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ABSTRACT 
In Ghana, enrolment rate in basic education has grown over the years, but the current 

challenge is the high dropout of pupils. This has led to the institution of the Girls' 

Education Unit (GEU) to address the issue. This study, therefore, investigated the factors 

influencing females' dropout situation at the basic school level and how the GEU in the 

Wa Municipality is addressing the issue. The study used a cross-sectional study design. 

Semi- structured questionnaire and interviews aided in data collection from a sample size 

of 184 respondents. The respondents constitute female pupils that dropped out, teachers, 

parents of dropouts, GEU officials, Guidance and Counselling coordinator, School Health 

and Education Programme Coordinator, official of Plan Ghana and Circuit Supervisor. 

Analysis of data used descriptive statistics and inductive coding. The study found out that 

home based factors that account for dropout are poverty, child labour, parental attitude and 

pregnancy related issues. Furthermore, the school-based factors triggering dropout include 

poor academic performance, poor interaction between teachers and girls, inability to pay 

fees (i.e., school fees, exam fees, extra class fees and PTA dues) and peer influence. 

iii 

Again, the study found out that limited literacy level, loss of human resources, limited 

employment opportunities, loss of revenue, teenage pregnancy, waste of financial and 

material resources, damage to school image, shame to family and increase in antisocial 

behaviour are the effects of dropping out of school. Finally, dropouts challenged GEU 

effectiveness in tackling of pupils dropping out from basic school. It is concluded that 

dropping out has negative consequences on both the individual and the society. The study 

recommends that adequate funding is necessary to increase outreached programmes of 

GEU to achieve results. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study 
Formal education is considered as a panacea to a country's development (Fuseini and 

Abudu, 2014; Namukwaya and Kibirige, 2014; United Nations Educational, Scientific and 

Cultural Organization (UNESCO), 2014). For instance, education reduces poverty, boosts 

job opportunities, fosters economic prosperity, increases people's chances of leading a 

healthy life and empowers women (UNESCO, 2014). On this basis, Comings, Smith and 

Shrestha (1995) indicated that in March 1990, the world's educational leadership gathered 

in Jomtien, Thailand, to take part in the World Conference on Education for All. At the 

end of the conference, the delegates voted in support of the World Declaration on 

Education for All and the Framework for Action to Meet Basic Learning Needs. They 

noted that the right of children to have access to education was affirmed in the 

declaration's first article. The article states that every person - child, youth and adult shall 

be able to benefit from educational opportunities designed to meet their basic learning 

needs (Comings et al., 1995). The importance of education was re-emphasized in the 

Millennium Development Goal (MDG) on universal primary education. Nonetheless, all 

these will not be effective if the dropout situation at the basic school level is not properly 

managed. 

The Education for All Global Monitoring Report (2010) pointed out that 72 million 

children were not enrolled in schools. It is noted that universal participation in primary 

school is likely to remain elusive in many countries by 2015 (UNESCO, 2014). In 
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addition, of 122 countries, the proportion reaching universal primary enrolment rose from 

30% in 1999 to 50% in 2011. Looking ahead to 2015, it is projected that 56% of countries 

will reach the target (UNESCO, 2014). Despite these marginal increases in the enrolment 

rate, not all the enrolees stay to complete the primary school as they dropout. Enrolment 

and low retention of children in schools has remained a global challenge particularly for 

marginalised groups (Namukwaya and Kibirige, 2014). Generally, low completion rates 

across the Sub-Saharan African region suggest that many countries are off-track for 

reaching MDG two which is on gender parity in primary and secondary school by 2015 

(United Nations Children's Fund (UNICEF), 2013). 

In Ghana, access to primary education has grown over the years and Gross 

Enrolment Rates are now above 95% (Ministry of Education Science and Sports 

(MOESS), 2007). According to official statistics, 85% of children of school going age 

went to school (86.3% boys and 83.6% girls) in 2001 and between that period and 2006, 

gross enrolments is reported to have reached 90% (MOESS, 2006). Basic education 

(grades 1-9) is compulsory in Ghana's education system and the compulsory age for basic 

education is 6-15 years (UNESCO, 2005). While basic school enrolment in Ghana has 

improved significantly in recent years, one major challenge facing it has been high levels 

of dropout (MOESS, 2007). For instance, in 1995/96 academic year, the dropout rate at 

the Junior High Schools (JHS) in Ghana was 23.3%, which rose to 37% in 2000/01 

academic year but dipped to 33.2% in the 2011112 academic year (Atakorah, 2010; 

Ministry of Education-Ghana, 2012, 2013). This situation depicts that certain factors 

trigger attrition of these children. 

2 
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In terms of the causes of dropout from basic schools, varied reasons are usually 

enumerated. Some of the reasons for children dropping out include poor health, poverty, 

malnutrition, child labour, teacher's absenteeism, school location and poor quality 

educational provision (Brown and Park, 2002; Hashim, 2005; Ampiah and Adu- Yeboah, 

2009; Sabates et al., 2010; Sottie and Awasu, 2011). These causes have been looked at 

mostly from a general perspective with little focus on gender specific causes (i.e., 

females). As the evidence shows, non-completion is a big problem. For example, in 

2008/09 academic year the female dropout rate at the JHS in the Wa Municipality was 29.9% 

that dropped to 26.4% in 2009/10 academic year. The dropout rate then increased again in the 

2010/11 academic year to 31.4% and the declined consistently to 26.1% in the 2012/13 

academic year (Annual District Performance Report for Wa Municipal, 2013). It is therefore, 

critical to conduct this study in the Wa Municipality. This study would help to determine 

3 

the factors inducing the phenomenon, its effects and what the Girls' Education Unit 

(GEU) is doing about it. 

1.2 Problem Statement 
In many countries around the globe, it is noted that there have been increases in enrolment 

and completion rates in basic schools. For instance, in Benin, the primary school 

completion rate in 2005 stood at 62%, albeit it increased steadily from 38% in 2000 

(Sabates et al., 2010). The authors further indicated that in the Democratic Republic of 

Congo, the primary school completion rate in 2007 was 51 % and in Bangladesh, the rate 

has remained about 60% since 2000. Despite these rise in completion rates, the dropout 

rate are still rather on the higher side (i.e., 38% for Benin, 49% for Democratic Republic 

of Congo and 40% for Bangladesh). Karabo and Natal (2013) reported that though there is 
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progress in girl child enrolment in schools in Sub-Saharan Africa, it is however, impeded 

by the high rates of school dropout. This dropout situation exists despite efforts by various 

governments and nongovernmental organizations (NGOs) to address it (i.e., reducing 

attrition and improve on retention). 

The Government of Ghana being confronted with the high dropout rate of females 

at the basic level created the Girls' Education Unit (GEU) in 1997 within the Basic 

Education Division of the Ghana Education Service to increase participation of girls in the 

formal education system and ensure their retention (GEU, n.d.). Some other interventions 

by the government to tackle the enrolment situation are capitation grant, free school 

uniform and the School Feeding Programme. The introduction of these interventions have 

resulted in significant increases in enrolment. With respect to the gross enrolment for 

primary school for boys in the Wa Municipality, in 2011 it was 12,810 and this rose to 

13,297 in 2012 (Wa Municipal Assembly (WMA), 2013). In terms of the females, their 

gross primary school enrolment in 2011 constituted 12,806 and this increased to 13,624 in 

2012. 

With respect to dropout, the impact of the interventions has been very marginal or 

even worsened the attrition situation. This is because many children who enrolled dropped 

out of school before the mandatory completion period for the basic education level. Since 

the enrolment for the females in the Wa Municipality at the basic school exceeds that of 

the males, it would have been expected that the completion rate for the Junior High School 

(JHS) females would have been higher than that of males but that is not the case. The JHS 

completion rate for the whole of the Wa Municipality in 2011 was 73.4%, which dropped 

to 71.7% in 2012 (WMA, 2013). In the case of males, their completion rate of JHS was 

4 
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78.2% in 20 II and in 2012 it was 76.3%. In the case of the females, their JHS completion 

rate in 2011 stood at 68.6% and in 2012, it was 67%. The evidence from this data 

suggests that many females than males are unable to complete JHS as they dropout. The 

question to ask is why are girls still dropping out in spite of the efforts made by GEU to 

deal with the situation? What would be the effect of the dropout? This situation is 

worrisome because the Government of Ghana is investing a huge chunk of the national 

budget to ensure Free Compulsory Universal Basic Education (FCUBE), which is 

complemented by nongovernmental organizations. Also, it is saddening because Ghana 

will fail to meet the MDG two (2) which is on gender parity in primary and secondary 

school by 2015 (UNICEF, 2013). More so, the failure to complete a basic cycle of primary 

school limits future opportunities for those children (Sabates et al., 2010). It is therefore, 

worthy to investigate the factors influencing females' dropout situation at the basic 

5 

school level and how the CEU in the Wa Municipality is addressing the issue. 

1.3 Research Questions 

1.3.1 Main Research Question 
The major research question that this study intends to ask is, what is the role of the Girls 

Education Unit in addressing females' dropout situation at the basic school level in the Wa 

Municipality? 

1.3.2 Sub-Research Questions 
The sub-research questions are: 

1. What is the trend offemale dropout from basic schools in the Wa Municipality? 
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2. What accounts for female dropout from the basic school level In the Wa 

Municipality? 

3. What is the effect of female dropout from basic schools in the Wa Municipality? 

4. How effective is the Girl's Education Unit in tackling female dropout situation in 

basic schools in the Wa Municipality? 

1.4 Research Objectives 

1.4.1 General Research Objective 
The major objective of the study is to investigate the role of the Girls Education Unit in 

in the Wa Municipality; 

addressing females' dropout situation at the basic school level in the Wa Municipality. 

1.4.2 Specific Research Objectives 
The specific research objectives of the study are to: 

1. Determine the trend of female dropout from basic schools In the Wa 

Municipality; 

2. Ascertain the factors that account for female dropout from the basic school level 

3. Document the effect of female dropout from basic schools In the Wa 

6 

Municipality; and 

4. To evaluate the role of the Girl's Education Unit tackling of female dropout 

situation in basic schools in the Wa Municipality. 

1.5 Justification for the Study 
Scholars whose studies centre on dropout provide data on factors influencing the 

phenomenon (Glick and Sahn, 2000; Hunt, 2008; Imoro, 2009; Sabates et al., 2010; 
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Ananga, 2011). However, these studies have mostly failed to analyse dropout factors 

influencing females. They have most of the time been general in scope or focused on 

comparing the factors according to gender. Only a few such as Elofsson and Jartsjo (2012) 

and Mawere (2012) have looked at the cause of dropout with a concentration on females. 

Few studies also focused on effects of dropout; no wonder it is said that there has been a 

lack of rigorous research on the personal and social consequences of dropping out of 

school (McCaul, Donaldson Jr., Coladarci and Davis, 1992).They also failed to assess the 

role of GEU in tackling the dropout canker. These, therefore, create knowledge gaps, 

which necessitates an investigation. Again, the findings of this study on the dropout 

situation in the basic schools will inform policy makers and implementers of basic 

education as to the proper actions to take to make sure the girls remain in school until their 

successful completion. Finally, the findings of this study will serve as a repertoire of 

information for researchers in basic education to harness as literature in their studies. 

1.6 Limitations to the Study 
Obtaining data on dropout situation from Wa Municipal Education office for the periods 

before 1997 was difficult. The official said that this was due to the improper 

documentation of the data at that time and the splitting of the then Wa District into Wa 

Municipality, Wa West District and Wa East District. This situation has made it a bit 

difficult to compare the dropout situation of the females in the Municipality for the period 

before the GEU and the period after the establishment of the GEU. 

Getting the dropouts and their parents to collect data from them was initially 

difficult. However, with the intervention of the teachers and some of the pupils they 

helped the researcher and his assistants to identify the dropouts. The identified dropouts 

7 
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and their parents then referred them to other dropouts and their parents within their 

communities. 

1.7 Organisation of the Study 
This study is in six chapters. Chapter One consists of introduction comprising the 

The next chapter focuses on the literature review of the study. 

background to the study, problem statement, research questions and objectives, 

justification of the study, limitations to the study and organization of the study. Chapter 

Two entails the literature review that focuses on theoretical framework, empirical reviews, 

conceptual framework and summary of literature. Chapter Three focused on the profile of 

the study area. Chapter Four focused on the methodology of the study. Results and 

discussions constitute Chapter Five. Finally, Chapter Six consists of the summary, 

conclusions and recommendations of the study. 

8 
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CHAPTER TWO 

LITERA TURE REVIEW 

2.1 Introduction 
This chapter focuses on the theoretical framework of the study. It also captures empirical 

reviews that centred on the dropout situation and interventions to tackle it. The chapter 

further touches on the conceptual framework to the study and ends with summary of the 

literature. 

2.2 Theoretical Framework 
Twumasi (2001: 10) defines a theory as "a coherent group of general propositions used to 

explain phenomena." A theoretical framework on the other hand, is the foundation and 

structure or scaffolding of a study (Yin, 1993), and can be considered as a lens. This 

9 

means you can take a theory and design a study based on the tenets of the theory. This 

enables a researcher to get what is needed. Twumasi (2001) adds that a social scientist 

needs a body of theory to construct research model to guide the analysis. This study will 

use Tinto's Model of Institutional Departure to explore the dropout situation of basic 

schools in the Wa Municipality. 

Silva, Cahalan and Lacierno-Paquet (1998) reported that Tinto's Model of 

Institutional Departure is one of the most often cited frameworks for understanding 

student attrition as well as retention. The key tenets of Tinto's Model include pre-entry 

attributes, goals and commitments (one), institutional experiences, personal/normative 

integration, goals and commitments (two) and outcome (Silva et al., (998). 
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In terms of the pre-entry attributes, it encapsulates family background, skill and 

abilities and prior schooling. According to this model, a person's pre-entry attribute may 

either promote the persons continuing in school or dropping out. These attributes tend to 

influence the person's goals and commitment. The goals and commitments make up 

intentions, goals and institutional commitments. These also determine whether the 

individual will continue in the study programme or withdraw. Where the pre-entry 

attributes are negative then it will influence the individual's commitment negatively. 

Hence, the person makes the decision to depart from the school. However, where the pre 

entry attributes are positive, then the individual will know that his or her goals will be 

achieved by being in school and so will be committed. This situation leads to the person 

staying in school until completion. 

Furthermore, the goals and commitments of the learner invariable lead to 

institutional experiences. At the point of institutional experience, it implies that the 

individual had already enrolled In school. The institutional experiences of the student 

include academic system (i.e., academic performance and faculty/staff interactions) and 

social system (i.e., extracurricular activities and peer group interaction). The factors in the 

academic and social systems can be favourable to the student or not and this can influence 

departure decision. For instance, it is intimated that the degree of integration into the 

academic and social systems on campus determines the students' final commitments 

towards the institution and completion of their own objectives (Silva et al., 1998). The 

institutional experiences of the student impact on his or her personal! normative 

integration in the school. The personal/ normative integration comprises academic 

integration and social integration. Per the personal! normative integration, it implies that a 

10 
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student mayor m b . 
ay not e well Integrated into the academic or so . I 

era system or both. This 
condition would have an effect on the 

person's departure decision. The personal! 

normative integration flows into goals and commitments. These final commitments are a 

strong influence in dropout and persistence decision (Tinto, 1987). Here, the student's 

level of integration into the academic and social systems plays a key role in a departure 

This model was used to guide this study in the explanation of the causes of dropout 

decision from school. Where the student is well integrated into the academic or social 

system or both, he or she makes the decision based on his or her goals and is committed to 

stay in school. On the other hand, where there is a mismatch then the person makes the 

decision to dropout of school. 

With regard to the weaknesses of Tinto's Model of Institutional Departure, Swail, 

Redd and Perna (2003) claimed that Tinto's Model of Institutional Departure emerged to 

explain students' attrition and retention process in higher education. However, since both 

higher education and basic education are part of formal education the application of the 

model is appropriate. Another critique of the model is that though the pre-entry attributes 

of a person may be unfavourable and there may be a mismatch with the institutional 

commitment. In spite of all these, such people still are determined and do not dropout of 

school. Based on the above weaknesses identified about this model, modifications are 

necessary to make it suitable for application at the basic school level. The modifications 

and innovation led to less emphasis placed on academic and social integration of the 

pupils since they spend less time in the school (i.e., basic schools a mostly non- 

residential). 

and retention from basic schools in the Wa Municipality of the Upper West Region. The 

• 
11 
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tenets in the model aided in the design of questionnaire and interview guides for collection 

of data. 

2.3 Empirical Reviews 

2.3.1 Operational Definitions of Key Constructs 
This part gives the meanings of concepts that are useful to this study. The interpretations 

given here will apply anywhere such constructs are used in this study. The constructs are 

basic education, dropout, effect of dropout, enrolment and retention. 

2.3.1.1Basic Education 
In Ghana, basic education comprises six years of Primary and three years of Junior High 

School (Basic Education Division Ghana Education Service, 2004). However, in the 1951 

Accelerated Development Plan (ADP) for Education, which aimed to achieve universal 

primary education (UPE) for all, basic education was defined to include six years of 

primary education, four years of middle school education (both terminal and continuing), 

five years of secondary schooling and two years of sixth-form education (Akyeampong, 
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Djangmah, Oduro, Seidu and Hunt, 2007). In the context of this study, basic education is 

used to imply education that begins from primary one and ends at Junior High School 

form three (i.e., from grade 1 to 9). 

2.3.1.2 Dropout 
Brimer and Pauli (1971) defined dropout as a person who leaves school before the end of 

the final year of the education stage in which he or she is enrolled. Again, dropout is 

defined as any student who leaves school for any reason before graduation or completion 
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of a programme of studies without transferring to another elementary school (Bonneau, 

n.d.). In the view of Alfred (1973: 22), dropout is the "separation, in one way or another, 

13 

of the student from the institutional environment". The author adds that students separate 

or depart the college through transfer, formal withdrawal, stop-out, or informal 

withdrawal. For Isaac (1993), dropout relates to a student who has been enrolled in a 

programme of study and fails to continue or make satisfactory progress. In this study, 

dropout was used to mean pupils in basic school who have left either voluntarily or 

otherwise before graduating from grade nine (i.e., JHS 3). 

2.3.1.3 Enrolment 
Enrolment is the process of registering children into the school register (Galimaka, 2008). 

This is done at the beginning of every academic year where parents are required to take to 

school their children who have attained school going age. Again, enrolment refers to 

number of pupils attending schools in a given year (Sitati, 2013). The common thing 

shared by the above various definitions is that they both claim that enrolment has to do 

with starting school. The concept enrolment as used in this study would therefore, signify 

people joining basic education in a given academic year. 

2.3.1.4 Retention 
Pross and Barry (2004:79) define retention as "the extent to which those who start literacy 

programmes finish them". According to Berger and Lyon (2005), retention refers to the 

ability of an institution to retain a student from admission to the institution through 

graduation. In the view of Gunn and Sanford (1988), retention is the process by which a 

student enters a programme of study and remains until he/she formally graduates. For 
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Tinto (1993), retention refers to the percentage of students that complete their college 

degree within a certain period. What is common to all these definitions of retention is that 

they all stressed that the person must stay in the study programme until completion. 

Retention was therefore used in this study to refer to pupils enrolling in basic education 

and staying until completion of grade nine. 

2.3.2 Trends of Dropout from Basic Schools in Ghana 
This section provides data on the dropout trend in basic schools in the whole of Ghana and 

ending with that of the study place- the Wa Municipality. In terms of dropout situation in 

Ghana and the study community, the situation is quite worrying since it is erratic. 

Table 2.1 presents the school dropout situation at the Junior High School (JHS) in Ghana 

from 1995/1996 academic year to 2011/2012 academic year. From Table 2.1, it is 

observed that the dropout rate for 199511996 academic year was 23.3% and this rose 

consistently to 37.0% in 2000/2001 academic year. From the 2000/2001 figure, the 

dropout rate dipped to 2l.8% in 2007/2008 academic year and this is explained by the 

introduction of school feeding programme and capitation grants during 2005. However, 

the rate increased to 34.0% in 2009/2010 academic year. In the 2010/2011 academic year, 

the dropout rate declined to 30.0%. It however increased to 33.4% in the 2011/2012 

academic year. In general, the data on the dropout shows an increasing trend in spite of the 

measures put in place to arrest the situation. This is worrying, as resources have been put 

in place by the government of Ghana, NGOs and other development partners to tackle the 

situation (Imoro, 2009). If this trend continues then it will certainly be difficult to achieve 

the MDG two. Similarly, Government of Ghana (2003) has noted that the dropout rate for 
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boys at the primary school is 20% and that for girls is 30% and for the JHS it is 15% for 

boys and 30% for girls. 

Table 2. 1: Trend of School Dro out in Junior Hi h Schools in Ghana 
Year Enrolment Dro outs % Dro out 

1995/1996 375,000 87,713 23.3 
1996/1997 415,497 107,114 25.7 
1997/1998 466,283 146,036 31.3 
1998/1999 515,420 176,960 34.3 
2000/2001 628,124 232,525 37.0 
2005/2006 
200612007 
2007/2008 1,224,010 266,834 21.8 
2008/2009 1,285,577 321,394 25.0 
2009/2010 1,301,940 442,660 34.0 
2010/2011 1,335,400 400,620 30.0 
201112012 1,385,367 471,025 33.2 

Source: Atakorah, (2010), Ministry of Education-Ghana (2012,2013) 

Imoro (2009) found that in the Asutifi District, primary school enrolment dropped 

from 12,289 in 1997/98 academic year to 12,124 the following year but picked up in 

1999/2000 and increased gradually to 12,705 in the year 2003/2004. Thus over the period 

from 1997/98 to 2003/04 primary school enrolment increased by only 3%. This was not 

encouraging considering the fact that the Free Compulsory Universal Basic Education 

(FCUBE) programme was envisaging a massive increase in school enrolment. Overall, for 

almost all classes or years, the enrolment of boys exceeded that of girls. The dropout for 

girls far exceeded that for boys. While many more boys enrolled every year, many more 

girls dropped out of primary school every year. 

