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ABSTRACT 

The study examined the contributions of food aid provided by the World Food programme 

(WFP) towards ensuring girl-child enrolment and retention at the basic level in the 

Savelugu-Nanton Municipality. The study resorted to qualitative and quantitative 

approaches in data collection, analysis and presentation. Qualitatively, observation, focus 

group discussions and key informant interviews were the main techniques used. 

Quantitatively, the study employed face to face interviews for questionnaire administration. 

The study reveals that a student qualifies for the food aid of WFP if the monthly attendance 

is up to 85%. It was further revealed that some few parents were not having much 

information about WFP's operations in the municipality, but all the female students in the 

WFP assisted schools were all aware of the programme and received the food aid. The food 

aid contributed significantly in improving the school policy system such as enrolment, 

retention, performance, and regular attendance to school, especially at the primary level, but 

much needs to be done. Also, from the study, it can be concluded that a combination of 

attitudinal, socio-cultural, economic, political, operational and institutional factors have 

conspired to restrict female participation in education at the basic level in the study area. 

The study, therefore, recommends that governrnent sub-agencies and non-governrnental 

organizations should team up their activities to sustain girl-child retention in school. Above 

all, there is the need for parents and the society at large to have affirmative mind-set towards 

girls' education. This will help the girl-child to upsurge a well-built personality and self 

confidence towards school completion. 
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CHAPTER ONE 
GENERAL INTRODUCTION 

1.1 Background of the Study 

In all spheres of life, human beings' livelihoods are geared towards achieving greater 

knowledge that can generate any meaningful compensation to enable their societies to 

function very effectively and efficiently. Globally, Human resource is significant to the 

development of every nation throughout history. Education equips human beings with the 

necessary knowledge and skills to better transform their societies. It also plays a key role in 

the ability of a developing nation to absorb modem technology and develops the capacity for 

self-sustaining growth, development and education (Todaro and Smith, 2006). 

Within the global discourse, education creates more opportunities for developed and 

1 

developing countries to transform in a more advanced form and established linkages that can 

propel changes from country to country. The exchange of raw materials, transfer of 

knowledge and modem technological advancement are all having acce~s to quality 

education. As such, females do not get much access to improve their educational 

opportunities and they receive less in terms of knowledge than their male counterparts (Begg 

and Fisher, 2002). 

According to various inter-country surveys, female's enrolment in primary and secondary 

education is lower than that of males by at least 10%. This shows that the gender gap in 

education is alarming especially in the developing countries. There are so many factors that 

account for this, including the adult literacy, mean years of schooling, and secondary 

enrolment (Smith and Sen., 2007). 

www.udsspace.uds.edu.gh 

 

 

 

 



Consequently, Smith and Sen., (2007) argued that, the importance of girl child education in 

economic development has been recognized and noted by both economics and sociologists. 

Educational discrimination against women has gone a long way to have adverse impacts on 

economic development in addition to re-enforcing social inequality. Closing the gender gap 

in education by multiplying educational opportunities for females is therefore economically 

desirable. 

Indeed, according to some economics and sociologists, educating the girl child to a higher 

level, is more beneficial than that of their male counterparts (Kemp, 1983). Girl child 

education serves a twofold purpose; it enhances their productivity, and it leads to greater 

labor force participation, late marriages, lower fertility and nutrition (Wayne, 1987). 

Moreover, in developing countries, it is believed that, females often bear the 

disproportionate burdens of poverty, poor education, inadequate jobs, and low social 

mobility. In some cases, they play, lesser roles, have low status and limited access to birth 

control. This, however, implies that the growth of population outcome is attributed to the 

fact of female's lack of economic opportunities (Ghana, 2003). 

Statistically, evidence shows that where the girl child is excluded from secondary education, 

the average number of children per woman is seven and the opposite is three (Smith and 

Sen, 2007). Traditionally, it is also believed that improving the girl child education has the 

tendency to raise the opportunity cost of having children, since educated women will want 

their children to be educated. Countries with high education and literacy rate, of the girl - 

child will make her more informed and receptive to birth control methods (McConnell and 

Brue, 2002).Subsequently female education, improves the socio- economic status, 

2 
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bargaining power and independence of the girl child, with more freedom, the- girl child 

enhance their capabilities and to independently make their own conscious and deliberate 

logical and judicious decisions (Smith and Smith, 2007). Education includes whatever we do 

for ourselves and whatever others do to bring about perfection of nature (Ghana, 2008), thus, 

it is known that the contribution of both male and female playa vital role in increasing the 

standards of living. 

"All persons shall have the right to equal education opportunities and facilities with the 

view to achieving the full realization of universal human rights" Article 25(1), (Ghana, 

1992: 27): 

Ghana Government allocates a considerable sum of over GHS 2.9 billion for education and 

health annually (Ghana, 2011). Indeed, the Minister of Finance and Economic Planning 

underscored government's effort to achieving the millennium development goal gender 

parity index of 1: 1 in education through supporting needy girls ~s well as engaging in 

enrolment activities in collaboration with the District Assemblies. 

More investment is important for increasing female participation and productivity in the 

labor force especially in nonagricultural wage employment. Better, productivity means 

higher economic growth, prosperity and effective way of reducing poverty. Similarly, the 

situation is disclosed in respect of education, gross primary one admission and primary since 

school enrolment ratios have not significantly improved since 1992. Dropout rates remain 

high at about 20% for boys and 30% for girls at primary school 15% for boys and 30% for 

girls at junior high secondary (Ghana, 2003). Besides, gender and location disparities are at 

the forefront evident. Low enrolment and gender disparities are most pronounced in the 

3 
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Northern parts of Ghana. In SavelugulNanton municipality for example, dropout rates for 

boys and girls were 74% and 83% respectively in the 1990s.The quality of education is 

alarmingly low (Ghana, 2003). 

In response to the approach towards girl- child schooling in the municipality, different actors 

such as government, nongovernmental organizations(NGO's) and other civil society 

organization(CSO's) have been engaged in varied efforts to uphold girl-child education in 

the municipality. In general, World Food Programme(WFP) has accredited the poor 

schooling to food shortage and accordingly stepped in with their food aid programme in a 

submission to advance girl-child education. 

In its efforts at improving the level of girl's participation in formal education, the World 

Food Programme (WFP) is the United Nations cutting edge organization mandated to 

fighting worldwide famine, which afflicts one out of every seven people on earth. In 

emergencies, WFP is on the frontline, delivering food to save_ the lives of victims of war, 

civil conflict and natural disasters. After the cause of an emergency has passed, WFP uses 

food aid to help communities rebuild their shattered lives. The vision of WFP is a world in 

which every man, woman and child has access at all times to the food needed for an active 

and healthy life. Without food, there can be no sustainable peace, no democracy and no 

development(WFP ,20 I 0). 

Even though the core aim ofWFP in its area of operations varies in so many ways. Globally, 

WFP targets areas that are vulnerable in terms of promoting socio-economic development 

that specifically aimed at promoting girl-child education. Hence, the introduction of WFP' s 

food aid aided a positive development in many Third World countries, especially the 

4 
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humanitarian assistance is seen as the core value that necessitated mainly for the support of 

girl-child education. However, sociologists have perceived that, percentage of boys are 

lower than girls in terms of international enrollment( UNDP, 2000). WFP per their activities 

are geared towards issues relating to how girls are enrolled in to the basic education and 

ensures uninterrupted of the girl-child's education purposely to transform their future and to 

make them to independently take their own decision and also assure performance building 

and achievement for the girl-child. According to the UNDP(2000), girl-child retention is 

another vital area for which development agencies need to be noted and this however called 

for what mechanism can sustain the girl-child to be regular at the learning environment. In 

view of that, the WFP's food aid came as a focal point in many countries where WFP 

operates, especially the underprivileged areas attached more premium to the WFP's food aid 

, by so doing parents have consistently encouraged their children particularly the girl-child 

to always be at school, simply because at the end the girl-child will receive the food aid in 

other to supplement what is already at home there by promoting economic rationality for the 

household ( UNDP, 2000). 

5 

Of the food rationing programmes, the most notable are those put in place for girls by the 

World Food Programme (WFP). Within this programme, girls in selected schools, with 

excellent attendance records, for example monthly attendance of 85% or more are allocated 

food rations for example, rice, maize, oil, wheat and sorghum in order to encourage other 

girls to attend regularly. WFP assistance to the programme to educate girls in Ghana's 

northern savannah areas encourages parents to enroll their daughters in primary and Junior 

High schools (JHS), and to retain them once in school. 
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In the case of the Take-home Ration for girls, the mothers of girls who qualify are expected 

to ensure regular and punctual attendance of their daughters and to go to the school to 

collect the ration when their daughters qualify. According to Bening (1990), the continuing 

disparities and contrast in the educational development between northern and southern 

Ghana have their origins in this colonial policy. The colonial policy deliberately limited the 

number of government and mission schools in the protectorate of the Northern Territories 

(NT) of the Gold Coast, allowing the churches considerable freedom of action in the South. 

Another factor was the political and economic superstructure of the colonial system that 

directed investment to well-endowed regions and sought to retain the poorer areas mainly as 

source of labor for the exploitation of natural resources (Fant, 2008). The colonial legacy of 

uneven acquisition of education by different ethnic groups, or by different regions in Ghana 

thus undermined education in the North. This disparity in education could somewhat be 

attributed to the discriminatory colonial policies which favored one group or section against 

another. 

In effect, the late arrival of formal education in northern Ghana in general is one of the 

major causes of the low level of literacy in the SavelugulNanton Municipality. When Ghana 

attained her independence on March 6, 1957, from Britain, education became a high priority 

on the government's policy (Fant, 2008). The educational policy revolved around free and 

compulsory basic education, free textbooks for all students and, the creation of local 

educational authorities with responsibilities for buildings, equipment and maintenance 

grants for primary schools. There was a drastic increase in the number of elementary and 

secondary schools from the immediate post-colonial era to 1970s. Since the early 1980s, 

6 
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Ghana has adopted the restructuring policies, which are sponsored by the World Bank(WB) 

and International Monetary Fund( IMF), to fine-tune its economy. 

This new economic policy regime shifted the cost of social services to most families, as the 

reduced public expenditure on education, health and food subsidies amounted to a shift of 

cost to parents this means that, in household where resources are scarce, girls are kept out of 

school to reduce domestic expenditure and to help discharge repetitive chores, such as 

childcare, preparing and serving food, fetching water and washing cooking utensils. Besides 

the factuality of the general low-level of education in northern Ghana perceived by WFP, 

that the people of the SavelugulNanton Municipality have not given equal opportunities to 

both female and males. That is, the needs of girl-child have not been prioritized in the 

limited educational opportunities at the present study area (WFP, 2010). It is the case that, 

even though nobody in the Savelugu INanton area directly prevents girls from attending 

school, people use all manner of indirect means to discourage girls from attaining higher 

level of education. It is not unusual for parents to deny their girl-child the opportunity to go 

to school. Favorable environments are usually created for the boy-child up to the time he 

reaches adulthood. 

7 

In the study area for instance, when a boy is born, he is considered as a higher human being 

than a girl. Such traditional beliefs and practice and saying perpetuate the gender imbalance 

in terms of educational attainments (WFP, 2010). The neglect of comprehensive educational 

opportunities for the girl child has grave implications, not only for the girls as individuals, 

but also for the larger society. Therefore, the consequences of the neglect of the girl-child's 

access to education are enormous. For example, it leaves the girl with the only option of 
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earning a living in the informal sector, with its attendant problem insecure daily income and 

lack of long-term pension benefits. 

Most of them engage in meager income generation activities before the age of fifteen. Some 

of them also migrate to the cities to do menial jobs, such as Kayaye ( is a local term for head 

porterage, it is a common job that so many girls from the North of Ghana engage in the 

larger cities in the southern regions. Girls as young as 11 may travel the distance to earn 

extra income to support their families (Fant, 2008). In many cases, girls are at various forms 

of risks such as sexual abuse, economic exploitation, engagement in criminal activities, 

indoctrination, teenage pregnancies, giving birth at early age, etc. However, girls with 

formal education are much more likely to use reliable family planning methods, delay 

marriage and childbearing, and have fewer and healthier babies than girls with no formal 

education. According to Kabeer (2003: 176), it is estimated that one year of female 

schooling reduces fertility. The effect is particularly pronounced for secondary schooling. 

Girls with formal education are more likely to seek medical care, ensure their children are 

immunized, better informed about their children's nutritional requirements, and adopt 

improved sanitation practices. As a result, their infants and children have higher survival 

rates and tend to be healthier and better nourished. 

In the light of the challenges in girl-child education, the World Food Programme (WFP) 

complementing the government's efforts in the SaveluguJ Nanton Municipality through the 

provision of teaching and learning materials, school uniforms, recreational facilities and 

payment of school fees. They also provide food rationing based on attendance and bicycles 

for long-distance school commutes. Providing food aid particularly has a very positive 

8 
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impact on girls' self-esteem, enrollment, and retention of the girl-child in school and in some 

cases appraise performance of the girl-child at the basic level. 

In view of that, the WFP through their food aid intervention, is hoping that by the year 2020 

the overall objective set aside will be achieved in the study area in other to fully bridge the 

educational gap. Consequently, new clothes are valued in many rural communities and the 

sight of large numbers of girls walking smartly and confidently to school raise parental and 

community pride. In many schools in the SavelugulNanton Municipality, it is common for 

ten or fifteen children to share one textbook, as a significant number of children cannot 

afford to buy textbooks (WFP, 2010). 

1.2 Problem Statement 

Ghana has made good achievement towards increasing access to education and narrowing 

the gender gap (Robert, 2012). In 2005, the Ministry of Education (MoE) stopped school 

fees nationwide at the basic level and introduced a capitation grant for all basic schools after 

a successful pilot in 2004. This in a way help in improving enrollment one of the main 

barriers to access - the grant demonstrated that eliminating school fees leads to narrowing 

gender gaps and has an immediate and substantial impact on enrolment (MOE, 2006). 

The increase in enrolment was higher for girls than for boys, thus further narrowing gender 

gaps. The national Primary Gender Parity Index (GPI) has improved from 0.93 to 0.95. A 

similar trend is observed in the poorest and most remote areas, confirming that abolishment 

of school fees benefits the poor. In spite of the right of every child to education, girl child 

education in the Savelugu Nanton Municipality still receives slight attention (Salifu et al., 

2011). 

9 
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Statistics from the Savelugu Nanton Municipality Education Office shows that, the overall 

elementary school completion rate in the 2010/2011 academic year was 66%. Statistics also 

shows that out of the total enrolment of 1,542 in 2010/2011 academic year, the number of 

boys were 1,014 whiles the number of girls was 528 showing a difference of 486 in favor of 

boys (Savelugu Nanton Municipality Education Office, 20 14).However, JHS completion 

rate of 34% was realized in the same academic year. The Statistics further revealed that, in 

201212013 academic year, the enrolment rate for boys was 64% and that of girls stood at 

36%, revealing a variation of 28% in favor of boys. The statistics above clearly places boys 

at an advantage over girls in the Municipality (Salifu et al, 2011). The total enrolment 

decreased from the previous figures of 1,542 to 1,418 in the 2011/2012 academic year where 

the number of boys were 911 whist that of girls were 507 showing a difference of 404 still 

favorable to boys (Savelugu Nanton Municipal Education Office, 2014).In addition, the total 

number of students who were admitted in to J HS were1, 838 of which boys constituted 

1,177whiles that of girls was_661 showing a difference of 516 in favor of boys in the 

(201212013) academic year. In the same year a total number of 1,824 children were 

presented for Basic Education Certification Examination (BECE) of which the number of 

boys were 1,168 whiles that of girls were 656 still showing a difference of 512 in favor of 

boys (Save1ugu Nanton Municipal Education Office, 2014). 

