Although teacher absenteeism received mixed 

responses, a majority (55%) still saw it as a recurring challenge. Additionally, 50% of 

respondents agreed that headteachers require further training and support to manage 

schools more effectively. These challenges are consistent with findings from Brew, 

Nketiah, and Koranteng (2021), who emphasized the role of systemic and community-

level support in sustaining effective school leadership. 

These findings collectively affirm that while headteachers in the Tamale Metropolis 

apply several proven management practices, systemic limitations and stakeholder 

engagement gaps still pose significant obstacles to optimal educational outcomes. 

5.4 Conclusions  

This study set out to examine the contribution of headteachers' management practices to 

students' academic performance in selected junior high schools within the Tamale 

Metropolis. Based on the findings, it can be concluded that headteachers play a vital role 

in shaping the academic environment and outcomes of students through their leadership 

strategies and administrative decisions. 

The results from both the quantitative and qualitative data revealed that most 

headteachers employ a combination of participatory, instructional, and distributed 

leadership practices. Key strategies such as regular monitoring and supervision of 

teachers, holding staff meetings, delegating responsibilities, promoting teacher 

professional development, and engaging the PTA were found to be commonly practiced 

and perceived to have a positive impact on student learning. These practices are 
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consistent with best practices in school leadership literature (Leithwood et al., 2020; Bush 

& Glover, 2021). 

Furthermore, the study concludes that effective management practices directly contribute 

to improved academic performance. Respondents widely acknowledged that leadership 

activities such as setting clear academic goals, providing learning resources, and ensuring 

staff accountability are closely linked to student outcomes. The involvement of parents 

through the PTA also emerged as a significant factor in supporting academic 

achievement, demonstrating that school leadership is most effective when it includes the 

broader community. 

However, the study also highlighted persistent challenges that limit the full realization of 

effective leadership. Inadequate resources, poor teacher cooperation, low parental 

involvement, and occasional teacher absenteeism were identified as key barriers. These 

challenges restrict headteachers' ability to implement strategies fully and consistently. 

Moreover, the need for ongoing training and support for headteachers was recognized as 

essential for building the capacity required to manage increasingly complex school 

environments. 

However, the study also highlighted persistent challenges that limit the full realization of 

effective leadership. Inadequate resources, poor teacher cooperation, low parental 

involvement, and occasional teacher absenteeism were identified as key barriers. These 

challenges restrict headteachers' ability to implement strategies fully and consistently. 

Moreover, the need for ongoing training and support for headteachers was recognized as 

essential for building the capacity required to manage increasingly complex school 

environments. 

In conclusion, while headteachers in the Tamale Metropolis demonstrate commendable 

leadership in many areas, their effectiveness is contingent upon the availability of 
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resources, the support of teaching staff and parents, and access to professional 

development. Addressing these systemic and institutional barriers will be crucial in 

enhancing the contribution of school leadership to student academic success. 

5.5 Recommendations 

Based on the findings and conclusions of this study, the following recommendations are 

proposed to enhance the effectiveness of headteachers' management practices and 

improve student academic performance in public junior high schools in the Tamale 

Metropolis: 

1. Ghana Education Service (GES) and Ministry of Education 

• Provide adequate teaching and learning resources: The study revealed that a 

majority of respondents agreed that resource inadequacy hinders effective school 

management. GES should ensure timely provision of essential teaching materials, 

textbooks, infrastructure, and funding to support smooth school operations. 

• Organize regular leadership training for headteachers: To build capacity and 

improve strategic leadership, GES should facilitate workshops, mentorship 

programs, and in-service training focused on instructional leadership, staff 

supervision, and school improvement planning. 

• Deploy additional staff where needed: Many headteachers are overburdened due to 

understaffing. Strategic staff recruitment and deployment will enhance delegation, 

reduce workload, and improve leadership efficiency. 

 

 

 

2. Headteachers 
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• Strengthen teacher supervision and performance monitoring: As monitoring and 

supervision were found to positively influence academic outcomes, headteachers 

should make this a consistent part of school leadership. Regular classroom visits, 

performance reviews, and feedback sessions should be formalized. 

• Foster collaborative decision-making: Headteachers are encouraged to actively 

involve teachers in planning and policy implementation. This builds trust, enhances 

staff cooperation, and improves teacher morale, all of which support student 

learning. 

