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ABSTRACT

This study seeks to assess the role of the Ghana School Feeding Programme in

girls’ enrolment, attendance and retention in some basic schools in the Wa

Municipality. Using a mixed design strategy, primary data were obtained from

different members of staff of the Ghana Education Service, the programme

implementing committee, and parents of school girls in the Wa Municipality. The

results indicated that the programme has influenced girls’ enrolment, attendance

and retention in beneficiary schools. Attention was given to schools with low

enrolment of females during the selection of schools. Besides, the meals provided

for the students cuts down household expenditure on education for girls. The

programme also reduces the incidence of sexual activities among girls. This

occurs through its effect of reducing short term hunger that pushes girls into

sexual activities in order to get money and buy food during school hours.

Moreover, the programmes motivated parents to enroll and keep their girls in

school by generating direct or indirect livelihood sources for them. By

empowering parents and providing meals for girls during school socio-economic

challenges such as poverty and sexual harassment which were affecting girls’

enrolment in basic schools have been minimized. The study recommends that

management of the programme should give special attention for girls. Strong

collaboration among stakeholder is also recommended in order to fight immoral

activities among girls in basic schools in the Wa Municipality.
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CHAPTER ONE

INTRODUCTION

1.1 Background

Education plays a significant role in the development of many countries (Amon

and Joviter, 2003). However, about 57 million children around the world are not

going to school, most of who are found on the African continent (UNESCO,

2012). Besides, young females receive considerably less formal education than

males in almost every developing country (Todaro and Smith, 2009).

Discrimination against women in formal education hinders economic

development apart from reinforcing social inequality.

It is contended that about 95% of children who live in low and lower-middle

income countries do not get primary education, 44% in sub-Saharan Africa, 19%

in South and West Asia and 14% in the Arab states. Out of this, girls constitute

about 55% of the total and are often the victims of rape and other sexual violence

(UNESCO, 2000; UNICEF, 2012). Todaro and Smith (2009) added that young

females receive considerable less education than young males in almost every

developing country. They further pointed out that women enrolment in primary

and secondary education is lower than that of men by at least 10%.

In most communities, especially in developing countries, most parents do not

really ensure that their daughters receive quality education (Gibson, 2004). Five

main challenges have been identified which make it difficult for girls to access

formal education. These are the cost of education, poor school environments, the

weak position of women in society, conflict and social exclusion. These

challenges are not exhaustive, but they are recurrent in Ghana and in many

countries.

1
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Governments, the international community and other development agencies have,

therefore, focused their concentration through collaboration on strategies to

improve girls’ access to formal education. In 1990, the Education for all

Conference was held in Jomtien. It prompted over 100 governments to formulate

various policies towards encouraging the education of all children especially the

girl child. Plans of action and strategies to address inequities in girls' educational

participation were very much paramount to the objectives of the Conference.

Donors such as the United Nations (UN) and World Bank pledged to be more

committed, and as such, agreed to increase their spending on basic education

(Swainson et al., 1998). It is important to indicate that despite the serious

commitment made by various governments and donor agencies, statistics

presented by United Nations Educational, Scientific and Cultural Organisation

(UNESCO) at the Amman Mid-Decade Review of the Jomtien Conference

showed that the gender gap in literacy levels was still widening over the period

under review (Leach, 1997).

In September 2000, the 189 member countries of the United Nations adopted

eight Millennium Development Goals (MDGs), committing themselves to making

substantial progress toward the eradication of poverty and achieving other human

development goals by 2015 (Todaro and Smith, 2009). The focus of this

development include the eradication of extreme poverty and hunger; achievement

of universal primary education and promotion of gender equality and women

empowerment. The purpose was to bridge social inequality through universal

education of girls.

2
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Ghana also recognized the crucial role of female education in national

development. As acknowledged by many scholars, educated women are more

likely to participate effectively in political discussions, meetings and decision-

making, which in turn promotes a more representative and effective government

than the uneducated ones. They also have a greater chance of escaping poverty,

leading to healthier and more productive lives and raising the standard of living

for their children, families, and communities. According to Kwegyir Aggrey

(1875-1927), “the surest way to keep people is to educate the men and neglect the

women. If you educate a man you simply educate an individual, but if you

educate a woman, you educate a whole nation”. Consistent with this premises,

past and present governments have therefore, given attention to female education

in a number of ways.

There has been a Ministry responsible for educational development in Ghana.

This body has over the years implemented various policies to influence girls’

access to basic education. For example, the Free Compulsory and Universal

Basic Education (FCUBE) policy was implemented in 1995 to influence gross

enrolment at the basic level. Under this policy the government of Ghana provides

free tuition in basic public schools across the country as a way of addressing the

problem of enrolment and attendance. Scholarships and other specific

interventions have been designed in favour of girls to achieve gender equity in

education.

In Ghana, successive governments have made attempts to influence female access

to basic education by drawing their success stories from other third world

countries. It is significant to note that the importance attached to basic education

3
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has motivated it’s recognition in the 1992 Constitution of the Republic of Ghana

[Article 25 (1) (a)]. In support of this effort is the “Education for All” (EFA)

campaign and the Millennium Development Goals (MDGs), initiated in the year

2000 to achieve universal primary education by 2015. Ghana, therefore, initiated

specific interventions such as the Primary Education Project (PREP), Capitation

Grant, Free Compulsory Basic Education (FCUBE), free books provision, free

school uniforms, and school feeding (Akyeampong, 2009:176; Chachu, 2011:4;

Ananga, 2011:20). The purpose of these reforms, among other things, was to

address gender gap (in enrolment, attendance and performance), enhance quality

of teaching, increase access to quality education and improve academic

performance. The target of some of these interventions may be mixed, consisting

of both male and female students. However, none has ever excluded the girl child

as an effective beneficiary.

The need for universal basic education in Ghana has attracted concurrent

interventions. Universal access to basic education involves resolute efforts and

commitments to gender parity in education as well. Gains have been made in

Ghana towards increasing the number of girls in the basic level of education. The

Ghana Education Service in 1997 established a Girl’s Education Unit as part of its

Basic Education Division to boost participation of girls in basic school education

and other activities related to female education. With support from World Food

Organisation (WFP), enrolment and retention of girls in the basic level were

improved. The Upper East and Upper West Regions recorded an increase of

31.4%and 26.1% respectively compared to the national average of 12.8%

(Adamu-Issah et al, 2007). An analysis of the intervention showed an

improvement of the Gender Parity Index for Primary Gross Enrolment from 0.93

4
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in 2004/05 to 0.95 in 2005/06. Notwithstanding these positive trends, the country

has not been able to meet the MDGs target of achieving gender parity by 2015.

The gaps are particularly sharp in northern Ghana (Adamu-Issah et al, 2007) and

in the Wa Municipality in particular.

Furthermore, among some of the pro-poor programmes initiated by government to

increase enrolment levels is the Ghana School Feeding Programmes (GSFP).

School feeding is an in-school meal adopted over the years intended to provide

meals or snacks at school with the hope of reducing children’s hunger during

schooling days (Del Rosso, 2004). The World Food Programme (2004)

recommended that it is a tool capable of enabling hundreds of millions of poor

children worldwide to attend school both in developed and developing countries.

Building on this strength, the government of Ghana with the support of the Dutch

Government began the School Feeding Programme in 2005. The objectives

include: reduction of hunger and malnutrition among school pupils, increasing

school enrolment, attendance, and retention (Ministry of Education, 2010; Eliasu

2013). Since 2005, the coverage of the programme is being increased and

sustained. This study seeks to assess the influence of the Ghana School Feeding

Programme (GSFP) on girl’s enrolment, attendance and retention in the Wa

Municipality.

1.2 Problem Statement

Government started the GSFP on pilot basis between 2005 and 2010. The Wa

Municipality has equally benefited from the GSFP implemented to influence

access to basic education. Ten (10) basic schools in the Wa Municipality were

included at this stage. They were: Charia Primary School B, Dodiyiri Primary

5
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School, Danko Primary School, Konjiehi M/A Primary School, Kperisi KG, T.I

Ahmadiyya Primary School A, Falahia E/A KG, Huria KG, Jonga E/A Primary

School and Dapoha Primary School. The implementation of GSFP aims at

providing food to school children with the view of increasing and sustaining

enrolment, attendance and retention in schools. Now, the programme has been

scaled up covering 78 schools in the Wa Municipality (Ministry of Gender and

Social Protection, 2015).

The implementation of the GSFP can be said to have been successful considering

some of it achievements. At least, the introduction of the GSFP has increased

enrolment, attendance, and retention in various public schools across the country

and government has often emphasized on its commitment to ensuring that children

are well fed at school (Ghana Education Service, 2014). However, the observed

increase in gross enrolment across the country is characterized by gender

disparities in some localities.

First, the Gender Parity Index (GPI) of 1 for enrolment in basic schools in both

the rural and urban areas was not achieved as at 2010 (Ministry of Gender and

Social Protect, 2014). According to the Ghana Education Service, (2011), the

participation of girls in schooling in the three regions of the North has been

extremely low. In 2010 the enrolment figure for females in primary schools in the

Northern Region was 40.6 percent against 59.4 percent for boys. In the Upper

East Region, it was 42.7 percent against 57.3 percent and in the Upper West

Region 40.3 percent against 59.7 percent for boys (GES Report, 2011).

In the Wa Municipality, the number of girls in school is lower as compared to the

number of boys. The 2013 fiscal year report of the Wa Municipal Assembly

6
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shows that a gross enrolment of primary school is 25,616 of which girls constitute

12,806 representing 49.99 percent, whiles boys are 12,810 representing 50.01

percent which clearly indicates that though enrolment figures are encouraging,

that of the girls is relatively low. Besides, female population in the Wa

Municipality is relatively higher than that of men In the Wa Municipality, out of a

total population of 107,218, males constitute 52,996 representing 49.4 percent,

whiles females constitute 54,218 representing 50.6 percent (Ghana Statistical

Service, 2012). This suggests that even if girls’ enrolment had reached as high as

50%, yet that would have not been sufficient in achieving universal basic

education. This situation has made stakeholders to question the role the GSFP has

played since its inception on the enrolment, attendance and retention of the girl

child in the basic schools within the Wa Municipality.

Besides, many empirical studies (e.g Ahmed, 2004; Dreze and Kingdon, 2001;

Lazmaniah et al., 1999) have provided evidence of positive impact of school

feeding prgrammes including the GSFP on school enrolment, attendance and

retention. The evidences are only limited to gross outcomes. For instance,

Integrated Social Development Center (ISODEC) [2015] argued that the GSFP

has contributed to higher enrolment figures among all beneficiary schools

throughout Ghana. However, it has not been able to completely settle the disparity

matters thereby creating a gender access gap in enrolment. Various stakeholders

(Ministry of Education, Ministry of Gender, Children and Social Protection) of

education are therefore, not sure whether the recorded positive effects of the

programme can represent the solution to the problem of gender disparity in

enrolment, attendance and retention.

7
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In the Wa Municipality in particular, not enough scientific studies has been

conducted on the influence of the GSFP on girls’ enrolment, attendance and

retention. As a results, there is still a research gap on whether the programme,

after increasing enrolment has an influence on gender disparity in school

enrolment figure, attendance and retention. The influence of the programme on

gender disparity in enrolment, attendance and retention is yet to be determined

and this brings to the fore the need for this study to fill in the literature gap. Even

where attempts have been made to evaluate the programme’s effect on enrolment,

including the Wa Municipality, the case of gender disparity has not always

received the desired attention. They have, more often than not left out its role on

girls’ enrolment, attendance and retention among beneficiary schools.

Therefore, this study intends to fill in the literature gap and propose strategies to

improve girls’ enrolment, attendance and retention in basic schools in the Wa

Municipality through the activities of the GSFP. In the process, several research

questions are raised.

8
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1.3 Research Questions

1.3.1 Main Research Question

What impact has the GSFP made on female enrolment, attendance and retention

in basic schools in the Wa Municipality?

1.3.2 Specific Research Questions

1. How does the GSFP address the needs of girls in basic schools?

2. What factors influence enrolment, attendance and retention of girls in basic

schools?

3. How does the GSFP motivate parents to enrol and keep their girls in school?

4. How does the GSFP addressed socio-economic factors that affect enrolment,

attendance and retention of girls in basic schools?

1.4 Research Objectives

1.4.1 General Research Objective

The main research objective of the study is to assess the influence of GSFP in girl’s

enrolment, attendance and retention in basic schools in Wa Municipality.

1.4.2 Specific Research objectives:

Specifically, the study seeks:

1. To examine how the GSFP addresses the needs of girls in basic schools.

2. To identify the factors influencing enrolment, attendance and retention of girls

in basic schools.

3. To assess how the GSFP motivates parents to enrol and keep their girls in

basic school?

4. To ascertain whether the GSFP addresses socio-economic factors that affect

enrolment, attendance and retention of girls in basic schools?

9
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1.5 Significance of the Study

Education has been recognized as the driver of innovation and economic

prosperity to many nations across the world. Offering girls basic education is one

sure way of giving them much greater power to enable them make genuine

choices over the kind of life they wish to live. The Convention on the Elimination

of all Forms of Discrimination against Women establishes it as basic human right.

There are also important benefits for society as a whole because an educated

woman has skills, information and self-confidence that she needs to be a better

parent, worker and citizen (UNESCO, 2000). The results of this study will

therefore, build on existing efforts in influencing female access to education.

The Ghana School Feeding Programme has been implemented to increase school

enrolment, attendance and retention at the basic level. The results of the study

will provide information for the assessment of the outcome of the programme.

This will be useful to various stakeholders in the implementation process, such

as, the District Implementation Committee (DIC) and the Schools

Implementation Committee (SIC).

The absence of empirical studies on the role of the GSFP on girls’ enrolment,

attendance and retention in basic schools in the Wa Municipality is evident. The

results of this study will therefore, fill the gap and suggest various solutions that

can help increase the enrolment of the girls in basic schools. Relative to this, the

study would examine and justify the role of the Ghana School Feeding

Programme on the enrolment figures of girls. It will recommend other strategies

that can be adopted to increase the enrolment figures and performance of girls in

schools.
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The results of the study would provide avenues for interventions, which would

help to improve school attendance and retention of girls in public basic schools

and consequently improve the academic achievement of pupils particularly girls

in the Wa Municipality. This is achievable through dissemination of the research

findings to the programme implementation bodies.

The study will enable the researcher, educational psychologists and other

stakeholders to have a better understanding on how the GSFP has impacted on the

enrolment and performance of pupils especially girls in basic schools. This will

provide basis for further studies in the field of improving access to quality

education.

1.6 Scope of the Study

The scope of the study is limited to enrolment of girls in basic schools in the Wa

Municipality. It will entail an exploration into what influences girls enrolment in

public basic schools in the Wa Municipality. In the process, more attention would

be given to the role played by the GSFP in girls’ enrolment, attendance and

retention.

Enrolment of girls in school may be influenced by a myriad of factors. The scope

of this study will exclusively concentrate on those factors associated with the

GSFP, a development intervention. The units of analysis will therefore, be limited

to people with knowledge of girls enrolment in public basic schools in the Wa

Municipality and the operations of the GSFP.
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1.7 Organization of the Study

The study is organized into five chapters. Chapter one; would constitute the

introduction of the study covering the background, statement of the problem,

research questions and research objectives, significance, scope, organisation of the

study and limitation. Chapter two embodies the literature review. Chapter three

deal with the research methodology. Chapter four caters for the findings and

discussions from the study and Chapter five consists of the summary, conclusions

and suggestions based on the study.

1.8 Delimitations

The study would have been conducted in both participants and non-participants

schools to enables the researcher have treatment and control group. However, the

challenge of controlling for other variables influencing enrolment, attendance, and

retention in basic schools has limited the use of limits a comparative analysis

between participants and non-participants groups. The outcome of the study was

not affect because of views of respondents provided a better assessment of the

effect of the GSFP on enrolment, attendance and retention of girls in the basic

schools.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter presents a review of existing literature on the role of school feeding

programmes on enrolment of students. The review covers various issues related

to how motivational programmes and interventions have influenced school

enrolment in different places all over the world. Specific attention, however, is

given to the role of the Ghana School Feeding Programme on female enrolment,

attendance and retention. Main areas covered by the review include the relevance

of female education, interventions to enhance female education, the theoretical

frame work, school feeding programs in Ghana and their efforts to enhance

students’ enrolment.

2.2 Theoretical Framework

According to Vitahl, Jansen and Jansen (2013) theoretical framework is a well-

developed, coherent explanation of an event/phenomenon. Theories assist in

interpreting and understanding events in the world. Similarly, the purpose of a

theory is to provide tools for the interpretation of collected data, prevent the

fragmentation of knowledge by ordering, giving the inquiry a focus, and providing

theoretical explanations and deeper understanding of what is being investigated.

This study adopted the Change Theory to examine the effects of GSFP on

enrolment, attendance and retention issues in the schools under study.

2.2.1 The Change Theory

Change theory was developed by kurt Lewin in 1935. The key contribution of

Lewin’s 3-step model is that a successful change project involves

three steps: 13
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unfreezing, moving (Transition) and refreezing (freeze) (Lewin, 1947; Burnes,

2004a). Lewin (1947) suggests that to manage change processes, an organisation

must ‘unfreeze’ its current state into a neutral position so that old behaviour can

be unlearned and new behaviour can be successfully adopted. Then change

should be implemented by utilising driving forces and minimizing resisting

forces. The model provides a high-level approach to change. It gives a change

agent a framework to implement a change effort, which is always very sensitive

and must be made as unified as possible. The 3 phases of the Kurt Lewin model

provide guidance on how to go about getting people to change: a change agent

will implement new processes and re-assign tasks, but change will only be

effective if participants embrace it and help put it into practice (Lewin, 1935).

Unfreeze are the forces that are striving to maintain the status quo, and

dismantling the current mind set. This is usually by presenting a provocative

problem or event to get people to recognize the need for change and to search for

new solutions. Lewin believed that the stability of human behaviour was based on

a quasi-stationary equilibrium supported by a complex field of driving and

restraining forces. He argued that the equilibrium needs to be destabilized

(unfrozen) before old behaviour can be discarded (unlearnt) and new behaviour

successfully adopted. Given the type of issues that Lewin was addressing, as one

would expect, he did not believe that change would be easy or that the same

approach could be applied in all situations: This step may involve quite different

problems in different cases.

Transition is a phase where new behaviors, values, and attitudes are adopted. This

may be a period of some confusion as we switch from the old ways of doing
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things to a new one. As Schein (1996: 62) notes, unfreezing is not an end in itself;

‘it creates motivation to learn but does not necessarily control or predict the

direction’. This echoes Lewin’s view that any attempt to predict or identify a

specific outcome is very difficult because of the complexity of the forces

concerned. Instead, one should seek to take into account all the forces at work

and identify and evaluate, on a trial and error basis, all the available options

(Lewin, 1947a).

Freeze is the final stage of crystallizing and the adaptation of ownership of the

new concept. The organization may revert to former ways of doing things at this

point unless the changes are reinforced through freezing. This stage seeks to

stabilize the group at a new quasi-stationary equilibrium in order to ensure that

the new behaviours are relatively safe from regression. The main point about this

stage is that new behaviour must be, to some degree, congruent with the rest of

the behaviour, personality and environment of the learner or it will simply lead to

a new round of disconfirmation (Schein, 1996). This is why Lewin saw

successful change as a group activity, because unless group norms and routines

are also transformed, changes to individual behaviour will not be sustained. In

organizational terms, refreezing often requires changes to organizational culture,

norms, policies and practices (Cummings and Huse, 1989).
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Fig. 2.1: Theory of change model

Source: Kurt Lewin’s model, 1935

This is seen in what the GSFP sought to do with the provision of food for students

to enhance enrolment. When a structure has been in place for a while, habits and

routine naturally set in. The organization as a whole will go in the right direction,

so with the GSFP in place, the habit of going to school is developed and

implementers of the programme will also do what is right. Even with provision of

food to students, they may want to stay out of school since they are used to

absenting themselves under the pretence of hunger without anyone questioning

them. Same can be said of the parents of these children who may want to engage

them rather than sending them to school. There could be managerial lapses. People

might have learned to do things one way, without considering other more efficient

methods. This behavior has to be checked, and thus the unfreezing nature of the

theory. Unfreezing means getting people to gain perspective on their day-to-day

activities, unlearn their bad habits, and open up to new ways of reaching their

objectives (Lewin, 1935). This can affect the whole or part of the stakeholders of

the GSFP. So there is the need for continuous communication and open door

policy in order for the wheels of change to be set in motion. In order to gain

efficiency, people will have to take on new tasks and responsibilities, which

entails a learning curve. In order not to get people going back to old habits,

performance and reward system must be established, success

1 6
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must be celebrated and force-field analysis be made to remove all possible

barriers.

Conversely, some have argued that Lewin’s theory is too simplistic and

mechanistic for a world where organizational change is a continuous and open-

ended process (Dawson, 1994; Garvin, 1993; Kanter et al., 1992). These

criticisms appear to stem from a misreading of how Lewin perceived stability and

change. The food habits (culture) of a certain group at a given time is not a static

affair but a live process like a river which moves but still keeps to a recognizable

form. Food habits do not occur in empty space. Somehow all these factors affect

food habits at any given time. They determine the food habits of a group every

day anew just as the amount of water supply and the nature of the river bed

determine the flow of the river, its constancy or change (Lewin, 1943).