In the case of the Wa Municipality, the study area, the trends in basic school 

dropout are in Tables 2.2 and 2.3. Table 2.2 presents the school dropout situation at the 

primary schools in the Wa Municipality of the Upper West Region of Ghana from 

2008/09 academic year to 2012113 academic year. From Table 2.2, the dropout rate for 
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males for the 2011112 academic year was 19%, which dropped to 10.5% in 2012113 

academic year. In the case of the females, in 2008/2009 the dropout rate stood at 9.0%, 

which increased continuously to 28.7% in 2011112 but fell to 7.8% in 2012/13 academic 

With respect to the JHS dropout situation in the Wa Municipality, the dropout 

year. Comparing the dropout rate for both boys and girls, the data show that though they 

are both dropping out the rate of the females declined faster. The reduction in the dropout 

rate for both genders in the primary school might have its roots in the introduction of 

school feeding programme and capitation grants during 2005 as well as the activities of 

the GEU. If this trend in dropout continuous, it will soon be a thing of the past in the Wa 

Municipality. Taking the dropout rate trend into account, one might jump to conclude that 

it is not much of a problem at the primary school level in the study location, but critically 

considering dropout in terms of whole numbers it is realized that the phenomenon is still a 

canker. 

Table 2. 2: Trend of School Dropout in the Wa Municipality 
Year Enrolment Dropouts % Dropout 

Male Female Male Female Male Female 
2001102 12,880 10,339 
2002/03 14,497 12,091 
2003/04 16,143 13,627 
2004/05 8084 7495 
2005/06 9017 8572 
2006/07 9353 9029 
2007/08 10206 9761 
2008/09 11,759 11,630 1,047 9 
2009/10 12,289 12,154 1,471 12.1 
2010/11 12,806 12,810 2,383 18.6 
2011/12 12,855 13,158 2,442 3,776 19 28.7 
2012/13 13,639 13,761 1,432 1,073 10.5 7.8 
Total 63,348 63,513 

Source: Figures determined from Annual District Performance Report for Wa Municipal 
(2013) 

details are in Table 2.3. The dropout data covers 2008/09 academic year to 2012/2013 
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academic year. From Table 2.3, in 2008/09 the dropout rate was 13.8% for males in the 

JHS and this rose to 21.8% in 2010111 academic year, but fell thereafter to 16.5% in the 

2012113 academic year. This fluctuation in male enrolment is probably due to the 

government's provision of free school uniforms and measures put by the school 

authorities to curb the phenomenon. The average rate of dropout from 2008/09 academic 

year to 2012/13 academic year stood at 18.9% for the males. For the females, in 2008/09 

academic year their dropout rate was 29.9% that dropped to 26.4% in 2009110 academic 

year. The dropout rate then increased again in the 2010111 academ ic year to 31.4 % and the 

declined consistently to 26.1 % in the 2012113 academic year. The fluctuations in the 

female dropout rate could be due to the effectiveness of the programmes executed by GEU 

to tackle the canker. In the case of the average rate of dropout for the females from 

2008/09 academic year to 2012/13 academic it stood at 28.8%. Though the dropout data 

shows that in terms of both male and female dropout, the situation has been fluctuating, at 

each level of the dropout that of the females have been above that of the males. This 

suggests that dropout is actually a problem faced by the girls (e.g., the average dropout 

rate for females is higher than that of the males). This situation is disturbing as many 

females dropout out of school depicting that the benefits that the entire country would 

have derived from them completing would be lost forever. 
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T bl 2 3 T d f S hiD . J H' h S hi' h W M icipality a e . : ren 0 c 00 ropout In umor 19l c 00 S In t e a um 
Year Enrolment Dro pouts % Dropout 

Male Female Male Female Male Female 
2001102 3,661 2,530 
2002/03 4,267 2,927 
2003/04 4,583 3,279 
2004/05 3293 2618 
2005/06 3612 2985 
2006/07 3838 3181 
2007/08 3999 3408 
2008/09 4,749 4,302 655 1,286 13.8 29.9 
2009/10 4,717 4,537 991 1,180 2l.8 26.4 
2010/11 4,969 4,638 1,043 1,438 2l.8 31.4 
2011112 5,259 4,928 1,052 1,478 . 20.S 30.8 
2012/13 5,433 5,223 869 1,358 16.5 26.1 
Total 25,127 23,628 4,610 6,740 Average Average 

18.9 28.8 

Some of the findings on these causes of dropout are not conclusive since contrary findings 

Source: Annual District Performance Report for Wa Municipal (2013) 

2.3.3 Causes of Dropout from School 
Despite the fact that children will benefit enormously from completing their basic 

education in terms of being literate, gaining certificates, improving their job skill among 

others, some of them nonetheless, still dropout. Research in attrition has shown that the 

dropouts usually advance many factors for their withdrawal from school. This section 

presents a discourse on home and school based factors that cause children to dropout from 

the school. 

2.3.3.1 Home Based Causes of School Dropout 
This part dilates on the factors in the home that trigger dropout of children from school. 
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have been made. 

In the first place, studies have shown that poverty is one of the major causes of 

dropout from school (Colclough, Rose and Tembon, 2000; Brown and Park, 2002; Hunter 
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and May, 2002; Dachi and Garrett, 2003; Pryor and Ampiah, 2003; Sabates et al., 2010). 

For instance, Colclough et al. (2000) pointed out that poor households tend to have lower 

demand for schooling than richer households: whatever the benefits of schooling, the 

costs, for them, are more difficult to meet than is the case for richer households. In that 

case, their wards easily dropout from school. On the contrary, Glick and Sahn (2000) 

found in Guinea that when household income increases, there is greater investment in girls 

schooling, with no significant impact on the schooling of boys. For Cardoso and Verner 

(2006), they found that poverty is a factor lowering school attendance, as children who 

have suffered hunger at some point in their lives are less likely to attend school. Pryor and 

Ampiah's (2003) study in Ghana gave insight into the relationship between household 

income and school dropout. Their research reveals that in some villages in Ghana, 

education is regarded as relative luxury, with many villages considering education not 

worthwhile. The implication is that even if they have money they would not pay for the 

expenses incurred by their wards in schooling. Hence, this contributes to children 

dropping out from school. This present study would examine whether poverty is a trigger 

of girl child dropout. 

Furthermore, child labour has been tagged as a cause of dropout from school 

(Dachi and Garrett, 2003; Duryea and Arends-Kuenning, 2003; Hashim, 2005; Hunt, 

2008; Sabates et al., 2010). In this light, Canagarajah and Coulombe (1997) have argued 

that poverty is the main cause of child labour. This occurs because their parents cannot 

afford to take care of their needs. The children therefore would have to work to earn 

income to supplement the efforts of their parents. They add that there is a significant 

negative relationship between going to school and working. This implies that as children 
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work it interferes with their studies and this causes them to dropout. In a related study, 

Duryea and Arends-Kuenning (2003) findings in Brazil further hammered on the point 

that children are more likely to leave school as local labour market conditions become 

more favourable. Hashim (2005) reports that in Ghana, by the age of 13, children from 

economically poorer households have dropped out of school to migrate to areas in which 

there is a viable labour market, such as Accra or Kumasi. This they do to earn incomes to 

support their families. For Hunt (2008), he indicates that working children attend school 

intermittently and this irregular attendance predisposes such children to dropping out. 

Nonetheless, in Moser's (1996) urban study it was discovered that children who worked 

did not necessarily dropout of school, but against all odds, attempted to keep studying. 

Also, Ersado (2005) found that improved labour market conditions do not result in child 

labour. Similarly, Cardoso and Verner (2006) reported that working does not necessarily 

have a detrimental effect on school attendance, which could be linked to the fact that 

dropping out of school leads most often to inactivity, and not to work. Child labour would 

be examined as one of the key variables to determine if it contributes to dropout or not in 

the Wa Municipality. 

More so, research shows that children dropout from school because they have to 

do some household chores (Glick and Sahn, 2000; Juneja, 2001). Glick and Sahn (2000) 

discovered that domestic responsibilities, represented for example by the number of very 

young siblings, impinge strongly on girls' education but not on boys. According to a study 

conducted in 1990 by the Municipal Corporation in India, 50% of children who dropped 

out did so due to household responsibilities (Juneja, 2001). For Ananga (2011), it emerged 

from his study that the girls reported that their engagement in household duties, such as 
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taking care of family members, affected their schooling while the boys said that their 

engagement in economic activities was what pulled them out of school. Canagarajah and 

Coulombe (1997) made similar findings as they found that in Ghana of all children 

between 7 and 14, about 90% helped with household chores where girls do more 

household chores while boys work in the labour force. These evidences suggest that 

household chores make children to dropout of school. The key issue here is that where the 

time for doing the chores does not conflict with that of normal school hours it might not 

trigger dropout. Also, where the performance of those chores is not regular it may not lead 

to dropout. In connection with parental level of education, it will be factored in the current 

study to ascertain if it is a cause of dropout. 

In addition to the above, parental level of education has a link with their wards 

dropping out of school (Brown and Park, 2002; Glick and Sahn, 2000; Namukwaya and 

Kibirige, 2014). In the study of Glick and Sahn (2000), they found that an improvement in 

father's education raises the schooling of both sons and daughters (favouring the latter) 

but mother's education has significant impact only on daughters' schooling. When looking 

at the decision as to whether to enrol in primary school, fathers' education has a greater 

influence on boys whereas mothers' primary education has a greater influence on girls (AI 

Samarrai and Peasgood, 1998). Karabo and Natal (2013) findings show that low 

educational attainment of mothers had an impact on dropout of their children. What is 

certain from these studies is that parental education has an impact on dropout. However, 

what is unclear is which parent's education favours which child (male or female). 

Another set of essential factors that often are associated with children's dropout 

from school are the level of individual motivation, pregnancy, age, health, orphan hood 

\ 
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and disability (Colclough et al., 2000; Juneja, 200 I; Sabates et al., 20 I 0; Karabo and 

Natal, 2013). Juneja (2001) found that 10% of the children that dropped out of school did 

so because of lack of interest. Poor health, decreased motivation and death of parent have 

been found to be responsible for attrition from schools (Sabates et al., 2010). Similarly, 

Nyamukapa and Gregson, (2005) as cited in Jukes (2006) found that in Zimbabwe, orphan 

hood was found to reduce the likelihood of school completion. Nonetheless, school 

completion was sustained, particularly for female orphans, where orphan hood resulted in 

a female-headed household having greater access to external resources. In a study in 

Zanzibar, Elofsson and Jartsjo (2012) discovered that girls dropped out from school 

because of health issues. In the case of Rousso (2003), he noted that disability of children 

has been associated with dropout from school. Ananga (2010) collated some views that 

indicated that age of the pupil at the time of enrolment is an important determinant of 

retention and completion. Some other studies have found that some mothers pull their 

daughters out of school once they reach puberty in fear of them becoming pregnant 

(Kiluva-ndunda, 2001). In the same vein, Karabo and Natal (20l3) reported that in South 

Africa, pregnancies were a major cause of dropout of girls from education and same 

results was obtained by Cardoso and Verner (2006) and Mawere (2012) in their studies in 

Brazil and Zimbabwe respectively. Individual motivation, pregnancy, age, health, orphan 

hood and disability would be examined in this study to find out whether they influence 

dropout of girls in the Wa Municipality. 

Migration has been reported as constituting a reason for dropping out from schools 

in many countries (Sabates et al., 2010, Ananga, 2011). Ananga (2011) advances the 

argument that migration results in dropout of children from school. He noted that 
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migration is in two folds, parents migrated with their children even before schools broke 

up for the holidays; and some children independently migrated seasonally to work in other 

fishing communities. Each of these migration induces dropout. With respect to Ping and 

Pieke's (2003) review of children's migration in China, it came out that because rural- 

urban migrants enter a strongly segmented labour market, there is little motivation to 

acquire an education beyond elementary literacy. The result is that in villages associated 

with out-migration, pupils frequently dropout of school before the completion of 

compulsory education to cities in search of jobs. The issue here is that, is it all migration 

that trigger dropout. Is it not possible that the person could migrate to other places and 

continue schooling there? This present study would find out if migration leads to dropout 

of girls in basic schools in the Wa Municipality. 

Besides the factors deliberated above, research has shown that sociocultural 

practices (i.e., worldview) contributes to children dropping out of school (Pryor and 

Amphiah, 2003; Ananga, 2011; Namukwaya and Kibirige, 2014). On this basis, 

Namukwaya and Kibirige (2014) have reported that the worldview of people contribute to 

dropout of their wards from school. Pryor and Amphiah's (2003) research on schooling in 

a Ghanaian village indicated that education was regarded as a relative luxury, with many 

villagers considering it not important. This means that such people will not mind if their 

children dropout of school. Hunt (2008) notes that it is often seen as a poor investment to 

educate a girl since she is expected to marry and leave home. Invariably, her education 

will then benefit the husband's family rather than her own. Under this situation priority is 

not given to girls' education. In an interview with some children, it was revealed that poor 

parenting/fostering practices played a critical role in terms of pushing children away from 
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school (Ananga, 2011). Sociocultural practices as a variable would be assessed to 

determine whether it IS also a cause of attrition of girls from schools in the Wa 

Municipality. 

2.3.3.2 School Based Factors Causing Dropout 
In terms of causes of dropout from schools, it has been consistently shown that poor 

academic performance and repetition at a grade is a trigger of attrition (Colclough et al., 

2000; Ampiah and Adu-Yeboah, 2009; Sottie and Awasu, 2011). In a study in Mongolia 

by Batbaatar et al. (2006), they reported that parents stated that in schools where great 

emphasis was placed on the maintenance of very high academic standards, children with 

poor academ ic results were allowed to dropout. In the view of Ananga (2011), poor 

academic performance of pupils and its associate effect of repetition at the same grade a 

number of times push children out of school. Similarly, academically weak girls are more 

likely to dropout in primary school while most boys continue to Junior Secondary School 

(Brown and Park, 2002). This study would also determine if poor academic performance 

and repetition at a grade are school-based factors that trigger dropout from basic schools 

in the Wa Municipality. 

Furthermore, disciplinary measures in the form of draconian punishment serve as a 

reason for dropout from schools (Boyle et al., 2002; Ames, 2004; Ampiah and Adu- 

Yeboah, 2009). Boyle et al. (2002) suggest that beating and intimidation affect children's 

motivation to attend school. Because of the caning and accompanying humiliation pupils, 

suffer at the hands of their teachers, the former gradually become less motivated to go to 

school (PROBE, 1999). In addition, Ananga (2011) found in his study in Ghana that most 

of pupils noted that corporal punishment used as a disciplinary measure caused dropout. In 
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the case of older children, this practice generated conflict between teachers and pupils 

when they refused to comply, which resulted in children terminating their schooling. What 

is important here is to ascertain if punishment in basic schools in the Wa Municipality 

leads to dropout of girls. 

Another body of research findings had been concerned with teacher related factors 

such as teacher's attitude, absenteeism, and competence among others as inducing dropout 

from schools (Colclough et al., 2000; Ampiah and Adu-Yeboah, 2009; Sabates et al., 

2010). Ananga (20 11) in particular has indicated that the use of child labour at school, 

teacher absenteeism and poor attitude towards pupils cause dropout from some schools in 

the Central Region of Ghana. Ames (2004) argues that in rural Peru teachers have very 

low expectations of girls, since they believe they will dropout anyway because of family 

demands. Some of the teachers sexual harass female pupils in the class and on the school 

compound. These attitudes of the teachers do not motivate the girls to remain in the school 

since it demoral izes them. Gul, Gulshan and Ali (2013) reported that divergence with 

25 

teachers and class fellows has been responsible for students not completing Pakistani 

schools. However, Vitaro, Larocque, Janosz and Tremblay (2001) discovered that In 

Canada, low social acceptance from classmates made no additional contributions In 

predicting the process of early school disengagement, but association with deviant peers 

contribute to the process. What is important here is to ascertain whether teacher related 

factors in basic schools in the Wa Municipality cause dropout of girls. 

Also, inadequate school infrastructure and services rendered such as inadequate 

toilet facilities, non-payment of school fees, poor safety in school, overcrowded 

classrooms, lack of relevance of curriculum, lack of teaching and learning materials 
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contribute to attrition from schools (Brock and Cammish, 1997; Colclough et al., 2000; 

Pryor and Ampiah, 2003; Sabates et al., 2010). For example, Gul et al. (2013) in their 

study in Pakistan found that 40% of the parents were of the view that the curriculum does 

not fill the demand of the society, which causes the dropout of the students. Lack of 

security in the classroom and on the school campus has been reported to be accountable 

for attrition in schools (Colclough et al., 2000; Sabates et al., 2010). Brown and Park 

(2002) have found in their study in rural China that primary school dropouts occurred 

because of inability to pay high fees that led to the dropout decision for 47% of girls, but 

only 33% of boys. In the case of junior secondary school dropouts, high fees were cited 

for half of the girls but only 8% of the boys. This shows that parents seem to be willing to 

pay the fees of their male wards but same is not done for the females. In Ghana, however, 

school fees are not a problem at the basic school level because it is free as a result of the 

capitation grants given to schools: this non-payment of fees only occurs in the public 

schools but not in the private schools. The only fee pupils in public schools pay might just 

be Parent-Teacher Association dues, which are mostly meagre amounts. For the purposes 

of this current study, inadequate school infrastructure and services variables would be 

examined to know if they are contributory factors to attrition of the girl child in basic 

schools in the Wa Municipality. 

Besides the above factors, distance to school emerged as triggering attrition from 

schools (Colclough et al., 2000; Sabates et al., 2010). Juneja (2001) found that 25% of the 

children indicated that they dropped out because there were no schools nearby. Fentiman, 

Hall and Bundy (1999) also recognized that there is great distance between schools in 

rural areas and that there are fewer secondary than primary schools. They add that this 
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might lead to increased dropouts in secondary school. In a I ike manner, Gul et al. (2013) 

discovered that students that dropped out of school pointed out that they did so because 

they have to travel long distances to school. Despite the fact that it has been found that the 

farther the distance the school is from the home of the child the more likely it is for it to 

result in dropout that is always not the case. This is because no matter how long the 

distance is from school to home once the child is motivated to complete school the person 

would make the effort to continue and not dropout. Distance to school would be factored 

into this study to determine if it is one of the causes of female children dropping out of 

basic schools in the Wa Municipality or not. 

2.3.4 Effects of Dropout from School 
The effects of dropout are many and varied depending on who is identified as being 

impacted. Those impacted by the dropout situation may include the child himself/herself, 

parents/guardians, teachers, local community and the nation as a whole (Dianda, 2008; 

Mawere, 2012). The subsequent paragraphs presents discourses on the various effects of 

dropout. 

One of the effects of dropout from school is that it might trigger a rise in illiteracy 

in a country if it is persistent. On this note, Mawere (2012) has reported that the girl child 

dropout remains high in Zimbabwe that poses a threat to the development of the country 

as this reduces the educational and literacy levels of its citizens. It also poses a threat to 

the ability of a mother, the first teacher of her children, to pass literacy and other formal 

education skills onto them. This happens because the mother herself is not literate. The 

implication of this is that all the benefits associated with a country having most of its 

citizens being literate would be missed. Similarly, in Wa Municipality, the illiteracy rate 
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for the males is 28.1 % and females constitute 47.6% (GSS, 2013) illustrating that most of 

the females are illiterate. This probably is so because most of them dropped out of school. 

Another consequence of attrition from school is that it leads to limited employment 

opportunities and less earning of the individual (McCaul et al., 1992; Sum, Khatiwada, 

McLaughlin and Palma, 2009; House, 2010). For example, Mawere (2012) has noted that 

employees today are recruited based on their qualifications. People with higher academic 

qualifications have higher chances of securing employment implying that the least 

educated, including dropouts, risk chronic unemployment. Their ability to contribute to 

the national economy is consequently compromised. Similarly, in Sum et al. (2009) study 

in the United States of America, they discovered that school dropouts are less likely to be 

active labour force participants than their better-educated peers are. They add that such 

dropouts frequently experienced considerably higher unemployment rates when they do 

seek work. Because of their high levels of joblessness and low weekly earnings while 

employed, the mean annual earnings of the nation's young dropouts in 2007 were only 

$8,358 well below the average of $15,149 for all young adults. In a like way, Cantelon 

and LeBoeuf (1997) state that dropping out of school can have profound effects on a 

young person's life. They note that the relative earnings of high school dropouts are lower 

than those for students who complete high school or college and that they were prone to 

being unemployed than their mates that have graduated. House (2010) argues that on 

average, working-age dropouts in Oregon in the United States of America earn $10,000 

less each year than those who graduate from high school, reducing the overall earnings of 

the state significantly each year. The writer adds that the unemployment rate for high 

school dropout in Oregon is more than twice the rate of those who have graduated from 
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high school. This present study in the Wa Municipality is interested in finding out if 

dropping out of the girls at the basic school level would limit their employment 

opportunities and make them earn less. 

Also, school dropout is associated with antisocial behaviour (Rumberger, 1987; 

Harlow, 2003; Sum et al., 2009). Mawere (2012) indicates that it appears that dropouts 

engage in anti-social behaviour and increase crime rates in the area in which they live. He 

states that the most serious problems cited for both male and female dropouts were drug 

abuse, robbery/pick pocketing, alcohol consumption and prostitution. In a like manner, 

Sum et al. (2009) found that during the 2006-2007 time period in the United States of 

America, 1.4% of the nation's 16-24 year olds (men and women combined) were 

institutionalized of whom nearly 93% were residing in correctional facilities (jails, 

prisons, juvenile detention centres). Furthermore, the share of these young adults who 

were institutionalized varied widely across educational attainment/ schooling groups with 

high school dropouts being the most likely to be incarcerated. Cantelon and LeBoeuf 

(1997) equally found that in the United States of America dropouts were most likely to be 

engaged in a life of delinquency and crime. House (2010) pointed out that high school 

dropouts are twice as likely to be incarcerated as compared with high school graduates. 