• Engage the PTA more effectively: Strengthening parent-school relations through 

inclusive decision-making and transparent communication will improve parental 

support, resource mobilization, and student discipline. 

3. Teachers 

• Commit to collaborative school development: Teachers should work cooperatively 

with school leaders by attending meetings, supporting school policies, and 

participating in goal-setting. Teacher cooperation was identified as a key factor in 

effective school leadership. 

• Minimize absenteeism and lateness: Since absenteeism was found to negatively 

affect leadership effectiveness, teachers should uphold professional ethics and take 

personal responsibility for consistent attendance. 

4. Parents and PTAs 

• Increase participation in school affairs: Parents must recognize their vital role in 

school development and student performance. PTAs should take active interest in 

school improvement initiatives and support headteachers in addressing challenges. 

• Support students at home: Regular monitoring of children's learning, attendance, 

and discipline at home will complement school efforts and foster better academic 

performance. 
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5. Community and NGOs 

• Support school infrastructure and development initiatives: Local organizations and 

development partners should partner with schools to address pressing resource 

gaps-such as classroom furniture, ICT equipment, or teacher incentive packages-

especially in underprivileged communities. 

These recommendations, if adopted, will help enhance the leadership capacity of 

headteachers, strengthen school-community partnerships, and ultimately improve the 

academic outcomes of students in public junior high schools in the Tamale Metropolis. 

5.6 Suggestions for Further Research 

While this study has contributed valuable insights into the role of headteachers' 

management practices in shaping academic performance in public junior high schools 

within the Tamale Metropolis, it was limited in scope and methodology. Based on these 

limitations and the findings, the following suggestions are made for future research: 

1. Broaden the geographical scope: 

Future studies could include a larger sample across multiple districts or regions to 

compare headteachers' management practices in different contexts. This would 

enhance the generalizability of findings and reveal regional disparities or trends in 

school leadership effectiveness. 

2. Investigate private school settings: 

Since this study focused solely on public junior high schools, it would be 

worthwhile to investigate how headteachers in private schools manage academic 

performance. A comparative study could offer insights into the similarities and 

differences in leadership approaches across the public-private divide. 

3. Explore student and teacher perspectives more deeply: 
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Further research could focus specifically on learners' and teachers lived experiences 

of headteachers' leadership. This may include how students perceive leadership 

influence on their motivation and academic habits or how teachers evaluate the 

quality of instructional support they receive. 

4. Examine the role of gender in leadership effectiveness: 

A study that examines how gender influences headteachers' leadership styles and 

their impact on school outcomes could reveal important dynamics in leadership 

equity and effectiveness. 

5. Assess the long-term impact of management practices: 

Longitudinal studies could track the outcomes of specific leadership interventions 

or practices over several academic years, offering stronger causal evidence of their 

impact on academic performance. 
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APPENDIX I 

INTRODUCTORY LETTER 

Dear Respondent, 

I am a postgraduate student pursuing a Master of Philosophy in Educational Management 

and Planning at the University for Development Studies. As part of the requirements for 

the successful completion of my program, I am conducting a research study titled: 

“Contribution of Headteachers’ Management Practices on Basic Schools Students’ 

Academic Performance in Some Selected Junior High Schools in Tamale 

Metropolis.” 

This study aims to examine the management practices employed by headteachers, assess 

how these practices contribute to students' academic performance, and identify the 

challenges headteachers face in implementing effective school management strategies. 

Your honest responses as a [Headteacher / Teacher / Parent] are very important for this 

study. Please complete the attached questionnaire. It will take approximately 15 minutes 

of your time. Participation is voluntary and your responses will remain strictly 

confidential and used solely for academic purposes. You may withdraw from the study 

at any time without any consequences. 

Thank you for your time and cooperation. 

Yours faithfully, 

Sayibu Abdul-Karimu 

Postgraduate Student 

University for Development Studies 
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APPENDIX II 

QUESTIONNAIRE 

Title: 

Contribution of Headteachers’ Management Practices on Students' Academic 

Performance in Junior High Schools in the Tamale Metropolis. 