The idea of females belonging to different homes after mamage IS still rife in the 

municipality. Early marriage, large family size, child labor, household chores, among other 

things serves as an effective barrier to girl child education. Hence, to uplift girl child 

education in the Municipality, many actors both international and national, development 

10 
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agents and other civil society organizations (CSOs) have intervened with many diverse 

efforts and assistance to promoting girl child education in the Municipality. 

Specifically, the World Food Programme (WFP) has ascribed the underprivileged schooling 

to starvation and deficiency and consequently intervened through their food support 

programme in a tender to promoting girl-child learning in the Municipality (WFP, 

2010).However, some scholars have claimed that, the WFP food support failed to bring into 

play the funds earmarked for the project (Shikwati, 2011). As such, the intervention 

mechanisms of WFP in trying to encourage girl child education in the SaveluguJ Nanton 

Municipality, seems to be ineffective. 

1.3 Research Questions 

1.3.1 Main Research Question 

How effective are intervention mechanisms of WFP in promoting girl child education in the 

Savelugu Nanton Municipality? 

1.3.2 Sub-Research Questions 

• What are the factors militating against girl-child education III the Savelugu- 

Nanton Municipality? 

• What are the intervention mechanisms of Savelugu-Nanton Municipality to 

support girl-child education? 

• What is the contribution ofWFP's food aid to improvement in girl child education 

in the Savelugu-Nanton Municipality? 

11 
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1.4 Research Objectives; 

1.4.1 Main Research Objectives 

To examine the effectiveness of intervention mechanisms of WFP in promoting girl- child 

education in the Savelugu-Nanton Municipality. 

1.4.1 Sub Research Objectives; 

• To examine the socio-cultural and economic factors militating girl-child education 

in the Savulugu-Nanton Municipality. 

• To investigate the various intervention mechanisms in place to promote girl-child 

education. 

• To examine the contributions of WFP's food aid to improvement in girl child 

education in the Savelugu-Nanton Municipality. 

1.5 Significance of Study 

The research will significantly contribute to existing literature and also fill knowledge gaps 

on girl child education. This research will also serve as a useful guide to the government, 

District Assemblies and other Actors who seek to promote girl-child education and also 

inform community participation on educational issues so as to foster and enhance 

development. In view of the important roles that parents play in the education of their 

children, this study will also be used as a basis for strong private or public partnership on 

educational issues and parental education on the roles and responsibilities of parents towards 

the education of their children. 

12 
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The WFP will equally find the study useful, as a measure and basis for it to refine and step 

up its operations especially on girl -child education. Also, individuals as well as groups who 

will develop interest or will like to research in to girl-child education may also find some 

useful nuggets of information from it. The study will also provide base line data for donors 

and policy makers who are interested in the subject matter, and will recommend for a 

community forum towards the sensitization of the masses on the importance of girl child 

education. 

1.6 Scope of the Study 

A study of the girl child education is too wide, since many organizations are working 

effectively in the northern part of Ghana in order to change the vulnerability of the children, 

for which some organizations chose the female as the most vulnerable. Similarly, this 

research will focus on the study of the WFP's interventions and will concentrate on how the 

girl-child benefits from the WFP's educational programme. The study will be done in the 

Savelugu Nanton Municipal as the study area where the office of WFP is located in the 

Municipality with the collaboration of Ghana Education Service Municipal office, Savelugu. 

13 

However, in Ghana, all Municipals have been given zones and are fully being operating with 

development agents and nongovernmental organizations (Ghana, 2005). The Savelugu 

Nanton Municipal is considered to be part of the deprived area in the Northern Region of 

Ghana. The researcher will contact the officials of the World Food Programme (WFP) staff 

and Ghana Education Service (GES) staff during office hours suitable for the officials to 

obtain available information for the research work. However the content of the research will 
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be emphasized on girl-child education and the assessment of the role of WFP's 

interventions. 
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CHAPTER TWO 
LITERATURE REVIEW AND CONCEPTUAL ISSUES 

2.1 Introduction 

This chapter reviews literature in line with the study objectives. The current study on socio- 

economic challenges to girl child education is important to the understanding of the broader 

development as well as human rights issues that provides the main anchors for investment in 

education. The review generally address the following areas; growth of education in Ghana, 

girls education and socio-economic expansion, the gender equality in education, reforms 

efforts focusing on girl's education in Ghana, structures and stake holders in Ghana, 

empowerment of girl's education today and the factors that affect girls schooling .Finally the 

conceptual framework for the analysis of the study has been presented. 

2.2 Development of Education in Ghana 

Anderson (1992:8) cited in Alexander (2010) states that: 

15 

"In today's world, a child who is not educated is not having advantage 

in terms of income, health and opportunity. In coming years, a society 

that does not educate its children will be disabled in terms of the 

economic productivity and social welfare of its people ". 

Female education has significant implications for maternal and child welfare development. 

Me William and Poh (1975) cited in Alexander(2010) argued that, in Ghana the first 

school was home the teachers represented the parents, and the elders in the family. The 

curriculum was purely life and learning was by observation (Robert, 2012). 
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According to Me William and Poh (1975) the first major purpose of such education was for 

good character and good health in the young people of the community. The second was to 

offer them enough knowledge of their history, beliefs and culture that will enable them to 

actively contribute to social development. However, it is seen from the foregoing comment 

that, the aim of non-formal education since the beginning of the Ghanaian society has been 

for the acceleration of national development (Robert, 2012) as such, the current basic 

education structures and program of study has its route in the country's colonial past 

((Robert, 2012). 

Added to the above, much later the imposing Government provided education to stop the 

machinery of Colonial rule but the major effort to expand education was the work of 

Christian missions who regarded education as a necessary missionary activity. Later, some 

aspects of pre-independence education were characterized by attempts to create more 

incentives for all children to attend school. 

Formal education began on the coast of today modem Ghana in 1752 through the effort of 

the Catholic Reverend Father Thomas Thompson who opened a school at Cape Coast in the 

Central Region of Ghana (Graham, 1976). His agenda of formal education in the Gold Coast 

was understandably dual. That is to develop interpreters to translate the English language in 

which the Gospel was written and to train clerks for colonial administration and in some 

cases to serve as soldiers. This consequently made educated elites useful as teachers, 

interpreters, clerks and traders. Later, a school for translators was introduced. 

In the case of northern Ghana, Muslim scholars (Imams) first introduced formal education 

that resided where a considerable number of Muslims lived. The Imams instructed children 

16 
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in reading and writing in the Arabic characters and in the repetition of passages from the 

Koran. Although several of these schools thrived especially in the large commercial towns 

on the major caravan trade routes, the influence of Islam was not great and the British 

administration neither encouraged nor stifled these institutions. The Catholic Priests also 

preceded the British Government by two years in the establishment of the first Western-type 

educational institution (Bening, 1990). 

By the year 1890, education was developed in the colony, the present southern belt of Ghana 

with a total of 5,076 pupils of whom 20 % were females (Bening, 1990). The development 

of education gained a major boost during the administration of Sir Frederick Gordon 

Guggisberg, the Gold Coast Governor from 1919-1929. Before him, the ratio of boys to girls 

in Accra, the Capital, was 100 to 11 in 1890 which grew to 100 to 33 in 1938. In the 

countryside, where education had not gone sufficiently, the situation was very different. In 

order to prepare boys for their new positions as 'white color' workers, they were promoted 

to persevere, but girls were allowed to drop out, especially if money was a challenged. 

Another reason that hindered the promotion of education of the girl child was that it was 

very difficult to inform parents to send their daughters to school (Bening, 1990). 

More importantly, the difference gap in educational achievement between northern and 

southern Ghana has its roots in the British colonial system. The North was refused education 

and made a labor reserve to work in mines and plantations in the South. The first Senior 

Secondary School in the North was established in 1951 about hundred years after the first 

School in the South (1850s). 

17 
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Since the infrastructure improvement was based on cocoa and mineral producing areas, 

development was a centralized approach leaving the Northern Boundaries (NB) low pace for 

development .Guggisberg particularly aimed at the development of education in the NB of 

the Gold Coast, he created a new administration. According to Bening (1990), Guggisberg 

was finally convinced of the expanding desire for education among the people of northern 

elites. In 1925, he mentioned that: 

There is now, if not a widespread request, at least an appreciable one for 

education. This emanated from the fact that every year sees thousands of the 

young men migrating south to work. In the gold mines, on the railways, and 

in the cocoa fields. Their experience among the more civilized tribes of the 

south, together with the manufactured articles, which they bring back, is 

steadily bringing to the northern tribes some appreciation of the material 

comforts to be got out of European civilization. They see young men recruited 

by Government, Missions, and Mercantile Firms; they are beginning to ask 

themselves why they should not have the same opportunities, and their desire 

for education is encouraged by Political Officers, who wish to obtain natives 

of the country for employment as clerks, and in other subordinate positions. 

It can be safely said that there is steadily growing desire for education, a 

desire which, though by no means was universal throughout the country, and 

shows that the time is getting ripe for giving it to them. 

This statement apparently was a clear indication of the opportunity to create more 

educational institutions III all the sectors for easy accessibility to the people. Also, the 

18 

www.udsspace.uds.edu.gh 

 

 

 

 



• 

statement suggested that the people of the NB realized that education would offer them 

some opportunities and that would make them to reach their potential. 

Bening (1990) noted that, the colonial educational system adopted in the Northern 

Boundaries (NB), until 1951 was intellectually repressive and tended to foster unfounded 

and undesirable notions of superiority and inferiority. It failed to provide for enough training 

of the varied personnel required for the economic, technological and social improvement of 

the North and the political integration of the Gold Coast as an emergent and autonomous 

nation. 

There was a remarkable neglect in the provision of human resources and logistics, especially 

at the elementary level until after 1947 when the native authorities were allowed to establish 

such institutions. The recommended performance of a northern student at the Common 

Entrance Examination in1949 broke the myth that had imperceptibly developed as to the 

inherent inability of northerners to profit by formal education. 

The above scenario shows that the human resource base of the NB was not developed, 

leaving the entire NB as place for the need of unskilled labor. They observed that in order 

for a colony to be successful after independence, good educational and governmental 

institutions were demanded and convinced that the expansion of the formal education 

system bequeathed to Ghana by the colonial government would help to reduce pressure 

among ethnic, linguistic and religious followers and close the gap between the 'elite 'and the 

'masses'. That is to gather the people both horizontally and vertically, Nkrumah's 

government established education for accelerated development (Agyeman, 1988). When Dr 

Kwame Nkrumah had an opportunity as a Leader of Government Business in 1951, he 
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brought in motion the Accelerated Development Plan (ADP), which was to expand 

education in preparation for a strong participation of Ghanaians in the creation of the new 

nation that was on the threshold of independence. 

In the early 1950s, which was considered to be a period of economic growth in the Gold 

Coast, the difference between the enrolment, and retention rates of boys and girls reduced 

drastically (Graham, 1976). The further improvement in the reduction of the gender gap had 

influenced over the introduction of free basic (Primary and Middle) education in 1961 

(Graham, 1976).Graham cited that, the then Eastern Province (now Eastern, Volta and 

Greater Accra regions as having a ratio of 100 boys to 60 girls at the primary level. 

According to the Education Report of 1958-1960, education was meant to develop its 

students as socially responsible citizens of a democratic nation, who upon leaving school 

will take their places as fellow-citizens in a vigorous and forward-looking community, and 

who should have some appreciation of the duty they owe to their families, to their 

immediate social environment and the nation as whole. Post-independent governments have 

all recognized the importance of formal Education as an instrument for social development. 

Many educational reforms have been started, at one time or the other, to make formal 

education more accessible to all sectors in the society. These include change of curricula, 

training of more teachers, introducing technical and vocational programmes, reducing the 

number of years of pre-university education and the introduction of Free Compulsory 

Universal Basic Education (FCUBE) for all children in 1996. Research carried out by the 

Ghana Statistical Service (2000) showed that, there was significant improvement in the 

establishment of schools and enrolment of children. These improvements have been shown 
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to be more significant for males and females in the South than in the North .The policy 

result at the educational level helped to shape education in the North. For example, The 

Accelerated Development Plan in 1951 and the Education Act of 1961 helped in the 

establishment of the primary boarding schools in Bolgatanga. 

The Dabokpa Girls Middle Boarding School (mission school) was also established; the St. 

Paul's at Navrongo and St. Anthony at Jirapa for boys, while St Anne's at Damongo, St 

Judeat Jirapa for girls. Some training colleges were also established to promote girls' 

education; examples of such institutions were the Bolgatanga Women's Training and the 

Tamale Women's Training Colleges while some colleges admitted both males and females, 

the FCUBE policy has also helped to widen access to education for both boys and girls in 

the North. Another policy that has made good achievement of access to education in the 

North is the Capitation Grant, which has positively increased enrolment in schools. 

All these policy interventions are due to the fact that education is important to the 

development of the society and the individual. As part of public policies, most governments 

in the developing countries implemented Structural Adjustment Program me (SAPs) as a 

mechanism of improving on their economies, but SAPs in a way also affected educational 

budget, hence, low levels of capacities through in adequate human development in their 

respective nations. 

2.3 Girls' Education and Socio-economic Development 

Education is considered to have strong correlation with social and economic development. 

Education can help reduce poverty and social injustice by providing the vulnerable with 

resources and opportunities for upward social mobility and social inclusion (Daily Graphic, 
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2013:44 ).Besides, all girls and boys have the right to education,. Education offers dignity, 

and sense of self-worth. It offers opportunities to acquire knowledge and skills and enhances 

life prospects. Along with nutrition, health and skills, education is a cornerstone of human 

capital: These essential elements together enable people to lead productive lives and to 

contribute to their countries' economic growth and development (UNFP, 2005). 

But poverty prevents millions of children, especially girls, from attending school. In the 

least developed countries, only half of all children complete primary school. While gender 

gaps in primary education are closing internationally, more girls than boys are still out of 

school. The gaps are wider still within and among countries. In Southern Asia and sub 

Saharan Africa, only 69 and 49 percent of girls, respectively, complete primary school, at 

the secondary level, even fewer girls are in school-with only 30 and 47 per cent of them 

enrolled in sub-Saharan Africa and South Asia, respectively (UNFP, 2005).According to the 

UN Millennium Project, it provides the "greatest payoffs for women's empowerment". 

Secondary education generates higher returns for women than for men, including increased 

use of maternal health and family planning services and changed attitudes towards harmful 

practice(UNFP,2005). 

Women with secondary education are also more likely than illiterate women to understand 

the dangers posed by HfV and how to prevent its spread. In Egypt, women with secondary 

education were four times more likely to oppose the genital mutilation/cutting of their 

daughters than women who had never completed primary school (UNFP, 2005). Secondary 

education also plays a more significant role than primary education in reducing violence 
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against women, for example, by empowering women to leave abusive relationships (UNFP, 

2005). 