The author added that African American male dropouts are five times more likely to be 

incarcerated than African American males who have graduated from high school. In the 

same vein, Harlow (2003) discovered that 75% of America's state prison inmates are high 

school dropouts. Evidence abounds to support the fact that dropout are more likely to be 

involved in anti-social behaviour: Is this the case for all societies? Does dropout 

necessarily have to lead to anti-social behaviour? In the study location, the Wa 
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Municipality, it is important to ascertain whether antisocial behaviour would fall into the 

More so, school dropout has been linked to early marriage and teenage pregnancy. 

effects of girls dropping out of school. 

For instance, Sum et at. (2009) found that young high school dropouts were nearly nine 

(9) times as likely to have become single mothers as compared to their counterparts with 

bachelor degrees. Similar discoveries were made by McMillen, Kaufman, Gerrnino- 

Hausken and Bradby (1993) that young women who dropped out of high school are more 

likely to become pregnant at young ages and more likely to become single parents. This 

situation is bad because the girls are not biologically developed for such a thing and this 

might result in complications at birth. It also might lead to rise in population and a burden 

on the state since such mothers cannot financially support themselves. In this study in the 

Wa Municipality, would early marriage and teenage pregnancy also emerge as effects of 

girls dropping out of school? 

Furthermore, dropping out of school results in wastage of government scarce 

resources invested into education (Hussen and Postlewhite, 1985; Mawere, 2012). In the 

view of Mawere (2012), the time and money spent on dropouts at any grade level means a 

great loss of government investment, as they do not obtain a degree or the employment 

benefits that come with a degree. Hussen and Postlewhite (1985) argued that the money 

invested and lost through someone who does not complete an educational cycle, cannot be 

recovered and means a loss of resources by government of that country. Chivore (1986: 

I 1) has stated that the implications of dropouts for educational wastage are: 

1. Money invested by the state is under-utilized 
2. Materials and resources bought for schools and classrooms are not fully used 
3. Dropouts do not fulfil their educational capacity or potential 
4. The dropout does not fully contribute to the country's economy 
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5. The dropout becomes a liability to the country instead of an asset 
6. The dropout reduces opportunities for other children who could have better utilized 

educational resources to the benefit of the country. 
This situation is disturbing because the state's scarce resources are wasted. This study 

would also like to find out if females dropping out of basic schools results in wastage of 

government's scarce resources. 

Studies have revealed that dropout results in loss of revenue to the government. In 

House's (2010) study in Oregon, it was discovered that a single cohort (e.g., class year) of 

dropouts costs Oregon hundreds of millions of dollars each year. He points out that 

approximately $173 million in tax revenues is lost each year due to the decreased earnings 

of high school dropouts. Similarly, Catterall (1985) indicates that each year's class of 

dropouts will cost the country over $200 billion during their lifetimes in lost earnings and 

unrealized tax revenue. In the case of Thorstensen (2004), he states that an estimated tax 

revenue loss from every male between the ages of 25 and 34 years of age who did not 

complete high school would be approximately $944 billion. Also, Dianda (2008) points 

out that each group of 18-year-olds who fail to graduate forfeits $156 billion in lifetime 

earnings, and costs the nation $58 billion in lost income tax revenue. This illustrates that 

the state has a lot to lose financially when pupils do not graduate from school. This study 

takes key interest in finding out the degree to which girl child dropping out of school 

would contribute to loss of revenue to the government of Ghana. 
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Besides the above, the consequence of dropout is none participation in democratic 

processes and community activities. In this light, Dianda (2008) claims that dropouts are 

less likely to vote or volunteer in their communities. Junn (2005) has said that in 2004, 

college graduates were nearly three times more likely to vote than dropouts. For the 

National Conference on Citizenship (2007), it found that Americans with the least 
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education are the least likely to be engaged in civic participation- voting, community 

involvement, volunteering and charitable work. It adds that college graduates are four 

times as likely to volunteer as dropouts, and twice as likely to engage in public work in 

their communities. Though this evidence suggests that people who are dropout are less 

likely to be civically involved because of their low level of education, this might not hold 

for all situations. This is because other factors might have compelled the dropouts not to 

be civically active, but not just because of their low level of education. What is important 

here to ascertain whether girls dropping out of school would lead to none participation in 

democratic processes and community activities in the Wa Municipality and Ghana at 

large. 

2.3.5 Role of the Girl's Education Unit (GEU) in Tackling Dropout in Basic Schools 
After the 1987 educational reforms, it was observed that girls' education was still lagging 

in Ghana. This led to the Ministry of Education, World Bank and UNICEF jointly 

organizing a national forum on girls' education in Ghana in 1995 with an outcome that 

stressed the need for more institutionalization of girls' education (Girls' Education Unit 

(GEU), n.d.). This resulted in the Government of Ghana demonstrating its commitment to 

girls' education by creating Girl's Education Unit in 1997 as a special unit within the 

Basic Education Division devoted to girls' education (GEU, n.d.) with presence across 

Ghana. The unit is mandated to coordinate all girls' education activities in all the districts 

and regions of Ghana. 

According to Ghana Education Service (2001), the mission of the GEU is to promote 

the education of girls by: 

• Bringing parity of access to education and educational opportunities. 
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• Enabl ing girls to contribute more effectively to the development of the nation. 

• Improving the status of women and girls. 

• Developing the social capital of women. 

• Finding adequate funding support and mainstreaming gender related issues. 

The Girls' Education Unit's (GEU's) objectives are to increase enrolment, retention, 

and achievement of girls, particularly in the sciences, technology and mathematics (GEU, 

n.d.). Under the FCUBE Programme, the GEU aims to meet the following targets by 2005 

with 1997 as the base year: 

• Increase national enrolment of girls In pnmary schools to equal that of boys, 

develop and maintain strategies aimed at ensuring the continuation of girls into 

Junior Secondary. 

• Reduce the dropout rate for girls in primary school from 30% to 20% and of girls 

in secondary school from 21 % to 15%. 

• Increase the transition rate of girls from Junior Secondary School to Senior 

Secondary School by 10%. 

• Increase the participation of girls in Science, Technology and Mathematics (STM) 

subjects by improving the quality of teaching and enhancing the perception of 

these subjects. 

To achieve the above, the GEU is undertaking the following activities: 

• Mobilising all stakeholders, including the private sector, to improve the quality of 

teaching and learning for girls. 

• Targeting assistance to all deprived areas in the country. 

• Encouraging collaboration and communication among various stakeholders. 
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• Mainstreaming gender sensitivity throughout the programmes, particularly those of 

the GES. 

Some of the achievements of GEU include the production of a newsletter entitled 

"Gender Matters" which is disseminated nation-wide to demonstrate GEU activities and 

create awareness of the importance of gender sensitivity. In addition, GEU collaborates 

with development partners, Non-Governmental Organizations and Community Based 

Organizations to promote girls' education. The collaborations of GEU results in the 

mobilisation of community support for girls' education, development of a School 

Management Committee/Parent Teacher Association handbook and training manual as 

well as provision of scholarship programmes for females. Furthermore, the collaborations 

lead to provision of income generating activities for women, Girls' Education Week 

celebrations, radio and television programmes, symposia, debates and essay competitions 

(GEU, n.d.). Again, GEU partnerships with other organization harmers on increasing 

access, participation and retention in basic schools and beyond. 

2.6 CONCEPTUAL FRAMEWORK 
Figure 2.1 presents a conceptual framework on the dropout situation in the form of a 

problem tree. For the problem tree, it is divided into three major parts namely the bottom 

part representing the causes of the school dropout, middle of the problem tree which is the 

core problem illustrated by dropout and finally the upper part which covers the effects. 

With respect to the section on the causes, it illustrates that poverty causes child labour and 

child labour together with sociocultural practices, household chores, and pregnancy 

constitute home based causes of dropout. In addition, poor academic performance, 

punishment, school fees and repetition at a grade make up the school based causes of 
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dropout. Both the school and home based factors can work individually or jointly to cause 

dropout. In relation to the effects emanating from the core problem, dropout, it leads to 

illiteracy that results in unemployment which ends in antisocial behaviour. Another line of 

effects is that the dropout leads to low ranking of school, which results in low enrolment 

finally leading to low revenue to school. Again, an effect of dropout is that it brings shame 

to the family. 

Figure 2. 1: Conceptual Framework on Dropout Situation 
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2.7 Summary of Literature 
Tinto's Model of Institutional Departure forms the theoretical foundation of this study. 

The literature review has shown the direction of research thought in dropout situation, 

variables measured as well as some grey areas in the field. In terms of trend in dropout, it 

is observed that the dropout rate fluctuates at both the national level and study location, 

the Wa Municipality. With respect to causes of dropout, it was found that home and 

school based factors triggered it. On the issue of effects of dropping out of school, the 

literature showed that it is associated with difficulty in gaining employment, increased 

crime, low tax revenue for government, pregnancy and wastage of state resources. With 

respect to GEU, the literature revealed that it is tasked with reduction of the dropout rate at 

the basic school level and in other to do that, it collaborates with other organizations. 

On the issue of grey areas, there is little focus on girls' dropout in Ghana and the 

study site: most of the studies are either general or do a comparison of males and females. 

Another loophole in the literature is that most of the studies on causes of dropout have 

mostly left out that of basic school but concentrating on Senior High School and beyond. 

Also, in Ghana most of the studies have been silent about the effects of dropping out of 

school, which makes the investigation into such an issue important. Finally, studies in 

Ghana have failed to assess the role of GEU in addressing the dropout canker. This 
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therefore, makes this study timely and relevant. 

The next chapter focuses on the methodology of the study. 
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CHAPTER THREE 

METHODOLOGY 

3.1 Introduction 
This chapter encapsulates the methodology that was used in the study. The specific issues 

examined include profile of the study area, the study design, sampling design, sources of 

data, tools for data collection, data analysis and data management. 

3.2 Profile of the Study Area 
This section deals with the profile of the study area that encapsulates specifically location 

of the study area, population, social characteristics, economic activities and the 

educational sector. 

3.2.1 Location of the Study Area 
The Wa Municipality is one of the Municipal Assemblies that forms part of the eleven 

administrative districts of the Upper West Region of Ghana (Upper West Region, n.d.; Wa 

Municipal Assembly (WMA), 2013). It shares administrative boundaries with; the 

Nadowli District to the North, the Wa East District to the East and South and the Wa West 

District to the West and South (WMA, 2012, 2013). The Wa Municipality lies within 

latitudes 1040'N to 2°45'N and longitudes 9°32' to 10020'W as shown in Figure 3.l. It has 

a landmass area of approximately 234.74 square kilometres, which is about 6.4% of the 

Region (WMA, 2012). The implication of the location of the Municipality is that it serves 

as a destination and/or transit point for people in the Upper West Region since the roads 

from all the districts converges at Wa. The Wa Municipality serves as the regional capital 

with better social infrastructure that makes life comfortable. It serves as a centre of 
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attraction for the population in the Region. This means that there is a greater likelihood 

that there would be high demands for school infrastructure since most of the people who 

migrate to the Municipality would send their wards to school. 

Figure 3. 1: Map of Wa Municipality 
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3.2.2 Population 
According to the 2000 Population and Housing Census (PHC), the Wa Municipality has a 

total population of 98,675 (Ghana Statistical Service (GSS), 2002). It notes further that 

Wa town alone has a population of 66,441. The 2010 Population and Housing Census 

show that the population of the Wa Municipality is 107,214, which consists of 52,996 

38 

/ 

'" / 

www.udsspace.uds.edu.gh 

 

 

 

 



(49.4%) males and 54,218 (50.6%) females (GSS, 2012). Both natural factors and net 

immigration has accounted for the high growth rate in the Municipality. There is evidence 

of movement of people from other districts to the Wa Municipality and Wa Town in 

particular. According to the GSS (2013), the 2010 PRC report, 37,469 (34.9%) people in 

the Wa Municipality are below 15years of age of which 18,655 of them are males while 

18,814 are females. The population dynamics, which indicates that females below 15 

years are more as compared to boys shows that schools will have more females than 

males. However, is this actually the case? As it is expected that many females will enrol in 

schools in the Wa Municipality, the question to ask is whether they will all continue until 

the mandatory completion period of the basic school or will they dropout midway? 

3.2.3 Social Characteristics 
The Wa Municipality has a diverse ethnic composition. According to GSS (2005), in 

terms of composition of the Wa Municipality, the Wala constitute 40.3%, Dagaaba 42.9%, 

Sissala 5.8%, all other northern ethnic groups 5%, Akan ethnic groups 3.2% and all other 

ethnic groups 2%. The composition is an indication that the Dagaaba are the dominant 

group in Wa. There are three main religious groupings in the Municipality, are namely, 

Islam (44.4%), Christianity (24.7%) and African Traditional Religion [27.1 %] (GSS, 

2005). These main groups co-exist well although differences exist between and among 

them. The issues of religious beliefs are how values of the various groups affect 

programmes and projects. The implication drawn from the religious affiliation of the 

Municipality is that Muslims are dominant and since most of them do not see the 

importance of formal education, they do not send their children to school. Even if they do, 
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they tend to withdraw them (especially the girl child) at any point in time. This partly 

contributes to the relatively high dropout rate from schools in the Municipality. 

3.2.4 Economic Activities 
The Wa Municipal Assembly (2012) medium term development plan states that the 

economy of the Municipality is dominated by agriculture (about 70%), followed by 

commerce (about 9%) and industry (about 3%). The report notes that the other key sectors 

of the economy are transport, tourism, communication and energy. Wa Municipality falls 

within the Savannah Zone where poverty has been above the national average. The report 

further indicated that an analysis of household's expenditure shows that about 80% of 

their income is spent on food and 20% on rent, education, health, utility charges and 

funerals. The implication that can be drawn from the economic life of the people in the 

Wa Municipality is that since most of them are farmers they sometimes withdraw some of 

their wards especially girls work on the farm. The level of poverty has compelled some of 
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the parents to remove their children from school to help in some economic activities to 

increase the family real income. 

3.2.5 Educational Sector 
The educational sector in the Wa Municipality is in three categories namely, formal, 

informal and non-formal education. The formal and non-formal education contribute to 

increasing the literacy rate in the Wa Municipality. In terms of formal education, the Wa 

Municipality seems to have well developed educational structure and high concentration 

of schools than all the other Districts in the Upper West Region. The schools range from 

Creche to University. The Municipality has many basic schools spread within 12 circuits. 
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The circuits are Busa, Charia, Jonga, Bamahu, Kambali, Kperisi, Mangu, Sawaba, Dobile, 

Kabanye, Konta and Jujeidayiri. 

As of 20 I 0/2011 academic year there were 93 private and publ ic 

Kindergartens/nurseries, 82 primary schools, 75 Junior High Schools and seven Senior 

High Schools (WMA, 2012). Despite the high number of schools, many children of school 

going age are out of school. These children are either school dropouts or illiterates (i.e., 

people that have never attended any school). For instance, in 2012 about 33% of the 

females in the basic schools dropped out while during the same period 23.7% of males 

dropped out (WMA, 20 l3). Since education is a panacea to development (Fuseini and 

Abudu, 2014), it is critical that the interest of the residents in the Wa Municipality be 

stimulated to encourage them to enrol in the formal system of education. The Girls' 

Education Unit (GEU) is there to intervene and ensure that all pupils especially the girl- 

child goes through the educational ladder successfully without dropping out (See section 

2.3.5 for details). Since its establishment, the canker offemale dropout has not stopped. 

3.3 The Study Design 
This research took the form of a cross-sectional study. A cross-sectional design is best 

suited to the studies aimed at finding out the prevalence of a phenomenon or problem by 

taking a snap shot of the population at only one point in time (Babbie, 1989; Kumar, 

1999). In addition, such a design is useful in obtaining an overall picture as it stands at the 

time of the study. This research design was appropriate for this study because it involved 

collecting data from the respondents on the dropout situation at the basic school at only 

one point in time. Wa Municipality was the study location. Its selection as the study area 

was because there is a high level of female dropout despite efforts by government and 
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is the sole method used because the data required for this study is specific to a particular 

~- 

NGOs to tackle it. The study selected four circuits within the Wa Municipality for the 

study. A sample size of 184 comprised dropouts, parents of dropouts, teachers, Girls' 

Education Unit (GEU) officials, Guidance and Counselling coordinators, School Health 

and Education Programme Coordinator, officials of Plan Ghana and Circuit Supervisors. 

Questionnaire and interview guides aided in data collection at only one point in time. 

3.4 Sampling Design 

3.4.1 Sampling Methods Used 
The study made use of only non-probability sampling techniques in selecting the sample 

sites and sample units. Non-probability sampling method was the only technique used 

because not all the school have dropout as a challenge and so this required a method that 

would single out those that have that challenge for the study. In addition, non-probability 

category of respondents that only this technique can help to obtain. The specific non- 

probability methods used include purposive and snowball sampling. Purposive sampling 

helped in the selection of four circuits in the Wa Municipality out of the 12 as the study 

site because they are areas with higher incidence of female dropout. Purposive sampling 

was right because it aided in selecting the four circuits with basic schools having high 

incidences of attrition of the girl child. 

With respect to the selection of the sample units, snowball and purposive sampling 

techniques aided the process. The study applied a snowball sampling method to recruit the 

dropouts and their parents as respondents. Snowball sampling is appropriate because it 

aided in identifying dropouts and their parents using referrals from one or few cases and 

then referrals from those cases and so forth (Neuman, 2007). Teachers identified some of 
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the dropouts and the identified dropouts helped to discover other dropouts as well as their 

parents. The identification of dropouts and their parents would have been impossible 

because the researcher could not easily locate them without using snowball method. In this 

effect, the snowball method assisted to identify the dropouts and their parents because 

they knew each other and once a dropout or dropout parent was identified, he/she became 

an automatic participant in the study (Sitati, 2013). Purposive sampling technique aided in 

the selection of the GEU officials and teachers as respondents of the study. Purposive 

sampling was right for selecting them because they have critical information that others do 

not. 

3.4.2 Study Population 
Best and Kahn (1995) considered a study population as any group of individuals that have 

one or more characteristics in common that are of interest to the researcher. Pupils that 

dropped out, teachers, parents of dropouts, GEU officials, Guidance and Counselling 

coordinators, School Health and Education Programme Coordinator, officials of Plan 

Ghana and Circuit Supervisors surfaced as the population for this study. The study 

population mentioned above is appropriate for this study because they provided the data 

on causes of dropping out, effect of dropping out and how GEU is dealing with the 

dropout situation. 

3.4.3 Sample Size 
The sample size of the study was 184 respondents, which was determined based on the 

judgement of the researcher. Table 3.1 gives details of the sample distribution. 
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T bl 3 1 S I S' D' t ib ' a e : am pe ize IS rt ution 
Respondents 

Dropouts Teacher Official Guidance School Official Circuit Parents 
(from ofGEU and Health and of Plan Supervisor of 
primary Counselling Education Ghana Dropouts 
and H-IS) coordinator Programme 

Coordinator 
M IF M IF M IF F M M M M IF 

Total - I 100 27 I 20 2 I I I 1 1 1 20 I 10 
Sub- 100 47 3 1 1 1 1 30 
total 
Grand 184 
total 
Source: Field Survey (2014) 

M=Male; F=Female 

3.5 Sources of Data 
This subsection comprises the sources through which the data for this study emerged. The 

data for the study was from both primary and secondary sources. 

According to Kumar (1999), primary sources of data provide first-hand 

information. A questionnaire and interviews aided in the collection of primary data from 

the respondents, In this study, first-hand information on causes of dropout, effects of 

dropout and role of GEU in tackling dropout phenomenon were obtained from primary 

sources, 

Kumar (1999) states that secondary sources provide second hand information. 

Through this source, the study obtained the dropout figures from achieves of schools and 

GES statistics unit of the Wa Municipality, 

3.6 Tools for Data Collection 
For the present study, the investigator collected data using a structured questionnaire and 

interviews. The subsequent subsections provide details on each of the tools. 
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3.6.1 Questionnaire 
The study used a semi-structured questionnaire in data collection. This questionnaire had 

open and closed ended items. It was appropriate because it is an effective tool in collecting 

both quantitative and qualitative data. There were two different questionnaires consisting 

of questionnaire for dropout pupils and another for teachers. 

In terms of the questionnaire for the dropouts (see Appendix I), it had four sections. 

The first division comprised background data of the respondents. The section two 

consisted of items on causes of dropout. Respondents had 31 dropout items, ranked on a 

five-point Likert scale ranging from strongly disagree (1) to strongly agree (5) and to state 
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any other factors not captured in the list of dropouts that have been provided. The third 

part entailed open items on effects of dropout while the final section consists of items on 

efforts of G EU in talking the dropout phenomenon. 

With regard to the questionnaire for teachers (see Appendix II), it consists of four 

parts. The first part composed of background factors. The next section encompassed 

items on causes of dropout. The third part consisted of effects of female dropout. For the 

last section, it comprised the efforts of GEU in addressing the dropout of girls. 

3.6.2 Interviews 
The interviews helped in collection of qualitative data. The execution of the interviews 

was through the aid of the interview guide (see Appendix III, IV and V). The parents of 

the dropouts, officials of GEU, Guidance and Counselling coordinators, School Health 

and Education Programme Coordinator, officials of Plan Ghana and Circuit Supervisors 

responded to the interviews. On the issue of the interview for the parents, the interview 

guide had three sections. The part one had an item on the background data. Part two 
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comprised causes of female dropout while the last portion consists of effects of dropout. In 

the case of the interview guide for the officials of the GEU, the items were all on the role 

of GEU in arresting the female dropout canker. For the interview of the Guidance and 

Counselling coordinators, School Health and Education Programme Coordinator, officials 

of Plan Ghana and Circuit Supervisors it primarily focused on their role in the 

collaboration with GEU. 

3.7 Data Analysis 
Statistical Package for Social Sciences aided analysing the quantitative data while the 

qualitative data was analysed manually. The analysis of the quantitative data made use of 

descriptive statistics (i.e., frequencies, percentages, means and cross-tabulations) whereas 

the qualitative data was analysed using thematic analysis based on inductive coding 

(Inductive codes are codes that are developed by the researcher by directly examining the 

data). 