Instructions: 

Please answer all sections. For Sections B, C, and D, tick (✔) the box that best 

represents your opinion using the following Likert scale: 

1 = Strongly Disagree 2 = Disagree 3 = Neutral      4 = Agree 5 = Strongly Agree 

 

SECTION A: DEMOGRAPHIC INFORMATION 

1. Role in the School 

☐ Headteacher  ☐ Teacher  ☐ Parent 

2. Gender 

☐ Male   ☐ Female 

3. Age Group 

☐ 25–34 years  ☐ 35–44 years  ☐ 45 and above 

4. Highest Educational Qualification 

☐ Diploma  ☐ Bachelor’s Degree  ☐ Master’s Degree 

5. Years of Teaching Experience (if applicable) 

☐ 1–6 years  ☐ 7–12 years  ☐ 13–18 years  ☐ 19 and above 

 

SECTION B: MANAGEMENT PRACTICES OF HEADTEACHERS 

(Objective 1: To examine the specific management practices employed by 

headteachers) 

Statement 1 2 3 4 5 

• The headteacher monitors and supervises teaching and 

learning effectively. 

☐ ☐ ☐ ☐ ☐ 

• Regular staff meetings are organized to address 

performance and challenges. 

☐ ☐ ☐ ☐ ☐ 
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• The headteacher delegates responsibilities among staff 

appropriately. 

☐ ☐ ☐ ☐ ☐ 

• Opportunities for in-service training or professional 

development are provided by the headteacher. 

☐ ☐ ☐ ☐ ☐ 

• The headteacher ensures the provision of adequate teaching 

and learning materials. 

☐ ☐ ☐ ☐ ☐ 

• Discipline among students is actively and fairly 

maintained by the headteacher. 

☐ ☐ ☐ ☐ ☐ 

• The PTA is involved in school decision-making and 

planning. 

☐ ☐ ☐ ☐ ☐ 

 

 

SECTION C: CONTRIBUTION OF MANAGEMENT TO STUDENTS’ 

ACADEMIC PERFORMANCE 

(Objective 2: To assess the contribution of management practices to academic 

performance) 

Statement 1 2 3 4 5 

• The headteacher’s leadership has led to improvement in 

students’ academic performance. 

☐ ☐ ☐ ☐ ☐ 

• Monitoring and supervision by the headteacher enhance 

academic performance. 

☐ ☐ ☐ ☐ ☐ 

• Professional development for teachers improves teaching 

and learning outcomes. 

☐ ☐ ☐ ☐ ☐ 

• Involvement of parents through the PTA supports 

academic achievement. 

☐ ☐ ☐ ☐ ☐ 

• Setting of clear academic goals by the headteacher 

improves students' focus and results. 

☐ ☐ ☐ ☐ ☐ 

 

SECTION D: CHALLENGES IN IMPLEMENTING MANAGEMENT 

PRACTICES 

(Objective 3: To identify challenges headteachers face in managing schools effectively) 

Statement 1 2 3 4 5 

• Inadequate resources (materials, funds, infrastructure) 

hinder effective school management. 

☐ ☐ ☐ ☐ ☐ 
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• Lack of teacher cooperation limits implementation of 

school policies. 

☐ ☐ ☐ ☐ ☐ 

• Low parental involvement weakens support for school 

management. 

☐ ☐ ☐ ☐ ☐ 

• Teacher absenteeism is a recurring challenge. ☐ ☐ ☐ ☐ ☐ 

• Headteachers need more training and support to manage 

schools effectively. 

☐ ☐ ☐ ☐ ☐ 

 

Closing Statement: 

Thank you for completing this questionnaire. Your views will contribute meaningfully 

to improving educational leadership and student academic outcomes in the Tamale 

Metropolis. 
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APPENDIX III 

INTERVIEW GUIDE FOR HEADTEACHERS 

Preamble: 

Dear Respondent, 

This interview is part of a research study titled “Contribution of Headteachers’ 

Management Practices on Basic Schools Students’ Academic Performance in Some 

Selected Junior High Schools in Tamale Metropolis.” The purpose of this study is to 

examine the specific management practices employed by headteachers, assess how these 

practices contribute to students' academic performance, and explore the challenges faced 

in implementing effective school leadership strategies. 