Again, girls' education contributes to economic growth. Investing in the education of girls is 

one of the most effective ways to reduce poverty. By one estimate, countries that do not 

meet the Millennium Development Goals (MDG) target of gender parity in education are at 

risk of foregoing 0.1 to 0.3 percentage points annually in per capita economic growth 

(UNFP, 2005). Economic growth rates in sub-Saharan Africa and South Asia could have 

been nearly 1 per cent a year higher had those countries started with East Asia's smaller 

gender gaps and made progress in closing them at the rate observed in East Asia between 

1960 and 1992(UNFPA, 2005). 

Educated mothers increase human capital through their influence on the health, education 

and nutrition of their children. Daughters of educated mothers are more likely to attend 

school. A mother's education also translates into higher immunization rates and better 

nutrition for her children, both of which increase enrolment and improve school 

performance (UNFP, 2005). Every year of mothers' education corresponds to 5 to 10 per 

cent lower mortality rates in children under the age of five. Education improves family's 

economic prospects by improving women's qualifications and skills (UNFP, 2005). As 

better-educated women participate in paid employment, families enjoy higher income and 

overall productivity increases. 

Also, in rural economies, the education of women and girls may transform into higher 

agricultural production. In Kenya, for example, one study estimated that crop yields could 

rise up to 22 per cent if women farmers enjoyed the same education and decision-making 
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authority as men (UNFP, 2005).Education improves reproductive health. Educated women 

are more likely to seek adequate prenatal care, skilled attendance during childbirth and to 

use contraception. They tend to initiate sexual activity, marry and begin childbearing later 

than uneducated women. They also have fewer children, and every three years of additional 

education correlates with up to one child fewer per woman. 

The earlier time line to eliminate gender disparities in primary and secondary education 

"preferably by 2005" has already been missed by several countries. In UNFP A's Global 

Survey on progress since the 1994 International Conference on Population and Development 

(ICPD), 58 of 142 countries reported an increase in public school spending and only 14 

countries launched initiatives to promote girls' education (UNFP A, 2005). Of 129 countries 

reporting, 23 passed laws on equal education for girls and boys, and 16 increased the 

number of secondary schools for girls. For poor families, the costs of sending girls to school 

need to be weighed carefully against the possible benefits, an analysis that often reflects and 

reinforces gender norms. 

_. 

In societies where women's life options are typically limited to marriage and childbearing, 

for instance, a girl's education may be considered a luxury, especially after her contribution 

to household chores, agricultural work and child or elder care is factored in (UNFP, 2005). 

Moreover, marriage may be seen as a transfer of the investment in daughters to another 

family, with little benefit to the girl's parents. To realize the full benefits of girls' education, 

countries need to overcome the barriers that keep girls from attending school. Effective 

strategies to close gender gaps in education focus on poor communities and address specific 

obstacles. 
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The safety of daughters in school and in transit to and from school, for instance, is an 

important issue for parents. This can be addressed by adding female teachers, improving 

security measures, reducing travel times by increasing the number of schools and generally 

making schools more "girl-friendly". (Simply adding separate washroom for girls can make 

a difference.) Eliminating school fees and other costs can lower economic hurdles, 

Bangladesh, Mexico, Uganda, and the United Republic of Tanzania, among others; have 

found success with offers of free school meals, subsidies and scholarships. Efforts to 

improve enrolment at the secondary level are vital, including special efforts to retain married 

and pregnant adolescents (UNFP, 2005). At the global level, United Nation Education 

Scientific Cultural Organization's (UNESCO) Education for All and the United Nation's 

(UN) Girl's Education Initiative promote girls' schooling. 
- .r 

It is important to improve the quality as well as the quantity of education. Addressing issues 

such as shortages of teachers, overcrowded classrooms, and the content and relevance of 

education are essential to enable young people to acquire the skills they need, whether to 

prevent HIV infection or seek better jobs. Improved quality also demands gender-sensitive 

curricula to eliminate gender stereotypes that affect how girls and boys are treated in the 

classroom and what subjects they study. This enables girls to obtain the most from their 

education and better equips them to transcend rigid gender norms that undermine their full 

potential. It may, for instance, encourage them to consider a wider variety of jobs, including 

non-traditional ones. Skills in information and communication technologies (lCTs) can open 

up a world of opportunities, especially as countries improve ICT literacy levels and rural 

infrastructure. Several countries have begun program me for girls and women. 
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The Islamic Republic of Iran, for example, is offering training in information technology to 

rural women, especially housewives. The power of girls' education for poverty reduction, 

gender equality and development is unquestionable, but education alone is in short supply in 

the absence of supportive social institutions and systems that expand women's opportunities 

and freedoms, access to resources and control of decisions affecting their lives. 

Simultaneous efforts to improve women's reproductive health and economic opportunities 

can maximize the social and economic gains of girls' education (UNFP, 2005). 

Education is the major venture in the lives of individuals and in a nation's development; it 

provides the key to economic prosperity for individuals and nations. According to 

Psacharapoulous and Patrinos (2002), every year of schooling lost represents a 10 to 20 per 

cent decline in girls' future incomes. They argued that countries could raise per capita 

economic growth by at least 0.3 per cent points per year or 3 per cent points in the next 

decade if they attained gender parity in enrolment. 

26 

Furthermore, when girls are educated it has positive result for improving infant/child and 

maternal health with rippling effects on household gains and nourishment (Psaharapoulous 

and Patrinos, 2002). For example, an educated woman gains opportunity to employment 

more easily than uneducated woman and tends to make good use of scarce resource better 

by bringing to bear the knowledge and skills acquired in training to ensure greater success. 

There is a positive correlation between female education and poverty reduction. Educated 

women tend to have low family sizes and declined fertility which has great potential 

achievement for their future generation. 
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Again, UNDP's statistics have shown that the high fertility rate in Ghana in the early 70s 

(1970-75) declined drastically from 6.8 births per woman to 5.1 and 6.9 to 4.1 respectively 

between 2000 and 2005 due to consistent and sustained efforts at ensuring the participation 

of girls in education in the country (UNDP, 1997). Female education is a vital issue for a 

nation's development, the importance of female education to Ghana's national development 

process has since time immemorial been well noted by academic scholars in the past. Dr. J. 

E. Kwegyir Agrees once mentioned that, "if you educate a man, you educate an individual, 

but if you educate a woman, you educate a nation" (The mirror, 2013:36). 

2.4 Gender Equality in Education 

Formal education may be given different social and cultural roles at different times, and 

places, the linkage between schools and socio-economic are invariable options (Bills, 2004). 

Hence, formal education is the way to socio economic prosperity and schooling as an 

investment in economic future is never far from the surface. Bills, says that, education is an 

investment because, according to him the economic value of education by the American 

society was in a 1995 report entitled Educating America: an Investment/or Our Future. This 

document is virtually paradigmatic in its depiction of the proper role of formal education in 

modem society. The report creates a concrete case, delineating not only the contribution of 

education to individual social mobility, but to the economic growth of countries as well. 
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However, these sorts of sentiments are not of course, strange to American societies alone, 

but other societies as well. Studies by Fant (2008) showed that, gender equality in education 

has an important impact on income development and that enhances in girls' contribution and 

higher levels of gender equality in secondary education are associated with higher income in 
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middle and upper-income Nations. Fant has faith that, nations that do not invest in girls' 

education, hardly achieve economic growth. Discriminating against girls is not efficiency in 

economic preference. One of the World Bank's studies found that, an extra year of formal 

education increases girls' wage by up to 20 %, and that the overall returns on primary 

education were slightly higher for girls than boys. 

In view of that, education can strengthen women within their families and communities, 

enabling them to make better choices and decision about their welfare and to take more 

active roles in their communities. In Abdi (2006), people deeply rate education, not essential 

for its straight functional or profitable purposes only, but constantly for its fundamentally 

assistance to the socio-cultural and other community-based advancements. It could bestow 

upon the individual and society at large. In this regard, education has led to the formation of 

sociopolitical consciousness in the midst of people in deprive and poor urban areas. 

To reinforce this is to say that schooling may have its disadvantage, but it definitely has its 

rewards too. Sending your children, both boys and girls to school, if even at the end of the 

day they learned nothing, at least they can help keep their surrounding clean, and is in it 

good. According to Bills (2004), students increasingly see the linkage between formal 

education and work as the maximization of their prospects for social mobility. In that 

framework, in the Millennium Development Report, some of the benefits of education are 

freedom to choose what kind of life to live and the ability to express oneself confidently, 

education can improve the quality of life without necessarily increasing economic freedom; 

an example of how knowledge on its own goes a long way to improve quality of life through 

health is the knowledge of how to cure AIDS. Therefore, girls with formal education are 
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able to transform their interest in an oppositional way to the elite, and organize themselves 

to seek social justice. The reasons why individuals invest in education include the possibility 

of having higher wages being a certain social class, acquiring desired skills and being of 

social benefit, just to mention, expectations and goals vary greatly per individual. 

In that direction, Good lad (1994), observed that the amount of education one has is a good 

measure of socioeconomic status, from lower-working class up through upper-middleclass, 

for education leads to economic opportunity. Young people, through education, secure 

higher-status jobs than their parents, with greater incomes, young adults from lower-status 

families tend to associate with persons of higher status and adopt their ways. , therefore, 

education provides the channel not only to better socioeconomic prosperity, but also to 

social mobility in the broader sense. 

goal that applies to all sectors and institutions, acknowledges that mentoring progress 

According to World Bank (1995), formal education is a basic human need, which acts as an 

importance step for attaining social basic needs, such as clothing, shelter, health care, and 

food. Gender equality could be seen as girls and women having the same rights and 

opportunities in life as boys and men. Even though gender equality refers to male and 

female concerns, the majority of gender imbalances in the developing world show a heavy 

bias against women. According to (Amoah-Bentil and Kebede, 2000), it has long been 

recognized that, poverty will not come to stop, until women and men have equal rights and 

that could enhance gender equality is an important part of reducing poverty across the Third 

World. (Amoah-Bentil, and Kebede, 2000), sees, gender equality as an international policy 

towards gender equality, unlike gender disparity, is a complex proposition. However, this is 
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committed to improving access to resources and opportunities, enabling women and girls to 

make strategic choices and decisions by increasing their capabilities and creating 

opportunities for meaningful involvement in governmental processes and decision making 

bodies. In education, we put the child's experience of learning at the centre of our work 

regardless of their gender (Amoah-Bentil, and kebede, 2000). 

Notwithstanding, for the same period, Ghana's primary adjusted NER was 73.3%, adult 

literacy rate was 65%; gender-specific EFAI, GEl 89.6% and survival rate to grade 5, was 

88.6% (UNESCOIUNICEF, 2010). The Ministries of Education in both countries have 

prioritized education as one of the key motives of nationwide development and currently an 

estimated 6% of Gross Domestic Product (GDP) is spent on education, much of which has 

been spent on increasing primary education. State spending on education is high (36% of 

State yearly budget in Ghana goes into education for payment of emoluments) compared to 

spending in some other sectors, but this still only covers recurrent expenditure within 

education spending, such as emoluments. This means a lack of resources elsewhere, such as 

for textbooks and improvements to school environments. 

In doing so, Ghana National Education Campaign Coalition (GNECC) argues that as a 

result of in adequate funding of basic schools, about 3,900 schools are organized under 

trees,4,000 under sheds and about 16,000 schools functioning without toilets whilst 800,000 

school children are out of school in Ghana (UNESCOIUNICEF,2005). Both countries have 

improved their gender parity indexes (GPls) of the Gross Intake Rate (GIR) at elementary 

level: Ethiopia's GPI increased from 0.69 in 1999 toO.89 in 2007 whereas Ghana's GPI went 

up to 1.02 from 0.96 in the same period. Similarly, GPls of the Net Enrolment Rate (NER) 
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at elementary level of both countries in 2007 have also increased (0.92 and 1.01) compared 

to 0.75 and 0.89 in 1999(UNESCOIUNICEF, 2005). The data of recent years suggests that 

Ghana has in fact achieved gender parity at the elementary and junior high secondary 

levels5, but considerable geographical disparities exist in educational achievement between 

northern Ghana and the rest of the country. Northern Ghana (Northern, Upper East and 

Upper West regions) is the poorest region of the country. 

In spite of girls' increased access to elementary education, their contribution, learning and 

performance are generally lower than for boys in both countries. The Senior High school 

gross enrolment ratio for males is higher in both Ethiopia and Ghana than of their female 

counterparts (52% and 46% vs. 37%and 24%), which indicates that there is greater gender 

disparity at a higher level of education. Gender disparity is also crucial in teacher 

recruitment. Female teachers make up 84%, 33%, 23% 20% on pre-primary, primary, lower 

secondary and upper secondary teachers respectively (UNESCOIUNICEF, 2005). 

In Ethiopia, the governrnent has put progressive legislation in place to promote gender 

equality and to outlaw gender-based discrimination. Article 35(4) of the constitution of the 

Federal Democratic Republic of Ethiopia states, for example, that "the state shall enforce the 

rights of women to remove the influences of harmful customs, laws, and practices that 

oppress or cause bodily or mental harm to the points mentioned above. 

The Education for All Development Index (EDI) provides a composite measure of progress, 

encompassing access, equity and quality. EDI is the arithmetic mean of its four components: 

primary adjusted Net Enrolment Rate (NER), adult literacy rate, Gender-specific Education 

Index (GEl) and survival rate to grade 5.4 at the grass roots level (Amoah-Bentil, and 
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Kebede, 2000).However, it is understood that, a conscious effort has to be made to provide 

an extra boost to efforts to enhance the status of women in the society. Notwithstanding, any 

limitations on women, as a social and economic group, will adversely affect the socio 

economic development of the people of Ghana (NDPC, 2000). 

2.5 Free and Compulsory Basic Education in Ghana 

The Millennium Development Goals (MDGs) are eight goals to be achieved by the year 

2015 that respond to the world's main development obstacles. The MDGs are drawn from 

the actions and targets contained in the Millennium Declaration that had adopted by 189 

countries endorsed by 147 heads of state and governments during the United Nation's (UN) 

Millennium Summit in September 2000. The goals range from halving extreme poverty to 

halting the propagation of HIV/AIDS and advocating for universal basic education, by all 

the target date of 2015 .For the purpose of this study, much attention will be given to goal 2 

and 3. 

Goal 2 stresses on achieving universal basic education. In order to ensure that by 2015, 

children of school going age, boys and girls alike, will be able to finish a full course of their 

basic education. Goal 3 on the other hand, has to do with the promotion of gender equality 

and empower women that would lead to the eradication of gender disparity in basic and 

secondary education, notable by 2005, and in all levels of education not later than 2015. 

Compliance of the MDGs 2 and 3 by governments as an important step for the reforms of 

policies and empowerment of the girl child is very significant to national development. 

Ghana, as a member of the global community, has used vanous means to show her 

commitment towards the achievement of universal basic education (MDG 2) by ensuring 
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that there should be free and compulsory basic education to every child of school going age 

should be enrolled and complete by the year 201S. The government has shown this 

commitment through policy directives and interventions like the Education Strategy Plan 

(ESP) for 2003-201S, the Ghana Poverty Reduction Strategy (GPRS), and the Free 

Compulsory Universal Basic Education (FCUBE). Strategies used to fully commence the 

policies include the establishment of the Capitation Grant (School fee Abolition), and 

introduction of nutrition and school feeding program me, for Ghana to attain universal 

access to equality basic education, it is very necessary for the country to achieve gender 

parity in education. 