The analysis of the trend of female dropout from the basic school level involved 

usmg data mainly from secondary sources. This is because Wa Municipal Education 

Directorate collates data on dropouts and makes it available to people who need it. In 

addition, the study used secondary sources of data because it would cost the research a lot 

of resource to collect primary data on dropout trends from the many schools within the Wa 

Municipality. The analysis of the trend in dropout rate was through using percentages to 

draw line graphs to show the trend in the female dropout situation in the Municipality over 

a period of six years from 2008/09 academic year to 2012113 academic year (see section 

4.3 for the application of the analysis). 
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With respect to the causes of female dropout from the basic school level, the 

analysis was at three levels. In connection with the first phase, it deals with the level 

pupils dropout and term pupils dropout. The analysis involved using frequencies and 

percentages to measure dropouts and teachers' perceptions on the level pupils dropout and 

term pupils dropout respectively. For the second level of analysis, it entailed cross 

tabulating the causes of dropout (i.e., home and school based factors) against the dropouts. 

Then percentages and means were used for the analysis. The percentages helped in 

determining whether most of the dropouts considered the factor as causing dropout or not. 

In the case of the means, they aided in ranking the dropout factors in their order of 

importance in causing dropping out in the study area. The third but last level involves 

using the qualitative data to analyse teachers and parents perceptions about factors in the 

home and school that contribute to dropping out from school. The analysis entailed 

constructing themes based on inductive coding/indexing. After which the facts are 

analysed under each identified theme using descriptions (see section 4.4 for the 

application of the analysis). 

In terms of the effects of dropping out, it was analysed qualitatively by thematic 

analysis based on inductive coding. The analysis involves using the qualitative data to 

analyse dropouts, teachers and parents perceptions about effects of dropping out on the 

dropout, her family, former school and country. The analysis entailed constructing themes 

based on inductive coding/indexing. After which the facts are analysed under each 

identified theme using descriptions (see section 4.5 for the application of the analysis). 

Finally, on the issue of the role of the GEU in tackling female dropout situation in 

basic schools the analysis comprised both quantitative techniques (i.e., descriptive 
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statistics) and qualitative methods (i.e., thematic analysis). In terms of the quantitative 

analysis, it involved ascertaining dropouts and teachers perceptions about the effectiveness 

of GEU in discharging its mandate of addressing female dropout in basic schools. The 

analysis involved using frequencies and percentages to measure dropouts and teachers' 

perceptions about the effectiveness of GEU in playing its roles. With respect to the 

qualitative data, it focused on role played by GEU to reduce female dropout rate from 

basic schools, strategies to make GEU effort in tackling the dropout effective (from 

perspectives of dropouts, teachers and officials of GEU), collaborators of GEU and their 
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roles, challenges faced in addressing dropping out and tackling challenges faced in 

addressing dropout situation. The analysis entailed constructing themes based on inductive 

coding. After which the facts are analysed under each identified theme using descriptions 

(see section 4.6 for the application of the analysis). 

3.8 Data Management: Validity and Reliability 
This section captures reliability and validity of the study. The subsequent sections dilate 

on these issues. 

3.8.1 Validity 
The study made frantic efforts to obtain face and content validity. For face validity, the 

study achieved it by ensuring that each item on the semi- structured questionnaire and 

interview guide had a logical link with the objectives of the study. In terms of content 

validity, the study obtained it by ensuring that items in the semi-structured questionnaire 

and interview guide covered the full range of issues on each of the objectives of the study. 
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The auditing of the tools for data collection by three different educationists was to ensure 

that all the items were well focused and relevant. 

3.8.2 Reliability 
By reliability, efforts in this light were to minimize errors by strict adherence to the 

defined sampling and analytical procedures. Care was taken to avoid leading questions 

that influence respondents' answers as well as ambiguous questions that will be subject to 

After the pretesting of the instruments, Cronbach alpha was determine for each of 

different interpretation by respondents. The research assistants went through training to 

help avoid unprofessional practices such as answering questions by themselves on 

respondents' behalf (Twumasi, 2001). 

In addition, to achieve reliability of instruments used in this study, the 

questionnaire and interview guides were pre-tested in the Jirapa District of the Upper West 

Region of Ghana. The questionnaire will be pretested on pupils whereas the interview 

guides will be pretested on parents of dropouts, teachers and officials of GEU. The pilot 

testing of these tools will serve the purposes of testing the comprehensibility, clarity and 

readability of items and this will lay the basis for the appropriate adjustments as well as 

estimating the time needed for filling out the questionnaire. Further checks on the 

instrument are to ensure that the questions were not ambiguous and are answerable before 

finally administering them on the actual study respondents in the Wa Municipality. 

the scales. The calculations yielded Cronbach alpha values of 0.701 for home based 
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dropout factors scale and 0.709 for school based dropout factors scale. The Cronbach 

alpha aids in measuring unidimensionality of a scale or single construct (Neuman, 2007). 

In addition, for the Cronbach alpha to be of a good measure it must be 0.70 or higher. 
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With the Cronbach alpha values for both scales, being higher than 0.70, it is an indication 

that they are a good measure of unidimensionality. 

The immediate subsequent chapter focuses on the results and discussions of the 

study based on the data gathered through the questionnaires and interviews. 
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CHAPTER FOUR 

RESUL TS AND DISCUSSIONS 

4.1 Introduction 
This chapter presents a critical and logical exam ination of the data gathered from the field 

(using a questionnaire and interviews) based on the four research questions. It consists of 

four major thematic areas carved out of the research questions. The main themes are trend 

of dropout from basic schools in the Wa Municipality, causes of dropout from basic 

school, effects of dropout from basic school and role of the Girl's Education Unit (GEU) 

in tackling dropout in basic schools. 

4.2 Demographic Characteristics of Respondents 
This section presents issues covering background data on dropouts, teachers, official from 

Girls' Education Unit and parents of dropouts. For details discussions of these issues, see 

the subthemes beneath. 

4.2.1 Demographic Characteristics of Dropouts (from primary and JHS) 
With respect to the demographic characteristics of dropouts, it captures age and sex. The 

details of these characteristics are in Table 4.1. In terms of age, 1 % of the respondents are 

within the age brackets of6-10 years, 20% are in the age group of 11-15 and 76% fall in 

the age group of 16+ years. This suggest that majority of the dropouts are 16 years and 

above. Concerning sex of respondents, the dropouts are all females. This is because per 

the details in Table 4.1, females constitute 100% of the respondents. 
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T bl 4 1 D hi C a e : emograp IC haracteristics of Dropouts 
Dropout 

Age 6-10 f 1 
% 1 

11-15 f 23 
% 23 

16+ f 76 
% 76 

Total f 100 
% 100 

Sex Female f 100 
% 100 

Source: Field Survey (2014) 
j=frequency; %=per cent 

4.2.2 Demographic Characteristics of Teachers 
Taking the background characteristics of teachers into account, it covers teaching level 

and gender of teachers. The details are in Table 4.2. 

T bl 4 2 B k d Ch fT h a e : ac •. groun aracteristics 0 eac ers 
Teacher 

Teaching level Primary f 18 
% 38 

JHS f 29 
% 62 

Total f 47 
% 100 

Sex Male f 27 
% 43 

Female f 20 
% 57 

Total f 47 
% 100 

Source: Field Survey (2014) 
j=frequency; %=per cent 

With respect to teaching level, 38% of the teachers teach at the primary level while 

the remaining 62% of them teach at the JHS level. This illustrates that most of the teachers 
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teach at the JHS. On the issue of sex, males make up 27% and the remaining 57% of the 

teachers are females. This shows that most of teachers are females. 

.Male 

4.2.3 Demographic Characteristics of Official from Girls' Education Unit (GEU) 
This section covers the gender characteristics of the GEU officials. The specific details are 

in Figure 4.1. From the figure, males constitute 67% and females make up 33% of the 

officials of GEU. This suggest that majority of the officials of the GEU contacted were 

males. 

Figure 4.1: Demographic Characteristics of Officials ofGEU 

• Female 

Source: Field Survey (2014) 

4.2.4 Demographic Characteristics of Parents of Dropouts 
On the issue of the demographic characteristics of parents of dropouts, their gender details 

are in Figure 4.2. From the figure, male parents of dropouts are 67% and 33% are females. 

The larger portion in the figure represents males indicating that males were the dominant 

group of parents interviewed. 
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Figure 4.2: Demographic Characteristics of Parents of Dropouts 

.Male 

• Female 

Source: Field Survey (2014) 

4.3 Trend of Dropout from Basic Schools in Ghana 
This section concentrates on trend of school dropout in primary and junior highs schools 

in the Wa Municipality of the Upper West Region of Ghana. 

4.3.1 Trend of School Dropout in Primary Schools in the Wa Municipality 
In terms of primary school attendance, not all the girls that attend primary school in the 

Wa Municipality are able to proceed to JHS. This is because some of them dropout. Figure 

4.3 provides some details about the dropout situation of girls in basic schools in the Wa 

Municipality for the past five academic years. From the figure, in 2008/09 academic year 

the dropout rate was 9.0%, but this rate increased consistently to 28.70% in the 2011112 

academic year. From the 2011112 academic year, the dropout rate then fell drastically to 

7.8% in the 2012/13 academic year. This trend suggests that the dropout rate would 

continue to dip further. In addition, the trend seems to support the teachers and GEU 

officials' position that GEU is effective (see section 4.6.2.2 and 4.6.2.3 for further 

explanation) in reducing the dropout rate in the Wa Municipality. Nonetheless, the 
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dropouts contest the opinion of the teachers and officials of GEU that GEU (see section 

4.6.2.1 for details) is effective in addressing the dropout situation in the study location. 

Figure 4. 3: Female Dropout in Primary School in the Wa Municipality from 2008/09 
Academic Year to 2012/13 Academic Year 
35% 

30% 

25% 

20% 

15% 

10% 

5% 

0% 
2008/09 

Year 

~Female Dropout Rate in 
Primary School 

2012/13 

Source: Field Survey (2014) 

4.3.2 Trend of School Dropout in Junior High Schools in the Wa Municipality 
Figure 4.4 presents the dropout situation of females in JHSs in the Wa Municipality. From 

the figure, in the 2008/09 academic year, the dropout was 29.90% and this declined to 

26.40%, but later increased to 31.60% in 2010/11 academic year. The dropout rate of the 

2010/11 academic year fell consistently to 26.1% in the 2012/13 academic year. This 

shows that generally the dropout rate has been undulating. Again, it shows the potential 

for decrease. This decline in dropout out rate relates to the establishment of GEU in the 

Wa Municipality. This reduction in dropout levels is an indication that GEU is delivering 

on its mandate of reducing the dropout rates of girls at the basic school level. This 

reduction in dropout rate is in line with the view of the teachers and officials ofGEU (see 

section 4.6.2.2 and 4.6.2.3 for further explanation), but is challenged by the pupils (see 

section 4.6.2.1). Going by opinion of the pupils, it means that it is erroneous to say that the 
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decline in dropout rate in the Wa Municipality is because of GEU discharging its 

responsibilities. The dropouts rather perceive other intervening factors such as capitation 

grants, school feeding programme and free school uniform project as accounting for this 

situation (i.e., decline in dropout rate in the Wa Municipality). 

Figure 4.4: Female Dropout in JHS in the Wa Municipality from 2008/09 Academic 
Year to 2012/13 Academic Year 

10% 

5% 

0% 

29.90% ..••. 31.40% 30.80% ..•.. 

~% ~ 
26.10% 

2008/09 I 2009/10 I 2010/11 I 2011/12 I 2012/13 

Year 

.,._ Female Dropout Rate at 
JHS . 

35% 

30% 

25% 

20% 

15% 

Source: Field Survey (2014) 

4.4 Causes of Dropout from Basic School 
This portion of the study focuses on stage pupils dropped out, the term pupils dropout, 

perspectives of dropouts on home based causes of their dropout from basic school, 

perspectives of teachers on home based causes of female dropout from basic school and 

perspectives of parents on home based causes of dropout of their female children from 

basic school. It further encapsulates the perspectives of dropouts on school based factors 

causing their dropout from basic school, perspectives of teachers on school based factors 

causing female dropout from basic school, perspectives of parents on school based factors 

causing the female children to dropout from basic school and other factors that cause 

dropout from the perspective of dropouts. The subsequent subsections provide discourses 

on the subthemes. 
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4.4.1 Level Pupils Dropped Out 
As pupils dropout from school it becomes important to know the level they mostly 

dropout in order to develop measures at those levels to curb the menace. This section 

therefore centres on the level at which pupils dropped out. The specific details are in Table 

4.3. The results in Table 4.3 show that 37% of the dropouts indicated that they withdrew 

from school at the primary level while 63% of them said they dropped out at the IRS 

level. This results suggest that majority of the dropouts dropped from basic school at the 

IHS level. This implies that when pupils get to JHS, certain conditions exist in the home 

or the school or both (see section 4.4.3 - 4.4.9 for details) that may not be conducive 

causing them to dropout. 

T bl 4 3 P ·1 V· b h L I h d d a e : UplS iews a out t e eve t ey roppe out 
Item LEVEL Total 

Primary ms 
Which level did you dropout? f 37 63 100 

% 37.0 63.0 100.0 
Source: FIeld Survey (2014) 
j=frequency; %=per cent 

4.4.2 Term Pupils Dropout 
With female pupils dropping out of basic school before their normal completion at IHS 

three (i.e., grade 9), it is important to identify the time within the term that they mostly 

dropout in order to institute corrective measure to address the canker. The details of 

teachers opinions about the period within the term that female pupils dropout at the basic 

school level are in Table 4.4. The results from Table 4.4 illustrate that 25.5% of the 

teachers noted that female pupils dropout from basic school at the beginning of the term 

while 29.8% of them said the females dropout at the middle of the term. A further 44.7% 

indicated that the girl child dropouts from the basic school level during the ending of a 
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term. The results suggest that most of the teachers are of the opinion that many of the girls 

dropout of basic school when the term is ending. The reason for them dropping out at that 

period is that most of the girls get pregnant leading to their exit. In addition, others girls 

who usually perform poorly academically dropout as examinations approach in order to 

escape sitting the examination. 

T bi 4 4 T h b t th ti . th T F I P '1 D t a e : eac ers oprmon a ou e Imem e erm ema e UJIS ropou 
POINT IN TERM PUPILS Total 
DROPOUT 
Beginning Middle Ending 

Teacher f 12 14 21 47 
% 25.5 29.8 44.7 100.0 

Source: Field Survey (2014) 
j=frequency; %=per cent 

4.4.3 Perspectives of Dropouts on Home Based Causes of their Dropout from Basic 
School 
Certain conditions at the home may engineer a student to dropout out of school. This 

section looks at some factors at home that make continuation of school to the end 

impossible. Some of the factors at home that contribute to girls dropping out of basic 

schools in the Wa Municipality are in Table 4.5. The discourses here will focus on the top 

five important factors as illustrated by their ranks. 

Concerning teenage pregnancy as a cause of girls dropping out, it surfaced as the 

number one cause of female dropout from basic school. This is because it ranked first 

among the 12 causes of dropout. In terms of the specifics, 29.0% of the dropouts 

disagreed or strongly disagreed that teenage pregnancy is a cause of girls dropping out 

while 58.0% of them agreed or strongly agreed on the issue. For example, a dropout said, 

"I dropout from school because I was pregnant" (A School Dropout from Wa, 

20/07/2014). The results show that most of the dropouts perceived teenage pregnancy as a 
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cause of girls dropping out from school. This current finding corroborates the findings of 

Kiluva-ndunda (2001) and Karabo and Natal (2013) that female dropout from school has 

its roots in teenage pregnancy. 

Table 4. 5: Perceptions of Girls about factors in the Home that caused their Dropout 
from the Basic School 
Item Home Based Causes of School Dropouts 
no. Dropout D/SD U A/SA T Mean Rank 
7 Teenage pregnancy IS the f 29 13 58 100 2.2900 1st 

cause of girls dropping out. % 29.0 13.0 58.0 100.0 
5 Child labour is the cause of f 33 6 61 100 2.2800 2nd 

girls dropping out. % 33.0 6.0 61.0 100.0 
4 Poverty is the cause of girls f 38 5 57 100 2.l900 3rd 

dropping out. % 38.0 5.0 57.0 100.0 
10 Parents not valuing female f 42 13 45 100 2.0300 4tll 

education is the cause of girls % 42.0 13.0 45.0 100.0 
dropping out. 

6 Early marriage is the cause f 52 9 39 100 1.8700 s" 
of girls dropping out. % 52.0 9.0 39.0 100.0 

8 Lack of motivation to f 46 27 27 100 1.8100 6th 
continue schooling is a cause % 46.0 27.0 27.0 100.0 
of girls dropping out. 

9 Plenty household chores are f 57 8 35 100 1.7800 7th 

the cause of girls dropping % 57.0 8.0 35.0 100.0 
out. 

15 Migration to other locations f 54 16 30 100 l.7600 8th 
is a cause of dropping out. % 54.0 16.0 30.0 100.0 

11 Health reasons are a cause of f 55 15 30 100 l.7500 9th 
girls dropping out. % 55.0 15.0 30.0 100.0 

13 Orphan hood is a cause of f 64 15 21 100 1.5700 10th 

girls dropping out. % 64.0 15.0 2l.0 100.0 
14 Being old for a class/form is f 74 12 14 100 1.4000 11th 

a cause of girls dropping out. % 74.0 12.0 14.0 100.0 
12 Disability is a cause of girls' f 75 11 14 100 1.3900 12th 

dropping out. % 75.0 1l.0 14.0 100.0 
Source: Field Survey (2014) 
T=total;f=frequency; %=per cent; D/SD=DisagreeIStrongly Disagree; U=Uncertain; and 
A/SA =AgreelStrongly Agree 

In connection with child labour as a cause of girls dropping out, this ranked as the 

second most influential causes of dropout from the basic school in the Wa Municipality. In 
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terms of the details, 33.0% of the girls disagreed or strongly disagreed that child labour is 

the cause of girls dropping out of basic school in the study area. However, 61.0% of the 

dropouts agreed or strongly agreed on the current dropout item as home based cause of 

dropout from basic school in the Wa Municipality. In connection with this, a dropout from 

school noted, "1 dropout because my parents could not meet my needs and so I had to 

leave school to work and provide my needs" (A School Dropout from Wa, 20107/2014). 

This results demonstrate that majority of the dropout endorsed the present dropout item as 

a cause of dropout. Hashim's (2005) finding that in Ghana children dropout of school to 

work supports the present discovery. Nonetheless, other studied have found that child 

labour does not necessarily lead to dropout as such people make efforts to stay until 

graduation (Moser, 1996) which contradicts this studies discovery. This gives the signal 

that child labour does not necessary lead to dropout. This is because the income got from 

the work helps to buy learning materials and pay school fees of the person. 

For poverty as a cause of girls dropping out from school, it emerged among the top 

important causes of dropout. This factor ranked as the third critical dropout factor at basic 

schools in the study area. In addition, results illustrate that 38.0% of the dropouts 

disagreed or strongly disagreed that poverty is a cause of girls dropping out from the 

basic school in the study area while 57.0% of the dropouts agreed or strongly agreed. The 

results show most of the dropout (57.0%) hold the view that poverty is a cause of girls 

dropping out from basic schoo!. On this issue of poverty, a pupils that dropped out 

indicated that she stopped coming to school permanently because her parents were poor 

and could not pay her school fees as well as provide her a school uniform as and when she 

needs it (A School Dropout from Wa, July 2014). This discovery concurs with the 

60 

www.udsspace.uds.edu.gh 

 

 

 

 



~ 
I 

findings of some earlier studies (Dachi and Garrett, 2003; Pryor and Arnpiah, 2003; 

Sabates et al., 2010). 

On the issue of parents not valuing female education as a cause of girls dropping 

out from school, this factor appeared as one of the important causes of dropout. Per the 

rankings, it emerged as the fourth most important home based cause of dropout from basic 

schools in the Wa Municipality. For the details, 42.0% of the dropouts disagreed or 

strongly disagreed that parents not valuing female education is a cause of girls dropping 

out from school in the study place whereas 45.0% of the dropouts agreed or strongly 

agreed. The results denote that those who support the dropout item under consideration 

are more than those that do not. This shows that most of the dropouts (45.0%) are of the 

perception that parents not valuing female education results in girls dropping out from 

school. For instance, a school dropout stated: 

I dropped out of school because my parents normally tell me that the woman's 
place is the kitchen and not the school. Anytime we are asked to pay any money, 
my brothers are given priority. This situation discouraged me leading to my 
dropout from school (A School Dropout from Wa, 20107/2014). 
With respect to early marriage as a cause of girls dropping out from school in the 

Wa Municipal ity, it ranked fifth among the 12 dropout factors. This shows that it is the 

fifth most important cause of female dropout in basic school in the study area. In spite of 

this item ranking as the fifth important factor, it lacked the support of majority of dropouts 

as a cause of their withdrawal from school. For the specific details, 52.0% of the dropouts 

disagreed or strongly disagreed that early marriage is a cause of girls dropping out from 

school whereas 39.0% of them agreed or strongly agreed on the issue. A female dropout 

indicated that she dropped out from school because of some other reasons and not because 

they wanted to marry her off (A School Dropout from Wa, July 2014). The results show 

61 

www.udsspace.uds.edu.gh 

 

 

 

 



ranked as the fifth significant cause of dropout. 

~ 
I 

that most of the dropouts do not perceive this home based factor as a cause of dropout 

from school. Nonetheless, in relation to the other 12 home based causes of dropout it 

4.4.4 Perspectives of Teachers on Home Based Causes of Female Dropout from Basic 
School 
As the teachers act as the parents of the pupils in school, they gave some of the factors 

they perceive as accounting for pupils' dropout from the basic school. The following 

poverty, parental issues and peer pressure surfaced as the major issues at home leading to 

dropout of girls from school. These causes of dropout identified by the teachers have 

triggered the dropout menace in the Wa Municipality (see section 4.3.1 and 4.3.2 for 

details of trend in dropout). 