Again, Dawson (1994) and Dunphy and Stace (1993) hold that Lewin’s work is

only relevant to incremental and isolated change projects and is not able to

incorporate radical, transformational change. This criticism appears to relate to

the speed rather than the magnitude of change because, as Quinn (1982) pointed

out, over time, incremental change can lead to radical transformations. It is also

necessary to recognize that Lewin was concerned with behavioural change at the

individual, group, organizational and societal levels (Dickens and Watkins,

1999). Also, Lewin’s stands accused of ignoring the role of power and politics in

organizations and the conflictual nature of much of organizational life (Dawson,

1994; Hatch, 1997). Given the issues that Lewin was addressing, this seems a

strange criticism. Anyone seriously addressing racism and religious intolerance,

as Lewin was, could not ignore these issues.
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Further, Lewin is seen as advocating a top-down, management-driven approach

to change and ignoring situations requiring bottom-up change (Dawson, 1994;

Kanter et al., 1992; Wilson, 1992). Lewin was approached for help by a wide

range of groups and organizations: They included representatives of

communities, school systems, single schools, minority organizations of a variety

of backgrounds and objectives; they included labor and management

representatives, departments of the national and state governments, and so on

(Lewin, 1946: 201).

In addition, the model has been criticised for advocating a ‘top-down’,

management-driven approach to change, rather than promoting employee-driven

change (Dawson, 1994; Kanter et al., 1992; Wilson, 1992). The model may not

be appropriate for organisations requiring continuous innovation for survival

(Hock, 1999). However, the model tends to be more appropriate for

organisations, such as city councils that are based on traditional top-down,

command-and–control style of management, with segmented, small units and

slow change timelines. Therefore, Lewin’s (1951) models are more appropriate

for a ‘top-down’, management-driven approaches to change, which is similar to

the change management processes employed in city councils (Dawson, 1994;

Kanter et al., 1992).

Another criticism of Lewin’s model (1951) is that in today’s dynamic and

frequently changing world, Lewin’s sequential model may not be applicable

(Kotter, 1996). This is because the planned approach is only relevant to

incremental and isolated change projects and is not able to incorporate radical or

transformational change (Dawson, 1994; Pettigrew, 1990a). Hence, the model is
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relevant only for small scale changes in stable conditions and fails to account for

organisational politics and conflicts (Burnes, 2004a). However, most of the

change initiatives in city councils are indeed incremental changes rather than

radical and transformational change.

Howbeit, any successful programme creates change, and it comes as a result of

the participants adopting solid knowledge of what works for others. SFPs are run

worldwide and therefore are characterized with successes and failures. The

variables of the change theory are; problem, community needs/assets, desired

results, strategies, influential factors and assumptions. Problem as in the case of

this study is the enrolment, attendance and retention and the influential factors

are the availability of funds as enabling factor in the provision of meals,

supervision and other related elements. Community needs/assets also have to do

with the contribution(s) from the community in question accepting a change in

their attitude towards enrolling their children who are school-going age in

school. Additionally, local farmers are made to sell their farm produce to the

school matrons. The desired result should reflect an increased enrolment,

attendance and retention of school children in that community. The success story

of other countries/organizations is adopted for the attainment of the objectives.

All of the above elements can be summarized as implementation issues. In sum,

though the theory is criticized for being outmoded and irrelevant to the needs of

modern organizations amongst others, it was relevant in this study particularly in

assessing the role of the GSFP in enrolment, attendance and retention of female

students.
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2.3 The Significance of Female Education

The relevance of female education has been a subject of discussion in many

platforms in social campaigns and reports of empirical observations. Such

discussions, therefore outline the significance of female education to females

themselves, their household contribution and their role in community and national

development activities.

It has been recognized that many interventions to reduce social vulnerability of

girls, often target reducing their constraints in accessing education. The rationale

is that educated girls maintain essential attributes consisting of self-confidence,

the ability to justify their social inclusion, avoidance of sexual pressure and

unwanted marriages (Amalu, 2003). Given their relatively higher level of

orientation, formally educated girls are in a better position to weigh the

consequences of pre-marital sex, teenage pregnancy and sexual transmitted

diseases. This offers them the capacity to protest and defend themselves in many

fields of exploitation.

Empirical studies associate the likelihood of children success in educational

attainment to their parents’ level of education. Some specifically maintain that

female education has greater influence on children than their male counterparts.

Consistent with this proposition, Anderson (2002) points out that the educational

attainment of female children has direct relationship with their mothers’

education. Even in the African continent where fathers often assume the role of

households heads, yet female enrolment in school and performance according to

Anderson report have direct connection with mothers’ educational attainment.

Alhassan (2010), while agreeing to the argument put forward by Anderson (2002)
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presents a measure of precaution on the extent of generalization on the effect of

mother’s education on their daughters. He confirmed that in the Northern Region

of Ghana, particularly girls who are highly educated had educated mothers in the

past but not always true that only if one’s mother is educated that one can also be

educated. This observation therefore, brings to the fore the controversy on what

other factors can policy focus on to attain high standard of education among

females.

While enhancing female education remains a challenge within sub-Saharan Africa,

empirical studies consistently reports that a success in female education has

development implications. Summers (1993) cited in Samuel (2000) defended this

position in his report. He postulated that female education reduces the level of

deprivation via participation in social programmes. The author maintains that

educated females received on average, higher incomes than those not educated and

this increased earning grant them the flexibility of social choice and inclusion such

as decision making at the household level. Kwesiga (2002) agreed to this position

with a justification that the contribution of educated women go beyond the family

to the wellbeing of their communities and countries. This position may be true

considering women effective participation in political and social activities at the

community, regional and national levels in Ghana.

The relevance of female education (to personal, household, community and

national level development) outlined by empirical studies highlights the need for

various interventions towards improvement in female education. Different models

and approaches have therefore, been adopted in Ghana over the years depending

on the magnitude of challenge on female education encountered at a particular
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period of time. The focus of attention of all interventions, however, is on strategies

to motivate the female students towards enrolment, attendance and retention at

school. The GSFP is one of such interventions that aims at increasing school

enrolment, attendance and retention. However, its influence on curbing gender

disparity gaps in schools enrolment, attendance and retention has not been

assessed in the Wa Municipality. It is therefore, not certain whether such

programmes have achieved the desired goal of minimizing gender disparities.

2.4 Interventions to Improve Female Enrolment

In the developing world, especially in Africa and South Asia, it is common to see

girls of school going age that are not in school. Particularly in India, Bangladesh,

Morocco, Senegal and Mali, low educational attainment emanate from the

challenge of children not enrolling in school (Birdsall, et al., 2005). While this

challenge requires an immediate attention, policy analysis realised the need for a

holistic intervention to minimize its economic and social effect. To many of these

countries, attainment of universal basic education became a necessary condition.

Birdsall et al. (2005) pinpointed the need for such countries concurrently to

increase access and improve the quality of education. Consistent with this

proposal, many people call for the use of interventions such as the abolition of

school fees, using school feeding programmes as an incentive to draw children to

school, and implementing school health programmes to reduce absenteeism

(Birdsall et al., 2005). Several efforts are being made to sustain these interventions

despite their cost of implementation.

A monitoring exercise conducted by Education for All (EFA) in 2012 outlined the

main drivers for educational development in developing economies. Their
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findings suggest that there has been little policy support for the sector in most of

the developing countries. For instance, the Netherlands is a top contributor to

education in developing countries, but of recent she has reduced her support for

education by 60%. This can further worsen the situation on beneficiary countries

(EFA, 2012). Among these countries expenditure on education tend to be a

barrier for achieving universal basic education. This is the trend in countries such

as South Africa, Uganda, Iraq, Tanzania and Nigeria. Following the Dakar

Framework commitment that primary education should be ‘free of tuition and

other fees’, many countries have eliminated official school fees and put in place

measures that support the efforts of parents and guardians in educating their

wards (EFA, 2012).

The need for universal basic education in Ghana has attracted concurrent

interventions. Universal access to basic education involves resolute efforts and

commitments to gender parity in education as well. Gains have been made in

Ghana towards increasing the number of girls in the basic level of education. The

Ghana Education Service in 1997 established a Girl’s Education Unit as part of its

Basic Education Division to boost participation of girls in basic school education

and other activities related to female education. With support from World Food

Organisation (WFP), enrolment and retention of girls in the basic level were

improved. The Upper East and Upper West Regions recorded an increase of

31.4%and 26.1% respectively compared to the national average of 12.8%

(Adamu-Issah et al, 2007). An analysis of the intervention showed an

improvement of the Gender Parity Index for Primary Gross Enrolment from 0.93

in 2004/05 to 0.95 in 2005/06. Notwithstanding these positive trends, the country

has not been able to meet the MDGs target of achieving gender parity by 2015.
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The gaps are particularly sharp in northern Ghana (Adamu-Issah et al, 2007) and

in the Wa Municipality in particular.

Since 2004, the World Bank has initiated through financial support, a piloted

programme (Capitation Grant scheme) in deprived districts in Ghana. The

initiative was a cost reduction strategy which aimed at making education

affordable to deprived areas. The Capitation Grant scheme was specifically

implemented to abolish all school fees charged in public schools and in addition,

provide the schools with a small grant for each pupil enrolled. The pilot

programme recorded an impressive increase in enrolment by about 14.5%,

hence, its adoption nationwide in 2005. At the kindergarten level, enrolment

went up from about 500,000 students in 2004-2005 to more than 800,000 in

2005-2006, an increase of 67 %. During the same period, the primary net

enrolment rate increased from 59.1 % to 68.8 %, while net enrolment at the

Junior High School level increased from 31.6 % to41.6 % (Adamu-Issah et al.,

2007; Chachu, 2011). The increase in enrolment on the other hand has led to a

number of challenges; shortage of teachers (especially in remote areas), shortage

of school infrastructure, and implications for financing that could negatively

affect the quality of teaching and learning, and thus learning outcomes (Chachu,

2011). The fact that this intervention did not offer any special attention for girls

implies that it has not solved the gender disparity gap despite a rise in enrolment.

This probably explains the gender disparity figures among basic schools in the

Wa Municipality.

In September 2005, another important intervention to influence enrolment was

initiated. The Ghana School Feeding Programme (GSFP) began on a pilot basis
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with 10 schools from each region in the country. With about 64,775 pupils

covered in 2006, the pilot phase came to an end, after which the first phase was

rolled out in 2007 over a four year period (2007-2010) based on the success

stories achieved. The number of beneficiary pupils at the start of the first phase

was 413,498. This number increased to 441,189 pupils in 2008. By 2009, the

programme had covered 580,025 pupils. At the end of 2009/10 academic year,

beneficiary pupils had shot up to 697,416, indicating a steady increase over the

period. The GSFP employs the in-school model of feeding and provides a meal

for school children whenever they go to school. The schools children are

provided with lunch to minimize the need for them to leave the school to find

food, lessen their hunger, boost their attention and facilitate their learning. These

meals are usually prepared in the school by caterers. The programme targets

children in public kindergartens and primary (1-6) schools in the poorest regions

of the country (GSFP Annual Operating Plan, 2011). Current figures indicate that

the GSFP feeds 1.6 million pupils country-wide (Bonney, 2013). While

acknowledging the benefit of this intervention, literature does not point out its

exclusive role on girls’ education.

As an instrument in the country’s educational policies, the most obvious success

chalked by the GSFP has been in the increment of school enrolment, attendance

and retention and also to some extent bridging the gender gap in basic education

(Akyeampong, 2009; Chachu, 2011; Tagoe, 2011). Emanating from these

positive results, new challenges have emerged that ought to be addressed for the

sustainability of the programme. The increases in school enrolment have put

pressure on facilities within the beneficiary schools. Now some beneficiary
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schools have among other things inadequate classrooms, school supply, and high

teacher pupil ratios.

While gender disparity in accessing education remains a challenge in achieving

universal basic education in Ghana, past interventions have failed to formulate

unique objectives towards reconciling the gender gap. While this remains a

weakness that is associated with past programmes, empirical studies in the

foregoing discussion have not assessed programme of activities that are geared

towards addressing the gender access gap in school enrolment, attendance and

retention. This study will therefore, explore whether some activities of the GSFP

have special attention for girls in basic schools in the Wa Municipality.

2.5 Overview of School Feeding Programme

The history of School Feeding Programme (SFP) dated back as early as 1930. This

is the position and account of Tomlinson (2007). He reported that the development

of SFP was initiated by the United Kingdom (UK) and the United States of

America (USA) purposely to improving the growth of children. Another school of

thought maintained that the revolution of SFP in Western Europe begun in the

early 1700’s and 1800’s. Even though some areas in the USA were serving school

meals from the mid 1800’s, it was only the Netherlands that was known to have it

as a comprehensive programme supported by national legislation. Later in the

1930’s, the UK and the USA had also instituted the SFP as part of their national

programmes (Kearney, 2008).

Besides, it is believed that some kind of SFP was practiced in Austria since 1940s

through support from the USA. This was some kind of compensation and relief
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from the effect of World War II. Since then, school feeding programmes have

become a key part of food assistance and relief emergency and development

programmes (World Food Programme, 2010). Inferring from the observation

made by Bennett (2003), five (5) types of SFPs are identified according to their

objectives:

 School feeding to improve the cognitive development of children

 School feeding as an emergency relief intervention

 School feeding as a nutritional intervention

 School feeding as a developmental intervention to aid recovery

 School feeding and short and long-term food security

This classification can offer a good explanation on the historical evolution of SFP

on time and context (Tomlinson, 2007). Irrespective of the objective of a

particular intervention, they all have development goals with specific objectives

as improving the quality and scope of education. This motive of SFP is what

attracts the attention of many countries to either adopt it or sponsor its

implementation elsewhere. Statistics have proved that about 368 million school

children benefit from SFP in different places all over the world with annual

expenditure/investment ranging between US$47 billion and US$75 billion (WFP,

2013).

As noted earlier, the implementation of any SFP has economic and social

motives. Within the sub-Saharan region of Africa, low nutritional status of school

children, hunger following from economic crises most often influence the

initiation of school feeding by the country’s own effort or qualified them as

beneficiary for donor support. For instance, a decline in child nutrition and
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schooling in the sub-Saharan region of Africa has largely pointed to drought,

while in the 1990’s, economic crises in Indonesia led to an increase in the numbers

of out-of-school children. Besides, Bangladesh in the 2008 crises has been

compelled by its economic situation to withhold expenditure on education and

address compelling challenges associated with increasing food prices. These and

other countries since 2008 have scaled up school feeding in reaction to a crisis.

This gives an indication that school feeding has a vital role to play in the event of

an emergency, a social shock or conflict (WFP, 2013). It could be inferred from

the foregoing discussion that SFP with its heavy investment requirement appears

to be attributed to underdevelopment. This position is cogent as its implementation

is often motivated by an unfavourable condition that requires immediate strategic

decisions including the consideration of external financing. Many international

donors, therefore, offer it as a grant to mostly the Third World countries. Even

within the beneficiary country, consideration is often given to the most deprived

segment of their population or social groups.

The extent to which SFPs target and reach the poor in programme countries raises

concern. However, this concern is not generalised. The debate raise doubts on the

success of SFP in terms of access. In Mali, for instance, this assertion is likely,

because many children are not in school so they may not benefit from the SFP,

whereas in Botswana there is a widespread success in school enrolment which is

likely to guarantee that the programme will reach the target group (Bundy et al.,

2009). Thus, this brings to the fore the concerns about the role of SFP in

enrolment. In Ghana, although the programme is designed and targeted at school

children in poor communities, the practicality of it is still a challenge. The Annual

Operating Plan of the GSFP indicates that coverage of the programme in the three
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poorest regions of the country is low; although efforts are underway to rectify the

situation (GSFP AOP, 2011). If the trend remains so, the objectives of the

programe can hardly be achieved.

It has been acknowledged since the evolution of SFP that not only are children

motivated to get into school, but also because of the nutritional component

associated with all similar interventions. Bundy et al. (2009) argue that worm

infestations are usually common in children and high among children of school

going age. This unfavourable phenomenon is known to have been affecting about

500 million school children, hence, making the deworming element beneficial in

SFPs all over the world. Besides, they added that there is significant reduction in

anaemia with deworming following the success stories of related programmes. In

Djibouti, the SFP offers a package of deworming, Vitamin A supplements, health

and hygiene education, water and sanitation facilities and nutritious school meals

to beneficiaries.

The literature provides evidence from different countries that School Feeding

Programmes are effective in reducing educational expenditure for both

governments and households. The review also indicates that, School Feeding

Programmes improve the nutritional status of school children in countries that

have implemented it. However, while the influence of these programmes on

enrolment has often been highlighted by the literature, that of attendance and

retention of students have not been given much attention. This study will

therefore, extend the research frontier to cover the role of School Feeding

programme on students attendance and retention by drawing empirical evidences

from the Wa Municipality.
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2.5.1 Operation of School Feeding Programme in other countries

The term school feeding has been used over the years to mean the provision of

meals or snacks at school to reduce children’s hunger during the school day

(WFP, 2004). The phenomenon implies in-school meals only where children are

provided with meals at school. School feeding has increasingly come to represent

a more varied and comprehensive set of uses of food for the achievement of

educational outcomes.

Several countries have put in place stringent measures towards alleviating

poverty. On the global scale, about 805.1 million people live in hunger or do not

have enough food to eat (FAO et al., 2014). The effort by governments and other

stakeholders to eliminate hunger has called for the introduction of school feeding

programmes the world over. Different programmes come with specific missions

such as increasing enrolment, retention, nutrition and performance. However,

they all have a common objective of achieving universal basic education using

the school feeding programme as a catalyst.

In a similar dimension, School Feeding Programmes seek to enhance food security

and minimize hunger which is in connection with the United Nations Millennium

Development Goals (ECASARD and SNV Ghana, 2009). Winch (2009) points out

that school feeding is of crucial significance to national development. Aliyar et al.

(2012) defined school feeding as the provision of food on – site or take – home

which aims to increase school enrolment, attendance and retention, and exists as a

social safety net for households with very low income. This implies that the aim of

school feeding is to provide children of low income earners with nutritious meals

to help sustain and maintain them in school.
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International Food Policy Research Institute (2014) stated clearly that proper

nutrition is the foundation of human health. Good nutrition among young children

equips their body to grow and develop well. It ensures effective learning in

schools. School feeding is a key apparatus to improve food security, education and

agricultural development. Calls have been made in recent times for countries to

scale up their budgets towards developing agriculture and to connect school

feeding programs towards national agricultural production (Global Child Nutrition

Forum, 2010).

Majority of the world population living in hunger are found in developing

countries and sub Saharan Africa has become the home of about one – fourth of

under-nourished people (FAO et al, 2014). Malnutrition among poor families

hinders their economic and social development. In the field of education, such

families find it extremely difficult meeting educational expenditure and food

necessary for child growth. Lawson (2012) points out that school feeding is

common in developing countries where many families often fall short of resources

to satisfy their basic needs. This discussion suggests that school feeding

programme which is often facilitated by donors’ interventions is a significant

relief measure for such poor households.

Many countries that have successfully implemented SFP began on a pilot basis.

They include Indonesia, Bangladesh and Ghana. The programmes, though are

implemented in different areas shared some similar characteristics such as

targeting the poor, involvement of government and to some extent donor

financing. Besides, they scaled up their operations after achieving success stories

from pilot basis.
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In Indonesia, according to the National Development Planning Agency, the

Government introduced a national SFP in the 1990s which was initiated and

financed wholly by government. The main targets of the programme were

children, schools, parents, and the broader village community (BAPPENAS, 1996

cited in Studdert, et al., 2004). It was initiated as a poverty reduction strategy and

hence became an ingredient in their development plan.

Levinger, (1986) as cited by Del Rosso (1999), indicated that the model on SFP

adopted by the Indonesian government created a platform for many other

countries to follow. To ascertain the effectiveness of the programme in Indonesia,

a pilot study of the programme was carried out in other regions of the country for

possible expansion to the entire country (Del Rosso, 1999).

As an economic growth strategy, the government of Indonesia guaranteed that

locally grown commodities could be used in feeding the children (Central

Coordinating Board for Child and Youth Improvement Program, 1996). The

package of food consisted of deworming and snacks for the children. As the role

of the district level government was effective in implementation, movement of

programme funds went directly from the national level to a local bank, bypassing

the provincial and district levels of government. This was to ensure that more of

the allocated funds reached the targeted programme beneficiaries. Only the school

principal could withdraw funds from the local bank and to do this he was required

to present a menu plan signed by the village leader, the village midwife, and the

heads of the local women’s and school parents‟ associations (Studdert et al.,

2004). This process was designed to ensure that multiple local parties verified

student numbers and were aware of the funds being provided for the program.
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The menu plan was prepared at the village or sub-district level with technical

advice from the Ministry of Health staff. This strategy of implementation resulted

in lasting success, leading to more enrolment of children in school.

In Bangladesh, feeding children in school is not an old phenomenon as compared

to the case of Indonesia. In order to diminish hunger in the classroom as well as to

promote school enrolment and retention rates, the Government of Bangladesh

(GOB) and the World Food Programme (WFP) launched the School Feeding

Program (SFP) in chronically food insecure areas of the country (Ahmed, 2004).

Ahmed further explained that this initiation started on pilot basis as at 2002 where

milk and biscuits were given to children at school in a chosen district. The U.S.

Department of Agriculture (USDA) made significant contribution in funding the

programme during its initial stages.

In 1993, the Bangladesh government implemented the Food for Education (FFE)

programme to increase primary school enrolment of children from poor families.

The package of the FFE programme consisted of a monthly distribution of wheat

to poor families in deprived communities whose children attended primary school.

Literature suggests that the FFE did raise primary school enrolment in all

beneficiary communities (Ahmed, 2000; Ahmed and Arends-Kuenning 2003;

Ahmed and Del Ninno, 2002; Meng and Ryan, 2004). Later there was the Primary

Education Stipend Program (PESP), which replaced the FFE program in 2002.

This development could afford to offer cash assistance to poor families if they sent

their children to primary school. At this point, even female students in secondary

schools were covered as beneficiaries of the cash incentive. These conditional

cash transfer programs aim to increase the enrolment and retention
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rates of students in primary and secondary schools throughout rural Bangladesh.

A recent study indicates positive influence of these programs on educational

attainment (Ahmed, 2004).