Added to the above, in 1997 a girl's education unit 21 was introduced as part of the Basic 

Education Division (BED) of Ghana Education Service (GES) to co-ordinate the 

implementation of activities in relation to girl-child education. The above have resulted in 

positive progress in the educational sector, particularly in the past years, for example basic 
- 

school enrolment has improved significantly. Basic school Gross Enrolment Rate (GER) 

increased by at least 10 %, thus bringing total basic enrolment to 92.4 % nationwide. 

In addition, basic Net Enrolment Rates (NER) increased from 62 %to 69 %. Every region in 

the country experienced an increased in enrolment; Northern Region (lowest rates) 

experienced the largest increased. For instance, the overall enrolment in basic schools has 

increased by 16.7 % in 200S12006 academic year (UNICEF Ghana, 2006). Improvement has 

also been made towards attaining gender parity through significant improvement in females' 

enrolment. Gender Parity Index (GPI), which is a measure of the level of girls' participation 

in formal education, also experienced some improvement in200S12006, after crippling for 
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the previous years. For example, enrolment of girls increased slightly more than that of 

boys, 18 % and 15.3 % respectively (UNICEF/Ghana, 2006). 

Although Ghana's school enrolment rates are high compared to some other African nations, 

a persistent 40 % of children between the ages of six and eleven out of school as at 2003( 

Ministry of Education , 2006), in some parts of the country access to basic education is 

lower and in other places access is persistently underserved. For instance, the Northern 

Region experiences persistent lower school attendance than the national average 

(UNICEF/Ghana 2006).With Gross Primary Index (GPI), most regions in Ghana 

experienced significant gaps between the number of males and females in school. Also, 

these disparities where particularly noticed in the Northern Region. For instance, about 65 % 

of girls were enrolled, compared to 77 % of boys. 

Furthermore, in many districts of the Northern Region fewer than half of basic school ages 

are enrolled (UNICEF Ghana,2006).The situation IS not different III the 

BunkpurugulYunyoo District, which is located in the Northern Region. The available data 

received from the District Directorate of Education (DDE) concludes that, the MDGs are 

unlikely to be met. For example, at the basic level, enrolments were 11, 387 for boys and 

9,532 for girls in 2006/2007 academic year. At the Junior High School (JHS) enrolment is 

2,912 for boys and 1,778 for girls. Though there has been much achievement in GER, GPI, 

and NER, there has not been enough increment to meet the MDGs 2 and 3 by the year 2015 

in the BunkpurugulYunyoo District. The major obstacles in the area are the late coming of 

formal education, ignorance of the benefits of education, and practice of discrimination 

particularly, the girl child. 
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2.6 Role of Non-Governmental Organizations in Promoting Girl Child Education 

Generally, access to basic education for the girl child still remains an unattended pledge in 

many parts of the world, despite pronouncements at various international fora. The World 

Declaration on education for all, the Framework for Action to Meet Basic Learning Needs, 

the Declaration for Education for All, and the 40-year old Universal Declaration of Human 

Rights were targeted at giving prominence to basic education. The Jomtien Conference of 

1990 introduced the goal for All (EFA) by the year 2000(Haq, and Haq 1998). The Jomtien 

Declaration provided an expanded vision for basic education, to include early childhood care 

and education, programmes for out-of-school children and literacy programs for adults. The 

Declaration laid stress on equality in creating access to every child, youth and adult as also 

quality in education to enhance acceptable learning levels . 

The Dakar Declaration has re-introduced goals for the next decade. Similarly, despite all the 

declarations, the oft-repeated cry that everyone has a right to education have not been 

changed into reality in many underprivileged nations. An estimated 100 million children and 

above, more than half of them girls, are outside the purview of schooling. More than 960-m 

adults, two-thirds of them women, are illiterate (Haq and Haq, 1998). Besides, over 
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The Declaration also called for strengthening partnerships in the provision of education with 

non-Governmental organizations, faith based organizations, and the private sector, and local 

communities (Haq and Haq, 1998). Many international and multilateral initiatives were 

launched to tackle illiteracy and the education needs of children in the wake of various 

international declarations. Following the Jomtien Conference Declaration of 1990, over 100 

nations established their own country specific EF A goals and plans. 
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100million children, who have enrolled, do not go on to complete the full basic education 

cycle. More millions, even while completing the cycle, they do not acquire any appreciable 

reading and writing capabilities, let alone the full complement of cognitive and non 

cognitive development. 

More importantly, if enrolment rates maintain at current levels, it is assumed that in the year 

2000, more than 160-million children will be outside schools, resulting from population 

growth. South Asia has the misfortune to be the most illiterate region in the world, with 395- 

milliterate adults and 50 m out of school childrenl. In the next five years, an estimated 65m 

children need to be brought into schooling for which an additional 2 million teachers are 

demanded to be trained and appointed. The gender gaps in access to education are 

particularly glaring in South Asia. South Asia's female literacy rate of 36% is the lowest 

among all regions of the world. The region has 45% of the world's illiterate women (Haq 

and Haq, 1998). 

This however, has to change as the founders of the Non-Governrnental Organizations 

(NGOs), World Vision International would like to disclose the responsibility of the State to 
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It is widely understood that, the empowerment of women must start with the empowerment 

of girl through quality education, and funding of gender equity in education as a crucial 

starting point. Notwithstanding, while everybody acknowledges this, human beings do not 

always finance it like they believe it. Girls still remain less likely to enroll and graduate than 

boys and women still account for two-thirds of adults without literacy skills. There are 

many reasons; ranging from poverty to patriarchy, but included is the lack of prioritization 

and financing by governrnent, donors and NGOs (Hanchett, 2008). 
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finance girls' education and the unique role that NGOs can play in helping governments 

through advocating, partnering and complementing the work of the State in order to ensure 

that all children enjoy their right to a quality gender-equitable education , the primarily 

responsibility for financing education for girls' is that of the State. Governments are 

morally, socially and legally required to ensure the entire population enjoys their human 

rights- including the right to education (Hanchett, 2008). These responsibilities are 

reinforced by most national constitutions and laws and various international conventions, 

which are ratified by states and binding to all future administration. Despite these rights and 

obligations of governments, and all the promises past, and girls, as well as boys, in all parts 

education. 

of the world, are still denied the right to a quality education .The education goals have been 

missed in large part due to a inadequate commitment of funding. To prevent education from 

continuing to be one of the lowest budget priorities and one of the least favored areas in 

public policy. Report submitted by the Special Reporter on the right to education, 

governments need examine macroeconomics indicators and policies and start viewing 

education not as a service or expenditure, but as a human right, and seriously sponsor quality 

More importantly, the World Food Programme (WFP) is the United Nations frontline 
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agency mandated to combat global hunger, which afflicts single away of each seven 

population on globe. In emergencies, WFP is on the frontier, delivering rations to 

accumulate the lives of sufferers of hostilities, social divergence and expected disasters. 

Later than the cause of an urgent situation has passed, WFP uses food to assist communities 

re-establish their devastated lives. The vision of W'FP is a humanity in which every male, 

female and adolescent have right of entry at all period to the food considered necessary for 
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an energetic and well life. Exclusive of food, at hand, no sustainable tranquility, no social 

equality and no growth (WFP, 2010). 

Similarly, in November / December 1961, the Food and Agriculture Organization (FAO) 

and the UN General Assembly adopted parallel resolutions establishing WFP. The three- 

year experimental programme was not due to enter into operation until January 1963. In 

reality it was up and running several months early, as an earthquake hit Iran, a hurricane 

swept through Thailand and newly independent Algeria was overwhelmed by five million 

returning refugees. Food assistance was needed urgently and WFP was tasked to supply it. 

As such, WFP employs roughly 14,700 staff, of whom 90 percent worked in the field 

delivering food and monitoring its use excludes temporary contracts of 11 months or less as 

those for short-term international professionals, consultants, short-term general service, 

special service agreements, interns, author's contract, fellowship, WFP volunteers and casual 

labourers. 

Ever since its foundation in 1963 and thanks to the generosity of the Italian government, 

WFP headquarters has been based in Rome, Italy (WFP, 2010). 

Meanwhile, the financial assistance of WFP relies entirely on voluntary contributions to run 

its humanitarian and development projects. Contributions are made either as cash, food or 
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the basic items necessary to grow, store and cook food. None of the people who ate WFP 

food last year could have done so without the generosity of donors. Governments are WFP's 

principal source of funds, but increasingly businesses and individuals are also making a vital 

contribution to WFP's mission. In an average year, more than 60 governments voluntarily 

provide funds for the humanitarian and development work ofWFP (WFP, 2010). 
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In so doing, WFP fights hunger in least-developed and low-income countries where victims 

of natural disasters, refugees, displaced people and the hungry poor face severe food 

shortages. The frontline stretches from sub-Saharan Africa and the Middle East to Latin 

America and Asia Pacific. WFP transports more food than any other international 

organization. Moving food assistance, a bulk commodity, thousands of miles at a moment's 

notice, often into some of the world's most inhospitable places, is a skill which WFP has 

turned into a fine art. Ocean transport forms the backbone of WFP's transportation system, 

with some 90 percent of its food moved by ship. But as complex as shipping arrangements 

can be, that's just the easy part. The hard bit lies in getting the food from the ships to the 

people who need it to achieve this, WFP's transport officers stretch a logistical lifeline across 

deserts, mountains and rivers deep into the heart of the world's poorest countries. If there are 

no roads or bridges, WFP builds them. Where there's no landing space for aircraft, it 

arranges an airdrop. The Programme even rehabilitates entire ports and railways. Once the 

supply line is secure, WFP brings in its emergency food supplies via wing, wheel and 

wagon. It uses whatever means are available: ships, barges, dug-out canoes; trucks and 

trains; planes, helicopters and air drops; even the backs of donkeys, yaks and 

elephants(WFP ,2010). 
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More so, WFP works with about 3,000 Non-Governmental Organisations (NGOs) to 

distribute its food. The grassroots and technical knowledge of these NGOs is invaluable 

when it comes to assessing how to deliver food to the right people. Typical food rations in 

situations where no other food is available consist of more than half a kilogram of food per 

person per day (or 2,100 kilocalories). This amounts to 15 kilograms in food rations for one 
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month, or 182.5 kilograms for a year. If you are trying to feed 100,000 hungry people, a 

relatively small caseload in an emergency situation, you need about 57 truckloads of food to 

feed them for just one month (WFP, 2010). 

The rations themselves can consist of: 

I. Cereals - wheat, maize, sorghum, rice 

II. Pulses - beans, peas 

III. Vegetable oil 

V. Sugar 

IV. Salt 

VI. Cereal blends 

VII. High Energy biscuits 

VIII. Bread 

Consequently, WFP's development activities aim to make communities food secure, so that 

they can devote time, attention and energy to escaping the poverty trap. Food-for-Assets 

projects give community members food in return for work on roads, schools, wells or 

irrigation systems. Food may also support them as they start small businesses or replant 

degraded forests. Under its school feeding projects, WFP provides free lunches that attract 
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children to school especially the giel-child and give them the energy to study. Food also 

encourages pregnant mothers and pre-school children to visit health care clinics. 

However, in December 1994, the World Food Programme's (WFP) governing body adopted 

the WFP Mission Statement, the first for a United Nations organization. The Mission 

Statement was based on a fundamental review of WFP's policies, objectives and strategies 

that involved member states of WFP, non-governmental organizations, United Nations and 

other agencies, academics and staff members. 

Besides, the WFP Mission Statement is to be considered as a living document that will be 

reviewed periodically. WFP is the food aid arm of the United Nations system. Food aid is 

one of the many instruments that can help to promote food security, which is defined as 

access of all people at all times to the food needed for an active and healthy life. The 

policies governing the use of World Food Programme food aid must be oriented towards the 

objective of eradicating hunger and poverty. The ultimate objective of food aid should be the 

elimination of the need for food aid. Targeted interventions are needed to help to improve 

the lives of the poorest people - people who, either permanently or during crisis periods, are 

unable to produce enough food or do not have the resources to otherwise obtain the food that 

they and their households require for active and healthy lives(WFP,2010). 
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Dependable with its mandate, which also reflects the principle of universality, WFP carries 

its mandate in the following ways: 

1. Use food aid to support economic and social development. 
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II. Meet refugee and other emergency food needs, and the associated logistics support. 

III. Promote world food security in accordance with the recommendations of the United 

Nations and FAO (WFP, 2010). 

The core policies and strategies that govern WFP activities are to provide food aid: 

I. To save lives in refugee and other emergency situations; 

II. To improve the nutrition and quality of life of the most vulnerable people at critical 

times in their lives; and 

III. To help build assets and promote the self-reliance of poor people and communities, 

particularly through labor-intensive works programmes (WFP,20l0). 

In the first case, food aid is essential for social and humanitarian protection. It is used in a 

way that is as developmental as possible, consistent with saving lives. To the extent 

possible, the provision of relief food aid is coordinated with the relief assistance provided by 

other humanitarian organizations. In the second case, food aid is a pre-investment in human 

resources. In the third, it uses poor people's most abundant resource, their own labor, to 

create employment and income and to build the infrastructure necessary for sustained 

development. WFP is well placed to play a major role in the continuum from emergency 

relief to development. WFP gives priority to supporting disaster prevention, preparedness 

and mitigation and post-disaster rehabilitation activities as part of development programmes. 

Conversely, emergency assistance is used to the extent possible to serve both relief and 

development purposes. In both cases the overall aim is to build self-reliance (WFP, 2010). 
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In carrying out its mandate, WFP concentrates on what it is best suited to do with the 

resources available as cost-effectively as possible. WFP focused on those aspects of 

development where food-based interventions are most useful. It makes all necessary efforts 

to avoid negative effects on local food production, consumption patterns and dependency on 

food aid. WFP continues to play a major and significant role in providing transport and 

logistics expertise and assistance to ensure rapid and efficient delivery of humanitarian aid 

(WFP, 2010). 

Indeed, WFP's multilateral character is one of its greatest strengths. WFP exploits its 

capability to operate virtually everywhere in the developing world, without regard to the 

political orientations of governments, and to provide a neutral conduit for assistance in 

situations where many donor countries could not directly provide assistance. WFP provides 

services, advice, offices, logistic support and information, and support to countries in 

establishing and managing their own food assistance programmes. 

Again, WFP on request provided bilateral services to donors, UN agencies and NGOs on 

the basis of full cost recovery. These will be administered and accounted for separately. 

Such services will complement WFP's regular operations to the extent possible. WFP 

concentrates its efforts and resources on the neediest people and countries in accordance 

with the CF A's decision to provide at least 90 percent of WFP's development assistance to 

low-income, food-deficit countries and at least 50 percent of its development assistance to 

the least developed countries. WFP ensures that its assistance programmes are designed and 

implemented on the basis of broad-based participation. Women in particular are key to 

change, providing food to women puts it in the hands of those who use it for the benefit of 
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the entire household, especially the children. WFP assistance aimed to strengthen their 

coping ability and resilience (WFP, 2010).To be truly effective, food aid should be fully 

integrated into the development plans and priorities of recipient countries and coordinated 

with other forms of assistance. 

WFP's starting point is the national policies, plans and programmes of developing countries, 

including their food security plans. WFP pulls together its activities in an integrated way at 

the country level so that it can respond to urgent needs as they occur while retaining core 

development objectives. The country strategy note, where this exists, should provide the 

framework for an integrated response by the United Nations system. In some special cases 

WFP adopts a multi-country or regional approach. Particularly for the provision of 

humanitarian assistance. 