First, poverty emerged as one of the critical factors teachers named as accounting 

for their female pupils' dropout from school. With respect to this issue, a teacher said that 

pupils that dropped out of her class indicated that their family was finding it difficult to 

make ends meet, due to this, it was always difficult getting money to pay Parent-Teacher 

Association (PTA) dues, pay terminal examination fees and that of extra classes (Female 

Teacher in Wa, July 2014). More so, poverty has resulted in some of the parents removing 

their children from school to help them in the farm and in their trading activities to make 

ends meet (Female Teacher in Wa, July 2014). A male teacher reported, "One day I visited 

one of my pupils that dropped out to find out why she did so. I was told by the girl that her 

parents removed her from school to help her mother sell ingredients in the market to help 

them make ends meet" (Male Teacher in Wa, 10107/2014). Another teacher said, "In my 

interaction with a dropout she indicated that she always felt shy wearing torn school 
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Furthermore, the teachers considered parental issues as a home based factor that 

uniform to school and not getting decent shoes to ware to school. In order to avoid 

constant embarrassment, I dropped out" (Male Teacher in Wa, 10107/2014). This finding 

concurs with some earlier studies that poverty is a cause of dropout from school 

(Canagarajah and Coulombe, 1997; Pryor and Ampiah, 2003; Sabates et al., 2010). 

trigger dropout from basic school in the Wa Municipality. In connection with this, a 

teacher said that many of the pupils that dropped out noted that they come from a broken 

home where they leave with one of their parents. The single parent they leave with usually 

is unable to neither control them nor monitor their activities. This made them go wayward 

leading to their dropout from school (Male Teacher in Wa, July 2014). Again, a teacher 

indicated that some of his pupils told him that "Lack of parental control has resulted in 

some of us getting pregnant and hence our dropping out of school" (Male Teacher in Wa, 

10107/2014). A female teacher has noted, "A dropout confided in me that she was forced 

into early marriage that was the reason why she dropped out of school" (Female Teacher 

in Wa, 10107/2014). Another teacher noted: 

My students who dropped out said that lack of parental support in terms of 
encouraging us to study at home, helping us to do our homework and attending 
PTA meetings have made us less motivated to learn or stay in school. Hence, our 
dropping out from school (Male Teacher in Wa, 10107/2014). 

It was further stated that lack of role models in the home to emulate led to dropout of 

pupils from school (Male Teacher in Wa, July 2014). Also, some pupils complained that 

their parents giving them many household chores to do is what has led to their dropout 

(Female Teacher in Wa, July 2014). This implies that parental commitment has a greater 

impact on whether a child stays in school or not. 
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The last but not the least, the teachers viewed peer pressure as a cause of dropout 

from the basic school. In relations to this issue, a teacher said that some of the dropout 

noted, "We dropped out because our friends at home do not take keen interest in education 

hence, we wrongly emulated them leading to our dropout" (Male Teacher in Wa, 

10107/2014). Again, a teacher indicated, "One day I asked one of my former pupils who 

dropped out why she did so. She said that she dropped out because of bad influence of her 

friends" (Male Teacher in Wa, 10107/2014). This means that negative peer pressure 

translates into dropout from school. 

4.4.5 Perspectives of Parents on Home Based Causes of dropout of their Female 
Children from Basic School 
As parents stay with their children at home and the children are under their jurisdiction it 

is right to find out from them what they consider as the factors within their home that 

contribute to their female children dropping out of school. The major themes derived from 

the parents responses are poverty and parental related issues. Some of these dropout 

factors have accounted for the dropping out situation depicted in section 4.3.1 and 4.3.2 of 

this chapter. 

Primarily, the parents have considered poverty as a cause of their children 

dropping out of school. For example, a parent noted, "1 am not able to pay my child's 

school fees regularly and timely. This is because am no longer gainfully employed. This 

has led to my daughter dropping out of school" (Female Parent in Wa, 10107/2014). 

Another parent pointed out "Our family is in financial crisis and so we are not able to pay 

our chi ldren' s PTA dues, examination fees or give them chop money when they go to 

school. This situation results in an embarrassing situation for both the children and us. 
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Hence, their dropping out of school" (Female Parent in Wa, 10107/2014). Furthermore, a 

male parent noted, "My children dropped out from school to help in fending for the family 

needs" (Male Parent in Wa, 10107/2014). Another parent have pointed out that the passing 

over of one of the parents especially the one who is the bread winner usually results in 

financial difficulties for the family hence their children are forced to dropout since their 

educational needs cannot be met (Male Parent in Wa, July 2014). This signals that poverty 

is major trigger of dropout from school. 

Finally, parents perceived parental issues as home environmental factors that cause 

their children to dropout from the basic school. In relations to this, a female parent said, 

"My preference of boys over girls in terms of education has contributed to my female 

children dropping out of school" (Female Parent in Wa, 10107/2014). Again, a female 

parent noted, "I do not motivate my children to learn or stay in school and this situation 

has resulted in some of my children not being serious with school. Hence, their dropping 

out of school" (Female Parent in Wa, 10107/2014). Also, "Lack of support for education of 

our children by our extended family members have led to our children leaving school" 

(Male Parent in Wa, 10107/2014). Another parent indicated, "Our migration with our 

children to places where there are no schools have resulted in them dropping out of 

school" (Male Parent in Wa, 10107/2014). More so, a parent has pointed out, "My 

ineffective control of my children has led to them becoming pregnant. This has led to 

them dropping out of school" (Male Parent in Wa, 10107/2014). Some other parents have 

said that they withdrew their girls from school and gave them to men to marry. This result 

demonstrates that parental related issues are significant determinants of dropping out of 
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made similar findings. 

girls from school. Some earlier studies (A nanga, 2011; Namukwaya and Kibirige, 2014) 

4.4.6 Perspectives of Dropouts on School Based Factors Causing their Dropout from 
Basic School 
Some conditions that prevail at the school may influence some pupils to dropout out of 

school. This section considers some of the factors in the school that make girls' 

continuation to the end impossible. Some of the factors at school that contribute to girls 

dropping out of basic schools in the study area, the Wa Municipality are in Table 4.6. The 

discourses here will centre on the top five important factors as illustrated by their ranks. 

These factors may have contributed to the dropout situation of pupils in the primary 

schools and JHS in the Wa Municipality (see section 4.3.1 and 4.3.2 for details of trend in 

dropout). 

In connection with poor academic performance of girls as a cause of dropout, it 

emerged as the most important cause of female dropout from basic school. This is because 

it ranked first among the 16 school based causes of dropout. In terms of the specifics, 

33.0% of the dropouts disagreed or strongly disagreed that poor academic performance of 

girls is a cause of dropout while 57.0% of them agreed or strongly agreed on the issue. 

The results show that most of the dropouts considered poor academic performance of girls 

as a cause of dropout from school. A dropout for example, indicated, "I dropped out from 

school because I was always failing examinations. This made me think that the school 

isn't the right place for me" (A School Dropout from Wa, 20107/2014). This current 

finding is in line with that of Ananga (2011) who discovered that poor academic 

performance of pupils pushes them out of school. 
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Table 4. 6: Perceptions of Girls about factors in the School that caused their Dropout 
from the Basic School 
Item School Based Factors Causing Dropout Dropouts 
no. D/SD U A/SA T Mean Rank 
16 Poor academic performance of girls is a f 33 10 57 100 2.2400 I" 

cause of dropout. 
% 33.0 10.0 57.0 100.0 

20 Poor interaction (i.e., sexual harassment, not f 40 19 41 100 2.0100 2nd 
being friendly with pupils) between teachers 

% 40.0 19.0 41.0 100.0 and girls is a cause 0 f dropout. 
17 Repetition at a grade is a cause of dropout f 44 12 44 100 2.0000 3,a 

of girls. 
% 44.0 12.0 44.0 100.0 

22 Teachers engaging girls in doing economic f 46 16 38 100 1.9200 4th 
activities during schooling hours are a cause 

% 46.0 16.0 38.0 100.0 of their dropout. 
30 High school fees are a cause of girls' f 58 8 34 100 1.7600 5th 

dropout. 
% 58.0 8.0 34.0 100.0 

18 Harsh punishment meted to girls is a cause f 56 15 29 100 1.7300 6th 
of their dropout. 

% 56.0 15.0 29.0 100.0 
23 Bulling among girls is a cause of dropout. f 56 15 29 100 1.7300 6'h 

% 56.0 15.0 29.0 100.0 
24 Negative influence from colleagues is a f 63 9 28 100 1.6500 8th 

cause of girls' dropout 
% 63.0 9.0 28.0 100.0 

19 Teacher absenteeism is a cause of girls' f 68 14 18 100 1.5000 9th 
dropout. 

% 68.0 14.0 18.0 100.0 
21 Incompetence of teachers is a cause of girls' f 66 22 12 100 1.4600 10th 

dropout. 
% 66.0 22.0 12.0 100.0 

25 Inadequate teaching and leaming materials f 74 10 16 100 1.4200 11th 
are a cause of girls' dropout. 

% 74.0 10.0 16.0 100.0 
28 Building and school compound not looking f 90 6 4 100 1.2400 12th 

attractive is ~ cause of girls' dropout 
% 90.0 6.0 4.0 100.0 

29 Far distance to school is cause of girls' f 88 2 10 100 1.2200 13th 
dropout. 

% 88.0 2.0 10.0 100.0 
27 Poor safety in school is a cause of girls' f 84 II 5 100 1.2100 14th 

dropout. 
% 84.0 11.0 5.0 100.0 

26 Overcrowding of class IS a cause of girls' f 87 9 4 100 1.1700 15" 
dropout. 

% 87.0 9.0 4.0 100.0 
31 Engagement of girls in extracurricular f 91 4 5 100 1.1400 16th 

activities is a cause of dropout 
% 91.0 4.0 5.0 100.0 

Source: FIeld Survey (2014) 
T=total;j=frequency; %=per cent; D/SD=DisagreeIStrongiy Disagree; U=Uncertain; and 
A/SA =AgreelStrongly Agree 

Concerning poor interaction (i.e., sexual harassment, not being friendly with 

pupils) between teachers and girls as a cause of dropout, this factor ranked as the second 

most influential causes of dropout from the basic school in the Wa Municipality. In terms 

of the details, 40.0% of the girls disagreed or strongly disagreed that child labour is the 
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cause of girls dropping out of basic school in the study area. However, 41.0% of the 

dropouts agreed or strongly agreed on the current dropout item as school based cause of 

dropout from basic school in the study place. In connection with poor interaction between 

pupils and teachers causing their dropout, a dropout said, "I dropped out because our form 

master was always harassing me sexually. This made me very uncomfortable in the school 

triggering my leaving school" (A School Dropout from Wa, 20107/2014). This really 

shows that poor interaction between pupils and their teachers can lead to some of the 

pupils dropping out from school. 

With regard to repetition at a grade as a cause of dropout of girls, it emerged 

among the top important causes of dropout. This factor ranked as the third critical dropout 

factor at basic schools in the study area. In addition, the results illustrate that 44.0% of the 

dropouts disagreed or strongly disagreed that repetition at a grade is a cause of dropout of 

girls from basic school in the study area whereas 44.0% of the dropouts agreed or strongly 

agreed on the same issue. The results show there is a split of the dropouts about repetition 

at a grade as a cause of dropout from basic school: Indicating that while half are in favour 

the same number is not. However, this item is cause of dropout because out of the list of 

16 factors it emerged as the third most important factor. In the light of this, a dropout 

noted, "I dropped out from school due to the fact that I was repeated a number of times in 

primary five. This made me feel shy anytime I see my former mates which led to my 

dropout" (A School Dropout from Wa, 20107/2014). This finding is consistent with that of 

Ananga (2011) who found out that repetition at the same grade a number of times pushes 

children out of school. 
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On the issue of teachers engaging girls in doing economic activities during 

schooling hours as a cause of their dropout from school, this factor appeared as one of the 

important causes of dropout. Per the rankings, it surfaced as the fourth most essential 

school based cause of dropout from basic school in the Wa Municipality. Despite this 

item ranking as the fourth important factor, it lacked the support of most of dropouts as a 

cause of dropout. For the details, 46.0% of the dropouts disagreed or strongly disagreed 

that teachers engaging girls in doing economic activities during schooling hours is a cause 

of their dropout from school while 38.0% of them agreed or strongly agreed on the issue. 

For instance, one dropout stated, "I didn't dropout from school because I was being 

engaged in economic activities to the detriment of my education. My dropping out was 

due to some other causal factors" (A School Dropout from Wa, 20107/2014). The results 

show that most of the dropouts do not consider this school based factor as a cause of 

dropout from school. Nonetheless, in relation to the other 16 factors it ranked the fourth 

important cause of dropout. This discovery that teachers involving girls in economic 

activities is cause of dropout supports the find ings of Ananga (20 II) in the Central Region 

of Ghana that teachers engaging pupils in child labour is a trigger of their dropout. 

In relation to high school fees as a cause of girls' dropout from school in the Wa 

Municipality, it ranked fifth among the 16 dropout factors. In spite of this item ranking as 

the fifth important factor, it lacked the support of majority of dropouts as a cause of their 

withdrawal from school. For the specific details, 58.0% of the dropouts disagreed or 

strongly disagreed that high school fees is a cause of girls' dropout from school whereas 

34.0% of them agreed or strongly agreed on the issue. A pupil who dropped out of school 

said, "I didn't stop attending school because of high school fees, but that some other 
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factors beyond my control accounted for my dropout" (A School Dropout from Wa, 

20107/2014). The results show that most of the dropouts do not view this school-based 

factor as a cause of dropout from school. However, in relation to the other school based 

causes of dropout it ranked as the fifth significant cause of dropout. The present finding is 

inconsistent with Brown and Park's (2002) discovery in China that primary school 

dropout occurred because of inability to pay high fees. This difference exists probably 

because in Ghana, public school pupils do not pay school fees at the basic school (pupils 

pay school fees only in the private schools) while that might not be the case in China. 

4.4.7 Perspectives of Teachers on School Based Factors Causing Female Dropout 
from Basic School 
Since teachers are the key players in the school, it is appropriate to obtain their opinions 

on what they consider as the school factors that cause dropout of girls. The causes given 

by the teachers fall within the following categories: financial problems, pregnancy related 

issues, peer influence, teacher related issues and infrastructural facilities. These factors 

partly account for the dropout situation in primary schools and JHS in the Wa 

Municipality (see section 4.3.1 and 4.3.2 for details of trend in dropout). 

In terms of financial problems that account for dropout, the teachers gave different 

issues to buttress their point. For example, a female teacher indicated that most of the 

pupils that dropped out did so because their parents were unable to pay extra classes and 

school fees (Female Teacher in Wa, July 2014). Another female teacher noted, "a lot of 

the females that dropped out from my class have indicated that they did that because they 

could not buy exercise books and school uniforms when they are needed most" (Female 

Teacher in Wa, 10107/2014). Furthermore, a male teacher pointed out that many of the 
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females that dropped out of school noted that their inability to pay exam fees and PTA 

dues was the trigger (Male Teacher in Wa, July 2014). This sends the signal that once 

pupils are unable to meet certain financial obligations in the school it triggers their 

dropout. This discovery concurs with that of Brown and Park (2002) who found out that in 

China primary school dropout occurred because of inability to pay high fees. 

Pregnancy related issues surfaced as a major cause of female dropout from basic 

schools in the Wa Municipality. In this regard, a male teacher pointed out that most of the 

girls dropout from the school because they are pregnant or terminated a pregnancy that 

people are aware of and so they feel shy to return to school (Male Teacher in Wa, July 

2014). Another male teacher noted, "The removal of girls to marry is a cause of dropout" 

(Male Teacher in Wa, 10107/2014). A female teacher indicated, "The girls dropout of 

school because of their sexual exploits" (Female Teacher in Wa, 10107/2014). More so, 

pupils dropped out of school because they get pregnant while in school or because their 

parents want them to marry (Male Teacher in Wa, July 2014). The results illustrate that 

pregnancy related issues engineers dropping out of girls from school. The finding that 

teenage pregnancy is a cause of dropout is consistent with the discovery Karabo and Natal 

(2013) that in South Africa, pregnancies were a major cause of dropout of girls from 

education. 

Furthermore, peer influence appears as a cause of female dropout from school. 

With respect to this, a male teacher said, "some of the girls that dropped out indicated that 

they did so because their friends had also dropped out" (Male Teacher in Wa, 

10107/2014). It was again indicated, "Bullying and teasing accounts for dropping out from 

school" (Male Teacher in Wa, 10107/2014). Some female teachers have indicated that 

truancy of pupils lays the basis for them to dropout of school. This implies that peer 
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pressure in the school may have a negative impact on the female child as it serves as the 

conduit for their dropout. 

More so, teacher related factors emerged as factors in the basic school that trigger 

dropout of females. For example a female teacher has noted, "Some females that dropped 

out told me that they did so because some male teachers were proposing love to them" 

(Female teacher in Wa, 10107/2014). In addition, a female teacher points out, "The lack of 

teachers, teacher absenteeism and punishing of pupils contribute to dropout in the school" 

(Female Teacher in Wa, 10107/2014). Again it was said, "Poor teacher-pupil relationship 

such as teachers insulting pupils, proposing love to them, not willing to explain things to 

them and teasing them when they are doing poorly academically resulted in pupils 

dropping out" (Male Teacher in Wa, 10107/2014). Another male teacher indicated, 

"Teacher absenteeism and sexual relationship with the female pupils is what has resulted 

in their dropout" (Male Teacher in Wa, 10107/2014). Furthermore, the engagement of 

students to do economic activities for their teachers or school as a whole is what has 

resulted in females dropping out of school (Male Teacher in Wa, July 2014). Also, threat 

of punishment or draconian punishment and discrimination by teachers have contributed 

to some of the girls dropping out of school (Male Teacher in Wa, July 2014). This finding 

on causes of dropout illustrates that teacher related factors contribute greatly to dropping 

out from school. Similar findings were made by Ames (2004), Ampiah and Adu-Yeboah 

(2009) and Sabates et al. (2010) that teacher related factors such as absenteeism and 

engaging pupils in child labour account for the pupils dropping out. 

Besides the above, poor infrastructural provision by the school has resulted in 

females dropping out of basic schools in the Wa Municipality. In the light of this, a female 
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teacher noted, "The lack of toilet and urinal facilities for pupils has made freeing of 

oneself especially for the girls difficult and this has contributed to some of them dropping 

out" (Female Teacher in Wa, 10107/2014). Another female teacher indicated, "Inadequate 

guidance and counselling services in the school has resulted in females who would not 

have dropped out because of a petty problem to withdraw from school" (Female Teacher 

in Wa, 10107/2014). In addition, "Pupils have left the school because of poor performance 

of their seniors in the Basic Certificate Examination" (Male Teacher in Wa, 10107/2014). 

Moreover, suspension of pupils has triggered dropout among the females in some basic 

schools (Male Teacher in Wa, July 2014). This demonstrates that nature of services 

provided in the school may influence the female child to dropout of school. 

4.4.8 Perspectives of Parents on School Based Factors Causing the Female Children 
to Dropout from Basic School 
This section hammers on parents of dropouts perception about the conditions in their 

daughters schools that make them dropout of school. The key themes that emerged from 

the factors are negative financial problems, peer influence, teacher related issues, and 

school policies. These factors in one way or another have contributed to the dropping out 

of girls from primary and JHS in the Wa Municipality (see section 4.3.1 and 4.3.2 for 
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details of trend in dropout). 

First, financial difficulties have surfaced as a cause of dropout of girls in basic 

schools in the Wa Municipality. For instance, a parent indicated, "My inability to pay my 

child's school fees and exams fees has resulted in my child dropping out from school" 

(Female Parent in Wa, 10107/2014). Another parent said, "As a result of my constant 

inability to pay my child's extra classes, school and examination fees it led to the dropping 
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out of my child from the school" (Male Parent in Wa, 10107/2014). A parent has also 

indicated that because of his inability to pay PTA dues and buying school uniform for his 

child it caused her to dropout of the school (Male Parent in Wa, July 2014). This 

demonstrates that financial problems that parents find themselves results in dropping out 

of their children from school. Brown and Park (2002) found in their study in rural China that 

primary school dropouts occurred because of inability to pay high fees, which supports this 

study's findings. 

Furthermore, negative peer influences came up as a cause of dropout of children 

from school. In relations to this, a parent has indicated that the group of friends that her 

daughter associate with when in school have all dropped out and she copied their 

footsteps, also dropping out (Male Parent in Wa, July 2014). Another parent said that his 

child said she dropped out of school because her mates were teasing her because of her 

poor academic performance and when she could Not take it she dropped out (Male Parent 

in Wa, July 2014). In addition, a parent said, "Sexually harassment from colleagues of my 

daughter from school influenced her to leave the school" (Female Parent in Wa, 

10107/2014). The evidence on negative peer influence suggests that it is an important 

cause of dropout. 

Moreover, the parents of the dropouts perceived teacher related issues at school as 

triggering the dropout of the female children. A parent pointed out that her daughter left 

the school because teachers were engaging her constantly to run certain errands for them 

when classes are in session and this has made her dropout (Male Parent in Wa, July 2014). 

Another parent noted, "Constant absenteeism of teachers, sexual harassment and canning 

of my daughter made her to dropout of school" (Male Parent in Wa, 10107/2014). Also, 

"Teachers teasing and insulting my daughter for not catching up in class has led to her 
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dropping out of school" (Female Parent in Wa, 10107/2014). This results show that 

teachers attitudes in school is key in causing dropout of girls. This present discovery 

supports that of Colclough et at. (2000), Ampiah and Adu- Yeboah (2009) and Sabates et al. 

(2010) who found that teacher related factors such as absenteeism c~:mtributes to dropping 

from school. 

The last but not the least, parents have also tagged school policies as the cause of 

their children dropping out of school. In this regard, a parent has indicated that the high 

school fees, exam fees and extra class fees have made her withdraw her child from school 

because as a single parent she could not afford it (Female Parent in Wa, July 2014). "The 

policy of suspension of pupils or driving away pupils who have not yet paid their school 

fees and PTA dues have contributed to my child dropping out of school" (Male Parent in 

Wa, 10107/2014). In addition, the repetition of my child at a particular grade for two times 

has contributed to her dropping out of the school (Male Parent in Wa, 10/07/2014). This 

finding connotes that certain school policies may induce pupils to dropout from school. 
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This current finding is in accordance with those made by Brown and Park (2002) that poor 

academic performance and high fees in rural China trigger girls' dropout from the primary 

school. 