The literature established that SFP are designed by implementing agencies to

enhance school enrolment, nutrition and academic performance. While

remarkable achievements have been demonstrated by the literature in the area of

nutrition and enrolment in different countries, the empirical literature lacks

evidence of gender access gap analysis. Besides, the literature does not show the

strategies that have been adopted by countries with School Feeding Programmes

to influence girls’ enrolment in basic schools in particular. The objectives of this

study have therefore, included measures taken by management of the Ghana

School Feeding Programme to improve female school enrolment, attendance and

retention especially in the Wa Municipality.

2.6 School Feeding Programmes in Ghana

An attempt to introduce School Feeding in Ghana began in 1940 where children

in the then Protectorate of the Northern Territories of the Gold Coast was

provided with free meals in the boarding schools. However, the menu was not

nutritionally balanced. Rice and beans were provided occasionally as a special

meal (Imoru, 2010). In the 1950s, pupils of several Catholic primary and middle

schools were given take-home rations of food aid. The objective was to improve

the nutritional status of school children and increase school enrolment and

retention. The programme was in line with government policy to accelerate the

education and training of Ghanaians to fill job vacancies created by foreigners

who had to leave the country after independence (Imoru, 2010).
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Over time, WFP and Catholic Relief Services (CRS) became two lead agencies

providing SFPs in the country, focusing on the North due to its high incidence of

poverty and food insecurity. World Food Programme has been involved in Ghana

for 40 years. Other development partners involved in food assistance programmes

are: World Vision, Adventist Development Relief Agency (ADRA), Dutch

Development Agency (SNV) and Social Enterprise Development (SEND). The

objectives of the SFPs of these organizations are not different from those in the

1950s, except that poverty, food insecurity and gender inequality have become

additional concerns for these organizations. The North is relatively poor and rural

households, especially women and their young daughters, lack physical and

economic access to food (WFP, 2007).

School feeding plays a significant role in the development of education in Ghana.

Governments, Non-Governmental Organisations (NGOs) and stakeholders have

made efforts to successfully feed the school child in Ghana over the past decades.

International Business Development program (2015) revealed that some

communities initiated their own school feeding programs using local produce.

This notwithstanding, other NGOs play crucial roles in ensuring that the school

child in Ghana is well fed. Catholic Relief Services, World Vision, and Adventist

Development and Relief Agency among others are some of the organizations that

in one way or the other support the school feeding agenda of Ghana’s school

children. Kleiman (2010) asserts that school feeding ensures food security; hungry

children are likely to be found in food insecure homes.

Partnership for Child Development (1999) points out that education and learning

depend on good nutrition. School feeding in Ghana has achieved greater
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prominence by providing the nutritional needs of pupils (Kedze, 2013; Bukari et

al., 2015; Martens, 2007). School feeding aims vary from country to country

(Aliyar et al, 2012). School feeding programmes in Ghana have gained

significant boost by increasing enrolment and reducing school drop-out rate

(Duah, 2011; Martens, 2007; Kedze; 2013 Gyawu 2012; Nkosha et al., 2013 and

Alhassan, 2013). School feeding motivates children of lower income earners to

constantly attend school every day. However, Alhassan (2013) points out that

schools that are not under the school feeding programmes have low enrolment

and high rate of school drop-out in the Northern region of Ghana.

School Feeding Programms are targeted social safety nets that provide both

educational and health benefits to the most vulnerable children, thereby

increasing enrollment rates, reducing absenteeism, and improving food security at

the household level. In response to increasing food and fuel prices in 2008, funds

from the World Bank’s Global Food Crisis Response Program and the subsequent

pilot Crisis Response Window provided rapid assistance by supporting existing

school feeding programmes and essentially linking access to both food and

education for poor and vulnerable children living in highly food-insecure

communities in the country. With a global turnover in excess of US$100 billion

and reaching hundreds of millions of schoolchildren, school feeding is clearly

evident as a major social programme in most countries, including low, middle,

and high-income countries. Ghana, a country located south of the Sahara is lucky

to be one of the beneficiary countries (Global Food for Crisis Response

Programme, 2008).
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The Ghana School Feeding Programme (GSFP) commenced in most of the

beneficiary communities on a pilot bases in September 2005 with ten schools, one

in each region of the country. The GSFP was expanded to cover 200 schools in

taking care of the nutritional needs of 69000 pupils in all 138 districts of the

country (Osei et al., 2009). Subsequently, the GSFP began with nationwide

coverage and by the end of first quarter of 2011 as Osei et al. (2009) indicated,

the programme fed 713,590 children in all the beneficiary schools nationwide.

More especially, Ghana adopted the GSFP as one of the Millennium

Development Goals (MDGs) under the Ghana Poverty Reduction Strategy I and

Ghana Poverty Reduction Strategy II which is expected to impact positively on

school enrolment, attendance and retention.

As part of its support for educational development in Ghana, the WFP has

included in its targets the three Northern Regions of Ghana. In WFP’s support to

girls’ education, 42,000 girls and their families in 25 districts of the three

Northern Regions benefit from take-home rations as a monthly incentive for girls’

achievement of 85 percent or higher attendance at school. The success

implementation of this programme provided evidence for scaling up to cover the

entire stages of the primary school level. In some instances, Junior High Schools

with low gender parity are covered. However, WFP has been phasing out its

assistance to girls’ education since 2006, as agreed with the Government. The

challenge, therefore, is how to bridge the gaps that are being created by the

phasing out of externally supported programmes including CRS’s school feeding

and WFP’s support to girls’ education.
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WFP and GSFP signed a Memorandum of Understanding (MOU) in 2006 that

outlines collaboration in the following areas:

 providing a fortified food basket to complement GSFP menus;

 supporting district-level planning and implementing school feeding;

 harmonizing planning and managing cash and food inputs at the district level;

 testing procurement processes;

 building capacity of PTAs, SMCs and other stakeholders;

 testing models for sustainable funding;

 developing systems for monitoring and evaluation.

This development provided collaborative assistance for the implementation of the

programme.

The literature provides evidence of School Feeding Programmes that have been

implemented in the country. The GSFP is considered as one of the major

interventions in terms of scope and this suggests the need to evaluate its effects

on students’ enrolment, attendance and retention in the Wa Municipality.

2.7 Operation of the Ghana School Feeding Programe

The programme was born out of the New Partnership for African Development

/Hunger Task Force Initiative (NEPAD/HTFI) under the Comprehensive Africa

Agricultural Development Programme (CAADP) of the African Union (AU).

Ghana was selected as one of the initial nine focus countries in sub-Saharan

Africa to pilot the programme. The Government of Ghana and NEPAD were to

equally finance the programme; however, delays from NEPAD required the

government to fully fund it. It started on a pilot basis from September to

December in 2005 in ten districts, one from each of the ten regions, and was
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intended to last for five years (WFP, 2007). By August, 2006, the beneficiary

schools increased to 200 in about 138 districts (International Business

Development Program, 2015).

The Ghana School Feeding Programme is an initiative under the Comprehensive

Africa Agricultural Development (CAADEP) pillar 3 which intends to enhance

food security and reduce hunger in line with the United Nation Millennium

Development Goals (ECASRD and SNV Ghana, 2009). The rationale behind the

Ghana School Feeding Programme is to provide pupils with one hot nutritious

meal using home grown food crops on daily basis on every schooling day (Kedze

2013). Aliyar et a.l (2012) points out that the use of home – grown food crops

under the Ghana school feeding programme is to stimulate local economies

through increase in demand for the produce. Gyawu (2012) argues that the Ghana

school feeding programme met its aim of providing hot nutrition meals to pupils

during schooling days and has therefore, increased enrolment and retained pupils

in school. While agreeing with the arguments postulated by Gyawu (2012),

Bukari et al. (2015) add that there is a positive link between the Ghana School

Feeding Programme and academic performance. The implementation of the

GSFP had its basic objectives as to feed children in public primary schools and

kindergartens with one hot nutritious meal prepared from locally grown

foodstuffs on every school going day. The policy has other targets of achieving

increased enrolment, increasing academic performance and boosting food

production in the country (GSFP, 2007).

The health component involves the fact that pupils of the beneficiary schools are

to be given good drinking water, de-wormed and fed in a good sanitary
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environment. In line with improvement of education, enrolment of pupils will

improve so as to achieve universal basic education. In the agriculture sub sector,

the patronage of locally produced goods will be increased and food production in

the country will be improved resulting from farmer access to ready market.

Programme implementation partner organizations such as Netherlands

Development Co-operation (SNV), and World Food Programme (WFP) are to

carry out training sessions for caterers and cooks to enhance their capacities. The

recruitment of caterers and cooks as required by SNV is based on an academic

qualification and standard for hygiene. (GSFP Pilot Programme Review Report,

(2007-2010).

The GSFP has extensive targeting criteria for the selection of beneficiary

communities. In several respects, the criteria are no different from targeting

criteria used by WFP and other SFPs, except that WFP and the others target the

north, while GSFP focuses on the whole nation. The GSFP criteria include:

 willingness of a community to provide basic infrastructure (e.g. kitchen,

store, dining room);

 commitment of the District Assembly, demonstrated by its interest to sustain the

programme;

 poverty status of the district and community;

 low school enrolment and/or attendance and gender parity index;

 high drop-out rates;

 low literacy levels;

 presence of planned health and nutritional interventions or expansion of existing

ones;

 no participation in an already existing SFP;
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 poor access to potable water;

 high community spirit and management capability.

Using the above criteria, the Ministry of Education, Science and Sports (MOESS),

working with the District Assemblies, developed an initial list of communities and

schools that met the criteria of poverty, high drop-out rates and low literacy, of

which Wa Municipal was included.

Implementing agencies of the GSFP

To achieve the objectives of the programme, roles were assigned to the following

key stakeholders as follows;

i. The government made up of Cabinet and Parliament are responsible for passing

the GSFP Bill to legitimize the operations of the programme and sourcing for

funds;

ii. The Ministry of Local Government and Rural Development (MLGRD), in

collaboration with the Ministry of Education (MoE) is responsible for the

implementation and supervision of the programme;

iii. Ministry of Food and Agriculture ( MoFA) is responsible for the achievement of

the agricultural aspect objectives;

iv. Ministry of Finance and Economic Planning (MoFEP) is responsible for the

release of funds;

v. Ministry of Women and Children Affairs (MoWCA) is responsible for

monitoring and supervision;

vi. Ghana School Feeding Programme National Secretariat is responsible for the

implementation of the policy at the national level. (GSFP Annual Operating Plan

2008: 11)
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The actors and their relationships of the GSFP is shown in Figure

2.1. Figure 2.2: Actors and Relationships of the GSFP

Source: GSFP Annual Operating Plan, 2008

Regional Coordinating Councils (RCCs) are to form the programme steering

committee in every region. The RCCs are to plan and execute the programme

with inputs from the national level. Each Assembly in collaboration with the

District Implementation Committee (DIC) and School Implementation
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Committee (SIC) is to manage and implement the programme at the local level.

They are in charge of food procurement and logistic spending. The Ministry of

Agriculture through the District Agriculture Directorate is to sensitize the farmers

to produce and supply foodstuffs. The Directorate is also to provide training for

farmers especially cooperative farmer groups and assist them to access loans to

increase their productivity. The DICs are in charge of planning and monitoring of

the programme in all the beneficiary schools whilst the SICs do the

implementation and supervision in each school. Below is the structure showing

actors of GSFP and their relationship (GSFP Annual Operating Plan, 2008).

According to the Ghana government, the institutional framework for

implementation of GSFP is designed to avoid corruption, embezzlement and

misapplication of funds. The institutions responsible for the implementation are:

 Ministry of Local Government and Rural Development

 National Implementation Secretariat

 District Implementation Committee [Metropolitan, Municipal and District Chief

Executive (MMDCE) as chairman]

 School Implementation Committee including PTA.

Other actors who play several roles in the GSFP are Send Foundation

International, Centre for Social Fertility and Agric Development (IFDC), Ghana

Agricultural Initiative (GAIN) and Plan Ghana International.

2.8 The Conceptual Framework

The conceptual framework of the Ghana School Feeding Programme was

proposed with expected impact on development with different indicators. From
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Figure 2.2, the main expected outcomes of the Ghana SFP include raising demand

for home grown food, improving enrolment and nutrition of the school children

Figure 2. 3: Framework of the School Feeding Programme

Children of school
going age provided

with balanced meal on

Increase demand for
locally produced

foods

Increase school
enrolment, attendance

and retention

Reduce short-
term hunger

Improve health
and nutritional

status

Improve school
performance

Increase local
food production

Enrollment in GSFP
schools increased

Attendance in GSFP
schools improved
and dropout rate

reduced

Source: Adapted from NEPAD (2005).

The focus of this study is on the aspect of the programme that aims at increasing

enrolment, attendance and retention of girls in beneficiary schools. It is

anticipated that the influence of the feeding programme on these outcomes will

be possible given that girls from poor homes who previously could not make it to

school as a result of parents inability to provide feeding money will now be in a

better position to attend. It is also envisaged that providing hot meals to students

serve as a motivation to maximize school retention among students generally and

especially among the girl child in areas with high poverty incidence. Figure 2.2

shows the researcher’s own conceptualisation of how the GSFP can influence

enrolment, attendance and retention of girls

4 4

Children received 30-
45% of energy and

60-70% of protein and
increased

micronutrients



www.udsspace.uds.edu.gh 

 

 

Figure 2.4: The Influence of GSFP on Enrolment, Attendance and Retention
of Girls

GSFP

Increased Enrolment, Attendance and Retention

Source: Author’s Construct

From Figure 2.3, the GSFP can influence enrolment, attendance and retention

both directly and indirectly. The figure shows that the programme can have a

direct increase in enrolment, attendance and retention since because enrolment

and retention are necessary conditions for accessing the food at school. Parents

will consider the school meals as a relief to their educational expenditure and

will therefore, be motivated to enroll and keep their girls in school. This further

explains that dropping out of school will limit ones access to the food; hence,

parents will again be encouraged by the benefits of the GSFP to keep their in

school to have a sustainable access. This invariably will improve retention

figures.
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The fact that the GSFP relies on home grown food to feed the school children

provide a reliable market for farmers and market intermediaries. Its indirect effect

on enrolment is that food production and marketing in the Wa Municipality will

increase and consequently leads to improvement in household income. This will

offer households the capacity to provide for their children needs in school and

hence leading to improvement in enrolment, attendance and retention figures.

The conceptual framework in Figure 2.3 also shows that the provision of school

meals for the children is a short-term hunger reduction strategy. Besides, the

food provided is believed to have contained the entire nutritional requirement

necessary for healthy life. This is expected to keep the children healthy and free

from hunger during school hours that are necessary for them to attend school

regularly. Unhealthy children on the other hand will not be able to attend School

regularly.

It is therefore, believed that the GSFP can address some socio-economic factors

that are limiting girls access to education in The Wa Municipality. This will occur

through its capacity of improving household income, short-term hunger

reduction, and providing nutrition for girls in school. This relative advantage is a

form of motivation for parents to enrol and keep their girl child in school.

2.9 School Feeding Programme and Enrolment

According to Collins Thesaurus, (2002) the term school enrolment means

admission, enlisting, recruitment or signing in of students to undergo training.

Studies on the evaluation of the impact of School Feeding provide several

benefits that have changed human life in different places. Economic, social and

health impacts have been outlined by several empirical studies.
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Solid empirical evidence of the impact of school feeding programmes on

educational outcomes proves that school feeding increases school enrolment and

attendance by reducing drop-out (Ahmed, 2004; Dreze and Kingdon, 2001;

Lazmaniah et al., 1999). These studies have justified that feeding in schools

serves as pull factors for poor families as it reduces home expenditure on food.

Besides, the quality of food given at school in many instances meet the nutritional

requirement compared with those prepared by poor families. Consequently,

families are motivated to get their children enrolled because of the immediate

benefits. There is also significant evidence that such interventions go beyond

traditional educational outcomes by providing a wider range of short and long-

term social and economic impacts.

Besides, further assessment of school feeding by WFP and the World Bank

provide that the intervention remains a productive safety net in times of economic

shock, protracted crisis and vulnerability, and emergency (Bundy et al., 2008).

According to their assessment reports, school feeding was regarded as one of the

programmes eligible for support from the US$1.2 billion Global Food Crisis

Response Facility established in 2008 to address the global food and financial

crises (Grosh et al., 2008). This means that among all possible food assistance

interventions, school feeding represents a unique opportunity by providing

multiple benefits at both the outcome/short-term and the impact/long-term levels.

The implications of these findings is that, in period of economic crises, disasters

and vulnerability, school feeding can minimize the magnitude of the effect

through the provision of relief items (food) for the most affected and vulnerable

groups (students).
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From a different perspective, School feeding leads to increased time spent in

school, through increased enrolment and attendance and decreased drop-out rates

(Ahmed, 2004). It motivates parents to enroll their children in school and have

them attend regularly. Moreover, when programmes succeed in reducing

absenteeism and increase the duration of schooling, educational outcomes

(performance, dropout, and repetition) get improved (Del Rosso, 1999). This

position may be convincing especially in deprived areas of northern Ghana where

some families cannot afford three square meals per day. Children have to

regularly attend school to meet the quantity of food requirement per day.

Specifically for the Ghanaian case, Dua (2011) points out that one of the major

aims of the Ghana School Feeding programme is to increase enrolment and

retention in the basic school level. It is to serve as a magnet that will attract

school children to be in school every day and be consistent throughout the stages

of learning. Thus, improve feeding increase enrolment and reduce school dropout.

The observation of Musah and Imoro (2015) in the Garu-Tempane district in the

Upper East Region of Ghana points out that the GSFP has succeeded in

increasing enrolment among participating schools. Similarly, Abotsi (2013)

concluded that the programme has not only improved enrolment, but also

attendance and retention. The writer further observed that the reverse in terms of

these achievements has taken place in non-participating schools. The Ghana

School Feeding Programs has improved the health status of the pupils. It has got

the components needed for growth and development. The Ghana school feeding

programme has increased dietary diversity of the diet of children in school. The

programme has attained its own recommendation for protein and energy intake.

However, iron intake is low while vitamin A intake is enough (Martens, 2007).
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Researchers such as Alhassan (2013), Nkosha et al. (2013) and Dua (2011)

argued that school feeding programmes cannot be seen as the only factor that

influences enrolment in Ghana’s schools but other factors, such as, high pupil to

teacher ratio, classroom accommodation, inadequate furniture, teacher pupil

relationship, teacher absenteeism, cultural beliefs, among others, should be

considered. This position implies that an assessment of the role of the feeding

programme on enrolment should include a consideration of other factors that can

have a significant influence besides feeding.

2.10 The Influence of School Feeding Programme on Female Enrolment in

Ghana

The Ghana School Feeding Programme has chalked a lot of successes since its

inception. It was revealed by Integrated Social Development Center-ISODEC

(2015) that the Ghana School Feeding Programme coupled with the capitation

grant has had a significant impact on enrolment. Thus, the gross enrolment rates

between 2006- 2008 gained a positive increase from about 93.7 percent to 95.2

percent. Mohammed and Sakara (2014) posit that the Ghana School Feeding

Programme motivates pupils to stay in school and study. This leads to an

improvement in the universal basic education.

It is a fact that the Ghana School Feeding Programme contributed to higher

enrolment figures ISODEC (2015). However, it has not been able to completely

settle the disparity matters thereby creating a gender access gap in enrolment.

Gender was not given the needed attention during the plan and as the programme

progressed, it had serious negative implications on girl child enrolment compared

to boys. People prefer educating the boy child to that of the girl child with the
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notion that the girl child will marry and would therefore not invest in the

household but that of the husband (Alhassan, 2013). Nkosha et al. (2013) points

out that several factors influence girl child enrolment and retention in basic

schools in Ghana. These include: girl child education campaigns, government

policies, cultural beliefs, among others.

2.11 The Influence of School Feeding Programmes on Attendance and

Retention

In general the Ghana School Feeding Programme has influenced positively on the

attendance and retention of pupils in the basic schools. Kedze (2013) states that

the School Feeding Programme has gained prominence for its multi – roles in

developing countries. What the writer meant is that enrolment alone is not the

only challenge of achieving universal basic education but regular attendance and

drop-out rates. The feeding programme, according to Kedze, motivates children

to be present at schools as attendance is a necessary condition for access to the

food. This is true within the Ghanaian context.

Bukari et al (2015) points out that there exists a positive link between the Ghana

School Feeding Programme and academic performance. This revelation suggests

that the school feeding programme has met its aims. Mohammed (2014) posits

that the significant increase in enrolment is due to the fact that the School

Feeding Programme motivates the pupils to stay in school and study leading to an

improved universal basic education in the country. Mohammed (2014) therefore,

suggests that though the one hot meal per school days is significant, pupils should

be given snacks as supplements.
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The author maintains that the importance of the nation school feeding programme

must not under any circumstance be undermined. The national school feeding

programme promotes and supports: the right to food, the right to education, local

development and economic growth, food and nutrition security, gender

enhancement and participation (Global Child Nutrition Forum, 2014). These

efforts mark significant steps towards educational development in the country

through achievement of universal basic education.

The empirical review has provided evidence on the effects of school feeding

interventions on enrolment. The literature also provides that school feeding

programmes leads to increase in attendance and reduction of drop-out rates in

beneficiary schools in different places. These findings will serve as basis for

comparing the influence of the GSFP on enrolment, attendance and retention of

girls in basic schools in the Wa Municipality

2.12 Summary

The literature discusses empirical review on the role of female education and

interventions to increase enrolment of girls at basic schools. The review implies

that several school feeding programmes have achieved success in enrolment,

attendance, retention and academic performance in different countries such as

Bangladesh. In Ghana, successful school feeding programmes have been

implemented since the 1940s to date. Literature provides that the GSFP has

improved enrolment in many of the beneficiary schools. However, no evidence on

its effect on girls’ enrolment, attendance and retention has been provided. Besides,

the fact that all the empirical studies on the subject has been conducted outside the

Wa Municipality brings to the fore the need to conduct this study.
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CHAPTER THREE

METHODOLOGY

3.1 Introduction

This chapter addresses the procedure of carrying out the research. First the

chapter offers a description of the profile of the study area. The remaining parts

of the chapter presents the research design, data types and sources, sampling size

and sampling procedure, data collection instruments, and the method of data

analysis.