More so, no single agency has either the resources or the capacity to deal with all the 

problems of hunger and underdevelopment. Hence the importance WFP attaches to 

collaboration with other agencies, particularly with its parent bodies, the United Nations and 

FAO. WFP continues to work closely with the United Nations Department of Humanitarian 

Affairs, UNHCR, other relevant agencies and non-governmental organizations (NGOs) in 

the response to emergencies and humanitarian crises. WFP also collaborates closely with the 

Rome-based United Nations food and agriculture agencies, F AO and IF AD, especially in 

using food aid for achieving household food security and promoting girl-child education. 

WFP forges effective partnerships of action with the World Bank and the International 

Monetary Fund, regional bodies and institutions, bilateral donors and NGOs in support of 

economic and social development. WFP plays its part as an active member of the United 
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Nations system to bring the issue of hunger to the centre of the international agenda. In its 

dialogue with recipient governments and the aid community, WFP advocates policies, 

strategies and operations that directly benefit the poor and hungry. In 2004 UN World Food 

Programme (WFP) supported Food for Education ( FFE) programme and 74 countries, 

benefiting almost 22 million students of whom 48% girls(WFP,2010). 

1 

In spite of this, 3 million students received dry take - home food rations in support of their 

education. They are distributed monthly or quarterly; sometimes, the distribution time is 

also targeted to the agricultural season, when food supplies are lowest and little food 

available on the local markets. Receipt of the food ration is conditional upon the student's 

Regular attendance; in the case of WFP - supported FFE programmers, for example, a 

minimum of 80% monthly attendance rate is required. This helps to ensure that students do 

not just enroll, but actually attend school regular. FFE interventions are generally designed 

to improve school participation amongst poor, vulnerable, food insecure populations and 

target areas where access to school and school completion are weak, particularly for girls. 

This risk of the not accessing and or completing primary school, a form of educational 

vulnerability" anchored within a context of poverty and food insecurity, may be used to 

describe the common characteristics shared by the children targeted by FFE. This idea 

reflects the reality that household choices regarding education are often a result of complex 

decision process, where poverty and hunger play an important role in determining the 

schooling outcomes (John, 2001). 

t 
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Also a study by John in 2001 revealed that, the effects of range determinants of school 

participation in rural Northern India, focusing on school participation as a household 

decision, female school participation was about 15 percentage points higher where the local 

school provided a mid-day meal (MDM). MDMs also were found to have a position effect 

on girls' grade attainment and chances of completing primary education were 30 percentage 

points higher for girls living in a village with MDM. 

However, the MDM did not affect the enrolment of boys. The study confirmed that, female 

schooling is far more influenced by household economic status that boys schooling, 

"parents are not generally opposed to female education but they are reluctant to pay for it. 

Some meals could make a big difference here by reducing the private cost of schooling. An 

earlier study found that noon meal programmed in Tamil Nadu in India attracted more girls 

to attend school and improved the attendance of those already in school (John, 2001).Data 

on women's participation in education in Pakistan shows low girls primary net enrolment 

(59 percentages) and female adult literacy rate of 35 percentages). 

Although female enrolment is increasing rapidly in all regions, girls participation rates at all 

levels are lower than that of boys and gender gaps persist, particularly in rural areas (WFP, 

2010) the girl child often faces discrimination from the earliest stages of life through 

childhood and into adulthood. Here only low status is reflected in the denial of fundamental 

needs and rights and in such harmful attitudes and practices as a preference for sons, early 

marriage, female genital mutilation, domestic abuse, incest, and sex exploitation, 

discrimination, less food and lees access to education. 
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In relation to the fact that, in many countries both developed and developing, the status of 

girls is significantly worse than that of boys, the fourth world conference on women held in 

Beijing 1995, identified the persistent discrimination against the girls child and violation of 

her right as one of the 12 critical areas of concern requiring urgent attention by governments 

and the international community. During its forty-second session 1998, the United Nations 

Commission on the status, to continue their education. 

Also, overall, girl's school attendance still lags severely behind that of boys. One of the 

reasons why so many girls do not attend school is because of their work load both within 

and outside the household. Daughters are often kept at home to help the family because the 

social and economic value of educating girls is not recognized. It is a little know act that 

among the world's exploited child works girls outnumber boys. Without access to 

education, girls are denied the knowledge and skills needed to advance their status. By 

educating girls society stand to gain economically. In addition educated mother usually 

have smaller families with healthier and better-educated children (WFP, 2010). 

The world food programme operating in the three (3) Northern regions has awarded 15 girls 

to second cycle institutions. The girls who performed well in 2009 Basic Education 

Certificate Examination (BECE) were presented with GH¢ 400.00 each and course books to 

pursue their various programmes. This was made known during the 8th annual Ghana 

Education Service and World Food programme award for brilliant girls wiaga in the Bulsa 

District of the Upper East Region (Salifu eta 1,2011). 

J 

The Upper East Deputy Regional Minister, Mrs. Luicy Awini noted that, the introduction 

of an award scheme by WFP was to promote girl child education and to improve school 
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enrolment, attained and retention among pupils in most deprived communities in Ghana. 

She noted that the programme will boost girl child education in the country, as it has already 

encouraged a tremendous increase in enrolment in schools from 9071 in 1998/ 1999 to 

45105 in 2004/2005 academic years saying that the retention rate had also improved over 

the years (Salifu eta 1, 2011). 

More importantly, the minister said even though the Ghana school feeding programme had 

come on board, the WFP had not relented in its support to the three Northern Regions by 

complementing government effort in taking two days out of the five days on side feeding as 

well as take-home ration in selected beneficiary school. Mei Yue, head of the WFP sub 

office in Ghana said WFP believed that girls' education was critical to lifting societies out 

endemic, hunger, poverty and violence into food-security and self reliance, since the benefits 

of their education extend beyond themselves to their children, the family and society. 

She noted that the targeted date of 2015 for achieving MDG was drawing near, and the 

WFP was determined to achieve it. She said as the economy crises were pushing most 

families under the poverty line, challenge of keeping poor children in school were greater, 

and an appeal to stakeholders in the educational sector, to do their best to sustain the 

achievement of educational interventions. She urged parents to continue to support the 

education of their daughters and try to reduce household chores, so that they can have more 

time to study (Salifu eta 1, 2011). 

The District Chief Executive for Talensi-Nadbam, Vivian Anafo, said the municipal and 

District Assemblies has shown commitment to the girl-child education and were therefore 

prepared to collaborate with all organizations, NGOs and other development partners to 
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ensure quality education for the child. She called on young ladies in school to live a 

disciplined life so as to become women of substance in future (Ghana New Agency, 22nd 

May, 2010). The WFP aside food aid to the girl-child awarded 74 girls from the Northern 

Regions for their excellent performance in the BECE. The scholarship is to ensure that 

brilliant but needy girls who completed WFP- assisted schools were supported to further 

their education. During the award which took place at Dungu a suburb of Tamale under the 

theme "women and men united to end violence against women and girls through child's 

empowerment". In his speech, Thomas Mckinight, head of WFP in Northern Region said, 

the WFP education activity in Northern Ghana has chalked great successes by achieving 

50% in girls enrolment and a retention rate of 98% and overall increase in the ratio of girls 

to boys in the targeted school. 

He noted that it was time the WFP withdrew to only girl- child education and place 

emphasis on the education of both sexes. Also, Rikiatu Husseini, a lecturer at the University 

for Development studies (DDS) recounted the ordeal she had to go through to make it 

through education as a motivation to the girl-child. She said with education, girls could 

have the best opportunities in life, good jobs, good husbands and other meaningful 

opportunities that will make live bearable (Ghana News Agency, May 22nd, 2009) The WFP 

has expanded its basic school feeding programmers in the three Northern Region to five (5) 

more years to support one hundred and ninety thousand (190,000) pupils from primary one 

to six with on-site feeding (Salifu eta 1,2011). 

Additionally, forty-two thousand girls from primary four (4) to junior secondary schools 

will receive take-home rations under the programme. Trudy Bower-Perini, country's 
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director of WFP announced this at Ghana Education Service (GESIWFP) Girls education 

scholarship award ceremony in Tarikpa in the Savelugu / Nanton Municipality. She said 

during the period WFP will procure 60% of its food commodities from Ghanaian producers 

at a cost of ten million dollars adding that to address any micro-nutrient deficiencies, the 

food will be fortified with iodine, iron and vitamin A. Trudy Bower- Peninis announced that 

nineteen brilliant girls who excelled in this year's Basic Education Certificate Examination 

(BECE) in JHS in the three northern regions had been awarded scholarship to attend any 

senior high schools in their choice. The beneficiaries were presented with certificates 

textbooks and cash prizes ranging from two to four million each. The total prize money 

amounted to one million cedis (Salifu eta 1, 2011). 

Also Alima Mahama, the then minister of women and children affairs (MOWAC) said 

statistics indicated that, in 2004 enrolment of WFP assisted schools increased to 95% with 

an attendance rate of 85% whilst gender parity in these schools stood at 0.84%. She said the 

study also showed the number of participation schools in the programme more than doubled 

from 235 in 1999 to 538 in 2004, with a corresponding increase in girls enrolment from 

9,071 to 31, 112. Mohammed Amin Anta, the then Deputy Northern Region Minister, 

commended the WFP for instituting the feeding programme and the scholarships award 

noting that the advantage of the scheme was to reach the poor children rather than 

subsidizing everyone (Salifu eta 1,2011). 

More so, Abukari Atori, Savelugu Nanton the then Municipality Chief Executive, said the 

district Assembly had set up five feeding centers under the WFP and was taking the 
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responsibility of transporting the food items from Tema to the feeding centers at the cost of 

seventy million cedis annually (Ghana News Agency, May io", 2006). 

2.7 Challenges to Girls Education 

Good lad (1994) notes that, the achievements of formal education to society and individual 

have been a philosophical issue in education for centuries. Presumably, Plato was reaching 

in division to challenge the authority of the state excessive individualism when he wrote The 

Republic. He postulates an ideal state characterized by unity and harmony to which citizens, 

thinking of them as an integral part of the state, would give loyalty and obedience. 

Developing individuals to their fullest potential often has been argued as the antithesis of 

educating the individual to serve the state in the platonic scheme of things. 

In that framework, Bills (2004) states that social and cultural beliefs; practices and attitudes 

often do not favor girls in their pursuit of education to the same extent as boys. She cited an 

example where discriminatory values and norms against girls are deeply rooted in society. 
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Indeed, Poverty was one of the most frequently cited barrier for girls' access to education in 

the World at large however, both Ethiopia and Ghana in Voluntary Service Organization 

(VSO's) baseline research. Girls having to work as careers due to family death or illness 

came up in a number of focus groups in both countries. 

In one focus group in Ethiopia one girl had lost a parent and been forced to surrender school 

in order to work. One had to surrender school to look after her mother, who has 

Tuberculosis (TB) and another had a father who was very sick and she had to look after him 

so her mother could work. She noted: 
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"My father is sick and bed bound. When I see my friends going to school in 

uniform, I do also like to go to school and I know how important education is 

for your future. But if I go to school, my mother could not work". 

Many girls had to work to support their families financially (especially those from single 

parent families) andlor had increased responsibility for domestic chores in the home (Amoa 

Bentil and Kebede, 2000). Similarly, wealth-based disparities often have a greater impact 

on girls than they do boys, for instance one mother who was the wife of a government 

official said she fully supported sending her daughters to school, whereas many families 

from less privileged rural backgrounds prioritized their sons over their daughters' education. 

All out-of-school girls who participated in this study, however, knew the significance of 

education and opportunities that education brings in their lives. They were all aspiring to go 

to school if they had the chance. It was clear from the findings that education inequalities 

across income groups and gender were great. The girls from the poorest households and 

rural areas, ethnic and linguistic minorities were the most disadvantaged. In both countries, 

the baseline study found a similar pattern of high repetition and drop-out rates for girls 

which lead to low completion rates. 

Education differentials by income exacerbate gender disparity in these countries. Ethiopia 

and Ghana have laws and constitutions enshrining the right to free basic education and they 

have both established a policy of eradicating user fees for basic education, which has 

resulted in increased in enrolment. However, while formal charges were eliminated, 

informal costs remained barrier, with many parents continuing to cite inability to afford 

education as the reason their children, particularly girls and children with disabilities do not 
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attend (Amoa-Bentil and Kebede, 2000). Like all parents, those vulnerable children care 

about the quality of education. If fee abolition leads directly to heavily overcrowded 

classrooms, inadequate of teaching materials and unmotivated teachers, parents may 

question the real value of ' no cost or free' education. In view of that, the finding has 

supported the evidence of the World Bank's study (1995), which suggested that after 

abolishing user fees, 'sequencing reform' is important. Sequencing reform means enhancing 

investments in other inputs for quality education upon the abolition of fees. 

It means enhancing investment in teacher preparation and recruitment, their continuing 

professional development, the provision of textbooks, teaching and learning materials and 

improved infrastructure which will help bringing more marginalized children, particularly 

girls and children with disabilities, into school. Fee abolition is only a partial response to 

wider poverty challenges affecting demand for education. Making schools affordable to 

parents of the most vulnerable children is likely to involve removing or cutting costs for 

uniforms, textbooks and other materials (UNESCOIUNICEF, 2005). 
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Again, socio-cultural challenges, many families in both countries expect girls to get married 

at an early age and work in the household, for which it is perceived that schooling provides 

minimum benefits. According to UNICEF, in total 49% of girls in Ethiopia get married 

before the age of 17. The girls in rural areas are more likely to give up schooling because of 

early marriage than their urban counterparts as the proportion of early marriage in rural 

areas is almost double that of urban areas (55% versus 27%).Traditional and cultural beliefs 

reinforce gender stereotypes that give preference to boys over girls in access to education. 
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As previously illustrated, girls have traditionally shared the role of primary caregivers with 

their mothers and they must work alongside their mothers to generate household income in 

addition to engaging in the domestic chores. This protects girls from attending, remaining 

and performing in school particularly at the upper primary level when they take on more 

responsibilities including caring for younger siblings and older relations. Many of the socio 

cultural beliefs and practices negatively impacting girls' education were found to be the 

same in both countries, with some specific issues having a greater impact in each context, 

such as puberty rites and Trokosi (female ritual slavery) in Ghana and female genital 

mutilation in Ethiopia. 

! 

More importantly, cultural practices leading to girls' low self-esteem have an impact on 

parents' perceptions of their daughters' abilities (Colcough, and et al, 1998). The parents 

and teachers often reported that girls had limited job opportunities in the formal sector, 

which many parents in Ethiopia and Ghana considered as the most important retum on their 

investment in education. Some parents suggested that boys often had greater aspirations than 

girls. However, girls themselves, who, like boys, often expressed an extremely high level of 

expectations and understanding of the opportunities, open to them if they succeed in 

education, did not support this view (Colcough, and et al, 1998) 
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Colcough, and eta 1, (1998) further found that, there were no differences between the type of 

aspirations of children living in urhan and rural areas. When household resources are 

limited, parents are forced to make choices about which of their children attend school. The 

decision is usually taken on the basis of gender. Unfortunately, girls enrolled in school are 

more likely than boys to be withdrawn from school. Teachers highlighted this issue of 
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domestic chores in Ghana as a contributing factor to drop-outs. Teachers said that "girls are 

made to do household chores, unlike boys. 