4.5 Effects of Dropout from Basic School 
The dropping out of children from school tends to have an effect that could be desirable or 

negative. The effects of the girl child dropping out has been analysed from four 

perspectives. Those perspectives are the effects of dropping out on the individual, family, 

former school and community (i.e., Wa Municipality). The next subsections provide 

discussions on these perspectives. 
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4.5.1 Effects of Dropping out on the Individual 
The individual that dropout usually feel the impact of his or her actions. This section 

provides these outcomes of the individual's actions on herself. The measurements of the 

effects of dropout on the individual originate from the dropouts themselves, teachers and 

parents of the dropouts. The discussions centre on the following: limited literacy level, 

limited employment opportunities, antisocial behaviour, pregnancy related issues, and 

shame as the key themes. 

With respect to limited literacy levels, it surfaced as a key effect of dropping out 

on the person that has dropped out from school. In this regard, a dropout has indicated that 

"My only regret is I cannot read and write. In order to do any of the tasks I have to seek 

assistance from others" (A School Dropout from Wa, 20107/2014). Again, a dropout has 

noted I lack numeracy skills as am not able to do calculations. In addition, a dropout 

indicated that she is not able to communicate in English fluently as such she feels shy to 
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interact with people who can speak English language fluently (A School Dropout from 

Wa, July 2014). Similarly, a parent said, "My child left school but cannot read or write 

anything meaningful. When we have a letter she cannot read it, we have to get a different 

person to do that for us" (Female Parent in Wa, 10107/2014). Another parent noted, "When my 

daughter dropped out of school she could not write nor speak English fluently" (Female Parent 

in Wa, 10107/2014). As most of the pupils that have dropped out seem to have limited 

literacy levels, it is a sign that they cannot benefit maximally from any activity that 

requires literacy. This finding concurs with that of Mawere (2012) who found that the girl 

child dropout in Zimbabwe leads to low level of literacy development. 
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However, some of the respondents had mixed feelings about the impact of their 

children's dropout on the job situation. While some were of the view it resulted in limited 

employment opportunities others challenged that assertion. For example, a dropout noted 

that she is jobless because she dropped out at a level where she has not yet acquired 

adequate skills for the job market (A School Dropout from Wa, July 2014). Another 

dropout has stated, "Since I have not been able to progress in the educational ladder 1 find 

it difficult to secure a job" (A School Dropout from Wa, 20107/2.014). Again, a dropout 

said, "I wish I were on government payroll, but I cannot because I lack the skill to work in 

that sector" (A School Dropout from Wa, 20107/2014). In a like way, a male teacher noted, 

"The dropouts usually lack adequate skills needed for employment. Due to this, they normally 

find it difficult to secure jobs" (Male Teacher in Wa, 10107/2014). In the case of parents, 

some of them have indicated that as their children dropout it limits their employment 

opportunities, as they do not have the skills the job market requires. In relation to this, a 

parent stated, "Since my daughter left school she has been jobless" (Female Parent in Wa, 

10107/2014). Nonetheless, other parents have hailed the dropping out of their children 

from school as being economically beneficial. A parents has pointed out that to be honest 

my daughter is doing well as a seamstress, she is self-employed and can take care of 

herself (Female Parent in Wa, 10107/2014). These findings suggest that dropping out of 

girls from school is not very bad as some benefits are associated with the event. This 

present finding is partly in line with some earlier discoveries (McCaul et al., 1992; Sum et 

al., 2009; House, 2010; Mawere, 2012) who found that dropping out of school leads to 

limited employment opportunities and earnings. These earlier studies, however, 

contradicts the view of the section of respondents that said it leads to gainful employment. 
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Furthermore, the dropouts viewed antisocial behaviour as an effect of their 

dropping out from basic school. In relation to this, a dropout said that she now uses drugs 

after leaving school because the friends that she moves with are drug addicts (A School 

Dropout from Wa, July 2014). In addition, one of the dropout said, "I do not have ajob, 

but I must make ends meet. This has resulted in my engagement in prostitution" (A School 

Dropout from Wa, 20107/2014). In a like manner, some of the teachers have indicated that 

girls who dropout of school usually find themselves engaged in criminal activities such as 

prostitution, drug abuse and armed robbery. For example, a teacher said, "An effect of the 

girl child dropping out of school is that she easily fall prey to prostitution where she finds 

it difficult to get employed" (Female Teacher in Wa, 10107/2014).This implies that a 

person becomes prone to criminality after dropping out of school. The finding of Mawere 

(2012) that dropouts engage in anti-social behaviour and increase crime rates in the area in 

which they live supports the finding of this study. 

The dropouts also endorsed pregnancy related issues as an effect of dropping out 

of school on the victim. With respect to this, a dropout pointed out "My dropping out of 

school led me to early motherhood as I had to marry" (A School Dropout from Wa, 

20107/2014). Another noted, "I'm now a housewife after dropping out" (A School 

Dropout from Wa, 20107/2014). More so, a dropout stated that immed iately she stopped 

school and were exposed to sex she became pregnant within a short while (A School 

Dropout from Wa, July 2014). In relation to the teachers, one of the stated, "Female 

dropping out from school leads to teenage pregnancies, single parenting and unsafe 

abortions" (Female Teacher in Wa, 10107/2014). More so, girls dropping out from school 

open the window for them to married to men at younger ages (Male Teacher in Wa, July 
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Finally, an effect of dropping out on the girls is that it brings them shame. In 

2014).This discovery suggests that dropping out of girls from the basic school predisposes 

them to motherhood, which is bad for their health. Sum et al. (2009) found that young 

high school dropouts were nearly nine (9) times as likely to have become single mothers 

as compared to their counterparts with bachelor degrees, which concur with this study's 

finding. 

connection with this issue, a dropout states, "I regret for not realizing my dream of being a 

nurse to receive regular income" (A School Dropout from Wa, 20107/2014). Another said, 

"I regret for not realizing my dream of being a teacher" (A School Dropout from Wa, 

20107/2014). Again, a dropout noted that she has become useless in the society as she has 

no work and depends on her family (A School Dropout from Wa, July 2014). Also, a 

dropout points out that, "I regret a lot any time I see my colleagues" (A School Dropout 

from Wa, 20107/2014). Moreover, a dropout has indicated, "I feel a shame that I have not 

been able to even proceed to senior high school and to enjoy the fruits of my labour" (A 

School Dropout from Wa, 20107/2014). More so, a dropout said, "I feel a shame in the 

society that I was not able to complete basic school" (A School Dropout from Wa, 

20107/2014). This finding shows that dropping out from school is associated with regret 

and shame. 

4.5.2 Effects of Dropping out on the Individual's Family 
As the individual drops out, she is not the only person that endures her predicament. Her 

family also takes its share of the effect of the dropout. This section provides these 

outcomes of the individual's actions on her family. The measurements of the effects of 

dropout on the individual originate from the dropout, teachers and parents of the dropouts. 
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The effects of dropping out are in two folds, namely negative and positive. The 

discussions centre on the following limited literacy level, dependency on the family, lack 

offamily support, antisocial behaviour, shame and financial gain as the key themes. 

To start, the respondents perceived females dropout from the basic school as 

leading to limited number of literates in the family of the dropout. Per this assertion, a 

teacher claimed, "Dropping out of school results in increased number of illiterates in the 

dropouts' family. This is because most of them leave school when they cannot read or 

write" (Female Teacher in Wa, 10107/2014). Another teacher noted, "When children 

dropout from school most at times it is because of poor academic performance indicating 

that their literacy level might be weak too. So when they dropout most of them relapsed 

into illiteracy" (Female Teacher in Wa, 10107/2014). This gives the sign that dropping out 

at the basic school level has the tendency of increasing the number of illiterates in a 

particular family. Mawere (2012) reported that the girls' dropout remains high in Zimbabwe 

triggering a rise in the level of illiteracy among females, which is consistent with the 

discovery of this study. 

Moreover, the dropping out from school results in financial dependence of the 

dropouts on their family. For example, a dropout said, "I am a dependent on my husband 

and can't extend any financial support to my family" (A School Dropout from Wa, 

20107/2014). Another dropout pointed out that "I would have liked to support my family 

financially, but now I cannot do that because I do not have any skills to work (A School 

Dropout from Wa, 20107/2014). More so, a dropout has said, "1 only give less financial 

support to my family since I do not earn much" (A School Dropout from Wa, 20107/2014). 

In this regard, a female parent said, "the girls become dependent on the family as they 

cannot meet their needs themselves" (Female Parent in Wa, 10107/2014). Another female 
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parent indicated that her daughter couldn't rendered any financial assistance to the family 

(Female Parent in Wa, July 2014). Again, a male parent pointed out, "the dropping out of 

my daughter from school led to her dependence on me for all her needs and that of her 

child" (Male Parent in Wa, 10107/2014). This demonstrates how dropouts' predicament 

affects their family directly and negatively. 

In addition, an effect of dropping out of the girl child is that it leads to reduction in 

family support in relation to education. In connection with this, a dropout noted, "My 

dropping out is a waste of the resources of the family. This has led to decline in the 

interest of our families to support my other siblings" (A School Dropout from Wa, 

20107/2014). In addition, a dropout indicated, "My extended family members were 

helping me through my education and my dropping out has blocked the assistance my 

younger siblings will be getting from them" (A School Dropout from Wa, 20107/2014). 

Also, a dropout stated that "I was assumed mature and no support from anybody in the 

family" (A School Dropout from Wa, 20107/20 (4). Likewise, a teacher pointed out, "The 

impact of dropout is much felt by the families who struggle to make ends meet. This is 

because it increases their poverty levels as they invest their little resource in their children 

that end up going waste and they cannot earn any returns from it" (Female Teacher in Wa, 

10107/2014). For the parents, one of them said, "No extended family member is willing to 

support my younger children morally and financially in their schooling quest because they 

say the wasted their scarce resources in their elder sister who dropped out without 

completing" (Female Parent in Wa, 10107/2014). This shows that dropping out leads to 

little interest to invest in the education of the remaining children that are in school or yet 

to enrol. 
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Again, it emerged that dropping out from school by girls brings shame to their 

family. In connection with this, a dropout noted, "My family is considered failure by our 

extended family members and that I am a disgrace to my family" (A School Dropout from 

Wa, 20107/2014). Another dropout stated, "People insult my family making them feel 

disappointed in me" (A School Dropout from Wa, 20107/2014). Furthermore, a dropout 

pointed out that "I am a homemaker now and I have no respect from my husband because 

I have not been able to acquire any academic certificate" (A School Dropout from Wa, 

20107/2014). In relation to this issue, a female teacher reports, "Dropping out of school 

leads to disrespect for the family" (Female Teacher in Wa, 10107/2014). Another male 

teacher pointed out, "dropping out brings disgrace to the family" (Male Teacher in Wa, 

10107/2014). Similarly, a parent stated, "I'm unhappy because we expected her to go to 

school up to the tertiary level to get a job and take care of us and her younger ones, but 

that cannot happen anymore. When I'm among my friends and they talk about academic 

successes of their children, 1 bow my head in shame" (Female Parent in Wa, 

10107 I 2014). This finding denotes that when a pupil dropout of school it brings shame to 

her family. 

Furthermore, the respondents perceived dropping out as leading to antisocial 

behaviour in the families. For instance, a male teacher indicated that "dropping out 

triggers social vices such as prostitution in families that has no such history" (Male 

Teacher in Wa, 10107/2014). In addition, "dropping out from the basic school has the 

potential of leading the person into armed robbery as they have to earn a living" (Male 

Teacher in Wa, 10107/2014). This shows that dropping out has the tendency of resulting in 

criminal activities surfacing in many families. Mawere (2012) finding that dropouts are 
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more likely to be engaged in antisocial behaviours such as drug abuse, robbery/pick 

pocketing, alcohol consumption and prostitution concurs with this study's discovery. 

In terms of the positive impact of dropping out on the family, it emerged that 

dropping out promotes financial gains to the family. In this regard, some parents pointed 

out that their children dropping out from the school comes with some financial gain for 

them. For example, a parent noted, "After daughter left school she became gainfully 

employed as a seamstress and so is able to help the family financially" (Female Parent in 

Wa, July 2014). This indicates that dropping out should not be demonised as it also comes 

with some positive gains. 

4.5.3 Effects of Dropping out on the Individual's Former School 
Dropout situation effects go beyond the individual who has dropped out to affect the 

person's former school. This section provides the impacts of the individual's actions on 

her former school. The measurements of the effects of dropout on the school are from the 

perspective of the dropout, teachers and parents of the dropouts. The discussions centre on 

the following: reduction in school enrolment, waste of school resources, loss of intelligent 

pupils, loss of revenue, loss of athletes, damage to school image and concern from staff as 

the key themes. 

First, reduction In school enrolment surfaced as one of the effects of pupils 

dropping out on their former school. Many of the dropouts claimed that when they 

dropped out it resulted in reduction in enrolment in their former school. They indicated 

that as the school enrolment declines, its share of the national cake given based on school 

population is also lost. In connection with this, a dropout noted, "My dropping out implied 

a reduction in my former school's enrolment" (A School Dropout from Wa, 20107/2014). 
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Another dropout indicated that her school's population falls as a results of her dropping 

out (A School Dropout from Wa, July 2014). In relation to this, a teacher said, "The 

dropping out of girls from the school usually led to reduction in enrolment levels" (Female 

Teacher in Wa, 10107/2014). Another teacher indicated that, "Lower number of students 

discourages others from attending the school further reducing the enrolmentll (Female 

Teacher in Wa, 10107/2014). Similarly, most of the parents have reported that as their 

children dropped out from school willingly or forced out of school, it translates into 

reduction in the school population. This paints the picture that dropping out of pupils lead 

to reduction in school enrolment and benefits associated with larger school population. 

More so, some of the respondents stated that the dropping out of girls results in a 

waste of the schools' resources. In connection with this issue, a parent said, "The dropping 

out of my child from the school has led to waste of the schools' resources as the 

classrooms are underutilised" (Female Parent in Wa, 101071 2014). Another said 

"Dropping out leads to waste of school exercise books and textbooks" (Female Parent in 

Wa, 101071 2014). Again, a parent stated, "My daughter is still keeping certain textbooks 

and learning materials that others could use" (Male Parent in Wa, 10/07/ 2014). This 

means that the dropping out of pupils result in waste of resources ofthe school. 

Again, it surfaced that dropping out leads to the former school losing some of its 

intelligent pupils. In relation with this issue, a dropout indicated, "the school have loss one 

of its good pupils who represented them at what do you know competitions" (A School 

Dropout from Wa, 20107/2014). Another dropout said, "I was very good academically, but 

since I dropped out the school will lose me. I dropped out because my father who was the 

one responsible for taking care of me in school passed on and my mother who is jobless 
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could not support me" (A School Dropout from Wa, 20107/2014). This denotes that the 

school stands to lose its stock of intelligent pupils to dropout. Hence, the school must be 

worried. 

Furthermore, loss of revenue emerged as an outcome of pupils' dropout on their 

former school. For example, a dropout noted, "My former school's revenue generation has 

dropped since T do not pay any money to the school any longer" (A School Dropout from 

Wa, 20107/2014). More so, a dropout said, "My family no longer pays school fees and so 

the school's revenue will reduce" (A School Dropout from Wa, 20107/2014). In a like 

manner, the teachers indicated that when the pupils dropout the school loses the revenue it 

would have generated from the payment of school fees and PTA dues. A female teacher 

said, "The school loses revenue that would have accrued through the capitation grant" 

(Female Teacher in Wa, 10107/2014). Moreover, a parent said, "The school gets less 

revenue because 1 no longer pay school fees" (Female Parent in Wa, 101071 2014). 

Another parent said, "My child's dropping out has led to the school getting less revenue 

from the capitation grant package that is given based on the enrolment rate of the school" 

(Female Parent in Wa, 101071 2014).These findings suggest that the pupils dropout would 

have a negative effect on the schools revenue generation efforts. 

Besides the above, the dropouts stated that their dropping out of school affects the 

number of athletes their former school will have. With respect to this issue, a dropout 

indicated that she is an athlete and as she has left the school, it means that when it comes 

to sports the school will no longer have her to contest (A School Dropout from Wa, July 

2014). Also, a dropout reported, "1 was a sports girl and I know that my absence will 

create a reduction in the number of sports people. The school will therefore miss me a lot" 
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(A School Dropout from Wa, 20107/2014). From the respondents claim, it gives the 

indication that pupils' dropping out would imply loss of sports girls to their former 

schools. 

Moreover, some of the respondents claimed that their dropping out would lead to 

loss of members in clubs. For example, a dropout pointed out that her absence from the 

school would create a vacancy in the school drama club because she was a member (A 

School Dropout from Wa, July 2014). The result signifies that dropping out of girls might 

lead to loss of members to certain associations in the school. 

In addition to the above, the dropouts noted that their dropping out leads to damage 

of the image of their former school. They indicated that the image of the school is 

destroyed because it will be associated with non-completion of pupils. For instance, a 

dropout said, "my dropping out of my former school has led to the school losing its 

positive image" (A School Dropout from Wa, 20107/2014). Another pupil noted our 

school is not able to serve as good model to others (A School Dropout from Wa, July 

2014). Also, a dropout has pointed out that "teachers are blamed for our predicament" (A 

School Dropout from Wa, 20107/2014). In connection with this, a teacher said, "Those 

who dropout set bad examples for the rest to follow" (Female Teacher in Wa, 

10107/2014). Moreover, "Pupil dropping out tarnishes the image of the school as it is 

typified as a school associated with high dropout rate" (Female Teacher in Wa, 

10107/2014). Again, a teacher pointed out that, "Pupils might be discouraged to stay in the 

school because of low enrolment" (Male Teacher in Wa, 10107/2014). The bottom line is 

that dropping out destroys the reputation of a school making it unattractive to pupils who are 

looking for schools to enrol. 
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Finally, the dropouts said that the effect of their dropping out on the school is that 

it has resulted in the teachers pursuing them and asking them to return. Some of the pupils 

have indicated that their headteachers who were worried about the situation visited them 

and urged them to return to school arguing that obtaining a JHS certificate could help us 

secure a job one day. Others noted that their teachers who were worried that they left 

school prematurely indicating that we were intelligent said we could progress to higher 

levels advising us to return. This indicates that the staff of their former school showed 

concern when they dropped out. 

4.5.4 Effects of Dropping out on the Individual's Community (i.e., Wa Municipality) 
The dropout situation impact goes beyond the individual who has dropped out to affect the 

person's community and beyond. This section provides the outcomes of the individual's 

actions on her community. The measurements of the outcomes of dropping out on the 

community are from the perspective of the dropout, teachers and parents of the dropouts. 

The discussions centre on the following loss of human resources, loss of revenue, waste of 

state resources, low level of literacy and antisocial behaviour. 

To begin, loss of human resource emerged as an effect of dropout on a country. In 

relation to this, a dropout noted, "Ghana has lost a future nurse as I dropped out. This is 

because my future plan was to become a nurse" (A School Dropout from Wa, 

20107/2014). Furthermore, a dropout indicated, "Ghana has lost a nurse- I wanted to be a 

nurse and to help reduce the patient nurse ratio. Ghana has also lost an advocate for 

women and children affairs" (A School Dropout from Wa, 20107/2014). In a like way, a 

teacher noted "Dropping out reduces productivity as the labour force lacks the necessary 

skills to work. This is because they did not get the necessary training that would make 
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Besides the above, girls leaving school translate in waste of resources. For 

instance, a dropout noted, "Dropping out means that it will result in waste of resources on 

my education since I have not been able to complete and later work for the government to 

recoup its investment" (A School Dropout from Wa, 20107/2014). Others have pointed 

out that, as they have not completed their basic education it means that the government's 

scarce resources spent on their education in terms of books and infrastructure is wasted. 

For the parents, one of them said, "Dropping out of my child contributed to waste of 

learning materials provided by the government" (Female Parent in Wa, 101071 2014). 

Again, "Dropping out leads to waste of government resources on school infrastructure, 

capitation grant and free school uniform provided" (Male Parent in Wa, 10107/2014). This 

finding suggests that when pupils leave school midway government's investment in them 

goes waste. 

In addition, low level of literacy is an effect of pupils dropping out from basic 

schools on the community. Some of the dropouts said as they have dropped out they add 

up to the illiterate populace because they are not able to read or write well in English. This 

gives the indication that the low levels of literacy in the country is because of pupils 

dropping out of basic schools. In the same vein, a female teacher stated, "Dropping out of 

girls from school reduces the level of literacy in the country" (Female Teacher in Wa, 

10107/2014). Another teacher pointed out that "The low level of educational attainment in 

the country leads to an unenlightened society" (Female Teacher in Wa, 10107/2014). This 

is disturbing considering the fact that literacy is the bedrock to a country's development. 

Finally, the dropouts said that their dropping out from school results in antisocial 

behaviour in the country. Some dropouts have pointed out that their dropping out give rise 
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to armed robbery as they are jobless, but have to make a leaving. In a like manner, some 

teachers noted that dropping out increases social vices in a country. They said that social 

vices like armed robbery and prostitution are a direct effect of dropping out. This results 

because many of the people have no jobs. This finding is confirms some earlier studies 

(Rumberger, 1987; Harlow, 2003; Sum et al., 2009) discoveries that school dropouts usually 

engage in antisocial behaviours such as robbery, alcoholism and prostitution. 

4.6 Role of the Girl's Education Unit (GEU) in Tackling Dropout in Basic Schools 
This theme looks at the role played by the GEU in reducing female dropout rate from 

basic schools in the Wa Municipality, effectiveness of the GEU in tackling the dropout 

and strategies to make the GEU effort in tackling the dropout effective. It further consists 

of partners of the GEU in their effort to address dropout situation and the role of the 

partners in the collaboration, challenges faced in addressing dropout situation and tackling 

challenges faced in addressing dropout situation. 

4.6.1 Role Played by GEU to Reduce Female Dropout Rate from Basic Schools in the 
Wa Municipality 
The GEU has a responsibility to ensure a reduction in female dropout in basic schools 

(i.e., grade 1 to 9) in Ghana. As it executes this mandate, it is necessary to identify some 

of the roles it has so far played to reduce dropout in the Wa Municipality. 