3.2 Study Area

The survey was conducted in the Wa Municipality in the Upper West Region of

Ghana. The study provides a detail profile of the Wa Municipality. Elements

presented under the study area include location and size, population distribution,

vegetation and climate, cultural activities, the local economy and educational

status.

3.2.1 Location and communities

The Wa Municipality is one of the nine District/Municipal Assemblies that make

up the Upper West Region (U WR) of Ghana. It shares administrative

boundaries with the Nadowli District to the North, the Wa East District to the East

and South and the Wa West District to the West and South. It lies within latitudes

1°40’N to 2°45’N and longitudes 9°32’ to 10°20’W (Ghana Statistical Service,

2014). The implications of the location of the Municipality for development

include; enhancing bilateral trade and commerce with the Franco phone countries

of Burikina Faso and La Cote d’ivoire. Wa town has the potential of growing into

both an industrial and commercial hub for the North-Western
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corridor of Ghana. Many traders bring agricultural products to the markets centres

that are mobilized and used for the Ghana School Feeding Programme.

Figure 3.1 presents a map depicting the Wa Municipality boundaries and selected

major towns.

Figure 3. 1: Map of Wa Municipality

Source: Ghana Statistical Service (2014)
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Figure 3.1 depicts the major communities in the Wa Municiaplity. They include

the Wa township, Nakore, Chansa, Kpongu, Dandafuro, Piisi, Bamahu, Danko,

Sing, Boli, Busa, Jonga, Konjiehi, Chegli and Kperisi. All these communities

have basic educational infrastructure and hence have access to basic education.

The Wa Township serves as both the Municipal and Regional headquarters that

has a lot of educational infrastructure. It contains several educational units under

the Municipal Assembly; Islamic, Catholic, Presbyterian, Anglican, the

Methodist and Ahmadiyya units. All these categories of schools have access to

the Ghana School feeding Prgramme and have hence become beneficiaries.

3.2.2 Population distribution

According to the 2010 Population and Housing Census (PHC), the Wa

Municipality has a total population of 107,214 (male: 52,996/female: 54,218).

This constitutes 15.3% of the total population of the Upper West Region (Ghana

Statistical Service, 2010). The growth rate of the Municipality varies between

2.7% for rural and 4% for the urban. There is a growing population density and

consequently pressure on land and educational infrastructure. The population

structure of the Wa Municipality revealed that the youth are 49%, potential

working population represents 47% and the aged 4%. This means a high

dependency ratio since the economically active population is 47% compared to a

dependent population of 53%. The population is also a female dominated one,

that is, 51% against 49% males. This brings to the fore the need to take measures

to improve female education for the growing population (Ghana Statistical

Service, 2010).

54



www.udsspace.uds.edu.gh 

 

 

Over 80.4% of people in the Municipality belong mainly to one linguistic group –

the Mole-Dagbani group. The Dagaabas are the most populous. Other ethnic

groups found in the Municipality include the Akan, Ewe, Ga, Dagomba, Grushi,

Gonja, Sissala, Moshies who are engaged in government work and commercial

activities (Ghana Statistical Service, 2014). Children from all these categories of

ethnic groups are found in school. The heterogeneity in the population structure

therefore, does not influence gender access gap in education.

3.2.3 Religion

There are three main religious denominations in the Municipality; Christianity,

Islam and worshipers of the African Traditional Religion. These main groups co-

exist well although differences exist among them. All the dominant religious

denominations (Islam and Christianity) have their own educational units

especially at the basic level so that they can achieve academic excellence under

their religious context (Ghana Statistical Service, 2010). Again, this diversity

does not breed discrimination in access to education. For instance, Muslims

parents are allowed to send their children to Christian schools even if they do not

share their belief.

3.2.4 Climate and Vegetation

The Wa Municipal Assembly Area has two marked seasons, namely: the wet and

dry seasons. During the wet season, the South-Western Monsoon winds from the

Atlantic Ocean bring rains between April and October, whilst the dry season, the

North-Eastern Trade winds from the Sahara brings the long dryness between

November and March. The mean annual rainfall varies between 840mm and

1400mm. Most of the rainfall occurs, between June and September and it is not
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unusual to have very high rainfall figures concentrated in a few rainy days. One

feature of the rainfall pattern is that it tends to occur in heavy downpours, thus,

encouraging run-off rather than soil moisture retention. It has been calculated

that there are four (4) humid months, in terms of soil moisture conditions which

is only adequate for the cultivation of crops such as millet, guinea corn, yam,

groundnuts and beans. The rainfall pattern is irregular and unreliable.

Sometimes, it results in long period of no rain during the farming season which

affects harvest. This has implications for the type of vegetation (Ghana

Statistical Service, 2014).

The vegetation is of the Guinea Savannah type, made up of short trees with little

or no canopy and shrubs of varying heights and luxuriance, with grass ground

cover in the wet season. Commonly occurring trees are shea trees, dawadawa,

kapok and baobab. Cashew and mango are exotic species growing well in the

area. It may be noted that parts of the natural tree vegetation are disappearing due

mainly to human activities in the form of cultivation, construction, overgrazing,

bush fires and charcoal-burning, particularly at the suburbs of the Municipality.

Nevertheless, the vegetation supports livestock -rearing including cattle, sheep

and goats (Ghana Statistical Service, 2014).

The vegetation of the Municipality requires effective public education to curtail

its deterioration. This can be done through educational institutions such as basic

schools in the Wa Municipality. In consonance with this, educational curriculum

in Ghana at the basic school level covers ways of protecting the natural

environment. Increase in school enrolment, attendance and retention will

therefore, invariably improve the level of conservation of the environment.
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Pupils, once regular in school, will acquire more knowledge on environmental

studies, especially with regard to ways of protecting the environment. This

justifies the implications of access to education on natural resource conservation.

In sum, the firewood can be obtained from the forests to support the GSFP.

3.2.5 Cultural activities

The Way of life of the people of Wa Municipality is unique because inhabitants

live in unity though some hail from different places. Some of the salient cultural

features are:

 Festivals (Zunbenti, Dumba)

 Traditional Dances/Folk songs (Damba, Dugu, Jingo,Gangan,bawa)

 Traditional mud building

 Some aspects of chieftaincy

 Some aspects of religion (traditional, Christianity and Muslim)

 Traditional marriage processes

 Funeral organization

Following acculturation, literacy and globalisation, the negative effect of social

and cultural activities on female education are minimizing. The role played by

stakeholders in education such as gender activist has convinced society that

women can equally play several roles that are played by men in development.

Despite all forms of cultural activities in the Wa Municipality, female enrolment

in basic schools keeps on improving over the years especially at the entry level.

However, drop-out rate remains a challenge to girls’ education which may not be

independent from the cultural and social life of the people in the Wa

Municipality.
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3.2.6 The Economy of the Municipality

The economy of the Wa Municipality has been dominated by agricultural

activities. However, the situation has began to change. In the 2010 Population and

Housing Census, it came out that the service sector employs about 51.3% of the

working population, followed by agriculture 30.2% and industry 18.4% (GSS,

2010). Other key sectors of the economy are transport, tourism, communication

and energy.

Agriculture

Under the agricultural sector, most of the farmers engaged in peasant cultivation

and the main staple crops grown include millet, sorghum, maize, rice, cowpea,

and groundnut cultivated on subsistence basis. However, soya beans, groundnuts,

bambara beans are produced as cash crops. Animal rearing is done together with

other livelihood activities such as crop production (Ghana Statistical Service,

2014).

The state of agricultural production in the Wa Municipality is not different from

that found in northern Ghana. In the whole area, about 86% of the population is

engaged in agriculture as a source of livelihood dominated by crop production

(Inkoom and Nanguo, 2011). Most of the farm enterprises are still dominated by

semi-subsistence production of staple crops not suitable for profit maximization

strategy (Al-Hassan and Poulton, 2007). As a result, poverty still predominates as

average household annual income remains at US$65.00 and poverty headcount

index was 83.9% in 2006 (Ghana Statistical Service, 2008).

The subsistence farming practiced by households has implications for educational

development. The average annual income of households is often small, which is
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not sufficient in meeting the basic necessities of life (food, shelter and clothing).

Poor households therefore, find it difficult in meeting the required educational

expenditure. It is, therefore, anticipated that such poor households will rely

heavily on government interventions in subsidising the cost of education. The

Ghana School Feeding Programme can be a relief through enhancing access to

education among beneficiary schools. Despite the subsistence nature of

production in the Municipality, yet the GSFP relies on agricultural output for its

sustainability. Local agricultural production should be encouraged to sustain the

programme.

3.2.7 Support Organizations/Institutions

The Municipal Assembly: The Wa Municipal Assembly has five Zonal Councils

(Wa, Busa, Kperisi, Kpongu and Boli) and 73 Unit Committees. Each community

in the Municipality has a Unit Committee that works through the Area /Urban

Councils to the Assembly level. There are five mandatory sub-committees,

namely, development planning, finance and administration, social services, works

and justice and security (Ghana Statistical Service, 2014).

The Municipal Assembly coordinates all development activities. It works in

collaboration with different organizations to address the felt needs of the

people. In the area of education, the Assembly plays a significant role in the

implementation of programmes and projects such as provision of educational

infrastructure. The Municipal Assembly is a major stakeholder of the GSFP.

Its functions include releasing resources and receiving reports during the

programmes implementation. Besides, the Assembly design and implement
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measures to enhance female enrolment, attendance and retention in school (Ghana

Statistical Service, 2014).

Traditional Authorities: Traditional Authorities, as part of culture and local

administrative set-up play a vital role in generating good governance, particularly

in Ghana. The role of the chieftaincy institution relates to matters such as land

administration, maintenance of peace and conflict resolution and community

revenue mobilisation.

The traditional institutions provide land and communal labour for the construction

of public schools. Infrastructure such as store rooms and kitchens that are

necessary for the implementation of the GSFP in communities are normally

provided by traditional authorities in collaboration with the school’s Parent

Teacher Association (PTA). In the hinterlands of the Wa Municipality,

communities provide accommodation and food for teachers as a form of

motivation to improve upon their educational development. This support

mechanism facilitates educational development that can manifest into increase in

enrolment and improvement in academic performance; and hence projecting

Traditional Authorities as major stakeholders of education is of paramount

importance (Ghana Statistical Service, 2010). Besides, their role in providing

educational infrastructure and promoting peace provides an enabling environment

for the implementation of national/local policies such as the GSFP.

Non-Governmental Organizations (NGOs): There are a number of NGOs,

which operate in the Municipality. Some of these include, the United Nations

International Children Emergency Fund (UNICEF), World Food Programme

(WFP), the Ghana Red Cross Society, Methodist Agricultural Project, the
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Diocesan Development Office of the Catholic Church, Baptist Agricultural

Project, North West Development Agency, Plan Ghana and Suntaa-Nuntaa. The

activities of these organizations complement the development efforts of the

Municipal Assembly. For example, they provide educational needs for students of

poor homes and organize literacy programmes on the need for education.

Vulnerable groups such as girls have been their focus.

The NGOs sometime collaborate with state and local institutions for the

achievement of common objectives. For example, they engage in public education

to create households awareness on the role of female education and the need to

benefit from educational interventions such as the GSFP. The success of the

GSFP, for instance, will depend on support organisations such as NGOs that are

operating in the Wa Municipality (Ghana Statistical Service, 2014).

3.2.8 Educational attainment and literacy

The Various educational Institutions in the Wa Municipality are; Nurseries (78),

Primary Schools (76), Junior High Schools (59), Special Schools (2), Senior High

/Tech. (1), Technical /Vocational (4), SHS (6), Nursing Training College (1),

Teacher Training College (1), Polytechnic (1), and University (1) (Ghana

Statistical Service, 2014). The existence of educational institutions at all levels

suggests that girls can have the opportunity of getting access to basic education in

the Wa Municipality.

Of the population of up to 11 years and above, 65.2 percent are literates and 34.8

percent are non-literates. The proportion of literate males (74.1%) is higher than

that of females (56.7%). It has been found out that six out of ten people (60.7%)

indicate they can speak and write both English and Ghanaian Languages. Of the
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population up to 3 years and above (48,131) in the Municipality, 22.2% has ever

attended primary school in the past and 37.0% are currently attending school

(Ghana Statistical Service, 2014).

For the country, the proportion of the population that has ever attended school is

61.2 per cent in 2000, (66.9% of males and 59.5% females). This means that the

proportions who have never attended school at the national level is 38.8 per cent

(33.1% males and 44.5% females). Comparing these national figures with those

for Upper West Region, one observes a very wide gap in the educational

attainment between the country as a whole and the Region. In the Region, 69.8

per cent of the population, aged 6 years and older, have never attended school

(65.1% males and 73.9% females). Data on current enrolment shows that the gap

between boys and girls in school attendance is minimal. At the entry point of both

primary (74.5% boys and 75.6% girls) and Junior High School (36.4% boys and

36.3% girls) the proportions of boys and girls admitted are about equal, but at

every level, the proportion of girls progressing to the next grade reduces from one

grade to the next. This disparity in the region has a replication in the Wa

Municipality (Ghana Statistical Service, 2014).

The GSFP has one of its objectives as to increase enrolment, attendance and

retention. This study will therefore, discover how the programme objectives

influence enrolment, attendance and retention figures for girls in beneficiary

schools.

3.3 Research design

A research design is the determination and statement of general research or

strategy adopted for a particular project. Leary (2001) maintains that it is a
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blueprint or set of plans for carrying out the study. It forms the architecture of

every study and explains how the study is going to be constructed (Kumar, 2011).

The design therefore, represents plans and procedures for research that span the

decisions from broad assumptions to detailed methods of data collection and

analysis (Creswell, 2009). Various designs have been identified in social science.

They include Survey, Exploratory, Explanatory, Descriptive, Experimental,

among others. According to Kothari (2004), research purposes may be grouped

into four categories: Exploration, Description, Diagnosis and Experimentation.

A flexible research design which provides opportunity for considering many

different aspects of a problem is considered appropriate if the purpose of the

research study is that of exploration. Thus, an exploratory study merely leads to

insights or hypotheses. If the study happens to be an exploratory or a

formulative one, wherein the major emphasis is on discovery of ideas and insights,

the research design most appropriate must be flexible enough to permit the

consideration of many different aspects of a phenomenon. This study will use the

exploratory design based on these relative advantages.

Also, research is categorised as Qualitative, Quantitative or Mixed methods.

Creswell (2009) explains these three approaches in social science. The distinction

between qualitative and quantitative research is framed in terms of using words

(qualitative) rather than numbers (quantitative), or close ended questions rather

than open ended questions. Mixed methods strategy resides in the middle of this

continuum because it incorporates elements of both qualitative and quantitative

approaches.
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Mixed methods research in social science is an approach to enquiry that combines

both the qualitative and quantitative forms. It involves philosophical assumptions

and using of both approaches in the study. Baker (1999) notes that, mixed

methods enables a researcher to gather evidence from multiple sources to address

the questions at hand from different points of view. One advantage of

triangulation is that it can broaden the research and at the same time strengthen

the validity of the research. In mixed design, the researcher builds knowledge on

pragmatic grounds (Maxcy, 2003) and searching the truth is ‘’what works”

(Howe, 1998).

This study used a triangulation of research approaches which is described under

this content as mixed methods design. According to Creswell and Plano-Clark

(2007), the mix method strengthens more the use of either quantitative or

qualitative. Employing both qualitative and quantitative approaches in this study is

expected to increase the comprehensiveness of the overall findings, by showing

how the qualitative data provides explanations for statistical data to increase the

methodological rigour as findings in both phases could be checked for consistency

(Creswell, 2009).

The quantitative aspect of this study involved the analysis of enrolment,

attendance and retention figure of girls relative to boys. On the other hand, the

qualitative aspect covered the analysis of programme activities with special

attention for girls, analysis of socio-demographic factors influencing girls’

enrolment, attendance and retention, and how the GSFP motivates parents to enrol

and keep their girls in school.
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The rationale for using triangulation is that neither qualitative nor quantitative

methods are sufficient for themselves to bring out details of the situation. Besides,

qualitative and quantitative researches each has its limitations; hence, the

limitations of one method can be offset by the strengths of the other method. In

this study, the impact of the GSFP was assessed using data that was previously

collected by the Ghana Education Services on enrolment of students in the various

schools. Analysis of this data require quantitative approaches and could not be

presented in qualitative forms such as narratives. Besides, the experience of major

stakeholders on whether the programme has addressed the needs of girls in the

school as well as the socio-cultural factors addressed by the programme were

examples of the qualitative data and could not be analyse using statistics. The use

of both approaches in the study provide basis for the use of triangulation as the

main research approach.

3.4 Sources of Data

The study used primary and secondary data. The primary data were obtained from

the GSFP implementation committee and head teachers of the various schools.

These types of data covered the programme activities and how they influenced

girls’ enrolment in particular, the effect of the feeding programme on attendance

and retention of girls in the various schools. The data also covered other

determinants of enrolment besides the GSFP and measures taken by stakeholders

to improve enrolment of girls in basic schools.

The secondary data consist of trends in enrolment, attendance and retention of

girls in basic schools. These data were obtained from schools that are benefitting
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from the GSFP, the Municipal Education Directorate as well as Journals and

books.

3.5 Study Population

The population of the study covered head teachers and stakeholders of the 78

basic schools in the Wa Municipality that are benefiting from the GSFP. In the Wa

Municipality, all the public schools are benefiting from the Ghana School Feeding

Programme. Head teachers are useful in this study because they perform school

curricular activities and can provide data on enrolment, attendance and retention

of pupils.

Besides, there are major stakeholders of the GSFP such as the Municipal

Assembly collaborates with the Municipal Implementation Committee (MIC) and

the School Implementation Committee (SIC) that manage and implement the

programme at the local level. They are in charge of food procurement and logistic

spending. The MIC is in charge of planning and monitoring of the programme in

all the beneficiary schools whilst the SIC does the implementation and supervision

in their respective schools (GSFP Annual Operating Plan, 2008). These

institutions are conversant with the programme activities.

Sampling

According to Kane (1998), sampling may be described as the act or technique of

selecting and studying characteristics of only some segment of people, situation or

items within a given group for the purpose of determining parameters of the whole

population. Sampling is where portion of the population is taken for the study

because the population is large and will consume too much time, money
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and effort to question every one (Pratt and Loizos, 1992). A sample is, therefore,

the segment of the population that is selected for investigation (Ofori and

Dampson, 2011). In this study the sampling was drawn from drawn from the 78

schools that are benefiting from the GSFP. The fact that all schools are

beneficiaries precludes the inclusion of non-beneficiary schools in the study. The

selection of all respondents in the study was therefore, strictly based on schools

that are benefiting from the programme.

3.5.1 Sample Size

A sample is the segment of the population that is selected for investigation. The

size of a sample may be small (less than 30) or large (greater than or equal to 30)

depending on the nature of the study, manageability or accessibility of target

population (Ofori and Dampson, 2011). The study used 65 head teachers, 1

Municipal Director of Education, 1 person (Chairman) from the Municipal

Implementation Committee, 2 circuit supervisors, two focus group discussions

consisting of 10 parents each. In all, the respondents sum up to 89 people.

3.5.2 Sampling technique and procedure

Sampling procedures are classified into probability and non-probability methods.

In probability sampling, each unit of the population has equal chance of being

selected as a unit in the sample whiles in non-probability sampling, the units of

analysis do not have equal chance of being selected (Panneerselvam, 2007). The

author further indicates that whiles probability sampling is more rigorous and free

from biases, in non-probability sampling, there are instances that certain units of

the population will have zero chance of selection, because judgment, biases and
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convenience of the interviewer are considered to be the criteria for the selection of

sample units of such sampling.

Both probability and non-probability sampling procedures were used in selecting

respondents. A probability sampling procedure was used to select headteachers of

the beneficiary schools while non-probability sampling technique was used to

select respondents from the Municipal Implementation Committee, Circuit

Supervisors, The Municipal Education Director and PTA.

First, on the probability sampling, the beneficiary schools of the programme are

homogeneous in operations under the GSFP. They all work towards achieving

similar objectives under the GSFP and use the same educational framework. This

homogeneity requires the use of probability sampling technique. A multi-stage

sampling technique was used to select on the first stage some circuits in the Wa

Municipality and on the second stage, beneficiary schools. According to Kothari

(2004), multi-stage sampling is applied when the population is regarded as being

composed of a number of primary sampling units, each of them being made up of

a number of second stage units in each selected primary sample units and so the

procedure continues down to the final sampling unit, with the sampling ideally

being random at each stage. Its application in this study involved the selection of

circuits and schools. The first stage therefore, involved the selection of circuits

and the second stage the selection of schools from.

On the first stage, a simple random sampling technique was used to select the

circuits. Simple random sampling gives equal chance to all respondents for being

selected at random (Panneerselvam, 2007). Each beneficiary school under the

GSFP is qualified to be included in the sample and this explains the reason for
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their random selection. The procedure for selecting these schools followed a

mathematical approach proposed by Miller and Brewer (2003) for sample size

determination specified as:

ࡺ
n=

૚+ࡺ ૛(ࢋ)

Where n = sample size; N= sample frame and e = error or significance level.

According to Ahuja (2001), an acceptable error level traditionally is up to ± 0.05

or ± 0.10 (i.e., 5 or 10 percentage point). In this study, N = 78 and e = 5% = 0.05.