This takes away some time for studies on the part of the girl child and as a result her 

performance in school is below par and her grades are low. The parents see this as a loss in 

their investment - with the hope that the girl should look after them later. The girl is 

therefore taken out of school". In order to solve this, teachers noted a need to educate 

parents on the need to give parental care to their children in terms of providing uniform, 

money for food while at school and adequate rest for pupils (Amoa-Bentil and Kebede, 

2000). On a positive note, it was observed that social perception and cultural beliefs 

regarding girls' education were changing slowly because of increased access to information 

through media (TV and radio). 

2.8 Conceptual Framework 

Wealth, opportunity costs, and short-term rates of return increase Investments in girls' 

education, which in turn lead to positive development outcomes. Resource dilution theories 

assume that wealth will increase educational investments. The results here consistently show 

that girls' access to education also depends on policies that address opportunity costs and 
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rates of return by providing resources such as clean water and health care. Importantly, the 

effects of potential policy levers on girls' education are independent of political Context. 

In addition, an Islamic majority also does not influence girls' education. These two finding 

run contrary the assertion that parents in some cultures are unwilling to educate girls even if 
• I 

the economic costs are low. First, it is possible that Islamic fundamentalism is the true 

obstacle to girls' education. However, in her research on Pakistan, Heward (1999) suggests 
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that traditional gender roles affect parents' preferences for the quality of schooling, but it is 

simply not true that even parents are unwilling to educate girls: Contrary to the long 

accepted view that parents are unwilling to educate their daughters, it is now widely 

understood that most parents do want to educate their daughters. 

It is poor provision of suitable schools that prevents them from sending their daughters to 

school. The results of this study suggest that in addition to supply-side reforms to make 

schools more appropriate for girls, demand-side policies are important to promote girls' 

education in countries with traditional gender roles. An important implication is that 

education policy should be considered in the economic context of the costs of girls' 

schooling and efforts to increase or improve supply should be coupled with efforts to 

identify and reduce the direct and indirect costs of attending school. The strong negative 

effect of girls' schooling on fertility rates and child mortality supports the assertion that 

girls' education is important for long-term economic development (Heward, 1999). 

An important way get these benefits are to implement demand-side policies that increase 

girls' access to schooling. A third outcome is that the relationship between women's labor 

market participation and access to education is weak in developing countries (Heward, 
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Even if women's labor force participation is limited, the social benefits of girls' education, 

confirmed in this study, justify significant public investment in girls' education. The effects 

of the lagged education variable also indicate that it may take a generation to realize the full 

benefits of investments in girls' schooling, particularly concerning child health and 

mortality. The importance of girls' education also suggests that policies to increase demand 

have additional payoff beyond the direct social benefits 
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1999). Contrary to the household production models of education investment, female labor 

market participation does not significantly increase girls' school enrollment. Labor market 

opportunities as they are now may not influence the demand for girls 'education if jobs for 

women do not offer rewards for education. Typically, labor markets in developing countries 

are segmented so only males can access jobs in engineering, law, and other fields that 

reward education (Heward, 1999). Alternately, evidence shows that educated women 

actually leave the labor market during the early stages of development and return only when 

a significant clerical sector has-been established (Heward, 1999). 

It has also been suggested that initially girls' education is intended to increase home 

productivity rather than workforce productivity (Heward, 1999). Finally, it is possible that 

the measure of female labor force participation used here does not adequately reflect the 

relationship between education and employment. A better measure might be the percentage 

of women working in management and other upper-level professions. But currently this data 

is not available for most developing countries. Figure 2.1 shows the main units of analysis 

and observation that implicitly guides this study. 
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Figure 2.1: Determinants of girl's education 
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This study is designed to test multiple theoretical influences on the demand for girls' 

education using data from the field. The results would add to understanding of how 

international development including economic growth and increased access to public goods 
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- enables girls to access education within the institutional constraints of poverty, religion, 

and limits on political freedom. By identifying the role for public policy, the results here will 

contribute to an understanding of how policies work within the development context. While 

economic growth does increase female enrollment, policies that reduce opportunity costs 

and increase the short-term returns to girls' schooling can also significantly increase 

enrollment (Heward, 1999). The implication for policy- makers is that greater gains in girls' 

schooling will occur when economic growth is accompanied by access to public goods and 

health and when attention is paid to the demand for education, as well as the supply. 

Reducing the opportunity costs of education and helping parents invest equal resources in 

daughters and sons can facilitate universal education. Policy-makers tend to segment 

education policy as a specific area that deals primarily with the quantity and quality of 

schooling (Heward, 1999). A more effective approach to education policy in developing 

countries will integrate implementation of what is traditionally considered education policy 

- 
with broad efforts to address the demand for girls' education. Expanding the scope of 

education policy to include factors such as home economics and child health can remove 

obstacles to schooling that are created by the realities of daily life for families in developing 
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countries. 

2.9 Conclusion 

The histories of education have been described in this chapter considering colonial and post 

-colonial policies of education. Girl child education has more benefits for society and 

individuals. Therefore education is the machinery through which women can reproduce 

themselves. However, the government of Ghana made great effort in enrolment of children 
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and attempts have been made to close the gender gaps at the basic school level. 

Nevertheless, the efforts made so far does not give enough room for achieving the 

Millennium Development Goals (MDGs) 2 and 3 which aimed at universal primary 

education and eradicating gender disparity in primary and secondary education by the year 

2015. However, it is clearly manifested that in some parts of the country deep - rooted socio 

-cultural, political and institutional constrains have conspired to create and perpetuate 

gender disparity in access to education (Robert, 2012). 
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CHAPTER THREE 
STUDY AREA AND METHODOLOGY 

3.1 Introduction 

This chapter gives the profile of the Savelugu Nanton Municipality in the Northern Region 

of Ghana, which constitutes; the study location and size, demographic features of the study 

area such as population size, growth rate and density, rural urban migration, age and sex 

structure of the population, educational status, religion, and household features. The chapter 

also deals with the study methodology covering the research design, sources of data, 

sampling and data collection and analysis. 

3.2 Study Location and Size 

Savelugu Nanton Municipal has been considered to be the (20th) administrative Municipality 

of the Northern Region. It was created by Provisional National Defense Council (PNDC) 

Savelugu Nanton District can be traced in the Northern Region of Ghana; it shares 

Law 207 under the legislative instrument of 1988. It was brought out of the then Western 

Dagomba District Council, including TolonIKumbungu and Tamale Metropolitan Assembly. 

boundaries with West Mamprusi in the Northern part of Ghana, Karaga District to the East, 

TolonlKumbungu in the West and Tamale Metropolitan Assembly to the south (Figure 3.1). 

The Municipality's land area is 1790.70 sq. krn (Salifu et al., 20 11). 
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Figure: 3.1: Map of Savelugu Nanton Municipality 
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Source: Savelugu-Nanton Municipal Education Office, 2014. 
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3.3 Demographic Features 

3.3.1 Population Size, Growth Rate and Density 

The 2010 population and housing census concluded that, the Municipality population stood 

at 139,283 with growth rate of 3%. However, this is categorized into 48%representing 

males' whiles 52% constitute females (GSS, 2012). The land area of 1790.70sq.km and the 

population density is estimated to be 67per sq.krn. The density rises from deprived to 

develop areas such as Savelugu, Pong Tamale, Tampin, and NantonDiyeli. 

Comparatively, the Municipality's population density is low. As such there is low pressure 

on land and other socio-economic activities and infrastructure. On the other hand, with the 

population growth of 3% the population could be anticipated to grow in the near future and 

to attract investors for a meaningful development and reduces developmental challenges in 

the area. 

63 

3.3.2 Age/sex Structure of the Population 

Structure of the Population in the Municipality shows a comparatively greater number of 

females than males. For example, the population for 2007, 2008, and 2009showsthat, the 

females' population was 56, 743, 58, 471, and 60,252 respectively whilst that of males' 

population was 56, 031, 57, 737, and 59,485 respectively. Furthermore, in the year 2009, the 

age groups between 0-14years amounted to 46%of the entire population and the age group 

of 65years and above were 5% whilst those in the active productive group between 15-64 

years amounted to 49%.This indicates that, the dependency ratio in the Municipality is high. 
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3.3.3 Rural Urban Migration 

With regard to migration, the Municipality is seriously affected, because many of the natives 

move from the Municipality to many places, especially to the south, in search of greener 

pastures in order to improve their social-wellbeing. It is also understood that, most of the 

communities under the Municipally are noted to be deprived and are lacking the necessary 

resources to improve their life such as low capacities through lack of education, vocational 

skills, poor health, and poor quality of life, including low levels of consumption through 

lack of access to capital, social assets, land and market opportunities. 

The municipality has a very low literacy rate than the overall national average. Men are 

Also, lack of capacity of the poor to influence social processes, public policy choices and 

resource allocation, including the disadvantaged of women in the Municipality and other 

factors leads to vulnerability and social exclusion. Many of the people in the Municipal also 

move to other places to acquire higher education and other civil servants transferred to the 

Municipality to work. 

3.4 Educational Status 

more considered to be literates than women, mainly because of socio-economic and cultural 

barriers. As a result of these barriers, the female quickly drop-out of school completely and 
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finally, exposed to teenage pregnancy and early marriages. In certain situation, parents 

advocates for education of the male than female simply because of their in ability to perform 

in school. The poor performance and low standard of female education in the Municipality 

. , has attracted some development agents, in particular, the World Food Programme (WFP) 
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intervened with their food aid programme in a bid to promoting girl child education in the 

Municipality (WFP, 2010). 

3.5 Religion 

SavelugulNanton Municipality constitutes of three existing religions. They are Islam, 

Christianity, and Traditional Religion. Islam is presumed to be the dominant religion in the 

Municipality and this is being practiced by the Dagombas. Christianity is the next dominant 

religion and a smaller percentage of people practice Traditional African Religion. The 

existing religions have influenced developmental programmes and education. The values 

and believes including the practices of these religions have the importance of how they place 

value on female education. 

3.6 Household Characteristics 

The Municipality is dominated by male headed households. The percentage of females 

heading households increased from 5.5% in 2005 to 9.4% in 2009 respectively. However, 

the average household size maintains 8.7 with the lowest household constituting one 

individual and the highest household having 47 individuals. 

3.7 Methodology 

3.7.1 Research Design 

Research design is a plan or a blueprint of how the researcher intends to conduct the 

research (Mouton 2001, Sarantakos, 2005).The design shows how the research questions are 
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connected to the data, what tools and procedures to use in answering them (Punch, . , 
2004).The research design could be experimental or survey for quantitative research, and 

case study or ethnographic for qualitative studies. Each design has its own methods of data 

www.udsspace.uds.edu.gh 

 

 

 

 



collections and analysis, as well as strengths and weaknesses. Owusu (2012) states that the 

plan is a complete scheme or programme of the research. It adds as an outline of what the 

researcher can do from writing the hypothesis and their operational results to the end 

analysis of data. In this particular study, needed. A research design is a logical framework 

which details out directions to a researcher in a study regarding the collection, analysis and 

interpretation of data on observed phenomenon. Yin (1984) argued that generally the choice 

of an appropriate research design or methodology revolved around three main issues 

namely: the nature of the research problem, the behavior of the research theme and the 

extent of control the researcher has over contemporary events relating to the research issues 

(Yin, 1984, p. 63). Research approaches are not mutually exclusive. They could be 

combined with other approaches or used solely to undertake a research. 

The Case Study approach was chosen so that it will help to make an in-depth analysis of the 

phenomenon over a relatively smaller geographic scope. 

The present study adopted a Case Study Approach as its methodology. This is a method of 

inquiry that investigates a contemporary phenomenon within its real life context. This 

approach also addresses a situation whereby the boundaries between the phenomenon and 

the context are not clearly evident. Usually, this method of study relies on multiple sources 

of evidence. The researcher adopted the case study approach because the researcher has no 

control over the actions in the study. Government policies and decisions that are 

implemented at national and local levels including the school system constitute actions that 

the researcher has no control over. 
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3.7.2 Sources of Data 

The study relied on primary and secondary sources of data, the study generated first hand 

data from the field besides supplementary data by means of literature review. Secondary 

sources of data on the other, involved an intensive review of important literature from 

books, journals, magazines, newspapers and individual writing exercises. The aim of this 

was to review literature on education and girl child empowerment. This was to further 

supplement the data that is gathered during the fieldwork. The data collection phase focused 

on the case study of SaveluguiNanton Municipality 

3.7.3 Sampling Methods and Procedure 

Sampling is the process of selecting a few from a bigger group to form the basis for 

estimating or producing a fact, situation or outcome regarding the bigger group. Sampling 

offers the advantage of saving time, finance and human resources. It allows for a detailed 

scientific work to be carried out as only a part of the total population is studied. In other to 

make meaningful generalizations and draw inferences, there was the need to conduct 

sampling in the research process. Robert (2012) revealed that the researcher needs to choose 

only few interviewers from the target population for study. 

According to Robert (2012), a study focused on representative sample, is often better than a 

bigger sample or on the total population. This is also emphasized by Owusu (2012), who is 

explicit on the size of a sample and concludes that, the use of a sample could either be 

neither very large nor too small. It should be objective and also based on the decision of the 

researcher. On the other hand, (Owusu, 2012) where time and resources permit the 

67 

www.udsspace.uds.edu.gh 

 

 

 

 



researcher to consider a bigger sample size as possible. The danger with small sample size is 

that, they do not generate the features of the accessible population as the author emphasized. 

This study settled on a sample size of 129, this includes 87 students, 20 teachers, 20 parents 

including 1 staff from GES and 1 staff from WFP. This ensured accuracy that meet the 

requirements of flexibility, representativeness, efficiency and reliability (Owusu, 2012). In 

this particular study, two main sampling techniques were employed for the selection of the 

elements of the sample; probability sampling and non-probability sampling (Twumasi, 

2001). Probability sampling denotes sampling in which all the respondents of the 

population have an equal chance of being selected from the sample frame (Twumasi, 2001). 

Non- probability sampling, on the other hand, denotes sampling in which subsets of the 

population to be studied are chosen without given respondents equal chance of 

representation unlike snowball sampling. In non-probability sampling, sample units are 

selected for a purpose without cognizance of randomization (Robert, 2012) 

There were 12 primary schools supported by WFP in the Savelugu-Nanton Municipality and 

the study covered all these schools. Simple random sampling was employed to select 

respondents for the study. As Babbie (2003) noted, when simple random sampling is 

employed to choose the sample, the researcher is far from being subjective because, the 

method gives all the participants an equal chance of being selected. The researcher assigned 

numbers to all the units on the list, and placed all the numbers in abox and shake the box or 

the mixed numbers,by picking any number randomly till the researcher reached the 

determined size of the sample. This was followed by obtaining 87 girls (sample size) out of 
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a total number of 727. However to justify this, the Taro's (1973) formula was used to 

calculate the sample size for the students, that is: X= Nil +N (E2). 

Where, X= the sample size, 

N=Total number of targeted population and E= Margin of error, estimating at least 10 %( 

0.1), and the 90% is the confident level that the information provided by the respondents is 

about 90% satisfactory. 

Thus, N= 727, Error ofmargin=0.1(10%) 

X=NIl+N (E2) =727/1+727 (0.1/ 

=727/8.27=87(sample size). Table 3.1 shows how the sample size was distributed across the 

selected schools as follows. 