As a headteacher, your insights and experiences are crucial to understanding how school 

management influences student learning outcomes. The interview will involve a series of 

open-ended questions, allowing you to share your professional views and experiences 

freely. Please be assured that your responses will be treated with the highest level of 

confidentiality and used solely for academic purposes. 

Your participation is voluntary, and you may choose to withdraw at any point without 

any consequences. Thank you for your time and valuable contribution to this research. 

Section A: Background Information 

1. How long have you been a headteacher? 

2. What is your current academic and professional qualification? 

3. How many years of teaching experience did you have before becoming a 

headteacher? 
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Section B: Specific Management Practices Employed 

(Objective 1: To examine the specific management practices employed by public 

headteachers) 

4. What are some of the key leadership and management practices you apply in 

running your school? 

5. How do you ensure teacher accountability and instructional quality? 

6. How frequently do you organize staff meetings, and what are the typical agenda 

items? 

7. In what ways do you involve your teaching staff in decision-making? 

8. How do you delegate responsibilities to teachers and non-teaching staff? 

9. What measures do you take to provide or manage teaching and learning 

materials? 

10. How do you handle issues related to student discipline? 

11. In what ways do you involve the PTA in school decision-making and 

development? 

Section C: Contributions of Management Practices to Student Performance 

(Objective 2: To assess the contribution of the management practices to the academic 

performance of students) 

12. In your experience, how have your management practices affected students' 

academic performance? 

13. Can you describe specific cases where your leadership decisions directly 

impacted student outcomes? 
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14. How do you track or assess students' academic performance over time? 

15. Have there been improvements in performance since you implemented certain 

strategies? 

Section D: Challenges Faced in Management 

(Objective 3: To identify the challenges headteachers face in implementing effective 

management practices) 

16. What are the main challenges you face in applying effective school management 

practices? 

17. Are there resource constraints that limit your ability to lead effectively? If yes, 

please explain. 

18. How supportive are stakeholders (such as parents, GES officers, or community 

leaders) in your leadership role? 

19. What support do you think is needed to improve your ability to manage the school 

effectively? 

Section E: Closing 

20. Do you have any additional thoughts or suggestions on how headteachers can 

better support student academic performance through improved management 

practices? 
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APPENDIX IV  

OBSERVATION CHECKLIST 

Preamble 

This observation checklist was used as a non-intrusive instrument to systematically 

record evidence of headteachers’ management practices in selected public Junior High 

Schools in the Tamale Metropolis. The checklist focused on observable leadership 

behaviours, administrative routines, teacher supervision, availability of instructional 

resources, and signs of academic performance management. The aim was to complement 

the responses from questionnaires and interviews by capturing live school dynamics that 

reflect actual leadership practices. 

Observation was carried out during school hours, and care was taken not to interfere with 

normal school operations. Items on the checklist were directly linked to the study’s first 

and second objectives: examining specific management practices and assessing their 

contribution to student academic outcomes. 

 

Observation Checklist Table 

Area of Observation Indicators to Observe 
Observed 

(✓/✗) 
Comments 

1. Staff Involvement in 

Decision-Making 

Teachers consulted in planning, 

meetings held, evidence of 

delegation 

  

2. Supervision and 

Monitoring of Teaching 

Headteacher observing classes, 

reviewing lesson notes, giving 

feedback 

  

3. Regular Staff Meetings 

Records/minutes of staff meetings 

available, meetings in progress or 

recently held 

  

4. Delegation of Duties 
Subject heads or coordinators 

actively involved in operations 
  

5. Teacher Professional 

Development Initiatives 

Workshops, INSET sessions, 

mentoring observed or scheduled 
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Area of Observation Indicators to Observe 
Observed 

(✓/✗) 
Comments 

6. Provision of Teaching 

and Learning Materials 

Textbooks, teaching aids, 

equipment available and in use 
  

7. Student Discipline 

Management 

Structured routines, rules visibly 

posted, teacher-student interactions 

monitored 

  

8. PTA Engagement in 

School Activities 

PTA meeting records, parent visit 

logbook, noticeboards with PTA 

announcements 

  

9. Academic Performance 

Monitoring 

Terminal reports displayed, student 

performance charts, remedial 

schedules 

  

10. General School 

Environment 

Cleanliness, classroom 

arrangement, evidence of conducive 

learning atmosphere 
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