Therefore,

The first stage selection picked 65 schools that are benefiting from the GSFP at

random. Specifically, a sampling frame of the schools was generated and a

computer was further used to generate random numbers. The schools

corresponding to the numbers were noted and numbers used to identify the

selected schools for involvement in the study.

On the second stage, head teachers of the selected primary schools were selected

purposively because of their exclusive knowledge in school administration. Head

teachers in basic schools play both the academic and administrative role together

and would have knowledge on pupils’ enrolment, attendance and retention. They

also prepare reports to the Municipal Assembly on the outcome of GSFP and

double as the programme committee members at the school level.

For the non-probability sampling, purposive sampling technique was used. In

purposive sampling, individuals, groups and settings are considered for selection

if they have sufficient information on the phenomenon under investigation

(Patton, 2002). In this study, the chairperson of the Municipal Implementation
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Committee and the schools’ Parent Teacher Association (PTA) were considered to

have more knowledge on the Programme activities and its effects. The chairperson

of the Municipal Implementation Committee was contacted to get updates on the

programme targets and current efforts towards achieving them. Besides, PTA of

the various schools had knowledge on how the GSFP motivates parents to enroll

and keep their girls in schools. These two groups of respondents were selected

using purposive sampling technique. The researchers directly contacted these

personalities and interviewed them.

3.6 Data collection Instruments

The data collection tools were questionnaire, an in-depth interview and Focus

Group Discussion. The use of these tools together in one study was dictated by the

use of triangulation of methods as used in the study. First, questionnaire alone

would not have been able to gather in-depth responses from the key informants.

On the other hand head teachers were too many and the use of in-depth interviews

would be tedious.

3.6.1 Questionnaire

A questionnaire is a document containing questions and other types of items such

as statements designed to solicit information on specific issues, themes, problems

or opinions to be investigated (Kumekpor, 2002). In designing a questionnaire,

researchers consider the working sample units level of understanding of the

research issue before settling on either open-ended or closed-ended questions or

both (Smith, 1975). The open ended format allowed exploration of the range of

possible themes arising from an issue. In closed format, respondents are forced to

choose between several given options. They can be divided into structured,
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unstructured and semi-structured questionnaires. While structured questionnaire

provide predetermined closed-ended answers for respondents to choose from, in

semi-structured questionnaires, open-ended questionnaires are provided and

respondents are at liberty to give any answers (Karma, 1999; Twumasi, 2001).

A combination of structured and semi-structured questionnaire was used in this

research to solicit relevant responses from head teachers. Questionnaires are

relatively quick and easy to understand by using codes. Besides, the researcher

contacted a large number of respondents quickly, easily and efficiently using a

questionnaire, once the targeted group has been identified. Besides, a

questionnaire is easy to standardize. For example, every respondent is asked the

same question in the same way. This feature of a questionnaire makes it a very

reliable method of data collection. It is easier to quantify and make statistical

inferences with it. Questionnaires also allows respondents to provide candid

opinions and anonymity is assured.

In this study, questionnaires were administered on headteachers to gather data on

enrolment, attention and retention. The questionnaires were used to gather

responses covering the factors influencing enrolment, attendance and retention of

pupils. Questions were also asked on the strategies to improve these variables. The

relatively large number of the respondents permitted the use of questionnaire as an

instrument of data collection.

3.6.2 Interview

Face-to-Face interview is the most commonly used technique for conducting a

systematic inquiry and most social researchers regard it as a window on the world

(Holstein and Gubrium, 1999). This study used interview schedule which serves
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as a guide in conducting a face-to-face interview on the field. The respondents

were engaged in a semi-standardized interview where some pre-determined

questions would be asked in a systematic and consistent order. The essence of a

face-to-face interaction is also to create an enabling environment for the

respondent to fully participate and express concerns about the subject matter. In

this study, interview was granted to the chairperson of the MIC and Circuit

Supervisors for them to share their knowledge on the activities of the GSFP and

how that influences the enrolment, attendance and retention figures of girls.

3.6.3 Focus Group Discussion (FGD)

Focus Group Discussion is a form of strategy in qualitative research in which

attitudes, opinions or perceptions towards an issue, product, service or programme

are explored through a free and open discussion between members of a group and

the researcher (Kumar, 2011). It is a rapid assessment, semi-structured, data

gathering process in which participants are purposely selected by the researcher to

discuss issues and concerns on key themes on the subject under investigation. It

takes a form of group interview in which there are several participants in addition

to the moderator/facilitator (Ofori and Dampson, 2011). There is emphasis in the

questioning on a particular fairly tightly defined topic and the goal is upon

interaction within the group. Tayie (2005) also indicates that in FGD, from 6 to 12

people are interviewed simultaneously, with a moderator leading the respondents

in a relatively free discussion about the focal topic.

The number and size of groups to consider according to Ofori and Dampson

(2011) depends on the nature of the study. They added that involving many groups

will provide comprehensive responses about the phenomenon under
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investigation but will increase the complexity of the analysis since it will be

difficult to determine who says what. Many studies therefore, increase the group

size and limit the number of groups or the vice versa.

In this study, a FGD was conducted on PTA of beneficiary schools on the how

the GSFP motivates parents to enroll and keep their girls in school. The group

size will range from 6 to 12 participants depending on the turn out of the

respondents. Three FGD will be held in different schools.

3.6.4 Key informant Interview

Key Informants are individuals who are articulated and knowledgeable about a

subject matter. They are usually very informative and possess insight and

understanding of specific issues (Kothari, 2004). In this study, the Municipal

Director of Education was considered as a key informant as far as enrolment,

attendance and retention of girls in basic schools in the Wa Municipality are

concerned. He/she was interviewed to share with the researcher the measures

being put in place to improvement girls’ enrolment, attendance and retention.

3.7 Data Analysis

Both quantitative and qualitative methods were used to analyze the data. Data

gathered with a questionnaire was coded and entered into the SPSS spread sheet

where further transformation was done on issues identified. Descriptive statistics

was used to describe and analyze data collected respectively. The outcome of the

interview was analysed and discussed. Such findings supported the statistical

results. Various conclusions were drawn from the findings of the study.
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3.8 Validity and reliability

An instrument is valid if it measures what it is intended to measure and accurately

achieves the purpose for which it is designed (Patton, 2004). He further

emphasizes that validity is a matter of degree and discussion should focus on how

valid a test is, not whether it is valid or not. The researcher needs some kind of

assurance that the instrument being used will result in accurate conclusions. These

principles were addressed when designing the questionnaire, and interview guide

through the pre-testing of the instrument.

To ensure the validity of the instruments, the questionnaire was given an approval

by a supervisor for scrutiny, since validity is determined by expert judgment

(Tannor, 2011). Apart from this, the instrument was tested in determining how

reliable it is for data collection. Pretesting of the survey instruments is to help

identify potential challenges during the main study by improving the interview

questions, avoid repetition and to identify key issues to be investigated (Tannor,

2011). Few revisions are expected to be made to the instruments after the pre-test.

Specifically, the pre-test is conducted to:

 Develop and test adequacy of the research instruments

 Assess the feasibility of the survey instruments; and

 Assess whether or not the research protocol is realistic and workable

3.9 Ethical consideration

Ethical matters or considerations are very important for every research adventure

or study (McNamara, 1994). This is most important for studies that involve the

use of human subjects. Participants have a right to know what the research is

about, how it will affect them, the risks and benefits of participation and the fact

that they have the right to decline to participate if they choose to do so.
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Respondents were assured the maximum confidentiality that the data is required

for academic purpose only. They would also be briefed on the possible impact of

the study.

According to Creswell (2005), gaining access involves obtaining permission to

sites and individual and negotiating approval with these individuals at a site who

can facilitate the collection of research data. To gain access into the key

informant, a letter of introduction was obtained from the University to convince

respondents on the purpose of the study.
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CHAPTER FOUR

RESULTS AND DISCUSSIONS

4.1 Introduction

This chapter presents analysis and discussions of the results covering the research

objectives. First, the analysis and discussions are presented on the background

information of respondents. The other sections discuss issues relating to the

activities of the GSFP on girls enrolment, the influence of the GSFP on

enrolment, attendance and retention of girls, other factors influencing enrolment

of girls, motivation of parents to enrol their girls and how the programme

addresses the socio-economic factors influencing girls enrolment, attendance and

retention of girls in basic schools in the Wa Municipality.

4.2 Background Information of Respondents

4.2.1 Gender of Headteachers

The results of the study revealed that out of the 65 headteachers from various

schools in the Wa Municipality included in the sample, 39 were males and 26

were females representing 60% and 40% respectively. The distribution is shown

in Figure 4.1.

Figure 4. 1: Respondents’ Gender

Source: Field Survey, 2016.
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The results on gender distribution show that male respondents are more than their

female counterparts. This means that more of the sample schools are headed by

male teachers than female teachers. Despite the uneven distribution of

respondents by gender, at least, significant proportion (40.0%) is female head

teachers. The female head teachers can serve as role models for the girls in

school. This can be a motivation for girls to enrol and attend school regularly.

4.2.2 Years Spent teaching in present school

Respondents have taught in their present schools for different periods of time. The

results in Table 4.1 show that the minimum years of experience of teaching among

the respondents is 1 and the maximum is 10. Besides, the mean years of

experience is 4.2 with a standard deviation of 2.7.

Table 4. 1: Years of Teaching Experience

Variable N Minimum Maximum Mean Std.

Deviation

Years in 65 1 10 4.20 2.711

present

school

Source: Field Survey, 2016

From the table, respondents have average experience in their current school for

more than four years. This is considered sufficient for teachers to have had

knowledge on the influence of the Ghana School Feeding Programme on girls’

enrolment.
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4.3 How the GSFP addresses the needs of girls in basic schools

4.3.1 The GSFP and reward for performance

It was inquired from respondents to indicate their opinions on whether the GSFP

has a component that reward performance in terms of enrolment, attendance and

retention. The results indicated that 33 respondents representing 50.8% confirm

that the GSFP undertake such initiative while 32 respondents denoting 49.2% said

such an initiative does not exist. The distribution is shown in table 4.2.

Table 4. 2: The GSFP Reward for Performance

The GSFP Reward Frequency Percent

for Performance

No 33 50.8

Yes 32 49.2

Total 65 100.0

Source: Field Survey, 2016

The results on whether the activities of GSFP include rewards for performance in

terms of enrolment, attendance and retention provided mixed findings.

Respondents were not very certain as to whether the programme activities

motivate for the performance indicators. The results imply that the programme has

no defined activity to reward good performance in terms of enrolment, attendance

and retention. However, special motivation from the programme can be given to

outstanding students in some areas as a way of encouraging other to perform. This

consequently will improve enrolment, attendance and retention of girls in basic

schools.
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4.3.2 Activities of the GSFP and Gender Sensitivity

Respondents were required to indicate whether in their opinion the GSFP is

gender sensitive. The results point out that 41 respondents representing 63.1%

were of the view that the programme is not gender sensitive. For example one of

the headteachers indicated that “the Ghana School Feeding Programme is not

designed to favour only boys or girls, everything is the same for both gender”

However, 24 representing 36.9% said the programme is gender sensitive. The

distribution of the responses is shown in Table 4.3.

Table 4. 3: GSFP and Gender Sensitivity

GSFP & Gender Frequency Percent

sensitivity

No 41 63.1

Yes 24 36.9

Total 65 100.0

Source: Field Survey, 2016

From Table 4.3, majority of the respondents have indicated that the GSFP has not

been gender sensitive. What is implied is that a major component of the

programme has not been given to either only boys or girls. However, the fact that

36.9% of the sample respondents have a different opinion on the issues provided

mixed findings on the activities of the GSFP on gender. This therefore, brings to

the fore the controversy on the role of the GSFP on gender.

Further analysis has established why the GSFP is or is not gender sensitive. The

results then shows that 29 respondents representing 44.6% explained that there is

equality in the system hence the programme is not gender sensitive while 14

respondents representing 21.6% indicated that the GSFP gives priority to girls
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making the programme gender sensitive. Also, 3 respondents representing 4.6%

indicated that no special treatment is given to any group (gender) therefore,

making it not gender sensitive. Moreover, only 1 respondent denoting 1.5% of the

sample was of the view that the programme has boosted the enrolment of girls in

the Municipality therefore, making it gender sensitive. However, 18 respondents

who represent 27.7% of sample population did not respond to the question. From

the results, majority of the respondents shared the belief that the programme has

not got any stated objective in fovour of a particular gender. This suggests that it

is generally, not sensitive in terms of gender.

4.3.3 Activities of GSFP with special attention for girls

Respondents were asked whether in their opinion there are other activities of the

GSFP that have special attention for girls. The Municipal Director of Education

had this to say:

“The GSFP does not spell out specific activity that gives special attention for

girls in basic schools but then it provides food and nutritious meal for both girls

and boys”

Further explanations by the respondent, however implied that the selection

process of beneficiary schools considers several factors including the schools

current levels of enrolment. Since female education has been given priority by

many educational development interventions in Ghana, schools with least

enrolment of girls may be considered. This means that the programme gives

attention to gender disparity during the selection phase.
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Among the 65 sampled head teachers, 45 of them representing 69.2% also

maintained that the programme does not have any stated activity aimed at

influencing enrolment, attendance and retention figures for only girls. A

respondent indicated that “the programme objective is to increase enrolment but

only for girls” This means that the objective of the GSFP only aim at achieving

increase in gross enrolment, attendance and retention for both boys and girls. The

case of gender disparity has not been given much attention by the stated activities

of the programme.

However, 8 respondents representing 12.4% of the sample indicate that the

programme promotes girl child education through special monitoring. One of

these respondents further stated that “female education in Ghana has been given

attention by all interventions geared towards increasing performance”. This

implies that even though the GSFP has no stated objective for girls alone, its

activities indirectly pay attention for female enrolment, attendance and retention in

particular.

While there exists no stated special attention for girls relative to boys in the

objectives of the GSFP, some respondents indicated that the programme covers

distribution of sanitary towels for girls in schools. These items motivate girls to

remain in school in order to have a sustainable access.
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4.4 Influence of GSFP on Enrolment, Attendance and Retention

4.4.1 Educational Enrolment between 2002, 2004 and 2016 in the Wa

Municipality

According to Birdsall and Levine (2005) addressing educational enrolment is

critical promoting girl child education. Therefore, there was the need to assess

previous enrolment with current impact of the GSFP on enrolment. Against this

backdrop, the researcher requested from the Education Directorate in the Wa

Municipality previous nrolment statistics before the coming of the GSFP. Table

4.4 presents statistics on educational enrolment in the Wa Municipality.

According to the Ghana Education Service (2016), before the enlistment of the

Municipality as part of beneficiary Districts, 4,021 representing about 35% of

pupils were enrolled in Kindergarten in 2002. This number reduced to 3,510

(30.55%) in 2004. Inadequate support from government at the time may have

accounted for this reduction. Further, Table 4.4 also indicate that 23,219 (30.3%)

of pupils were enrolled in Primary Schools in 2002 in the Wa Municipality.

However, this number increased to 28,190 (36.8%) in 2004. As compared to the

2002 academic year, enrolment for 2004 at the Primary level increased sharply

owing to factors explained by focal persons as support from home or other

factors. This finding is illustrated in Table 4.4.
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Table 4. 4 Educational Enrolment Statistics of Kindergarten and Primary in
Wa between 2002 and 2004

YEARS KG PRIMARY TOTAL

& Prim.)

(KG

Enrolment Rate Enrolment Rate Enrolment Rate

2002 4,021 - 23,219 - 27240 -

2003 3,958 -1.57 25,186 8.47 29144 6.98

2004 3510 -12.7 28,190 21.4 31700 16.37

Total 11,489 76,595 88084 100

Source: GES, 2016

Again, the GES (2016) further indicated that, in all, the enrolment of boys and

girls after the enlistment of the GSFP in the Wa Municipality stood at 12,162

(49.67%) for boys and 12,324 (50.33%) for girls in the 2015/ 2016 academic

year. These enrolment figures imply that there is an improvement in enrolment

owing to the GSFP. Table 4.4 also reveals that gross enrolment rate shows an

improvement in primary schools but decreases (negative) in the Kindergarten.

This suggests that the primary school enrolment was rising from the year 2002 to

2003 at a rate of 8.47%, and to 2004 at a rate of 21.4%.

After the piloting stage, the Ghana School Feeding Programme was implemented

covering many schools in 2011. Hence the year 2010/2011 has been considered

as base year to examine the influence of the programme effect on enrolment.

Gross enrolment rates have been estimated for both boys and girls in the various

academic years. The rates are estimated by subtracting the base year enrolment

from current year gross enrolment and dividing the result by the base year gross

enrolment. The final result is then expressed as a percentage. Table 4.5 illustrates

the enrolment rate of boys and girls in 2010/2011 academic year and 2015/2016

academic year.
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Table 4. 5: Educational Enrolment Statistics for Males (Boys) and Females
(Girls)

Year Boys Rates Girls Rates

2010/2011 11559 - 11685 -

2011/2012 11685 1.125 11765 0.68

2012/2013 11821 2.267 11833 1.27

2013/2014 11897 2.924 12068 3.27

2014/2015 12012 3.919 12232 4.68

2015/2016 12162 5.216 12324 5.46

Source: GES, 2016

The results in the table revealed an improvement in enrolment rate among both the

males and females pupils. Boys enrolment rate increase by 1.25% over the

2010/2011 academic year. The subsequent years’ rates also suggest that boys

enrolment continues to improve up to the 2015/2016 academic year. Besides, girls’

enrolment rate is lower than boys in the year 2011/2012 despite the fact that the

gross enrolment of girls is higher than boys. The year 2012/2013 also show that

girls’ enrolment rate is lower than boys. However, girls’ enrolment show rates

show an improvement over the previous years and hence are higher than that of

boys. This difference in enrolment could be explained by the Ghana School

Feeding Programme.

Table 4.4 and Table 4.5 revealed unexpected results. It was expected that

enrolment rates in Table 4.5 show an improvement over that of Table 4.4 because

gross enrolement increases over the years. The possible justification for this

observation could be due to the effect of private schools. In the early 2000s,

private schools were not as many as they are today and this explains why
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enrolment in those days in the public sector is higher than enrolment (in public

sector) today.

The net enrolment of girls in primary school was estimated by taking a ratio of

enrolment of girls within 6 – 11years (primary school age) to the total girls within

6-11years in the Wa Municipality and the ratio is multiplied by 100. The results

are shown in Table 4.6.

Table 4. 6: Enrolment Statistics of Girls (6-11 years) Relative to the Girls
Population (6-11 years) in Wa Municipality

Year

Girls (6-11 years)

enrolment

Girls (6-11 year)

Population Rate

2010 11685 12917 90.5

2011 11765 13170 89.3

2012 11833 13428 88.1

2013 12068 13661 88.3

2014 12232 13923 87.9

2015 12324 14190 86.8

Author’s Estimation from GSS (2014)

The net enrolment rate suggests that enrolment of girls decreases over the years. The

rate is high (90.5%) in 2010 and decreases in the succeeding years. In the 2015/2016

academic year, net enrolment of girls within the ages of 6-11 years is 86.8%. The

justification for this decreasing trend is as a result of the continuous growth of private

schools in the Wa Municipality. As a result, the share of girls enrolment keep on

declining as private schools increases.

However, in table 4.5a, the rates are estimated using the base year of 2010. The results

suggest a continuous increase in enrolment over the years. This means that
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girls’ enrolment increases at a decreasing rate. Despite the fact that the net enrolment

of girls decrease in the succeeding years, yet there is an improvement over the 2010

figure following the introduction of the Ghana School Feeding Programme.

4.4.2 Impact of GSFP on Enrolment

Specifically, when respondents were asked how they will describe the influence of

the GSFP on girl’s enrolment, 41 respondents representing 63% confirm that the

GSFP has led to High enrolment of girls within the Wa Municipality. Besides, 14

respondents representing 21.6% of the sample head teachers maintain that

enrolment of girls in the Municipality is encouraging due to the intervention of the

GSFP. The distribution of respondents’ opinion on the influence of the GSFP on

enrolment of girls is shown in Table 4.7.

Table 4. 7: The Influence of GSFP on Enrolment of Girls

Influence of GSFP on girls enrollment Frequency Percent

High enrolment 41 63.0

Encouraging 14 21.6

Unchanged 3 4.6

No response 7 10.8

Total 65 100.0

Source: Field Survey, 2016

From Table 4.7, some (4.6%) respondents however, indicated that enrolment

figures have remained unchanged despite the intervention of the GSFP. Besides, 7

respondents representing 10.8% of the sample respondents did not respond

because they have no stand on the issue.
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The results imply that many head-teachers of basic schools belief that the

programme has a positive influence on the enrolment of girls in the various

schools. This findings agree with empirical studies that gross enrolment figure in

basic schools have increased during the period of the GSFP. This increase has

reflected in girls in the Wa Municipality and sustained as provided by the findings

of this study.

A respondent (from the Municipal Education Office) a Circuit Supervisor

indicated that:

“the GSFP has boosted enrolment especially in the rural areas. For example, in

2012, 28000 children were being fed but currently we have over 32000 pupils fed

in the schools”.

This respondent has been able to demonstrate with figures, the effect of the GSFP

on enrolment of pupils. This means that gross enrolment has increased more in the

rural areas. However, gender disparity in rural and urban areas has not been

revealed from the findings. Further analysis in Table 4.8 revealed that enrolment of

girls in the rural areas show a relatively improvement over that of urban areas.
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Table 4. 8: Enrolment rates of Rural and Urban Girls

Year Urban Rural

Girls Enrolment rates Girls Enrolment Rate

2010/2011 6939 4746

2011/2012 6950 0.16 4815 1.45

2012/2013 7015 1.10 4818 1.51

F
2013/2014 7032 1.34 5036 6.11

F
2014/2015 7064 1.80 5168 8.89

T
2015/2016 7094 2.23 5230 10.20

h
Source: GES, 2016

e

results in the Table 4.8 suggest that girls enrolment rates keep on rising in both

urban and rural areas. For urban areas, enrolment rate is 0.16% in 2011/2012

academic year over the 2010/2011 academic year (base year). This figure rises

slowly up to 2.23% in the 2015/2016 academic year. In the rural areas, girls

enrolment rate is 1.45% in the 2011/2012 academic year over the 2010/2011

academic year. This figure rises steeply to 6.11% to 8.89% and finally to 10.2%

in the 2013/2014, 2014/2015, and 2015/2016 academic years. This has confirmed

that girls enrolment rates showed an improvement in rural areas than in urban

areas. The results mean that the GSFP have contributed to an increase in

enrolment of girls in rural areas than in urban areas.