To start, it emerged that the GEU educates girls on dangers involved in premarital 

sex. For instance, a female official of the GEU indicated, "We go round to sensitise the 
\ 

girls on dangers involved in premarital sex which could lead to girls getting pregnant and 

hence, their dropping out of school" (Female Staff of GEU in Wa, 21/07/2014). 
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More so, the officials of the GEU noted that they sensitize teachers on females 

menstrual cycle to enable them to educate the girls. In connection with this, an official of 

Finally, the GEU officials said that as part of their activities, they have formed 

the GEU pointed out that, "Our unit sensitises female teachers to prepare them to educate 

girls who are starting their menstrual cycle for the first time on how to handle themselves 

during the process in order not to absent themselves from school" (Female Staff of GEU 

in Wa, 21/07/2014). 

Moreover, official of the GEU pointed out that they educate teachers to make 

follow-ups on those that dropout. A GEU official noted that teachers were educated to 

make follow-ups to the homes of pupils who absent themselves regularly, come to school 

late andlor sleep in class to meet their parentslguardians to find out what the problem is in 

order to find a solution to it (Female Staff of GEU in Wa, 21/071 2014). 

girls clubs in different school. An official indicated that they formed girls clubs in some 

schools to address the issues of girls and to motivate them to stay in school. 

4.6.2 Effectiveness of GEU in Tackling the Dropout 
The examination of the effectiveness of the GEU in addressing dropout situation in the 

Wa Municipality is from the perspectives of the dropouts, teachers and staff ofGEU. 
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4.6.2.1 Pupils Perceptions about the Effectiveness of the GEU in Tackling Female 
Dropout 
In connection with the pupils' views about the effectiveness of the GEU in tackling the 

dropout situation, the specifics are in Table 4.7. From Table 4.7, the results show that 

37.5% of the pupils said yes, implying that the GEU is effective in addressing girl child 

dropout from the basic school level. Those pupils that said no constitute 62.5%. The 
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response of no signifies that they do not consider the GEU as being up to the task. These 

results denote that most of the pupils perceive the GEU as not being effective in 

addressing girls' dropout from the basic school. This assertion of the dropouts seems to 

conflict with the trends in dropout at the basic school level shown in sections 4.3.1 and 

4.3.2 of this chapter. 

With regard to the dropouts that said yes, depicting that the GEU is effectively able 

to tackle the dropout situation in the Wa Municipality they advanced numerous reasons to 

back their point. Some of the reasons given include visits to school to meet them to 

discuss their problems and how to find solutions to them. They visit them regularly and 

even after they have dropped out they still follow some of them encouraging them to 

re-enrol, and they educate them on their responsibilities. They further indicated that the 

GEU educate them on health issues, do advocacy for the betterment of girls' education at 

the schools through the media and usually have moral talks with them. For instance, a 

dropout said, "Officials of the GEU visits us to educate us on the need to stay in school till 

completion. They told us that we should not engage in pre-marital sex since we could 

become pregnant making us to leave the school" (A School Dropout from Wa, July 2014). 

Another dropout noted, "The GEU is effective in carrying out its business because I 

almost dropped out, but due to a talk they had with us on the difficulties that one will face 

in terms of securing a job after leaving school mid-way I did not dropout again" (A School 

Dropout from Wa, July 2014). 

On the other hand, those that said no, implying that the GEU is not effective in 

tackling the dropout situation gave reasons to buttress their point of view. Some of the 

reasons they advanced are namely; they have never seen them in their school before, they 
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have not heard about the GEl), they have never been educated by officials of the GEU on 

the need to stay in school, and the GEU officials have never come to ask them their 

challenges they face and their needs. In addition, the dropouts noted that they only hear 

officials of the GEU on the air talking about their achievements, the GEU does not do 

anything meaningful for them, the GEU gathers the problems but does nothing to solve 

them, the GEU pays lips service to girl child educational issues and are not concerned 

about pupils problems. In this regard, a dropout said, "The GEU staff only come to take a 

list of our problems, but they do nothing to solve those problems that we met" (A School 

Dropout from Wa, July 2014). Another pupil who dropped out noted, "as at the time I was 

still attending school there is no single day that the staff of GEl) ever came to educate us 

on the need for us to remain in school till we complete. Maybe they only come to talk to 

our teachers but not us, the pupils" (A School Dropout from Wa, July 2014). 

Table 4. 7: Pupils' Perspective of Effectiveness of GEU in Addressing Dropout 
Situation 
Item LEVEL Total 

Yes No 
Is the GEU helpful in tackling the f 33 55 88 
dropout? % 37.5 62.5 100.0 
Source: Field Survey (2014) 
j=frequency; %=per cent 
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4.6.2.2 Teachers Perceptions about the Effectiveness of the GEU in Tackling Female 
Dropout 
In terms of teachers' opinion about the effectiveness of the GEU in tackling the dropout 

situation, the specific details are in Table 4.8. From Table 4.8, the results show that 53.2% 

of the teachers said yes, implying that the GEU is effective in addressing girl child dropout 

from the basic school level. Those teachers that said no make up 46.8%. Since those 

teachers that said yes are in the majority, it demonstrates that the teachers largely view the 
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GEU as being up to the task. This view expressed by the teachers reflects the situation of 

dropout depicted in sections 4.3.1 and 4.3.2 of this chapter. 

With regard to the teachers that said yes, depicting that the GEU is effective in 

tackling the dropout situation in the Wa Municipality, they advanced numerous reasons to 

back their point. For example, a teacher said, "The GEU staff visit our school to educate 

and sensitise girls on the importance of girl child education" (Female Teacher in Wa, 

10107/2014). Another teacher stated, "The GEU collaborates with Plan Ghana to educate 

girls on their reproductive health aiding in preventing teenage pregnancy" (Female 

Teacher in Wa, 10107/2014). Similarly, a male teacher indicated, "The GEU provides 

basic needs to some girls in the school which makes the stay in school till completion" 

(Male Teacher in Wa, 10107/2014). Again, a male teacher noted, "G irIs now have positive 

attitudes towards education as a results of the orientation they get from the GEU" (Male 

Teacher in Wa, 10107/2014). 

On the other hand, those teachers that said no, implying that GEU is ineffective in 

addressing the dropout situation gave reasons to buttress their point of view. Some of the 

reasons advanced are: the GEU is not in operation, they lack funds, they are reluctant in 

organising girl child educational programmes in schools, they lack adequate trained staff 

to operate effectively, they pay less attention to sex education, they lack basic logistics to 

run, and they do not give career guidance to pupils at the basic schools. For instance, a 

teacher said, "The number of girls dropping out keep on increasing which is because the 

GEU does not execute its responsibilities" (Female Teacher in Wa, 10107/2014). In 

addition, "The GEU seems not to know much about the dropout situation and so is unable 

to address it" (Female Teacher in Wa, 10107/2014). Again, a teacher pointed out, "The 
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GEU officials do not visit the schools to carry out their duties demonstrating that they are 

not effective" (Male Teacher in Wa, 10107/2014). Another teacher stated, "The GEU has 

poor monitoring systems and that some of its staff are incompetent in the discharge of 

their duties (Male Teacher in Wa, 10107/2014). All the above reasons given show that the 

GEU is ineffective in executing its responsibilities at the various schools. 

Table 4. 8: Teachers' Perspective of Effectiveness of GEU in Addressing Dropout 
Situation 
Item LEVEL Total 

Yes No 
Is the GEU helpful in tackling the f 25 22 47 
dropout? % 53.2 46.8 100.0 
Source: Field Survey (2014) 
j=frequency; %=per cent 

4.6.2.3 Staff of the GEU Perceptions about their Effectiveness in Tackling Female 
Dropout 
Since the staff of the GEU are responsible for ensuring that girls did not dropout from 

basic schools, it is appropriate to hear their side of the story as to the outcomes their 

efforts have yielded so far. In this direction, the staff of the GEU have indicated that their 

efforts have led to a modest reduction in dropout of females from basic schools. 

Furthermore, the workers of the unit indicated that their activities have resulted in the 

prevention of girls from attending record dances and the formation of community 

watchdogs in the areas where they are operating to shield girls from boys and men who 

want to take advantage of them. For instance, a staff of GEU stated, "Parents now send 

their girls to school early thanks to our activities" (Female Staff of GEU in Wa, 

21/071 2014). Another said, "Girls now know the importance of staying in school till 

completion" (Male StaffofGEU in Wa, 21/07/2014). 
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4.6.3 Strategies to Make the GEU Effort in Tackling the Dropout Effective 
Since the GEU is a division charged with the responsibility of tackling dropout of girls, it 

is important to find out how the GEU is effective in addressing the dropout situation. The 

sub-themes considered are: dropouts' opinion as to how to make the GEU effective in 

tackling dropout of girls from the basic school and teachers' opinion as to how to make 

the GEU effective in tackling dropout of girls from the basic school. The other sub-theme 

is officials of the GEU opinion as to how to make the GEU effective in tackling dropout of 

girls from the basic school. 

4.6.3.1 Dropouts Opinion as to how to make the GEU Effective in Tackling Dropout 
of Girls from the Basic School 
In terms of strategies for improving on the effectiveness of the GEU in conducting its 

mandate of addressing girls' dropout in basic schools, those dropouts who said it (i.e., 

GEU) was not effective in conducting this duty enumerated a number of ways to improve 

on the GEU's functions. Some of the suggestions include visiting schools regularly to 

encourage the girls to stay, visiting media houses less and visit them regularly in the 

school and the GEU doing its work and stop stereotyping rural people as not interested in 

schooling. In this regard, a pupil noted, "The GEU should work to solve all the problems 

gathered from the girls and not put them in their shelves to gather dust" (A School 

Dropout from Wa, July 2014). In addition, "The GEU should deploy more staff to visit the 

schools to do advocacy in the schools to curb the likelihood of dropping out" (A School 

Dropout from Wa, July 2014). 

96 

www.udsspace.uds.edu.gh 

 

 

 

 



4.6.3.2 Teachers Opinion as to how to make the GEU Effective in Tackling Dropout 
of Girls from the Basic School 
In terms of strategies for improving on the effectiveness of the GEU in conducting its 

responsibility of tackling girls' dropout in basic schools, those who said it (i.e., GEU) was 

not effective in conducting this duty enumerated a number of ways the GEU could 

improve on its functions. Some of the suggestions include: adequate resourcing of the unit, 

the unit rolling out programmes in the school to encourage girls to stay, encourage 

supervision of staff who go to schools to discharge their duty, getting teachers proactively 

involved in fighting early school dropout and conducting sex education in schools. For 

instance, a teacher stated: 

Decentralisation of the GEU to the local level, conducting research to know the 
state of the dropout for appropriate strategies to adopt for implementation and 
sponsoring needy, but brilliant girls to enable them complete school are steps to 
improve the GEU's effectiveness" (Female Teacher in Wa, 10107/2014). 

In addition, "Increasing outreach programmes and inclusion of successful female roles 

models in their outreach teams would aid in making them effective in the discharge of 
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their duties" (Male Teacher in Wa, 10107/2014). 

4.6.3.3 Officials of the GEU Opinion as to how to make the GEU Effective in 
Tackling Dropout of Girls from the Basic School 
In connection with making the GEU strategies of addressing girl child dropout from basic 

schools effective, the officials of the GEU suggested different strategies. One of the 

strategies proposed by the GEU officials to make the unit effective is to make sure that 

parents show concern for their children's wellbeing by providing them with their needs. In 

addition, the GEU staff said that parents must add they voice in emphasizing to their 

daughters the need to stay in school until completion. For example, an official of the GEU 

suggested that, "Parents' ensuring that their children go to bed before them is a step in the 
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right direction to ensure that their children do not stay outside the home where they can be 

put in the family way causing them to dropout" (Female Staff of GEU in Wa, 21/07/ 

2014). Again, an official of the GEU noted that, "Teachers must have patience when 

dealing with girls in the school to ensure that they stay in school till completion" (Male 

Staff ofGEU in Wa, 21107/2014). 

4.6.4 Partners of the GEU in their Effort to Address Dropout Situation and the Role 
of the Partners in the Collaboration 
This section looks at the organizations that the GEU collaborates with in the discharge of 

its responsibility of addressing female dropout in the basic school and the roles the 

partners play in their collaboration. 

In the execution of the GEU mandate of tackling girl child dropout from the basic 
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school in the Wa Municipality, they indicated that they collaborate with some organization 

to meet this aim. From the interview with the staff of the GEU it came to light that they 

mostly collaborate with the guidance and counselling coordinators in the districts and at 

the various schools, School Health Educational Programme (SHEP) coordinator, circuit 

supervisors, community participation coordinators, Plan Ghana and World Food 

Programme. When these people and organizations where contacted, they also confirmed 

their collaboration with GEU. 

With respect to the role played by the guidance and counselling coordinators in 

their partnership with the GEU, it emerged from the interview that the guidance and 

counselling coordinators counsel the girls on the need to stay in school. They also counsel 

the parents/guardians and the community on the need to collaborate to make girls' 

education a success. For instance, in the interview with a staff of the GEU, she said, "We 
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collaborate with the guidance and counselling coordinator of the district and schools to 

help us educate the girls on the need to stay and complete basic education" (Female Staff 

of GEU Wa Municipality, 10107/2014). Furthermore, the Guidance and Counselling 

Coordinator (10107/2014) noted, "I partner with GEU to give the girls sex education on 

how to take care of themselves as they transit into adolescence. Also, in the partnership, 1 

educate students on good study habits, need to take positive peer influence and the need 

not to keep secrets but tell parents, teachers and other significant others." 

In terms of the collaboration with SHEP Coordinator, it surfaced in the interview 

that this coordinator's role in the partnership is to sensitize the girls on the need to observe 

personal hygiene and on how to manage themselves when they are experiencing their 

period. In relation to this, a staff of the GEU noted, "In the collaboration, SHEP lobby 

institutions responsible for the provision of toilet and urinary facilities in schools to 

provide them to school that do not have them (Male Staff of GEU in Wa, 21/071 2014). 

Similarly, the SHEP Coordinator (10/07/2014) pointed out, "In our partnership with the 

GEU, we educate girls at the basic level to take note of the changes they experience in 

their bodies as they move in to adolescence. In addition, we educate them on the need for 

them to abstain from premarital sex since that can make them pregnant and subsequently 

leading to their dropout from school." At the Science, Technology, Mathematics and 

Innovation Clinics, my office collaborates with the GEU to discuss sexual transmission 

infections as well as issues of general hygiene (SHEP Coordinator, July 2014). 

Concerning the GEU's collaboration with circuit supervisors in addressing female 

dropout from the basic school, it came out from the interview with the officials of the 

GEU that the duty of the circuit supervisors is to make sure teachers do their work well to 

99 

www.udsspace.uds.edu.gh 

 

 

 

 



to 

In our collaboration with GEU, we feed the unit with information of girls that have 
dropped out from school and those that are at risk of dropping out. In addition, we 
ensure that teachers teach effectively and do not discriminate against girls to 
discourage them from attending school. 
Taking partnership between the GEU and community participation coordinators 

help improve girls' performance in school. In addition, "The circuit supervisors feed the 

office with information on students especially girls that have abandoned the various 

schools as well as reasons for their actions to ensure the timely intervention of the GEU" 

(Male Staff of GEU in Wa, 21/071 2014). This illustrates that the collaboration ensures 

that the GEU is on top of issues. In a like manner, a Circuit Supervisor (10107/2014) 

stated: 

into account, it emerged that the role of the community participation coordinator is to 

sensitize the parents and community members through the Parent-Teacher Association 

meeting and at community durbars on the need to educate the girl child. In connection 

with this, "The community participation coordinator makes sure that parents carry out 

their responsibilities towards the school by providing places of convenience and urinal so 

that girls can change their sanitary pads during menstruation with ease" (Male Staff of 

GEU in Wa, 21/07/2014). 

In terms of the collaboration with Plan Ghana, it surfaced from the interview that 

Plan Ghana often organizes camp workshops for girls with the intent of helping to retain 

girls in schools. They do that by introducing role models at such programmes to speak to 

them educating them on consequences of dropping out of school. Also, in the 

collaboration, "Plan Ghana provides mathematical sets and sanitary pads to girls at the 

basic level to motivate them to stay in school" (Male StaffofGEU in Wa, 21/07/2014). 

Other staff of the GEU indicated that in the partnership, Plan Ghana assist some needy but 
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brilliant girls with scholarship in order to prevent them from dropping out from school. In 

a related way, the Plan Ghana District Development Coordinator (10107/2014) said, "In 

our collaboration with GEU, we supply school uniforms, bags, sandals, mathematical sets 

and books to needy pupils. More so, in the partnership we organize Camp workshops for 

girls where role models are invited to educate them." 

The World Food Programme provides the nutritional needs of school children at 

the primary level. The World Food Programme gives food ration especially to girls to take 

home to improve their nutritional needs. In addition, through this collaboration, they give 

food to schools and engage caterers to cook for all school children in selected schools. 

In all, it is evident from these collaborations between the GEU and the other 

partners that if the collaboration is effective it would lead to reduction in the level of 

dropout in the Wa Municipality. However, considering the fact that the staff of the GEU 

and teachers noting that, the GEU is effective in discharging its roles it is an indication 

that the collaboration that it has with the other partners is effective. 

4.6.5 Challenges Faced in Addressing Dropout Situation 
The staff of GEU indicated that the problems they face in carrying out their duties include 

logistics, financial, non-honouring of partnerships by collaborators, poor parental 

perception of secular education, poor parental attitudes toward girls and parents inability 

to control their children. 

To begin, inadequate logistics emerged as a challenge to the operation of the GEU. 

In connection with this a staff indicated, "The office does not have a vehicle to reach out 

to schools especially those in the rural settings to monitor and ascertain the rate of dropout 

in these areas and to sensitise them on the need to remain in school" (Female Staff of 
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GEU in Wa, 21/071 2014). In addition, "The unit office does not have a computer to 

Also, the non-honouring of certain partnership agreements is a limitation to the 

manage its data base and as such everything is done manually thereby making access and 

retrieval of data very cumber some" (Male Staff of GEU in Wa, 21/071 2014). Other staff 

noted that they lack basic office stationery to conduct their activities and this impedes on 

their smooth operation. 

Furthermore, inadequate finance emerged as a challenge GEU staff encounter in 

the execution of their responsibilities. The respondents indicated that they do not receive 

enough funds to run the office. This has made it difficult for them to buy office stationery 

or get means of transport to commute to schools to conduct their educational campaigns. 

For example, a staff stated that, "From January up to July we have not received any 

funding to conduct our operations. This situation has resulted in our inability to move 

from school to school to carry out our mandate" (Female Staff of GEU in Wa, 21/071 

2014). 

operation of their work. A staff of GEU has indicated that: 

Some of our partners are usually unable to honour the agreements they have with 
us. This implies that our plan of activities would be distorted anytime a partner is 
not able to fulfil their part of the deal. This has often resulted in the cancelation of 
some planed programmes (Female Staff of GEU in Wa, 21/07/2014). 

Some staff stated that some collaborators pull out of a programme at the last minutes and 

their absence have often created a loophole is such activities. This has often resulted in 

poor execution of such programmes. 

Furthermore, poor parental perception of secular education is challenge to the 

operations of GEU. For example, a staff of GEU said, some Muslim parents belief that 

secular education can make one go to hell and that parents will be blessed when they 
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allow their girls to marry early enough than having formal education which delays their 

marriage" (Female Staff of GEU in Wa, 21107/2014). Another staff noted, "Some of the 

parents even go to the extent of negotiating with school management to allow them 

remove their older daughters from schools marry" (Female Staff of GEU in Wa, 211071 

2014). 

In addition, poor parental attitude toward girls is a challenge the GEU encounters 

in the execution of its work. For instance, a staff of GEU stated that, "Most parents prefer 

that the girl child engage in trading instead of schooling. The essence is that trading will 

even earn them quick money than even schooling after all the best place of a woman is the 

kitchen" (Female Staff of GEU in Wa, 21107/2014). Also, a staff of GEU said, some of 

the parents see educating girls as a waste of the resources as the investment is ripped by 

the girls future husband and that because the girls place is the kitchen there is no need 

keeping them is school" (Male Staff ofGEU in Wa, 21/07/2014). 

Finally, parents' inability to control their children is a challenge met by GEU staff 

in the discharge of their duties. With regard to this, a staff pointed out, "Some parents are 

too weak to the extent that they cannot enforce rules in their houses. Whatever the child 

wants that is what she does. This makes it difficult for us to take some corrective 

measures" (Male Staff of GEU in Wa, 211071 2014). Other staff indicated that if the 

parents hand control over their children it would have been very easy for them influence 

the girls to stay in school until completion. 

4.6.6 Tackling Challenges Faced in Addressing Dropout Situation 
In connection with addressing the challenges the GEU face in conducting their 

responsibility of eliminating female dropout, different ways were proposed. 
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First, it was proposed that the provision of logistics to the GEU would ensure that 

it is able to deliver on its mandate. In this regard, a staff indicated, "If we are provided 

with a vehicle it would enable us to be in position to visit the school regularly to discharge 

out duties" (Male Staff of GEU in Wa, 21/07/2014). Another staff note, "If we are given 

printers, computers, and papers to run our operations it would have been a step in the right 

direction" (Female Staff ofGEU in Wa, 21/07/2014). 

More so, the provision of funds to the GEU would help to ensure that the staff 

operate effectively. For instance, a staff indicated, "If we are well funded we would be 

able to buy all the materials that we need to conduct any activity that we intend to 

execute" (Male Staff of GEU in Wa, 21107/2014). Other staff said that the provision of 

funding would ensure that their activities are visible in all the schools in the Wa 

Municipality. This is because they would be able to acquire anything that is needed for an 

activity and that they would be able to hire experts to carry out some activities as they can 

pay for their services. 

Moreover, collaborators giving the GEU early notification if they are to withdraw 

from any planned programme is a way of tackling the challenge associated with non 

honouring of activities by partners. The staff indicated that if they are informed early 

about any changes in the plans of their collaborators in relations to programmes they 

jointly want to execute it would help them to strategize before the event. This will ensure 

that without those partners, the event will still be organised successfully. 