Sahakpaligu primary =871727x53=6 

Janjori-kukuo primary =871727x92=11 

Duko-Anglican primary=871727x52=6 

Nyoglo primary = 871727x80=10 

Boggu/kpendua primary =871727x53=6 

Ying Anglican primary =871727x4=1 

Pong Anglican primary =871727x78=9 
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Kpalang primary =871727x73=9 

PiguZaharia primary =871727x68=8 

Dingoni primary =871727x35=4 

Nyolugu primary =871727x72=9 

Yapalisi primary =871727x67=8 

Table 3.1: Sample distribution of girls among the study schools 

.j 

Name of schools Total number of students Sample share 

Sahakpaligu primary school 53 6 

Janjori- kukuo primary 92 11 

Duko Anglican primary 52 6 

Nyoglo primary 80 10 

Boggu/Kpendua primary 53 6 

Ying Anglican primary 4 1 

Pong Anglican primary 78 9 

Kpalang primary 73 9 

Piku Zaharia primary 68 8 

Dingoni primary 35 4 

Nyoligu primary 72 9 

Yapalisi Anglican primary 67 8 

Total 727 87 
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As indicated earlier 1 staff from GES, and 1 staff from WFP were selected and interviewed 

using purposive sampling. In this sampling technique, the researcher purposely chooses 

respondents who in their own opinion are thought to be relevant to the research topic interns 

of their backgrounds. In this regard, the researcher selects cases that are judged to 

demonstrate the view of the group. 

Besides, snow ball sampling technique was employed to sample 20 teachers and 20 parents 

from the 12 communities. Questionnaires were administered to them to solicit their views, 

this type of sampling technique is used when respondents are selected because it is expected 

that they are representative of the population of interest and or meet the specific needs of the 

research study. This is frequently used when it is necessary to reach a small-specialized 

target population. With snowball sampling, after being interviewed, each respondent is 

asked to identify others who belong to the target population and may have relevant 

information to offer. In view of that, the researcher sum up the total number of students 

- 
sample size which is 87, plus 20 teachers, 20 parents, including 1 staff from GES, and 1 staff 

from WFP making it 129, as mentioned above. 

3.7.4 Data Collection Techniques 

3.7.4.1 Interviews 

Interview is defined as a face-to-face interaction between two or more individuals with a 

specific intention in mind (Robert, 2012). Interviews are categorized into unstructured and 

structured. The two classes were used in the study. Interview gives first hand information; it 

strengthens interaction between the interviewer and the interviewees in the data collection 

process. The use of interviews is effective for both non-educated and educated respondents 

71 

www.udsspace.uds.edu.gh 

 

 

 

 



in the sense that the interviewer poses the questions and answers are provided In the 

presence of the interviewer (Robert, 2012). 

Interview was however conducted in English and Dagbani for both literate and illiterate 

parents , since most of the respondents understood either Dagbani or English or both. 

However, the researcher also understood Dagbani and with the help of other teachers who 

also understood the language, the interview became interesting especially with the no 

educated parents. Even though the consent of the respondents were obtained regarding their 

willingness to participate and that respondents were having liberty to opt out for the research 

at any giving stage. One major challenge was that because it was farming season, it was not 

easy organizing the respondents, but the researcher managed the situation until the research 

was completed after that, the respondents concluded that, they were happy with the way and 

manner the interview was conducted purposely to promote girl-child education was a 

welcoming idea in the Municipality. Through the use of interviews, quick results are 
- 

achieved, though it is time consuming. Respondents for the study were parents, some ofthe 

respondents also preferred that the questionnaire be administered to them in the form of an 

interview . Person -to- person interviews were thus conducted using both structure and 

unstructured interview guides. 

In employing the unstructured interview, a frame work was developed to guide the interview 

procedures (Yin, 1993). The ideology behind this approach was to ensure, a collective 

involvement with the group of respondents within which questions could be formulated and 

asked spontaneously as the interviews were effectively carried out. This approach also 

permitted the respondents freedom to express their views. This agrees with Yin's (1993) 
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VIew that an excellent interview is one III which the interviewer has control over the 

interview situation and talked freely. 

3.7.4.2 Questionnaires Administration 

Questionnaires are written list of documents containing questions and the answers which are 

recorded by the respondents. The questionnaire method was adopted and used on I WFP 

staff, I GES staff and 87 students including 20 teachers who were having knowledge about 

WFP programme. Owusu,(2012) emphasized that, the choice of using a questionnaire is 

attributed to a variety of factors like: characteristics of respondents from which you would 

like to collect data. However, the importance of getting a particular individual as 

respondents answers not being distorted, size of sampling and your analysis taking into 

consideration the chances of response rate, the type of questions you need to ask to get data, 

and number of questions you need to ask to collect your data. 

3.7.4.3 Focused- Group Discussions 

Focused group discussions were organized with few groups of people with similar 

characteristics and knowledge 4 focus groups discussions were held for at least 30 minutes. 

The researcher held focused group discussion with parents and teachers, 2 groups for 

parents and 2 groups for teachers, and in each focus group, participants were 10, but the 

researcher had to interview them individually because when the discussion session began, 

the researcher realized that contributions and answers from informants were not varied and 

that they were all giving the same answers to the same questions. 

Again, what the researcher did was to interview them individually with the permission of 

the headmaster of the school. These discussions enhanced different views and issues debated 
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from different perspectives by the group members. This also helped encouraged 

participation and generated further information from the respondents. 

3.7.4.4 Observations 

The study employed both direct and indirect observation mechanisms cautiously in data 

collection) with a guided of checklists (Owusu, 2012). The purpose was to enhance an in 

depth understanding of issues and cross checking of responses being inconsistent with what 

was observed. This process helped to enhance the accuracy and validity of the research 

findings. Logical observations of events, processes and people's behavior or attitude were 

undertaken and results were also recorded. 

3.7.5 Stages of Data Collection 
j 

3.7.5.1 Reconnaissance Survey 

This type of survey was carried out to establish a good relationship between the researcher 

and respondents. The researcher interacted freely with the opinion leaders, chiefs, imams, 

school children and NGO's in the study area. Through this avenue, the researcher was able 

to establish a rapport with the study communities. The practical interaction during this stage 

made the people to realize the value of girl- child education and promised to intensify the 

enrolment of the girl- child in school. 

3.7.5.2 Main Survey 

Many groups in terms of occupation, age, level of education and others were selected to 

form the respondents of the main survey. Emphasis was placed on parents, students, teachers 

and NGO's. The research assistants were actively engaged with the various community 
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members and other people in a process of participatory research (Owusu, 2012). The 

researcher experienced periodic visits to stakeholders who were part of the initial planning 

stages to ensure building of a strong relationship. Preliminary findings of the study were 

discussed with community members and other stakeholders for them to comment on the 

findings and fill in some missing gaps before the final work was produced. 

3.7.5.3 In-Depth Interview 

This promoted the ability to see things from the view of the respondents as well as tap their 

views on the study. 

3.7.6 Data Analysis 

Besides, descriptive Statistics as a component of Statistical Package for Social Sciences was 

used for quantitative data analysis. 

3.7.7 Data Presentation Techniques 

Quantitatively, data was presented by the use of graphs and tables. However photographs 

and diagrams were used to present qualitative data. 
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CHAPTER FOUR 
RESULTS AND DICUSSIONS 

4.1 Introduction 

This chapter entails analysis and presentation of the findings of the study. It highlights on 

girl child's participation in school at the primary level and how WFP's food aid contributes 

to increase in girl child enrolment, regular attendance, retention and performance. The 

chapter is subdivided based on the research questions for which the research targeted to 

address. 

4.2 Socio-Economic Background of Respondents 

Out of the total number of parents interviewed, 55% were males whiles females represented 

45% (Table 4.1). This indicates that a greater number of male parents are heads in their 

households. Also, of the total number of teachers 60% were males and 40% were females. 

Table 4.1: Sex composition of parents and teachers 

Parents Sex Frequency Percentage 

Male 11 55.0 

Female 9 45.0 

Total 20 100.0 

Teachers Male 12 60 

Female 8 40 

Total 20 100.0 

Source: Field Survey, February 2014 

Table 4.2 shows that out of the total number of parent respondents, 25% were within the 

bracket of25-35 years, 40% were also within the range of 36-45 years and the age range 46- 
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55 years were 35% in the age distribution. Teachers, on the other hand, had 45% within the 

range of 25-35 years whiles 35% were within the age range of 36-45 years and those within 

46-55 years were 20%. 

Table 4.2: Age composition of parents and teachers 

Parents Age Frequency Percentage 

25-35 5 25.0 

36-45 8 40.0 

46-55 7 35.0 

Total 20 100.0 

Teachers 25-35 9 45.0 

36-45 7 35.0 

46-55 4 20.0 

Total 20 100.0 

Source: Field Survey, February 2014 

Table 4.3 depicts the parents and teachers educational status. Of the total number of parents, 

55% had no formal education whiles 30% had obtained education up to the Middle School 

or Junior High School and 5% completed primary school. Furthermore, 5% were cert 'A' 

Teachers and 5% represented those with Polytechnic and University education. However, 

with regard to teacher, 20% were bachelor degree holders whiles 50% were diploma holders 

and 30% represented Cert 'A' holders. 
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Table: 4.3 Educational background of parents and teachers 

Parents Educational Frequency Percentage 
Background 

No education 11 55.0 

Middle school 6 30.0 

Primary 1 5.0 

Cert 'A' 1 5.0 

Others 1 5.0 

Total 20 100.0 

Teachers Degree 4 20 

Diploma 10 50 

Cert 'A' 6 30 

Total 20 100.0 

Source: Field Survey, February 2014 

The statistics in Table 4.3 indicate that the level of education of parents in the area is 

generally low. Most parents themselves have had no opportunity of enrolling into school. 

Some of the reasons could be attributed to the late establishment of formal education by the 

colonial governrnent, because of its colonial policies of favoring or 'protecting' one group or 

section against another which denied many people from educational opportunities. Also the 
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fact that, the area is a poverty prone zone has contributed to the high illiteracy rate in the 

area. A parent respondent explained why he could not go to school when he was a child. 

"In those days schooling was perceived to be something fearful and for that 

matter only orphans were sent to school to suffer. But those of us who had 

our parents alive were not sent to school" 

The study investigated the occupational composition of parents to find out the extent to 

which their occupation has impacted on girl child education. Table 4.4 shows the 

occupational background of the parents 

Table 4.4: Occupational distribution of Parents 

Parents Occupation Frequency Percentage 

Teaching 3 15.0 

Farming 15 75.0 

Trading 2 10.0 

Total 20 100.0 
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Source: Field Survey, February 2014 

Table 4.4 shows that 75% of the parents were farmers, while 15% were teachers and with 

the remaining 10% being traders. The overall picture in this table depicts that majority of 

the parents were engaged in farming activities. From the data it is observed that, most 
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parents in the study area are predominantly subsistent farmers who depend on their own 

labor force and that of their household? 

However, as a result of population explosion, accessible lands are fast diminishing. With 

diminishing farmlands and, increasing cost of farm inputs, the yields of households are 

dropping. The rainfall pattern is also becoming more and more erratic making the main 

occupation of parents' insecure. Thus, parents either have to stop their children from going 

to school during school days or drop out of school to help them on the farm. 

According to Ansoglenang (2006), for women to liberate themselves from such 

predicaments and also to contribute to meet the household expenditure requirements, women 

have to rely on other income generating activities, in other to earn income to pay their 

childrens' school fees, buy cloth and provide various everyday household needs. Girls in the 

research area do not have female teachers who will serve as role models. Role models are 

advisors, people with career experience willing to offer their knowledge and support; people 

who give emotional and moral encouragement. Another reason has to do with the cost 

benefit analysis of the education of girls to the family. A parent indicated that; 
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"1 anticipated the benefits of education for only males and 1 felt is a waste of 

time and money for educating girls who on completion would be married and 

become part of a different family, leaving us with no benefits either in kind or 

cash". 
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4.3 Factors Militating against Girl-Child Education 

4.3.1 Cultural Practices 

Birth, marriage and the death are the rites of passage in the lives of people. Of these rites, 

only marriage is the one that is a matter of choice. Yet many girls and a small number of 

boys enter marriage without any chance of exercising the right to choose. Young girls within 

the Savelugu-Nanton Municipality are often times given out in marriage without their 

consent. The marriages are usually contracted for them at a very tender age. The findings 

from the study revealed that, this is a common practice of the people. A key informant in 

response to a question as to his view(s) on the factors that affect girls' education in the area 

said: 

, 'it is the culture of the SavelugulN anton people to give their daughters out for 

marriage at the tender ages and this prevents them from going to school. " 

He also cited such practices as infant betrothal and exchange marriages as the problem that 

affect girls' educational attainments. A parent interviewed, equally indicated that his 

colleagues have been mocking him for sending his girl children to school instead of giving 

their hands in marriage. When a woman in her mid-20s was interviewed on why she did not 

get the opportunity of going to school, she said: 

"My father values marriage more than education. 1 stopped schooling 

because 1 got married at age 14". 

This can be likened to an interview with the first head teacher of Sahakpaligu Primary 

School, he complained that retention of girls in school is not encouraging and he cited early 
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marriage as a factor. Girls are either taken out of school or not even given the opportunity to 

attend school. Early marriages inevitably deny girls of school, which is crucial for their 

personal development and their effective contribution to the future wellbeing of their 

families and societies. Lack of access to formal education also means that these girls are 

denied the needed technical know-how and professional skills that is a pre-requisite to their 

job obtainment that can earn them a good living. 

It is uncommon to observe that, illiterate girls who are abandoned, widowed or divorced, or 

even who are victims of growing urban poverty are forced into commercialized versions of 

their work as wives: cleaning, cooking, and child caring. They even stand the risk of 

entering into commercial sex trade. 

Traditional gender roles within households delegate certain areas to women in the study 

area. 

All that has to do with childcare, what the family eats, firewood and water, cieaning and 

washing. Traditionally, this is within the domain of women's gender responsibilities. In the 

area of study, women are for the entire household works except renovating the house. 

Among the Dagomba people, although it is socially accepted for a man to cook if he has no 

woman in the house, men will invariably try to find a female relative to save them from the 

social stigma of cooking. 

Girls help in all domestic work, boys can be asked to do most things, but among the 

Dagomba people usually boys only help if there are no girls around. It was noted that as 

girls and boys grow older, they share more workload of their mother and father respectively. 
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The girls' share of work in the household would keep them busy all day. Most informants 

bemoaned the work burden of girls in the study area that do not allow them to attain 

education. For example, a parent said: 

"It is the girl child, who does everything in the house For example cooking, 

sweeping, fetching of water are all the preserve of the girl child in the 

Dagomba culture. She further said that, because they are girls, they have to 

be taught how to do some of these domestic works so that when they get 

married, they would not bring disgrace to the family for not knowing how to 

do these domestic jobs that makes them complete women' '. 

Another parent had this to say: 

"It is the creation of God that girls are made to do whatever they do at 

home'.' 

Field interviews revealed that, the above assertion cuts across, Families are therefore 

reluctant to send their girls to school for the fact that they will learn new values, and become 

less inclined to accept domestic work. Consequently, girls do not perform well in school as 

compared to boys. This is due to gendered division of labor at horne whereby girls get to do 

almost all the household chores. Josephides (1985) in considering gender roles within 

households, using a model of gendered division of labor among the Kewa, posits that 

women tend gardens, pigs, and Children. Women usually cook for the household and keep 

the house clean. Men organize garden sites, hunt, transact exchanges, and arrange pig kills 
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fight wars and lead religions. This gendered division of labor is effectively defining men as 

independent and women as dependent (Josephides, 1985) 

More so, not a cultural issue, but it is a social problem. Teenage pregnancy has become a 

way of life among girls in the study area. The idea of Teenage pregnancy was springing up 

especially among parents, teachers and opinion leaders. As a result of teenage pregnancy in 

the study area, most parents felt it is not worth investing in their daughters' education even if 

they are aware of the benefits of educating their girls. Teenage pregnancy ruins the future of 

girls or set back their development. 