Further analysis of enrolment trend of boys and girls in beneficiary schools from

2010/11 to 2015/16 academic years revealed that enrolment of both boys and girls

keep on rising over the years, however, girls enrolment is above that of boys for
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the period. The illustration is shown in Table 4.8 and appendix 1 (a). Both Table

4.8 and Appendix 1 (b) show the enrolment statistics of boys and girls in the

2015/2016 academic year among the sample schools alone. The data revealed a

uniform trend of girls enrolment in among the various classes. This can be

attributed to the motivation from the GSFP.

Table 4. 9: Enrolment of boys and girls in 2015/16 academic year

Class 2010/2011

Boys

2015/2016

Boys

Rate 2010/2011

Girls

2015/2016

Girls

Rate

P1 2316 2189 -5.5 2210 1938 -12.3

P2 2007 2076 3.4 2179 2054 -5.7

P3 1980 2173 9.7 1975 2290 15.9

P4 1759 3293 87.2 1768 2065 16.8

P5 1703 2065 21.3 1622 2256 39.1

P6 1608 1980 23.1 1486 2120 42.7

Source: Computed from GES (2016)

The results in Table 4.9 show that enrolment rates for boys start from negative in

the base year and increases steadily along the various classes. Besides, girls

enrolment rates starts at negative in primary 1 and rise steadily along the

succeeding classes. The data show an improvement in enrolment rates for both

boys and girls in the current year. However, the increase in enrolment for girls is

higher than that of boys in most of the classes. The evidence suggests that the

Ghana School Feeding Programe has made a positive impact on female

enrolment.
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In appendix 2, a test of hypothesis was done to validate whether there exist a

significant difference between boys enrolment and that of girls. Enrolment data of

boys and girls from 2010/11 to 2015/16 academic years were used. The result of t-

test (see appendix 2) revealed a significant difference (at 1%) between boys and

girls enrolment over the period. Girls’ enrolment has risen above that of boys in

the period of effective implementation of the Ghana School feeding Programme.

This suggests that the programme contributes to the trend of enrolment observed

in the Wa Municipality.

Respondents were asked to indicate in their opinion whether the increase in

enrolment can be sustained without the GSFP. The results, as shown in Figure 4.2,

reveal that 38 respondents representing 58.5% are of the view that the enrolment

figures will not decline should the programme be stopped while 27 respondents

constituting 41.5% indicated that enrolment of girls will drop if the programme is

stopped.

Figure 4. 2: Will Enrolment Drop if the Programme Stopped

Source: Field Survey, 2016.
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Despite the fact that majority of the respondents believe that the absence of the

programme will not change the enrolment figure, a significant proportion (41.2%)

have a different position. A headteacher said that “if the programme is stopped, the

girls will find an alternative school where they can get similar motivation and

others who would have been attracted by the food will not be enrolled”. They are

of the view that the effect of the programme on enrolment is too strong to an extent

that its absence will lead to decrease in enrolment. This confirms reports by the

GES on the influence of the GSFP in the Wa Municipality.

4.4.2 Influence of GSFP on Attendance

Respondents (head teachers) were asked to express their opinions on the influence

of GSFP on girl’s attendance. The results indicate that 58 respondents

representing 89.2% of the sample headteachers maintained that the programme

has led to an improvement in attendance. One of these respondents maintained

that “absenting oneself from school will mean limited access to the daily meals,

and so far as these girls want the food means that attendance will drop only when

the programme is stopped”. However, 4.6% of the respondents have indicated that

the programme has no influence on attendance because the situation remains

unchanged. About 6.1% of the respondents were indifferent in their opinion. The

distribution is shown in Table 4.10.

Table 4. 10: Influence of GSFP on Attendance of Girls

Influence of GSFP on Girls Attendance Frequency Percent

Improved attendance 58 89.2

Remain unchanged 3 4.6

No response 4 6.1

Total 65 100.0

Source: Field Survey, 2016
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Majority of the sample respondents have indicated that the GSFP has improved

the attendance of girls in beneficiary schools. The possible justification for this

observation could be that girls that otherwise would have been absenting

themselves from schools because of hunger will no longer be motivated to do so.

The finding therefore, agree with Dreze and Kingdon (2001) that school feeding

programmes often lead to increase in enrolment and attendance by reducing drop-

out. The findings also confirm recent empirical studies such as Abotsi (2013) and

Musah and Imoro (2015) that daily attendance figures have improved following

the intervention of the school feeding programme. This study has therefore, added

that gender disparity does not characterized the improvement in attendance that

have been achieved in the Wa Municipality.

Further analysis was done pupils attendance by gathering the attendance figures

from respondents on 2015/2016 academic year. The data was used to fit a line

graph as shown in Table 4.9 and Appendix 1 (c). Both Table 4.10 and Appendix 1

(c) shows that girls’ attendance is almost constant while that of boys is more

variable and fluctuates over the various classes. This justifies an improvement in

girls’ attendance especially in the 2015/2016 academic year. This means that the

GSFP has been able to sustain girls’ attendance in the basic schools in the Wa

Municipality.
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Table 4. 11: School attendance of boys and girls in 2015/16 academic year

Category P1 P2 P3 P4 P5 P6

Boys 163542 152088 160163 169153 169258 192272
R
Girls 161362 157884 162783 169338 172260 165987
S

Total 324904 309972 322946 338491 341518 358259
O

Source: Field Survey (2016)

Respondents shared their opinion on the possibility that attendance figures would

drop in the absence of the programme. It was found out that 36 respondents

denoting 55.4% indicated that stopping the programme will not have any effect on

girl’s attendance. The results further reveals that 29 respondents representing

44.6% maintain that school attendance figures of girl’s in the Wa Municipality

will decline if the GSFP is stopped.

Further enquiries were made on the retention of girls in the Municipality and how

retention will be affected in the absence of the GSFP. Evidence shows that 38

respondents who form 58.5% of the sample population pointed out that stopping

the programme will never have an effect on the retention of girls. However, 27

respondents representing 41.5% specified that attendance figures will drop in the

absence of the programme.
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Figure 4. 3: Respondents Opinion on the effect of GSFP on Attendance

Source: Field Survey, 2016

From the figure, majority of the respondents indicated that attendance figures will

not drop in the absence of the programme. Besides, however, a significant

proportion (41.5%) is of the view that the attendance will drop in the absence of

the programme.

4.4.3 Influence of GSFP on Retention

Respondents have indicated that the GSFP has influenced girl’s retention in

beneficiary schools. As shown in Table 4.12, 53 respondents representing 81.5%

pointed out that the GSFP has improved retention of girls in the Wa Municipality.

However, 3 respondents representing 4.6% stated that the retention situation has

not changed despite the intervention of the programme. The distribution

respondents’ opinion on the effect of the GSFP on retention of girls in school is

shown in Table 4.12.
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Table 4. 12: Influence of GSFP on Girls Retention

Influence of GSFP on Girls Retention Frequency Percent

Improve retention 53 81.5

Unchanged 3 4.6

No response 9 13.8

Total 65 100.0

Source: Field Survey, 2016

The results in Table 4.12 imply that attendance figures have been improved by

the intervention of the GSFP. Only few respondents as shown in the table did not

support the generally held view that the programme intervention has improved

retention.

Further enquiries revealed that the drop-out rates among girls used to be very

high. However, the programme has provided an opportunity for girls in basic

schools to have access to meals. Parents are now assured of meals for their

children in school. One of the parents in a Focused Group Discussion indicated

that “My daughters do not even ask from me money to buy food during school

hours, when I asked them why, they said they get enough to eat at school through

the GSFP”. This suggests that they girls have enough to eat at school and will no

longer be engaged in sexual activities in order to get money to meet educational

expenditures. This sustains enrolment figures by reducing drop-out rates.

From the survey results, retention figures for both boys and girls fluctuate among

the various classes. However, retention of girls shows an improvement over that

of boys among the various classes. This means that boys drop out of school more

than that of girls in the Wa Municipality. One contributory factor could be the fact

that the GSFP addresses the needs of girls in basic schools hence an improvement

in their retention figures for the 2015/2016 academic year.
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Table 4. 13: Retention of boys and girls in 2015/16 academic year

Category P1 P2 P3 P4 P5 P6

Boys 3904 5655 5869 6631 4866 6318

Girls 6593 5057 9158 9152 8171 7553

Total 10497 10712 15027 15783 13037 13871

Source: Field Survey (2016)

The dropout figures as shown in Table 4.13 reveal that school drop out of girls is

almost constant for lower primary (primary one, primary two and primary three)

but fluctuates in the upper primary (primary 4, primary 5 and primary 6). A line

graph depicting this is shown in Appendix 1 (e).

Table 4. 14: Dropout of boys and girls in 2015/16 academic year

Category P1 P2 P3 P4 P5 P6

Boys 78 85 68 107 105 443

Girls 112 102 113 86 143 556

Total 190 187 181 193 248 999

Field Survey (2016)

Respondents’ opinions were sought on whether the effect of the GSFP is

significant to have caused a reduction in retention rate in the absence of the

programme. It was discovered that 45% of the respondents maintained that

performance will reduce in the absence of the programme while 55% stated

otherwise. The distribution is shown in figure 4.4.
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Figure 4. 4: Respondents Opinion on the Influence of GSFP on Retention

Source: Field Survey, 2016

Moreover, further analysis revealed that the intervention of the programme has

generally led to an improvement of retention in the beneficiary schools. The

evidence is that 58 respondents (head teachers) representing 89.2% of the sample

teachers confirmed that retention figures have received consistent increase over

the years. Only 7 respondents representing 10.8% were uncertain about the

influence of the programme on the performance variables.

4.5 Factors Influencing Enrolment, Attendance and Retention in Basic

Schools

4.5.1 Teacher Attendance

The researcher also sought to find out if teacher school attendance has an effect on

enrolment, attendance and retention of students. 65 respondents were asked if

teachers in their various schools attend school regularly. The results indicate that

53 respondents representing 81.5% indicated that they do not record teacher

absenteeism implying that in their various schools teachers attend school
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regularly. Some 12 teachers representing 18.5% of the study revealed that they

have been recording teacher absenteeism implying that in their various schools

teachers do not attend school regularly. The distribution of the responses is shown

in Table 4.15.

Table 4. 15: Teacher School Attendance

Teachers attend school regular Frequency Percent

No regular attendance 12 18.5

Yes, there is regular attendance 53 81.5

Total 65 100.0

Source: Field Survey, 2016

From Table 4.15, majority of the respondents has indicated that teachers’ school

attendance has been regular. However, the small evidence of irregular attendance

may contribute to pupils’ absenteeism. One of the respondents indicated that

“when a class teacher frequently absent him/herself from school, the pupils get

discouraged and may also repeat similar behaviour. However, we have regular

attendance of pupils even when teachers are not in school.” This finding suggests

that any improvement in attendance among pupils may be influenced by the

GSFP. Pupils may be motivated to attend schools in order to access the school

means even when their teachers’ attendance has not been very impressive.

The study further seeks to know the effect of teacher absenteeism on girls’

enrolment, attendance and retention. The results show that 26 respondents

representing 40.0% indicated that teacher absenteeism decreases enrolment.

Besides, 12 respondents representing 18.5% indicated that its reduces attendant

rates while 16 respondents representing 24.6% said that teacher absenteeism lead

to school drop-out. It was also discovered that 11 respondents representing 16.9%
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could not indicate the effect of teacher absenteeism on the children. The

distribution is shown in Figure 4.5.

Figure 4. 5: How absenteeism affects girls’ enrolment

Source: Field Survey, 2016

The results imply that teacher regular attendance in school can lead to

improvement in enrolment, attendance and retention. However, absenteeism will

lead to a decline in these performance variables. The results suggest that the

GSFP is doing well since some teachers may not attend school sometimes but

that does not translate into decreasing enrolment, attendance and retention.

4.5.2 Teacher Relationship with Female Pupils

The findings of the study indicate that all the sample head teachers have

confirmed that their teachers relate well with the female students in their

respective schools. Cordial relationship among teachers and female pupils can

create a platform for better learning and hence motivate girls to be present in

school regularly. This has implications for school attendance and retention.
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The findings also reveal that teachers’ relations with female students have

positive influence on enrolment. Thus, 6 respondents representing 9.2% of the

sample indicated that teachers’ relationship with the girls lead to increase in

enrolment. Besides, 26 respondents representing 40.0% stated that the cordial

relationship among teachers and girls in the schools lead to increase on

attendance, 17 respondents (26.1%) argued that the cordial relationship improves

retention while 2 respondents (3.1%) were of the view that the existing

relationship among teachers and girls in the school has no influence on

enrolment, attendance or retention. The results are shown in Table 4.16.

Table 4. 16: Effect of Teacher Relationship with Girls in School

Influence of teachers relations on enrolment Frequency Percent

Increase enrolment 6 9.2

Increase attendance 26 40.0

Increase retention 17 26.1

Remain unchanged 2 3.1

No response 14 21.5

Total 65 100.0

Source: Field Survey, 2016

The results imply that teachers’ cordial association with the girls can help

improve enrolment, attendance and retention. This also means that the GSFP

alone would not be able to sustain enrolment, attendance and retention if the

social environment in which the girls find themselves is not conducive. Despite

the cordial association among girls and teachers, the role of the GSFP in the

provision of daily meals will prevent the girls from being tempted to enter into

sexual relationship with teachers probably because of hunger.

100
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It was found out that 50 respondents representing 76.9% believe that opportunity

is given to all genders to participate in all curriculum activities while 15

respondents denoting 23.1% indicated that girls are not allowed to part take in all

curriculum activities. The distribution is shown in Table 4.17.

Table 4. 17: Girls Participation in Curriculum Activities

Do your girls participate in all curriculum Frequency Percent

activities

No 15 23.1

Yes 50 76.9

Total 65 100.0

Source: Field Survey, 2016

From the table, majority of the respondents confirmed that girls have been given

the opportunity to participate in all curricular activities including sports and

cultural activities. This can offer them some kind of self-recognition and

belongingness to the school system. Such a motivation has implications for school

attendance and retention. For example, the curricular roles they play require that

they are always present to fulfill those roles.

4.5.4 External support for girls in basic schools

Respondents were asked if they do receive assistance for girls from any Civil

Society Organizations (CSO) in their schools. Majority of the respondents

numbering 53 and representing 81.5% declare that they do not receive any form of

assistance from any CSO and 12 respondents denoting 18.5% said they do get

some assistance from NGOs. The responses are shown in Table 4.18
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Table 4. 18: Assistance from Civil Society Organization for Girls

Do you receive assistance from any NGO in the Frequency Percent

school

No 53 81.5

Yes 12 18.5

Total 65 100.0

Source: Field Survey, 2016

From the table, majority of the respondents have not received any support for

girls from any Civil Society Organization(CSO). This suggests that the few that

confirmed accessing support from external sources will improve upon their girls’

enrolment figures. However, enrolment, attendance and retention of girls that

receive no support would only be sustained through the GSFP.

Further analysis indicates that organizations that support female education give

sanitary pads and school uniform to motivate girls to attend school regularly. This

implies that girls who would have been absenting themselves from school during

their menstrual periods can now do so with the support of CSOs.

Respondents did an assessment of the effectiveness of the support programme for

girls beside the GSFP. The results indicate that 9 respondents representing 13.8%

mentioned that the programmes initiated by government and other organizations

is very effective in assisting girl’s education in the Wa Municipality while 6

respondents comprising 9.2% of the sample respondents indicated that the

programmes initiated by government and other organizations are effective in

assisting girl’s education. However, 1 respondent amounting to 1.5% of the

sample population said the programmes initiated by government and other

organization are not effective in assisting girl’s education. However, 49
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as indicated in Table 4.19

Table 4. 19: Effectiveness of support programmes for female education

How effective is the programme Frequency Percent

Very effective 9 13.8

Effective 6 9.2

Not Effective 1 1.5

No response 49 75.4

Total 65 100.0

Source: Field Survey, 2016

The results imply that the existing support programmes are very effective in

influencing female enrolment, attendance and retention in the basic schools in the

Wa Municipality.

The study sought to establish whether there is any government intervention on

education apart from capitation and the GSFP that aims at improving girl’s

education within the Municipality. The results indicate that 49 respondents

representing 75.4% of the sample confirm that there is no policy aside the GSFP

and capitation. However, 16 respondents indicated that there are other policies that

seek to improve girl’s education aside capitation and the GSFP representing

24.6% of the study.

Table 4. 20: Existence of government programmes for girls in basic school

Is there any policy aside Frequency Percent

capitation and GSFP for girls?

No 49 75.4

Yes 16 24.6

Total 65 100.0

Source: Field Survey, 2016
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grant exist in their schools with objectives of enhancing girls’ enrolment. These

interventions are opportunities for augmenting the effort of the GSFP in

achieving the objectives of improving enrolment, attendance and retention.

Further enquiries were made to find out the kind of government activities that

aims at improving girl’s education in the Wa Municipality. Responses given by 7

respondents representing 10.7% were that free uniforms and books have been

given to students in order to boost education in the region. The results again point

out that 6 respondents denoting 9.2% indicated that assistance has been given to

needy students as a means to assist girl’s education. Also, 2 respondents

amounting to 3.1% declare that education on Female Genital Mutilation (FGM)

has been given to girls to help in their education in terms of enrolment,

attendance and retention. Meanwhile, 1 respondent denoting 1.5% is of the view

that gender desk on girl child education is a means of assisting girl’s education.

However, 49 respondents representing 75.4% of sample population did not

answer the question. This suggests that they have no knowledge on any

government intervention that attracts girls to enroll in school.

Table 4. 21: Government activities that attract girls’ enrolment in school

Explain the policy Frequency Percent

No response 49 75.4

Assist needy students 6 9.2

Education on FGM 2 3.1

Free school uniform and books 7 10.7

Gender desk on girl child education 1 1.5

Total 65 100.0

Source: Field Survey, 2016
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The results imply that the GSFP has been augmented by other activities by

government in order to attract and sustain girls’ enrolment, attendance and

retention in basic schools. However, the coverage of these support intervention is

limited to few beneficiary schools. Schools without access to these subsidiary

support activities therefore, rely on only the GSFP for improved enrolment,

attendance and retention. This justifies the role of the GSFP in female enrolment,

attendance and retention in basic schools in the Wa Municipality.

4.6 The GSFP Motivation for parents to enroll and Keep their girls in School

A Focused Group Discussion with parents revealed that the GSFP has been

motivating parents to enroll and keep their girls in school. This occurs through the

programme efforts in meeting household educational needs. Besides, some

parents also produce or supply food staff to the various schools and earn

sustainable income to meet their children’s educational needs.

4.6.1 The GSFP cut down girls education expenditure

Although Lewins (1935) saw successful change as a group activity, because

unless group norms and routines are also transformed, changes to individual

behaviour will not be sustained, there was the need to determine whether or not

girls’ educational expenditure is reduced owing to the coming of the GSFP.

Parents have expressed their views on how the GSFP motivates them to keep their

girls in school. One main area is the cutting of educational expenditure on girls.

Respondents explain that girls by nature are more complex and vulnerable than

boys. Hence girls required special attention to keep them active in school. This

however, increases the cost of enrolling and keeping girls in school relative to

boys. This explanation is consistent with what a parent stated:
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“the GSFP has motivated parents to enroll and keep their girls in school. Some

parents used to worry about what their children will eat before going to school,

but because of the GSFP, parents allow their children to go to school and stay in

school with the motivation that they will get some food to eat”

The caption suggests that some parents even rely entirely on the GSFP for their

girls to have access to meals during the day.

4.6.2 Provision of nutritious food to girls in school

The results of the study also confirmed that the meals provided for pupils under

the GSFP are rich with the basic food nutrients. Parents shared their joy with

respect to the feedbacks they received from their girls that have been benefiting

from the GSFP. According to some respondents, the food given to their girls at

school under the programme is preferred over what is prepared at home. A parent

in a Focused Group Discussion with a parent said: “My children even preferred

the food given to them in school to what they eat at home because they are

sometimes given eggs to eat which they do not get at home”. They also argue that

they are well convinced that the meals at school are often prepared by caterers

who have adequate knowledge in nutrition. This motivates people to send their

girls to the schools in order to have access to the meals.

4.6.3 Increasing household income

One of the objectives of the GSFP is to increase domestic supply of locally

produce crops. The results of the study pointed out that some parents are engaged

in the production or supply of food items to the various schools. According to

these respondents, they receive income from the supply of the food crops which

enables them to take care of their girls in school. A woman in a Focused Group
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Discussion with a parent stated that: “my household sells eggs to schools and we

get substantial income that enables us to meet all household education

expenditure”.

For those who are cooks in the various schools, they receive sustainable income

that enables them to meet their children’s educational expenditure. The incomes

earned from the activities of the programme grants people the opportunity to enrol

and keep their girls in school. This explanation implies that some people enrol and

keep their girls in school not because of the opportunity to access the meals but

because they earn enough income from activities of the programme for which they

can now meet their children’s educational needs.