Finally, with respect to the challenges emanating from the parents, it emerged that 

a change in attitudes of parents is the key to tackling that problem. In connection with this, 

a staff of GEU state, "Parents must place important value on girls' education and it is only 
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when this is done that they would promote the education of their daughters (Male Staff of 

GEU in Wa, 21/07/2014). Another staff noted, "Parents must provide the needs of their 

children when they are in school as this would give them the moral right to control them 

when they begin to play truant" (Male Staff of GEU in Wa, 21/071 2014). Other staff of 

GEU said that parents must not remove their children from school because of religious 

reasons for religion preaches that each person needs knowledge to live a fulfilling life. 

The next chapter dwells on the findings, conclusions and recommendations of the 

study. 

T 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 
This chapter concentrates on the summary of the major findings, conclusions drawn from 

the study and recommendations made based on the results of the study. 

5.2 Summary 
This study looked at the dropout situation of females at the basic school level in the Wa 

Municipality and the role of Girls' Education Unit (GEU) in tackling the situation. It 

106 

concentrated specifically on determining the trend of female dropout in basic schools, 

ascertaining the factors that account for female dropout in basic schools, determining the 

T - effect of female dropout from basic schools and assessing the role of the GEU tackling of 

female dropout situation in basic schools. On that basis, a summary of the major findings 

are below. 

In terms of the trends in JHS dropout, the study found out that the dropout rate is 

on the decline though it is still high at its current level of 26.1 %. In the case of the primary 

school, the dropout rates also showed a decline: dipping to 7.80% presently. Overall, the 

trends in dropout at the basic schools in the Wa Municipality signal a decline. 

With respect to the level at which the girls dropped out, the findings show that 

most of them dropped out at the JHS level. Those that dropped out did that towards the 

end of the term. This suggests that efforts at tackling dropout menace should focus on the 

JHS pupils and speed up activities in this regard towards the end of the term. 
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Concerning home based factors that account for dropping out from the basic 

school, it emerged that the dropouts considered teenage pregnancy, child labour, poverty 

parents not valuing female education and early marriage as the major causes of dropout. 

This signifies that when girls dropout from the basic school due to home based factors it 

could be because of one of the above factors or a combination of them. More so, teachers 

perceived poverty, parental issues and peer pressure as the major issues at home leading to 

dropout of girls from school. For the parents, they considered parental issues and poverty 

as home based factors triggering girls' dropout from the basic school. The findings depicts 

that the perceptions of the dropouts, parents and teachers agree with each other. 

On the issue of school-based factors that engineer female dropout, the dropouts 

indicated that poor academic performance, poor interaction (i.e., sexual harassment, not 

being friendly with pupils) between teachers and girls, repetition at a grade, teachers 

engaging girls in doing economic activities during schooling hours and high school fees 

are the significant causes of dropout. This gives the sign that when pupils dropout from 

school and tie it to school environmental factors, one or more of these factors enumerated 

here are responsible for that condition. With regard to teachers, financial problems, 

pregnancy related issues, peer influence, teacher related issues and provision of services 

by school are the school based factors accounting for dropout in basic schools in the Wa 

Municipality. In the case of the parents, they perceived financial problems, peer influence, 

teacher related issues and school policies as the school based factors causing their children 

to dropout from the basic school. Overall, the perceptions of the dropouts, teachers and 

parents on the school-based factors that give rise to dropout situation are similar. 
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It surfaced from the study that dropping out from basic school has effects on the 

individual. With respect to the effect of dropping on the individual who dropped out, the 

dropouts, teachers and parents have noted that it results in the dropouts having limited 

literacy, limited employment opportunities, their involvement in teenage pregnancy, they 

engaging in antisocial behaviour and that it brings them shame. 

The study found out that dropping out also affects the dropout's families. In 

connection with this, the respondents have pointed out that dropping out of girls from the 

basic school have led to their limited literacy capacity, their financial dependence on the 

family, lack of family support for them and their siblings, shame to their family, waste of 

family resources and antisocial behaviour in the family. 

In addition, the dropping out appeared to affect the dropouts' former school. In this 

regard, the dropouts, teachers and parents have said that dropping out have resulted in 

reduction in school enrolment, waste of school resources, loss of good pupils, loss of 

revenue, loss of athletes, damage to school image and concern from staff. As regard these 

effects, it implies that when pupils dropout from school it may lead to one or more of 

these impacts on their former school. 

In terms of the impact of dropping out on the community (i.e., Wa Municipality), 

the dropouts, teachers and parents noted that it leads to loss of human resources, loss of 

revenue, waste of state resources, low level of literacy and antisocial behaviour. These 

findings demonstrate that when pupils dropout from basic schools in the Wa Municipality, 

the likely effect of such actions may be one or all the above impacts. 

The study observes from the results that for the GEU to reduce the dropout rate it 

performs the following functions educating the girls on dangers involved in premarital 
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sex, sensitizing teachers on females menstrual cycle to enable them educate the girls, 

educating teachers to make follow-ups on those that dropout and forming girls clubs in 

different school. All these activities carried out by the GEU are to aid in reducing the 

female dropout rate in the Wa Municipality. 

With respect to the effectiveness of the GEU in reducing the dropout of girls in the 

Wa Municipality, the findings obtained from the dropouts, teachers and officials of the 

GEU were contradictory. Whereas most of the teachers claimed that the GEU was 

effective in reducing dropout rate in the study area, which the officials of the GEU 

reiterated, the dropouts rather indicated that the GEU was not effective in the reduction of 

female dropout in the study location. The teachers advanced factors such as the GEU 

sensitising girls on the importance of girl child education, its collaborating with Plan 

Ghana to educate girls on their reproductive health, aiding in preventing teenage 

pregnancy and provision of basic needs to some girls to back their stands. On the contrary, 

the dropouts also gave reasons to support their viewpoint. Some of the reasons advanced 

by the dropouts are the GEU officials have never showed up in their school before, they 

have not heard about the GEU, the GEU officials have never educated them on the need to 

stay in school and the GEU officials pay lips service to girl child educational issues. 

In relations to making the GEU effective in addressing dropping out from school, 

;p[the dropouts noted that the GEU officials visiting schools regularly to encourage the 

girls to stay, the GEU officials working to solve all the problems gathered from the girls 

and the GEU officials deploying more staff to visit the schools would help to make them 

effective. 
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Furthermore, the teachers pointed out that the GEU could be effective in reducing 

dropping out when the unit is resourced, the unit rolls out programmes in the school to 

encourage girls to stay and they conducting research to know the state of the dropout for 

appropriate strategies to be adopted for implementation. In addition, the teachers indicated 

that giving sponsorship to needy but brilliant girls to enable them complete school and 

increasing outreach programmes would make the GEU effective. 

For the officials of the GEU, they said that making sure that parents show concern 

for their children's wellbeing and teachers having patience when dealing with girls in the 

school would help to make them (GEU) effective in dealing with the dropout situation in 

the Wa Municipality. 

Again, the study found out that the GEU collaborates with the guidance and 

counselling coordinators in the districts and at the various schools, School Health 

Educational Programme (SHEP) coordinator, circuit supervisors, community participation 

coordinators, Plan Ghana and World Food Programme in the discharge of its duty in the 

Wa Municipality. 

Taking challenges faced by the GEU in carrymg out its responsibilities into 

account, it emerged from the study that the GEU encounters logistics, financial challenges, 

non-honouring of partnerships by collaborators, poor parental perception of secular 

education, poor parental attitudes toward girls and parents inability to control their 

children. 

Concerning tackling the challenges the GEU face in conducting its responsibility 

of eliminating female dropout, the officials of the GEU noted that provision of logistics, 
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funds, early notification by collaborators and change in parental attitudes would help to 

ensure that they operate effectively. 

5.3 Conclusions 
In connection with the trends in JRS dropout in the Wa Municipality, the study found out 

that the dropout rate is on the decline. In the case of the primary school, the dropout rates 

now show a dip. In general, the trends in dropout at the basic schools in the Wa 

Municipality show a decline. Despite the drop in dropout rate, it is still relatively high. 

Furthermore, both home and school based factors trigger female dropout in the Wa 

Municipality from the basic school. In the case of home based factors that account for 

dropout poverty, child labour, parental attitude and pregnancy related issues surfaced as 

the top causes. Whereas in terms of school based factors poor academic performance, poor 

interaction between teachers and girls, in ability to pay fees (i.e., school fees, exam fees, 

extra class fees and PTA dues) and peer influence emerged as the causes of dropout. 

Moreover, dropping out from basic school has effects on the individual, the 

individual's family, the person's former school and community as a whole. Generally the 

effects of dropping out from the basic include limited literacy level, loss of human 

resources, limited employment opportunities, loss of revenue, pregnancy related issues, 

waste of resources, damage to school image, shame to family, low level of support for 

education in the family, financial gain to family and increase in antisocial behaviour. 

Finally, in GEU attempts to reduce the dropout rate in the Wa Municipality, it 

performs the following functions educating the girls on dangers involved in premarital 

sex, sensitizing teachers on females menstrual cycle to enable them educate the girls, 

educating teachers to make follow-ups on those that dropout and forming girls clubs in 
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different school. In this regard, both officials of GEU and teachers have indicated that 

GEU is effective in dealing with the dropping out situation in the Wa Municipality, but the 

dropouts have challenged this view. 

5.4 Recommendations 
Tackling poverty is a way to stopping pupils dropping out from the basic school. Since 

most of the pupils noted that they dropped out because of poverty, then the government 

must institute poverty reduction strategies to tackle this canker. Once the parents are able 

to make ends meet, they would have savings where they can fall on to pay school fees, 

exam fees, extra class fee and PTA dues. Again, the parents would be in the position to 

provide their children with school uniforms as and when they need them. They are now in 

position to buy exercise books and other texts books for their children. Equally important 

is the fact the parents would not withdraw their children to come and work to help them 

make ends meet. When this is done those pupils who dropout because of their parents 

inability to meet they school needs would no longer do so. 

Parents having positive attitudes towards their children's in schooling are a step 

towards ensuring retention. This means that parents should give equal opportunities to 

both their boys and girls in relation to education. They should not give preferential 

treatment to the boys when it comes to paying school fees, examination fees, extra class 

fees and PTA dues while neglecting that of the girls. This implies that girls' education 

must be valued. By so doing, they should not withdraw their girls from school to get 

married nor should they remove them from school to come and work to supplement the 

family income while leaving the boys to continue. 
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Efforts at improving academic performance of girls in schools are one of the surest 

ways to tackling dropout situation in the Wa Municipality. To improve girls academic 

performance, teachers should have patience when they teach the girls. Where they do not 

understand they should not shout or insult them. Teachers should repeat the part of the 

lessons not understood to enable them catch up with their other mates. It is important that 

teachers encourage them to associate with colleagues who are intelligent and can assist 

them in their studies. Again, the teachers should encourage low performing girls to study 

regularly and when they come across certain things that they do not understand they 

should feel free to contact them for explanation. When all these are in place, the girls 

would perform better and not repeated at a grade, which would cause them to dropout. 

The establishment of appropriate measures in the school to ensure that the male 

teachers do not take advantage of the system to enter into any sexual relations with the 

girls in the school is necessary. In relations to this, there must be established guideline as 

to how marks are awarded and how promotion to the next grade is to be. With this in 

place, the male teachers would not be able to use marks or promotion to the next grade as 

a basis to coerce or lure girls to have sex with them. Teachers who are, however, culpable 

of this offence be dismissed where they impregnate the girls. In a situation where the 

relation has not resulted into pregnancy, the said teacher be suspended for a term with his 

salary paid back to government chest. In addition, there must be mechanisms for pupils to 

report teachers who try to abuse. This is to ensure deterrence. 

Checking of negative peer influence is necessary to ensuring that pupils stay in 

school and complete the level successfully. Regulation of peer influence at home and in 

the school is therefore a necessity. At home, the parents should know the kind of friends 
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their girls associate with. Where, they realise that such group of friends have a history of 

dropping out from school or are engaged in relationships with men, they must discourage 

their children from relating with them. This is because they could lead their children in 

such relationship that would get them pregnant triggering their dropout from school. As 

they are dropouts, their children might think it is normal to dropout and hence, they would 

emulate their friends' footsteps. In the school environment, the teachers must educate the 

girls on the need to associate with colleagues in the school that do not engage in sexual 

relationships with their teachers, mates or people at home. This would ensure that the girls 

do not get pregnant which would lead to them dropping out of school. 

Increase in outreach programmes by the GEU is necessary to make it effective in 

achieving its aim. Since most of the dropouts indicated that they have never seen the 

officials in their school, it is an indication that their outreach programmes in the schools 

are limited. This makes their activities less visible to the target populace. To change this 

situation, there is the need for the division to draw a programme of activities that would 

cover all the schools in the Wa Municipality: where they would visit each school at least 

once in a term to educate them on the need to stay and complete their basic education. If it 

is limited staff challenges that is accounting for their in ability to visit the school regularly, 

it implies that they should recruit more workers to ensure their visibility. When this is in 

place, it will ensure that the pupils are well sensitised to stay in school until completion. 

Provision of adequate funds for the GEU is a step in the right direction to ensure 

that it delivers on its mandate. In this respect, the Ministry of Education should increase 

the government subvention to this unit and the money given on schedule. The efforts of 

the government in provision of funding to the GEU be completed by other organizations 
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that promote girl child education. With adequate funding, the unit would be better place to 

give in-service training to its staff to equip them with the right skills to enable them 

sensitise the girls appropriately. More so, the funds would enable the unit acquire logistics 

to facilitate the sensitisation process and other activities that they intend carrying out. 

Finally, the funds would aid them in acquiring fleet to enable them commute to the 

various schools to conduct their activities. When this is in place, pupils feel their presence 

and they (GEU) would discharge their responsibilities diligently. This would result in 

reduction in the dropout rate at the basic school level. 

The last but not the least, efforts should be made by the school authorities in 

collaboration with the GEU to ensure that places of convenience are provided for the 

schools. This could be done by collaborating with nongovernmental organisations and the 

district assemblies to provide the facilities for the schools. The provision of these facilities 

would make life in the basic schools comfortable for the girls especially when they are 

experiencing their period. This is because they know that they can go in there to change 

their pads and under wares when the need arises without any difficulty. This would 

motivate them to stay in school until graduation, as they no longer get disgraced because 

of their school uniforms being stained with blood. 
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APPENDIX I 

UNIVERSITY FOR DEVELOPMENT STUDIES 
FACUL TY OF INTEGRA TED DEVELOPMENT STUDIES 

Questionnaire for Female Pupils that have dropped out 

I am an MPhil degree in Development Studies student from University for Development 
Studies and conducting a study on Dropout Situation of Females at the Basic School 
Level: An Assessment of the Girls' Education Unit Intervention in the Wa Municipality. 
The purpose of this study is to identify the causes of dropout, effects of dropout and Girls' 
Education Units' role in tackling dropout. Your voluntary participation is particularly 
valuable and will contribute significantly to this purpose. There are no risks involved in 
taking part in this study. As a voluntary participant, you are not required to answer any 
question that you do not wish to respond to. Please be assured that your responses will be 
held in confidence and that your anonymity will be safeguarded. Your answering of this 
questionnaire will indicate your consent to participate in this study. 

Please, for each question in the various sections indicate the chosen option by ticking 
[-V] or filling ill where applicable 

SECTION A: Background Data 

1. Which of these age category do you belong? 
[1 =O-5years] [2=6-1 Oyears] [3= 1 1-15years] [4= 16+ years] 

2. Where do you live? [I =Rural] [2=Urban] 

3. Which level did you dropout? [1=Primary] [2=JHS] 

SECTION B: Causes of Female Dropout from the Basic School 
Instruction: The following list shows the factors that influence dropout decision in basic 
education. With reference to you, please say whether you (1) disagree, (2) uncertain, or (3) 
agree with the following statements by ticking the appropriate space that corresponds to 
each item. 

5 Child labour is the cause of girls 
dro in out. 

(1) 
Disagree 

(3) (5) (4) No Dropout Items 
Uncertain Agree Strongly 

a ree 
Home Based Causes of School Dro 

4 Poverty is the cause of girls 
dro ping out. 
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6 Early marriage is the cause of girls 
dropping out. 

7 Teenage pregnancy is the cause of 
girls droppin_g out. 

8 Lack of motivation to continue 
schooling is a cause of girls 
dropping out. 

9 Plenty household chores are the 
cause of girls dropping out. 

10 Parents not valuing female 
education are the cause of girls 
dropping out. - 

II Health reasons are a cause of girls 
dropping out. 

12 Disability is a cause of girls' 
dropping out. 

13 Orphan hood IS a cause of girls 
dropping out. 

14 Being old for a class/form is a 
cause of girls dropping out. 

15 Migration to other locations is a 
cause of dropping out. 

I School Based Factors Causing Dropout 
16 Poor academic performance of girls 

is a cause of dropout. 
17 Repetition at a grade is a cause of 

dropout of girls. 
18 Harsh punishment meted to girls is 

a cause of their dropout. 
19 Teacher absenteeism is a cause of 

girls' dropout. 
20 Poor interaction (i.e., sexual 

harassment, not being friendly with 
pupils) between teachers and girls 
is a cause of dropout. 

21 Incompetence of teachers is a cause 
of girls' dropout. 

22 Teachers engaging girls in doing ... during economic activities 
schooling hours are a cause of their 
dropout. 

23 Bulling among girls is a cause of 
dropout. 

24 Negative influence from colleagues 
is a cause of girls' dropout. 

25 Inadequate teaching and learning 
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materials are a cause of girls' 
dropout. 

26 Overcrowding of class is a cause of 
girls' dropout. 

27 Poor safety in school is a cause of 
girls' dropout. 

28 Building and school compound not 
looking attractive IS a cause of 
girls' dropout. 

29 Far distance to school is cause of 
girls' dropout. 

30 High school fees are a cause of 
girls' dropout. 

31 Engagement of girls in 
extracurricular activities is a cause 
of dropout 

32. Explain your reason(s) for your rating of any of the items in the table above. 

SECTION C: EFFECT OF FEMALE DROPOUT FROM BASIC SCHOOLS 
33. What are the effects of you dropping out on yourself? 

34. What is the effect of your dropping out on your family? 
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35. What is the effect of your dropping out on the school? 

36. What is the effect of your dropping out in the Wa Municipality? 

................................................................................................ ~ . 

SECTION D: Role of Girl's Education Unit in Tackling Female Dropout in Basic 
Schools 
37. Is the girl's education unit helpful in tackling the dropout? [l=Yes] [2=No] 
If yes, why? 

lfno, why? 

38. If no, to question 37, what should be done to ensure that Girls' Education Unit perform 
better? 

Thank you for your participation. 
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APPENDIX II 

SECTION A: Background Data 
I. Which level do you teach? [l=Primary] [2=JHS] 

UNIVERSITY FOR DEVELOPMENT STUDIES 
FACULTY OF INTEGRATED DEVELOPMENT STUDIES 

Questionnaire for Teachers 

I am an MPhil degree in Development Studies student from University for Development 
Studies and conducting a study on Dropout Situation of Females at the Basic School 
Level: An Assessment of the Girls' Education Unit Intervention in the Wa Municipality. 
The purpose of this study is to identify the causes of dropout, effects of dropout and Girls' 
Education Units' role in tackling dropout. Your voluntary participation is particularly 
valuable and will contribute significantly to this purpose. There are no risks involved in 
taking part in this study. As a voluntary participant, you are not required to answer any 
question that you do not wish to respond to. Please be assured that your responses will be 
held in confidence and that your anonymity will be safeguarded. Your answering of this 
questionnaire will indicate your consent to participate in this study. 

Please, for each question ill the various sections indicate the chosen option by ticking 
[.y] or filling in where applicable 

SECTION B: Causes of Female Dropout from the Basic School 
2. Which time in the term do pupils dropout? 

[l=Beginning] [2=Middle] [3=Ending] 

3. What factors in the home environment causes pupils to dropout from school? 

4. What factors in the school environment causes pupils to dropout from school? 
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SECTION C: Effect of Female Dropout from Basic Schools 
5. What are the effects of dropping out on pupils? 

6. What are the effects of dropping out on the pupils' family? 

7. What are the effects of dropping out of pupils on the school? 

8. What are the effects of pupils' dropout in Wa Municipality? 
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SECTION D: Role of Girl's Education Unit in Tackling Female Dropout in Basic 

Schools 

9. Is the girl's education unit helpful in tackling the dropout? [l=Yes] 

If yes to question 9, why? 

[2=No] 

'. 

If no, to question 9, why? 

10. If no to question 9, what should be done to ensure that Girls' Education Unit 

perform better? 

Thank you for your participation. 
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APPENDIX III 

INTERVIEW GUIDE FOR DROPOUTS PARENTS 

SECTION A: Background Data 
1. What is your sex? 

SECTION B: Causes of Female Dropout from the Basic School 

2. What factors in the home environment caused your child to dropout from school? 

3. What factors in the school environment caused your child to dropout from school? 

SECTION C: Effect of Female Dropout from Basic Schools 

4. What are the effects of dropping out of school on your child? 

5. What are the effects of dropping out of school of your child on the family? 

6. What are the effects of dropping out of your child on the school? 

7. What are the effects of dropping out of your child in the Wa Municipality? 
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APPENDIX IV 

INTERVIEW GUIDE FOR STAFF OF GIRL'S EDUCATION UNIT (GEU) 

Role of Girl's Education Unit in Tackling Female Dropout 

I. What have you done to reduce female dropout rate from basic schools in the Wa 
Municipality? 

2. What is the outcome of the strategies put in place to reduce female dropout? 

3. What do you think you should have done to make the strategy effective? 

4. Whom do you collaborate with when you are doing your work? 

5. What role does your partner play? 

6. What challenges do you face in conducting your activities? 

7. What can be done to address those challenges you face In executing you 
responsibilities? 
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INTERVIEW GUIDE FOR GUIDANCE AND COUNSELLING COORDINATOR, 
SCHOOL HEALTH AND EDUCATION PROGRAMME COORDINATOR, 
OFFICIAL OF PLAN GHANA AND CIRCUIT SUPERVISOR 

I. Do you partner with GEU in its activities? 
2. What role do you play in your collaboration with GEU? 
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