4.7 How the GSFP Addresses Socio-economic Factors Affecting Girls

Enrolment, attendance and retention in Basic Schools

The GSFP is said to have been addressing some socio economic challenges facing

girls enrolment, attendance and retention in school. The results of the study

revealed that the main socio-economic factors that affect girls’ enrolment,

attendance and retention that have been addressed by the porgramme include:

poverty, teenage pregnancy, early marriage, and high sexual drive of the youth.

4.7.1 Poverty

Poverty has been a challenge confronting parents in enrolling their children and

keeping them in school. However, the intervention of the GSFP, according to the

results of the study has contributed in minimizing the effect of poverty among

households. A respondent from the Municipal Education shared her view with the

researcher in agreement with the head teachers. She stated that:
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“To a large extent, the GSFP has addressed some socio-economic factors that

affect enrolment, attendance and retention of girls in schools. With the poverty

factor, parents are now assured of meal for their children in school. Parents do

not push their girls to marry early because they need money to feed the rest of the

children at home. The girls themselves do not engage in sexual activities to get

money to buy food to eat because they are provided with food to eat at school”.

The statement implies that the GSFP is a cost effective strategy for parents in

meeting their girls’ educational expenditure. Extra resources that would have been

spent on girls can be used in meeting other households’ needs.

4.7.2 School drop-out resulting from poverty

It was discovered from the study that the categories of people who are more likely

to drop out of school were the girls. Thus, 38 respondents representing 58.5%

indicated that girls are more likely to drop out of school, while 20 respondents

representing 30.8% said boys have the likelihood of dropping out of school.

Moreover, 7 respondents indicated that both boys and girls stand the chance of

dropping out of school and the represent 10.8% of the sample population.
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Figure 4. 6: Category of people more likely to dropout from school

Source: Field Survey, 2016

Majority of the respondents still believe that despite the intervention of the GSFP

to reduce drop-out rate girls still remain the victims of school drop-out. This

suggests that the programme has only succeeded in minimizing drop-out rate

among girls in basic schools but has not eradicated it completely.

Moreover, various circumstances were indicated by respondents to have been

leading to girl’s school dropout. Among them include early/force marriage, lack

of parental care, poverty, sexual harassment and teenage pregnancy. The

distribution in Table 4.22 shows that 15 respondents representing 23.1% of the

sampled headteachers of basic schools indicated that early/force marriage is the

reason for girls dropping out of school. Besides, 33 respondents denoting 50.8%

said that the reason for girls drop-out of school is the lack of parental care, 15.4%

of the respondents attributed the phenomenon to poverty, 18.5% indicated that

girls drop-out of school is caused by sexual harassment while 38.5% associated

girls drop-out of school to teenage pregnancy.
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Table 4. 22: Circumstances that lead to girls’ school drop out

Circumstance that lead to girls school drop out Frequency Percent

Early/force marriage 15 23.1

Lack of parental care 33 50.8

Poverty 10 15.4

Sexual harassment 12 18.5

Teenage pregnancy 25 38.5

Source: Field Survey, 2016

The results imply that several factors are contributing to female school drop-out.

Besides, majority of the respondents have indicated that lack of parental care is a

factor leading to school drop-out. The next highest factor is teenage pregnancy,

early/force marriage, sexual harassment and then poverty. The GSFP intervention

is responding to some of these issues through its contribution of meeting the

educational needs of the girl child in school. The meals given to them at school

will be cutting down household expenditure. Besides, some people earn direct

income from participating in the porgramme activity that have implications for

poverty reduction.

4.7 Measures to Improve Girls’ Enrolment in Basic Schools Apart from the

GSFP

4.7.1 Mechanisms to improve gender parity in schools

When respondents were asked whether they have any mechanism which exists to

ensure gender parity in their various schools, 43 respondents consisting of 66.2%

of the sample population responded that there is no such mechanism. However, 22

respondents who constitute 33.8% confirmed that in their various schools such

mechanisms are put in place to ensure gender parity. The distribution is shown in

Table 4.23.

110



www.udsspace.uds.edu.gh 

 

 

Table 4. 23: Mechanism to ensure gender parity

Response Frequency Percent

No 43 66.2

Yes 22 33.8

Total 65 100.0

Source: Field Survey, 2016

From Table 4.15, majority of the respondents indicated that no special mechanism

has been put in place in their various schools towards improving female

enrolment in basic schools. However, these respondents explained that they are

relying on the GSFP as the only motivation that can attract girls to enroll and

attend school regularly.

Among those who indicated that there exist some mechanisms to improving girls’

enrolment, their responses were noted and considered for further analysis. The

results provide that 8 respondents denoting 12.3% indicated that girl child

education is a mechanism used by their school to ensure gender parity. Also, 7

respondents denoting 10.8% said equal opportunity in leadership is given to all

gender in order to promote gender parity. Responses given by 3 respondents who

form 4.6% of the study were of the view that that moral education is a mechanism

to ensure gender parity. Beside, 2 respondents representing 3.1% indicated that

they use female staff in the school to promote gender parity. However, 1

respondent each were of the view that fun clubs providing girls with incentive is

another mechanism put in place to promote gender parity representing 1.5% for

each mechanism. Meanwhile 43 respondents representing 66.2% of sample

population did not answer the question. The distribution of the responses is shown

in Table 4.24.
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Table 4. 24: Mechanisms to improve girls’ enrolment in basic schools

Describe the mechanism Frequency Percent

No response 43 66.2

Equal opportunity in leadership 7 10.8

Fun Clubs 1 1.5

Girl child education 8 12.3

Moral Education 3 4.6

Providing the girls with learning materials 1 1.5

Use of female staff 2 3.1

Total 65 100.0

Source: Field Survey, 2016

The results in the table imply that apart from the intervention of the GSFP as a

motivator of girls’ enrolment, attendance and retention, other mechanisms have

been used by different schools to influence girls enrolment in school. Largely the

mechanisms cover school activities that make girls feel part of the school social

system where they can be given roles to play. Besides, the use of female teachers

to serve as role models for the young girls has been used by schools to influence

girls’ enrolment, attendance and retention.

Moreover, respondents who confirm not having any mechanism in place were

asked to explain why they have none in place. About 4 respondents representing

6.2% said equal attention is given to both genders hence no need for any

mechanism. Also, 1 respondent representing 1.5% each said inadequate resources

and lack of finance are challenges that made them not employ any gender parity

mechanism in their school. Meanwhile, 59 respondents representing 90.8% of

sample population did not answer the question. The distribution is shown in Table

4.25.
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Table 4. 25: Reasons for having no mechanism to improve girls’ enrolment

If no, explain why? Frequency Percent

No response 59 90.8

Equal attention is given to both genders 4 6.2

Inadequate resources 1 1.5

Lack of finance 1 1.5

Total 65 100.0

Source: Field Survey, 2016

The results imply that many respondents were not able to justify why there have

no mechanisms in place to improve girls’ enrolment. This suggests that heads of

those schools are not very much concerned about gender disparity as a

development challenge in the education system in the Wa Municipality.

4.7.2 School policies to address gender disparity

In addressing gender disparity, some schools have made their own policies.

Respondents were therefore asked if their various schools have adopted such

method. Results show that 44 respondents representing 67.7% indicated that they

do not have any policy on their own to address gender parity. Meanwhile 21

respondents constituting 32.3% confirm that their school has made their own

policies to address gender disparity. One respondent from Limanyiri Model

Primary School indicated that:

“my school has a teacher responsible for gender issues. This way, the girls feel

protected against any form of domination by the boys. They quickly report to the

gender officer on issues they feel they have been marginalized”

The distribution of respondents indication of whether their schools have policies

to address gender disparity is shown in Table 4.26.
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Existence of School made policy to address gender Frequency Percent

disparity

No school base policy 44 67.7

Yes, have school base policy 21 32.3

Total 65 100.0

Source: Field Survey, 2016

The results indicate that some schools have their own policies that are directed

towards minimizing gender disparity.

Further analysis was done on the effectiveness of the school-based policies in

some institutions. Respondents assessment of the effectiveness of their school

made policies to check gender disparity within the Municipality revealed that 48

respondents representing 73.8% mentioned that the policies initiated by their

school are not effective in addressing gender disparity within the Wa

Municipality while 17 respondents comprising 26.2% of the sample respondents

indicated that their school made policies in preventing gender disparity are

effective.

Table 4. 27: Effectiveness of school base policies

Is the policy effective Frequency Percent

Not effective policies 48 73.8

Yes, policies are effective 17 26.2

Total 65 100.0

Source: Field Survey, 2016

From the table, majority of the respondents have indicated that they do not have

any effective school-based policy to address gender disparity. However, 17

representing 26.2% of the sample did indicate that the policies available are

effective in addressing gender disparity.
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Though few respondents are of the view that their school made policies are

effective, respondents were asked to assess how effective those policies were. The

distribution shows that 7 respondents amounting to 10.8% of the sample

population pointed out that the policies has increased Girl child Education in the

Wa Municipality. Also, 3 respondents denoting 4.6% said the policies have

created a room for competition among both genders and 2 respondents made of

3.1% said Girls are made leaders, hence making the policy effective. Only 1

respondent representing 1.5% said punishment are given to whoever that is bias

towards girls in other to promote gender parity and that make the policy effective.

Meanwhile, 52 respondents representing 80% of sample population did not

answer the question. A detail of the distribution is shown in Table 4.28.

Table 4. 28: How effective school-based policies are

How effective the policies are Frequency Percent

No response 52 80

Competition among both gender 3 4.6

Increase Girl child education 7 10.8

Girls as leaders 2 3.1

Punishing those who are gender bias 1 1.5

Total 65 100.0

Source: Field Survey, 2016

Respondents were again asked to suggest modifications that are required on the

GSFP to influence girl’s education in the Municipality. Suggestion from 14

respondents representing 21.5% was that they GSFP should increase the funds per

students. Also, 13 respondents denoting 20% indicated female students should

assisted with raw food from the programme while 9 respondents constituting

13.8% are of the view that the GSFP should provide incentives for girls who are
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regular in school. Moreover, 7 respondents who made up 10.8% point out that the

quality and quantity of food should be improved and 3 respondents amounting to

4.6% maintain that the GSFP should provide girls with sanitary pads.

However, 1 respondent denoting 1.5% was of the view that employment of

qualified staff, regular distribution of fund and punishing parents who neglect

their duties are modification to increase enrolment, attendance and retention of

girls in the Municipality. However, 16 respondents representing 24.6% of sample

population did not answer the question. The distribution is shown in Table 4.29.

Table 4. 29: Suggestions to improve girls’ enrolment

Modifications to increase girls education Frequency Percent

No response 16 24.6

Assist the girls with raw food 13 20.0

Employ qualified staff 1 1.5

Improve the quality and quantity of the food 7 10.8

Incentives for regular students 9 13.8

Increase the funds 14 21.5

Provide girls with sanitary pads 3 4.6

Punish parents who neglect their duties 1 1.5

Regular distribution of fund 1 1.5

Total 65 100.0

Source: Field Survey, 2016

The results in Table 4.21 suggest that respondents have concern for gender

disparity in their respective schools and can be improved if given stakeholders’

support. For example, some have suggested that raw food such as maize or oil can

be given to girls with high performance in term of school attendance to motivate

others to compute for such prizes. Various other suggestions provided in Table
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4.29 implies that the respondents can design and implement good strategies at the

school level to improve upon girls enrolment, attendance and retention.

117



www.udsspace.uds.edu.gh 

 

 

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents a summary of major findings, the conclusions and

recommendations of the study. They are related to the objectives of the study.

5.2 Summary of Major Findings

Primary data were solicited from multiple sources in response to the research

questions. Respondents consisted of headteachers of basic schools, the Municipal

Director of Education, Circuit Supervisors, The Municipal Implementation

Committee of the Ghana School Feeding Programme, and parents. Several

findings were revealed by the study and summarized according to the research

objectives as follows.

5.2.1 How the GSFP addresses the needs of girls in school

The GSFP do not have any stated activity as parts of its objectives that have a

special attention for girls in basic schools. The objective of the programme is to

provide equal daily needs for both boys and girls.

However, during the selection stage of beneficiary schools, consideration is often

given to schools with marked deficiencies such as disparity in enrolment, low

enrolment, low attendance and retention. Schools with least female enrolment can

therefore be selected as a beneficiary school in order to grant girls relatively more

access to basic education.

Besides, in some instances, sanitary pads and towels are given to girls. This

motivates them to enroll and attend school regularly. During monitoring of

schools by management of the Ghana Education Service, special attention is
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given to how female enrolment, attendance and retention are responding to the

programme.

5.2.2 Factors influencing enrolment, attendance and retention

All the respondents including 63.0% of the headteachers have indicated that the

programme intervention has led to an increase in enrolment, attendance and

retention of girls in basic schools.

Respondents therefore, believe that the GSFP is the main factor influencing

enrolment figures. Their justification is that enrolment, attendance and retention

of girls in basic schools will decline if the programme is stopped.

Other factors that may influence enrolment, attendance and retention of girls in

basic schools include teacher attendance to school, teacher relationship with girls,

girls’ active participation in curricular activities, and external support for girls’

education.

5.2.3 How GSFP motivates parents to enroll and keep their girls in school

The GSFP motivates parents to enrol and keep their girls in school. This occurs

through the porgramme efforts in reducing parents’ expenditure on their girls’

education, the motivation for parents to have their girls’ access nutritious meals at

school, and increasing household income through their participation in the

programme activities.

The programme motivates parents to enrol and keep their girls in school because

once they are provided with meals, parents save the cost that would have been

incurred in providing daily means for their girls in school.
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Food given to girls at school is considered by parents to have been rich with the

required nutrients relative to what is given to them at home in some cases. They,

therefore send their girls to schools benefiting from the GSFP in order to have

access.

Some parents work and earn a sustainable income under the GSFP. The categories

of workers include the cooks, farmers who supply food stuffs and suppliers who

give food to the schools. These people intend have the capacity through the

porgramme to enroll and keep their girls in school.

5.2.4 How GSFP addresses socio-economic factors influencing enrolment,

attendance and retention of girls

The main socio-economic factors affecting girls enrolment, attendance and

retention in basic schools include poverty, early/force marriage, and sexual

harassment.

With the intervention of the GSFP, poor parents are now assured of meals for

their children at school. Parents therefore, do not push their girls to marry early or

force them on men because they lack money to buy food for them in school and

feed the rest of their children at home.

Besides, the girls themselves do not engage in sexual activities in order to get

money to buy food to eat because they are now provided with adequate nutritious

meals.

5.3 Conclusions

The study provides mixed findings on the influence of the GSFP on girls’

enrolment, attendance and retention in basic schools in the Wa Municipality. To
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guide the analysis, the change model by Lewin (1935) was adopted. While all

respondents have acknowledged its role in increasing gross enrolment yet it has

no special objective or attention for girls alone. However, some challenges that

were facing parents in female education were addressed by the intervention of the

programme. Besides, some schools were selected to benefit from the GSFP

because of low enrolment figures especially for girls. The intervention therefore,

raises enrolment, attendance and retention of girls in such schools.

The GSF programme alone is not the driver of changes in enrolment, attendance

and retention of girls in the Wa Municipality. Other socio-economic factors such

as teacher attendance and absenteeism, girls’ participation in school activities, and

external support supplement the efforts of the GSFP to sustain the enrolment

figures by keeping girls in school.

Through the programme activities of providing adequate and nutritious meals for

girls in school, girls’ education expenditure that would have been borne by

parents is minimized. Besides, the programme has generated some sources of

livelihood for some households. These opportunities are the sources of motivation

for people to enrol and keep their girls in school.

Conditions that would have pushed girls to sexual activities leading to school

drop-out, early and force marriage are addressed by the GSFP. Besides, high

expenditures on girls’ education have been sustained by the GSFP. These facts

imply that the GSFP addresses some socio-economic factors limiting girls’ access

to basic education or the sustainability of enrolment figures in basic schools in the

Wa Municipality.
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The following recommendations are derived from the findings of the study: The

GSFP is sensitive in raising gross enrolment, attendance and retention of pupils in

basic schools. The implementation agencies of the GSFP should therefore,

restructure the programme by given some special attention to females. The

remarkable achievements in the gross enrolment can be translated into that of girls

if special attention is given to them.

In an attempt to expand the scale of the programme to cover all schools, it is

advised that management of the GSFP should give priority to schools with gender

disparity. This will motivate girls to enroll and attend school. However, other

educational management strategies should be encouraged since the programme

alone is not the factor influencing enrolment, attendance and retention.

The implementation committees at the Municipality should continue to monitor

the quality and quantity of the daily meals provided for pupils. This is necessary

since the quality of the food such as its nutritional value is a factor motivating

parents to enroll and keep their girls in school.

Strict measures should be taken by the stake holders of education in the Wa

Municipality against immoral sexual activities among the youth. Other efforts of

the GSFP in improving girls’ enrolment, attendance and retention will be nullified

if such girls later become pregnant and drop-out of school. The Municipal

Director of Education, Parents and Teachers Association (PTA), the Department

of Social Welfare should strengthen their collaboration in the fight against

immoral sexual activities among school girls.
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Headteachers of basic schools should be given the mandate to design school

specific policies to address the challenges of gender disparity in their schools.

123



www.udsspace.uds.edu.gh 

 

 

REFFERENCE

Abotsi, A. K. (2013). Expectations of school feeding programme: Impact on school

enrolment, attendance and academic performance in elementary Ghanaian

schools.

Adamu-Issah, M, L. Elden, Forson. M, Schrofer. T. (2007). ‘Acheiving Universal

Primary education in Ghana by 2015: A reality or a dream? UNICEF, New York.

Ahmed A. U. (2004). Impact of feeding children in school: Evidence from

Bangladesh. International Food Policy Research Institute: Washington, D.C.

Ahmed, A. U., and Arends-Kuenning M. (2003). Do crowded classrooms crowd out

learning?

Ahmed, A. U., and del Ninno, C. (2002). The Food for Education Program in Bangladesh:

An evaluation of its impact on educational attainment and food security.

Discussion Paper 138.

Ahmed, S. (2004). Affective economies. Social text, 22(2), 117-139.

Akyeampong, K. (2009). ‘Revisiting Free Compulsory Education (FCUBE) in Ghana,

Comparative Education, Routledge.

Alhassan, E. (2010). Socio Economic and Cultural Determinants of Girl Child Education

in Gushegu/Karaga District of the Northern Region. Ghana Journal for

Development Studies. Vol. 7 No.1 pp: 50-72.

Alhassan, E. (2013). Early marriage of young females: A panacea for poverty in the

Northern Region of Ghana. Research on Humanities and Social Sciences, 3(12),

18-31.

Alhassan, E. (2013). Gender access gap: Factors affecting gender disparity in enrolment

and attendance in basic schools in the Northern Region of Ghana. A Thesis

124



www.udsspace.uds.edu.gh 

 

 

submitted to the University of Ghana, Legon in partial fulfillment of the

requirement for the award of Doctor of Philosophy (Sociology) Degree.

Al-Hassan, R. M., Sarpong, D. B., and Mensah-Bonsu, A. (2007). Linking Smallholders

to Markets. Ghana Strategy Support Program (GSSP) Background Paper No.

GSSP 0001.

Al-Hassan, R., & Poulton, C. (2009). Agriculture and social protection in Ghana.

Aliyar, R., Gelli, A., and Hamdani, S. (2012). A review of nutritional guidelines and

menu compositions for school feeding programs in 12 countries. Second draft.

Amalu, C. (2003). The Problem of Girls Education, Accra, Ghana: United Nation

Children Fund.

Ananya, R., & Aihwa Ong, eds. (2011). Worlding cities: Asian experiments and the art of

being global.

Anderson, B. (2002). Girls Access to Primary Education in Pakistan, Palestine: Palestine

Press.

Baker, J. A. (1999). Teacher-student interaction in urban at-risk classrooms: Differential

behavior, relationship quality, and student satisfaction with school. The

elementary school journal, 100(1), 57-70.

Bandy, K., Weissman, D., Headen, R. C., Parker, K. L., Currie, C., & Griggs, E. (2009).

The policies and politics of local immigration enforcement laws: 287 (g) program

in North Carolina. Chapel Hill, NC: Immigration and Human Rights Policy Clinic,

University of North Carolina.

Bandy, M., Condon, J., & Graves, E. (2008). Participating in communities of practice.

Medical Reference Services Quarterly, 27(4), 441-449.

Bennett, L. (2003). Before the Mayflower: A history of black America. Johnson

Publishing Company Incorporated.

125



www.udsspace.uds.edu.gh 

 

 

Birdsall, L. R. & Levine, A. Ibrahim (2005). ‘Towards Universal Primary Edu-cation:

investments, incentives, and institutions’. European Journal of Education 40 (3)

337-349.

Bonney, E (2013). ‘School Feeding Programme- 400,000 more to benefit’, The Daily

Graphic 1st August, p. 34.

Bukari, M., Hajara, I. P. N., & Oloruntoba, A. (2015). School Feeding Program in Ghana:

Factors Affecting Academic Performance among Public Primary School Pupils in

Garu-Tempane District. International Journal of Innovation and Applied Studies,

10(2), 632-640.

Bundy, D., Burbano. C., Grosh, M. G. A., Jukes, M. and Drake, L. (2009). “Rethinking

school feeding: Social safety nets. Child development and the education sector.”

Washington DC: The International Bank for Reconstruction and

Development/The World Bank.

Burnes, B. (2004). Managing change: A strategic approach to organisational dynamics.

Pearson Education.

Central Coordinating Board for Child and Youth Improvement Program (1996). General

guidelines for the national school-feeding program. Jakarta: Central Coordinating

Board for Child and Youth Improvement Program

Chachu, O. D. (2011). ‘Cost Effectiveness Analysis: Selected programmes in Ghana’s

education sector’. ISODEC, Accra

Creswell, J. W. (2005). Educational research: Planning, conducting, and evaluating

quantitative and qualitative research, (2nd ed.). Upper Saddle River , N J: Pearson

Education.

Creswell, J. W. (2009). Editorial: Mapping the field of mixed methods research.

126



www.udsspace.uds.edu.gh 

 

 

Creswell, J. W., & Clark, V. L. P. (2007). Designing and conducting mixed methods

research.

Cummings, T., & Huse, E. F. (1989). Organizational Development and Change, West,

St. Paul, MN, USA.

Dawson, P. M. (1994). on organisational change.

Del Rosso, J. M. (1999). School feeding programs: Improving effectiveness and

increasing the benefit to education. A guide for program managers. Oxford, UK:

Partnerships for Child Development.

Dickens, L., & Watkins, K. (1999). Action research: rethinking Lewin. Management

Learning, 30(2), 127-140.

Dreze, J., & Kingdon, G. G. (2001). School participation in rural India. Review of

Development Economics, 5(1), 1-24.

Duah, F.A. (2011). Implementation of Ghana School Feeding Programme in the Asunafo

South District. A Thesis submitted to the Institute of Distance Learning, Kwame

Nkrumah University of Science and Technology in Partial fulfillment of the

Requirements for the Degree of Commonwealth Executive Masters of Public

Administration, unpublished.

Dunphy, D., & Stace, D. (1993). The strategic management of corporate change. Human

relations, 46(8), 905-920.

ECASARD and SNV Ghana (2009). Ghana School Feeding Programme (GSFP)

Initiative and the Farmers Dream. A survey on the role of Farmer Based

Organizations (FBOs) in the implementation of Ghana School Feeding

Programme (GSFP) in Greater Accra Region

127



www.udsspace.uds.edu.gh 

 

 

FAO, IFAD and WFP. (2014). The State of Food Insecurity in the World 2014.

Strengthening the enabling environment for food security and nutrition. Rome,

FAO.

Garvin, D. A. (1993). Building a learning organization. Harvard business review, 71(4),

78-91.

GES (2011). Publication on Girls’ Education: Girls‟ Education Unit of GES. Vol. 4.

Accra, Ghana: Ministry of Education.

Ghana School Feeding Programme (2008). District operations manual. Accra: Edo

Printing

Ghana School Feeding Programme. Annual Operating Plan 2011. Accessed 30 May

2012. Available:

http://www.signschoolfeeding.org/ dynamic/downloads/AOP%202011%20final%

20draft.pdf2005; 26:286-87.

Ghana Statistical Service, (2008). Ghana Living Standards Survey, Report of the Fifth

Round. Republic of Ghana Statistical Service, Accra, Ghana.

Gibson, D. E. (2004). Role models in career development: New directions for theory and

research. Journal of Vocational Behavior, 65(1), 134-156.

Global Child Nutrition Foundation (2010): Accra communiqué

GoG (2006). Ghana School Feeding Programme, Programme Document 2007-2010,

Accra, Ghana.

Grosh, M., Del Ninno, C., Tesliuc, E., & Ouerghi, A. (2008). For protection and

promotion: The design and implementation of effective safety nets. World Bank

Publications.

Gyawu, B.C. (2012). The nature of community participation in Ghana school feeding

programme in the Bekwai Municipal Assembly. A dissertation is submitted to the

128



www.udsspace.uds.edu.gh 

 

 

University of Ghana, Legon in partial fulfillment of the requirement for the award

of Master of Arts social policy studies degree.

Hatch, M. J., & Cunliffe, A. L. (1997). Organizational theory. New York7 Oxford

University Press Inc.

Hock, M. F., Deshler, D. D., & Schumaker, J. B. (1999). Tutoring programs for

academically underprepared college students: A review of the literature. Journal

of College Reading and Learning, 29(2), 101-122.

Holstein, J. A., & Gubrium, J. (1999). What is family? Further thoughts on a social

constructionist approach. Marriage & Family Review, 28(3-4), 3-20.

Imoru, A. (2010). Ghana school feeding programme, wobbles on in three Northern

Regions. Available on line at http://rumnet.wordpress.com [Accessed 1.4.2015]

Inkoom, B. K. and Nanguo, Z. C. (2011). Utilization of Irrigation Facilities Towards

Poverty Reduction in the Upper West Region of Ghana. Journal of Sustainable

Development in Africa, 13, pp: 335-351.

Internal Business Development Programme (2015). Analysis of Regional Scalability of

School Feeding Programs Using Locally-produced Foods in Ghana. UC

Berkeley – Haas School of Business International Business Development

Program in Collaboration with the United Nations Hunger Task Force

International Food Policy Research Institute (2014). Action and Accountability to

accelerate worlds progress on nutrition. Washinton DC.

ISODEC (2015). Achieving full enrolment by 2015; which policy stands the test?

Kane, R. (1998). The significance of free will. Oxford University Press.

Kanter, J. (1992). Managing with information. Prentice-Hall, Inc.

Karma, A. (2001). Phase-field formulation for quantitative modeling of alloy

solidification. Physical Review Letters, 87(11), 115701.

129



www.udsspace.uds.edu.gh 

 

 

Kearney, J. E. (2008). ‘A comparative analysis of five different school feeding strategies

in the Vaal Region’.

Kedze, S. (2013). The Distortive Effects of Ghana’s School Feeding Programme on

Primary Education Delivery: The Case of Adentan Municipality. A Research

Paper presented in partial fulfillment of the requirements for obtaining the degree

of Master of Arts (Degree) in Development Studies.

Khandker, S. R. (1996). Education achievements and school efficiency in rural

Bangladesh. World Bank Discussion Paper 319. Washington, D.C.: World Bank

Kleinman, R. (2010). Ending Childhood Hunger: The Role of School Feeding Programs.

Massachusetts General Hospital for Children. Harvard Medical School

Kothari, C. R. (2004). Research methodology: Methods and techniques. New Age

International.

Kotter, J. P. (1996). Leading change. Harvard Business Press.

Kumar, R. (2011). Research methodology. A step-by-step guide for Beginners, Sage

Publication Ltd. Olivers Yard 55 city Road, ECIX ISP

Kumekpor, T. K. (2002). Research methods and techniques of social research. SonLife

Press & Services.

Kwesiga, C. (2002). Women Access to Higher Education in Africa. Kampala, Uganda:

Fountain Publishers

Lawson, K. (2012). Impact of school feeding programs on Educational, Nutritional and

Agricultural Development Goals: A systematic review of the literature

Lazmaniah, M., & de la Mothe, M. R. (2010). The multiple impacts of school feeding: a

new approach for reaching sustainability. Omamo, Gentilini and Sandström (eds),

217-30.

130



www.udsspace.uds.edu.gh 

 

 

Leach, M., Mearns, R., & Scoones, I. (1997). Challenges to CommunityæBased

Sustainable Development: Dynamics, Entitlements, Institutions. IDS

bulletin, 28(4), 4-14.

Leary, M. R. (Ed.). (2001). Interpersonal rejection. Oxford University Press.

Levinger, B. (1986). School feeding programs in developing countries: An analysis of

actual and potential impact. AID Evaluation Special Study 30. Washington, DC:

US Agency for International Development.

Lewin, K. (1935). ‟A Dynamic Theory of Personality”. New York: McGraw-

Hill.

Lewin, K. (1943). Forces behind food habits and methods of change. Bulletin of the

national Research Council, 108(1043), 35-65.

Lewin, K. (1946). Action research and minority problems. Journal of social issues, 2(4),

34-46.

Lewin, K. (1947). Group decision and social change. Readings in social psychology, 3,

197-211.

Lewin, K. (1951). Field theory in social science.

Martens, T. (2007). Impact of the Ghana School Feeding Programme in 4 districts in

Central Region, Ghana. A report prepared as a partial fulfilment for the award of

Msc degree. Division of Human Nutrition of Wageningen University.

Maxcy, S. J. (2003). Pragmatic threads in mixed methods research in the social sciences:

The search for multiple modes of inquiry and the end of the philosophy of

formalism. Handbook of mixed methods in social and behavioral research, 51-89.

Mbelle, A., & Katabaro, J. (2003). School enrolment, performance and access to

education in Tanzania (Vol. 3). Research on Poverty Alleviation.

131



www.udsspace.uds.edu.gh 

 

 

McNamara, J. F. (1994). Surveys and experiments in education research. Lancaster, PA:

Technomic Publishing Company, Inc.

Meng, X., and Ryan, J. (2004). Evaluating the food for education program in

Bangladesh. Draft report. Canberra: Australian National University.

Miller R. L., and Brewer, J. D. (2003). A-Z of Social Research - Dictionary of Key Social

Science, Sage Publications, London.

Ministry of Education (2010). Education Sector Review (ESR) Accra, Ghana: Ministry of

Education.

Mohammed, A and Sakara, F. (2014). Assessing Ghana School Feeding Programme on

the Enrolment of beneficiary schools in the Tamale Metropolitan Assembly of

Northern Ghana. International Journal of Economics, Commerce and

Management. Vol. II, Issue 10, United Kingdom.

National Development Planning Agency (BAPPENAS). (1996). Outline of school

feeding program in poor villages in Indonesia. Jakarta: National Development

Planning Agency (BAPPENAS).

Nkosaha, C., Luchenbe, M and Chakufyali, P. N. (2013). Journal of International

Education in Education. Vol. 15 (3)

Ofori, R. and Dampson, D. G. (2011). Research Methods & Statistics using SPSS.

Payless publication Limited, Kumasi, Ghana.

Osei R. D., Owusu G. A, Asem, F. E. and Afutu-Kotey, R. L. (2009). Effects of

Capitation Grant On Education Outcomes in Ghana. Institute of Statistical Social

and Economic Research, Legon-Accra, Ghana. 18.

PanneerselvamR. (2011). Research Methodology. PHI Learning Private Ltd. New Delhi.

132



www.udsspace.uds.edu.gh 

 

 
Partnership for Child Development (1999a) “Short Stature and the age of enrolment in

Primary School: studies in two African Countries.” Social Science and Medicine

48:675-68

Patton, M. (2004). A positivist and a phenomenological philosophy psychology essay.UK

Essays.com.

Pettigrew, A. M. (1990). Longitudinal field research on change: Theory and practice.

Organization science, 1(3), 267-292.

Pratt, B. and Loizos, P. (1992). Choosing Research and Education Methods Data

Collection for Development workers. Oxfam, 274 Banbury Road, Oxford.

Quinn, J. B. (1982). Managing strategies incrementally. Omega, 10(6), 613-627.

Ravallion, M., and Q. Wodon. (1997). Evaluating a targeted social program when

placement is decentralized. Washington, D.C.: World Bank

Samuel, Z. (2000). Ghana Report on Girl Child. Tamale: Tamale Archdiocesan

Development.

Schein, E. H. (1996). Three cultures of management: The key to organizational learning.

Sloan management review, 38(1), 9.

Smith, H. W. (1975). Triangulation: the necessity for multi-method

approaches. Strategies of social research: The methodological

imagination, 271292.

Studdert, L. J., Soekirman, Rasmussen, K. M. and Jean-Pierre, H. (2004). Community-

based school feeding during Indonesia’s economic crisis: Implementation,

benefits, and sustainability. Food and Nutrition Bulletin, 25 (2) The United

Nations University.

Swainson, N., Bendera, S., Gordon, R., & Kadzamira, E. (1998). Promoting Girls'

Education in Africa: The Design and Implementation of Policy Interventions.

133



www.udsspace.uds.edu.gh 

 

 

Education Research Paper. Department for International Development,

Education Division, 94 Victoria Street, London SW1E 5JL, England, United

Kingdom (free). Web site:< http://www. dfid. gov. uk>.

Tagoe, M. (2011). ‘Lifelong learning and the attainment of the educationærelated

Millennium Development Goals 2 and 3 in Ghana. Is there a critical nexus’?

International Journal of Lifelong Education, 30:1, 19-35.

Tannor, L.L. (2011). A guide to writing dissertations. Accra: Dieco Ventures.

Tayie, S. (2005). Research Methods and Writing Research Proposals. Centre for

Advancement of Postgraduate Studies and Research in Engineering Sciences,

Faculty of Engineering – Cairo University.

Thesaurus, C. P. (2002). HarperCollins Publishers. Great Britain, 821.

Todaro, M. P. and Smith, S. C. (2009). Economic Development (10th ed), Pearson

Education Ltd, Harlow: England

Tomlinson, M (2007) ‘School feeding in east and southern Africa: improving food

sovereignty or photo opportunity?’ Equinet Discussion Paper Number 46.

Twumasi, P. A. (2001). Social Research in Rural Communities, Accra: Ghana

Universities Press

UNESCO (2012). Youth and Skills: Putting Education to Work. 10th Edition of

Education for All Global Monitoring Report. UNESCO Publishing. Second

Edition.

UNICEF (2012). the state of education of Children from Ghana’s Rural and urban areas

in Ghana. Accra, Ghana: UNICEF.

Vithal, R., Jansen, J.D. & Jansen, J. (2013). Designing your first research proposal: A

manual for research- ers in education and the social sciences. Claremont: Juta &

Company.

134



www.udsspace.uds.edu.gh 

 

 

WFP (2004). School Feeding Programmes: Why they should be Scaled-Up Now

WFP (2007). ‘Ghana-Home Grown School Feeding, field case study

Wilson, A. J. C. (Ed.). (1992). International Tables for Crystallography: Mathematical,

physical, and chemical tables (Vol. 3). International Union of Crystallography.

Winch, R. (2009). International Approaches to School Feeding: Country Experiences

from Mali, Chile, and India. Mickey Leland International Hunger Fellow, Global

Child Nutrition Foundation.

World Food Programme (2004). ‘School Feeding Programs: Why They Should Be

Scaled Up Now’. Assessed 17th September, 2015

http://www.unep.org/training/programmes/Instructor%20Version/Part 2/Activitie

s/Dimensions of Human WellBe-

ing/Education/Strategies/School Feeding Program.pdf

World Food Programme (2010). Home grown school feeding: A framework to link school\

feeding with local agricultural production. Rome: Via Cesare Giulio Viola 68/70-

00148.

World Food Programme (n.d) ‘School Meals’. Accessed 11th May, 2015.

http://www.wfp.org/school-meals

XV Global Child Nutrition Forum (2013). School feeding as a National Investment: How

to achieve it. Salvador, Brazil. Communiqué

135



www.udsspace.uds.edu.gh 

 

 

APPENDICES

Appendix 1: Enrolment Trend of Boys and Girls in Basic Schools (2010/11-

2015/16)

Appendix 2: Test of mean difference between boys and girls enrolment in

basic schools

T test Boys == Girls

Paired t test

Variable | Obs Mean Std. Err. Std. Dev. [95% Conf.

Interval]

+

Boys | 6 11873.33 134.2057 328.7356 11528.35

12218.32

Girls | 6 12005.33 146.9602 359.9776 11627.56

12383.11
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diff | 6 -132 41.04388 100.5366 -237.5066 -

26.49335

Mean (diff) = mean (Boys - Girls) t = -

3.2161

Ho: mean (diff) = 0 degrees of freedom =

5

Ha: mean (diff) < 0 Ha: mean (diff)! = 0 Ha: mean

(diff) > 0

Pr (T < t) = 0.0118 Pr (|T| > |t|) = 0.0236 Pr (T > t)

= 0.9882
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Appendix 3

UNIVERSITY FOR DEVELOPMENT STUDIES

FACULTY OF INTEGRATED DEVELOPMENT STUDIES

DEPARTMENT OF SOCIAL, POLITICAL AND HISTORICAL STUDIES

QUESTIONNAIRE FOR HEAD TEACHERS

This questionnaire is seeking your opinion in an effort to solicit information to

write a thesis on the topic “The Role of the Ghana School Feeding Programme in

Female Enrolment, Attendance and Retention: A Study of Basic Schools in the

Wa Municipality”. Your opinion is therefore, needed for academic purpose only

and will be treated confidentially.

Questionnaire Number .................................................................................... Date

A. Background Information

1. Name of school

2. Gender of head teacher: a. Male [ ] b. Female [ ]

3. N u m b e r o f y e a r s i n p r e s e n t s c h o o l .

B. Activities of the GSFP and girls’ enrolment, attendance and retention in basic

schools

4. Does the GSFP reward pupils’ performance in terms of enrolment, attendance

and retention? a. Yes [ ] b. No [ ]

5. Is the GSFP gender sensitive? a. Yes [ ] b. No [ ]

6. Explain your answer
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7. What other activities of the GSFP have special attention for girls?

C. Influence of GSFP on enrolment, attendance and retention of girls in basic

schools

8. How will you describe the following in terms of the influence of the GSFP on

girls?

a. Enrollment

b. Attendance

c. Retention
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9. Please complete this table with enrolment, attendance, dropout, retention figures

Gender Enrolment Figures for 2015/2016 Academic Year

Boys

Girls

Attendance Figures for 2015/2016 Academic Year

Boys

Girls

Dropout Figures for 2015/2016 Academic Year

Boys

Girls

Retention Figures for 2015/2016 Academic Year

Boys

Girls

10. Before the GSFP, were these the numbers in the school?

11. Do you think enrolment figures of girls will drop if the programme is stopped? a.

Yes [ ] b. No [ ]

12. Do you think attendance figures of girls will drop if the programme is stopped? a.

Yes [ ] b. No [ ]

13. Do you think retention figures of girls will drop if the programme is stopped? a.

Yes [ ] b. No [ ]

D. Measures taken to improve enrolment of girls’ in basic schools

14. Do you have any mechanism in the school which exists to ensure gender parity?

a. Yes [ ] b. No [ ]
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15. If yes describe the mechanism

16. If No explain why

17. Is there any school made policy which addresses gender disparity in the school?

a. Yes [ ] b. No [ ]

18. Is the policy effective? a. Yes [ ] b. No [ ]

19. If yes explain how effective the policy is.

20. What modifications are required on the GSFP to influence increase girls

enrolment, attendance and retention?
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Appendix 4

UNIVERSITY FOR DEVELOPMENT STUDIES

FACULTY OF INTEGRATED DEVELOPMENT STUDIES

DEPARTMENT OF SOCIAL, POLITICAL AND HISTORICAL STUDIES

INTERVIEW GUIDE FOR CIRCUIT SUPERVISORS

This interview is seeking your opinion in an effort to solicit information to write a

thesis on the topic “The Role of the Ghana School Feeding Programme in Female

Enrolment, Attendance and Retention: A Study of Basic Schools in the Wa

Municipality”. Your opinion is therefore, needed for academic purpose only and

will be treated confidentially.

1. Over the years have you experienced increase in enrolment, attendance and

retention of girls in your schools?

2. What factors have influenced enrolment, attendance and retention of girls in your

schools?

3. Do the GSFP have a special attention for girls’ enrolment, attendance and

retention?

4. Do you believe that the absence of the GSFP in your schools could affect girls’

enrolment, attendance and retention in your schools?
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Appendix 5

UNIVERSITY FOR DEVELOPMENT STUDIES

FACULTY OF INTEGRATED DEVELOPMENT STUDIES

DEPARTMENT OF SOCIAL, POLITICAL AND HISTORICAL STUDIES

INTERVIEW GUIDE FOR THE MUNICIPAL DIRECTOR OF EDUCATION

This interview is seeking your opinion in an effort to solicit information to write a

thesis on the topic “The Role of the Ghana School Feeding Programme in Female

Enrolment, Attendance and Retention: A Study of Basic Schools in the Wa

Municipality”. Your opinion is therefore, needed for academic purpose only and

will be treated confidentially.

1. Do some activities of the GSFP have special attention for girls in basic schools?

2. What is accounting for the disparity in enrolment, attendance and retention figures

of girls relative to boys in schools benefitting from the GSFP?

3. Are there some socio-economic factors limiting girls’ enrolment, attendance and

retention in school?

4. Does the GSFP motivates parents to enrol and keep their girls in school?

5. Does the GSFP addresses socio-economic factors that affect enrolment, attendance

and retention of girls in basic schools?
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Appendix 6

UNIVERSITY FOR DEVELOPMENT STUDIES

FACULTY OF INTEGRATED DEVELOPMENT STUDIES

DEPARTMENT OF SOCIAL, POLITICAL AND HISTORICAL STUDIES

INTERVIEW GUIDE FOR THE MUNICIPAL IMPLEMENTATION

COMMITTEE

This interview is seeking your opinion in an effort to solicit information to write a

thesis on the topic “The Role of the Ghana School Feeding Programme in Female

Enrolment, Attendance and Retention: A Study of Basic Schools in the Wa

Municipality”. Your opinion is therefore, needed for academic purpose only and

will be treated confidentially.

1. Do you have challenges in girls’ enrolment, attendance and retention in the basic

schools in the Wa Municipality?

2. Do some activities of the GSFP have special attention for female education?

3. Has the GSFP contributed to an increase in school enrolment, attendance and

retention in the Municipality?

4. Has these increases reflected in girls?

5. What strategies can be put in place under the GSFP to enhance girls enrolment,

attendance and retention in basic schools

6. What are your final comments on the GSFP and girls’ enrolment, attendance and

retention?
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Appendix 7

UNIVERSITY FOR DEVELOPMENT STUDIES

FACULTY OF INTEGRATED DEVELOPMENT STUDIES

DEPARTMENT OF SOCIAL, POLITICAL AND HISTORICAL STUDIES

FOCUS GROUP DISCUSSION (FGD) GUIDE FOR PARENTS

This interview is seeking your opinion in an effort to solicit information to write a

thesis on the topic “The Role of the Ghana School Feeding Programme in Female

Enrolment, Attendance and Retention: A Study of Basic Schools in the Wa

Municipality”. Your opinion is therefore, needed for academic purpose only and

will be treated confidentially.

1. What factors are limiting girls’ enrolment, attendance and retention in school?

2. Does the GSFP address (socio-economic) factors that affect enrolment, attendance

and retention of girls in basic schools?

3. Does the GSFP motivate parents to enrol and keep their girls in school in terms

of:

o Reducing short-term hunger?

o Nutritional improvement?

o Improvement in household income?
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