A parent in answering a question as to which sex he prefers to send to school stated, 'the 

boy child." When asked why the choice of the boy child to the neglect of girl child, he said 

that: 

"The temptation of pregnancy is always a worry to us as such; this brings 

about disgrace and frustration to us. The girl child stopping her education as 

a result of pregnancy is also a waste of resource' '. 

A research conducted on teenage pregnancy in schools by Ghana Education Service (GES), 

indicates that, teenage pregnancy is one of the obstacles of girls dropping out of school at 

the JSS-Ievel ((Daily Graphic, 2007 pp.8). The Demographic and Health Survey (DHS) 

states that in 2003, 14 percent of Ghanaian 15-19 year-old girls had begun childbearing; a 

high percentage given that it does not take into account pregnancies that had not reached 

them, either because of miscarriage or abortion (Daily Graphic, 2007pp.8). 
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4.3.2 Socio-economic Factors 

Family labor is considered important for the survival and viability of smallholder farmers. 

Small-scale farming is labor intensive and farmers make use of traditional hand tools like 

hoe and cutlasses. The use of traditional tools is difficult and therefore tends to limit the size 

of holdings. The purpose of production is mainly for subsistence. Subsistence farmers sell 

their surplus at the local market centers. This is what a parent has on the need for farm 

hands:' 

" I as a parent ,I do not have enough money to hire labor and that makes me 

to send my children to farm, but I wish to send my children to school, but 

because of poverty I could not fulfill this' '. 

Again, lands on which parents cultivate have been consistently cultivated and have lost their 

nutrients as such; parents cannot get the same yield as compared to past. They need more 

hands to help on their farms. In answering a question as to why they could not go to school, 

a girl respondent said they were asked by their parents to help them to farm. This 

development has led to another burden on the girl child in the area since she has to combine 

the domestic work with farming. 

The implementation of Structural Adjustment Programmes (SAPs) has put a growing burden 

of user fees on educational services, the affected are the rural poor families that have rely on 

non cash crops for survival. Most parents in the area are subsistence farmers with little or 

nothing to sell for basics needs, let alone school fees. In view of that, at the household level, 
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most families have started to cut on their expenditures. The first household expenditure to 

suffer this cut is school fees. 

A parent said: 

, 'For us poor people, formal education denotes a trade-off, normally between 

obtainingfood and going to school". 

From the perceptions of parents in the study area, it meant having to sell their grains and 

livestock to buy school stationeries and other educational materials, hence there is the 

scenario of prioritization of children within the family. 

4.4 International Agencies and NGOs Support for Girl-Child Education 

It is true noting that, the primary responsibility of the state (central, regional and district 

assemblies) in ensuring the achievements ofMDGs 2 and 3, most commentators agreed that 

international agencies and NGOs, both field-based and those working as support centers, 

have a significant role to play especially in reaching out to the hardest-to-reach, for example 

females. Other international agencies and NGOs have participated in different ways to bring 

in 'difficult to reach' section of children, both rural and urban into world of education and 

schooling. NGOs consider girls' education the most paramount entry point to start tackling 

gender inequality in the third world countries. 

4.5 World Food Programme Food Rationing Interventions 

Within this programme, girls in selected schools, with good attendance records (for 

instance, monthly attendance of 85% or more) are given food rations, such as beans, salt, 

Micro Nutrient Powder (MNP) rice, maize, oil, wheat, canned fish and sorghum, in order to 
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encourage girls to attend school regularly. WFP assistance to the programme to educate 

girls in the northern savannah areas is to encourage parents to enroll their daughters in the 

basic schools, and to retain them once in school. Again, girls receive food rations take home 

to complement their family income, especially during the dry season when food production 

is low and the dropout rate for girls is dominating. In the case of the take-home ration for 

girls, the mothers of girls who qualify are requested to ensure regular and punctual 

attendance of their daughters and to go to the school to collect the ration when their 

daughters qualify. 

_. 

Through the field interaction, the girls' education officer in the study area revealed that the 

food ration ended in 2010, as a result of reasons mentioned above, the beneficiaries were 

still present and the policy needed to be appraised. It must be noted that, despite the 

presence of the School Feeding policy, it is critical to research the WFP's effort at 

improving girl-child enrollment and retention to help policy makers and practitioners to 

improve the School Feeding programme (SavelugulNanton Municipality Education Office, 
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2014). 

However, WFP continued to collaborate with GES and Ghana School Feeding Programme 

to provide cooked food for the students but this also ended in January 2014, because Ghana 

is now considered as a middle income country. As seen in Plate 4.1, some of the students 

receiving the cooked food during break period. 
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Plate:4.1 Shows Girls receiving Food in one of the WFP assisted Schools in Nyoglo . 

• 

Source: Field Survey, February 2014 

A teacher informant stressed that: 

"The programme was yielding positive results. WFP has contributed to the 

achievement of gender parity at the basic level in the study area, and, it 

contributes significantly in increasing school enrolment, attendance and 

retention. The incentive of take home food ration also reduces absenteeism. 

Most dropout rates decreases ". 
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Food retains girls in school instead of them going out to sell goods in the street to earn 

enough money to buy food for the household. A girl informant said: 

"My parents do not want me to miss classes and if I do not go to school a day, 

they tried to find out what is wrong. At the end of the month, I take food ration 

home and improve what the family has. I am always present at school every 

day. 

A parent informant said: 

The food aid has made me to send my children to school, especially the girl 

child. Sometimes, I found it extremely difficult to understand why schooling is 

good for my girl-child as it does not give an immediate benefit to her life. Now 

at least I know that my girl-child will get take home food ration. I used to 

encourage her to attend school punctually to qualify for the food ration. 

4.6 United Nations International Children Educational Fund Support 

UNICEF gives bicycle support for needy girls who often travel very long-distance by 

footing to school. UNICEF reports that some 6,000 girls in northern Ghana received 

bicycles over the past three years. In deprived communities, this means of transport is giving 

them the chance to get an education. The distance to school is one of the major challenges 

for girls' enrolment, especially at the basic level. UNICEF, in collaboration with the local 

education officials and the schools, identified girls from the less privileged families who live 

far away from their schools and who agreed to continue schooling as the recipients of the 

bicycles. 
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A girl informant at age 10, who has benefited from the bicycle project, noted that: 

"I fetch water in the morning. Without my bicycle, I could not have made it to 

school on time. My community is far away. It takes more than three hours on 

foot. This bike made it possible for me to attend school." 

In view of that, the bicycles attract other girls to school, bringing them closer to the 

opportunities of education. A teacher interviewed in the study area, concluded that: 

"the bicycles have helped increase school enrolment and attendance and also 

improves academic performance and curtailed drop-out rates' '. 

Social support is also provided through a network of trained mentors, usually a female 

teacher in a school. If a girl experience problems, a mentor provides counseling and 

involves CAMFED when necessary. This comprehensive approach has achieved results; 

more than 90% of the girls on this programme stay in school. Once girls graduate from 

4.7 Campaign for Female Education Support Schemes 

Girls from deprived communities are supported with full scholarships or bursary packages 

that include school fees, uniform and shoes, stationery and examination fees. The 

expenditure of a pair of shoes, a school shirt or school fees make a difference between a 

child dropping out of school or continuing at school. School uniforms to school girls are to 

ensure the retention of girls in school and enhance learning. When Campaign for Female 

Education (CAMFED), an NGO in the Northern Region, was launched in 1997 only 7% of 

students in the Region's secondary schools were girls. To help, CAMFED guaranteed girls 

support throughout their high school years, funding school fees, clothing and books. 

90 

www.udsspace.uds.edu.gh 

 

 

 

 



secondary schools, most of them cannot afford to go to college or professional schools. To 

date, CAMFED has assisted young women through higher education programmes, assisting 

with the application and providing financial support through schools. 

Some of these assisted graduates are now doctors, lawyers, teachers, business women and 

successful politicians. In an interview with the Girl's Education Officer in the 

Savelugu/Nanton Municipality, she said: 

Most girls dropped out of school because of inadequate basic teaching and 

learning tools, school uniforms. If the girl-child, particularly those in the 

rural areas are given the necessary educational tools, she could perform well 

and even more than her urban and more endowed counterparts. 

Therefore, the aim of this support is to reduce the burden on parents, so that these girls can 

continue with their education. NGO's concentrating on girls' education means they are 

working towards educating women for the family, community and the nation as a whole. To 

NGOs, educating the girl-child is the most paramount concern in society. 

4.8 Benefit of Formal Education 

State responsibilities in basic education service delivery is noted to be important both given 

education's strategic importance in national identity formation, as well as due to the benefits 

that accrue in terms of social and economic development (Colcough, 1982; Hannum and 

Buchmann, 2005). As such, individuals and households of those who benefit from education 

are expected to develop over a life cycle and across generations. It becomes open in the field 

that parents and schoolgirls were beginning to see the benefits of formal education. When 
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asked about the benefits of educating the girl-child, a female informant of fifty three years 

old, responded by comparing the benefits of educating girls to marriage, by saying that: 

Illiterate girls get marry prematurely. As such, some are not happily married 

and remain destitute. The roles of women have changed and boys and girls 

prefer educated partners only, and for that matter, if girls are given the 

opportunity it would enhance their marriage. 

One of the school girls foresee some benefits associated with formal education, since 

most of them want to become doctors, lawyers, teachers, nurses etc. The most pressing 

issue raised by one of the schoolgirls was that: 

_, 
"Education will offer me knowledge, health and good nutrition, protect me 

from unwanted pregnancies, domestic violent and provide me with welfare 

and good environmental sanitation" 

Formal education forms an important issue of human development. According to Alexander 

(2010), this can be developed through investment in education and training. Education plays 

an important role in advancing individuals with skills, like being able to read and write, 

including enhancing the ability to seek information. The issues raised by the informants on 

the benefits of formal education can be done within the framework of empowerment. 

Empowering women begins with educating the girl-children for them to become 

autonomous and develop their potentials to enable them to compute with the international 

world of equal opportunities. The empowering effect of girls' formal education is in a 

variety of ways, including ability to bargain for resources within the household, independent 
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decision-making, control over their fertility, and contribution in public life. Any intervention 

that helps a woman to develop and expand her personal and intellectual resources and her 

potential for participation in society, in the economy and in the family is a source of 

empowerment. Educating girls' demands all these things. 

4.9 Food Aid and Girl-Child Education 

In answering questions regarding the contribution of WFP' s food aid to girl-child retention, 

enrolment and performance basic schools in the Savelugu-Nanton Municipality, the teachers 

responded that the programme has enhanced the girl-child's education (Figure 4.2). Out of 

the total number of teacher respondents, 50% were of the view that it has improved retention 

whiles 30% said that enrolment has increased and 20% mentioned performance. All of them 

.a 
concluded that the WFP's food aid has contributed to the girl-child's regularity in school. 

Figure: 4.2: Contribution of WFP to girl child education 

Extent of WFP' •• upport to girt child education •....... _, 
t",_ cp-........ 

Source: Field Survey, February 2014 
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Also, from the words of the Girls Education Officer in the Savelugu-Nanton Municipality, 

there is improvement in girl child attendance to school. However, this increased in regularity 

is associated to the condition of 85% attendance monthly as a requirement for take-horne 

food ration. This particular measure is put in place to make sure that girls do not only get the 

opportunity to enroll, but equally attend school regularly. 

J 

In view of this mechanism being put in place to attract regularity, some girls often do not 

qualify for an equal take-horne ration due to the fact of absenteeism as was observed from 

the study. This challenge usually emanated from girls residing at distant villages without a 

reliable means of transport to go to school. Also, many girls complained that parents usually 

load them with household chores, thus affecting their regularity in school. A study 

conducted in Bangladesh confirmed this view. According to the study, rural women work 

10-14 hours a day. As such, girls performing household chores to help their mothers affect 

their participation in formal education, compelling them into irregular attendance or to 

abandon school (UNESCO, 2008). 

The respondents' perceptions about the intervention of WFP's food aid to enhance 

enrolment of the girl-child in school, none disagreed that the enrolment has not increased. 

This perception of the respondents collaborates with earlier information from the girl child 

education officer that, access to basic education has increased tremendously in many 

countries. Data from WFP officials in the three northern regions showed that enrolment for 

the girl-child increased from 9,071 in 1998/99 to 46,105 in the 2004/05 academic year 

(WFP, 2014). 
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This increment has reflected in the Savelugu-Nantung Municipality as girls enrolment 

increased from 731 in 1999/2000 to 2,021 in the 2005/06 academic years. As per the 

perception of the girl child education officer in the municipality, the food aid has helped in 

sensitizing parents on the need to encourage their girl-children'S education and also served 

as an eye opener to many girls in the municipality, thus urging more girls to go to school. 

Generally, WFP's food aid has achieved enrolment in the Municipality, hence there is a 

direct relationship between WFP's food aid and the girl-child enrolment in the Municipality. 

Although the programme has achieved many successes, there are still cases of parents 

feeling reluctant in educating the girls. 

In a similar situation, all the respondents and key informants interviewed expressed their 

satisfaction about WFP's food aid contribution in retaining the girl child in school. In a 

presentation by Thomas McKnight, head of WFP in the Northern Region, he disclosed that 

WFP's food aid has stepped up retention rate of the girl-child by 98% and gave his remarks 

that it is about time the WFP withdrew from only female education initiative value on 

education of both sexes. Added to the above, the response of the head ofWFP confirmed the 

responses of the interviewees. 

4.10 Conclusion 

In this chapter, attempts have been made in presenting the factors responsible for the poor 

state of girl child education. These challenges affect girls' educational achievements. Early 

marriages are common practice among Dagombas. The household work of the girl-child has 

not favored them in the study area. The field interviews are convincing that traditional 

gendered roles within the household are performed by girls. 
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As such international agencies and NGOs performed an important role. In relation to the 

girls receiving take-home food ration, particularly during the dry season when household 

food production is not encouraging and the drop-out rate is high. The bicycle support given 

to girls by UNICEF is also helping to reduce the distance from homes to school. Most Girls 

in the study area are offered with school uniform, and school fees. This is to help increase 

school enrolment, attendance, and retention. Moreover, on the field visit, informants 

expressed the view that formal education is an intervention that encourages women starting 

with the girl-child and enabling them to make better decisions about their state of affairs and 

to take more energetic roles in their communities. In view of that, parent these days want to 

enroll both sexes in school instead of the male 
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CHAPTER FIVE 
SUMMARY, CONCLUTION AND RECOMMENDATIONS 

5.1 Introduction 

This study has examined the contribution of WFP's food aid programme to girl-child 

education. It has made an attempt to find out the factors affecting girl-child's access to 

formal education, which has potentials for self-empowerment. This concluding chapter 

presents a summary of the major findings, conclusions and makes some remmendations. 

5.2 Summary of the Major Findings 

In the educational sector, poor facilities such as inadequate teachers, textbooks and desks are 

denying many children access to education, and cultural beliefs and practices are 

aggravating the situation. This is true in the case of the girl-child, whose pressing needs and 

interests are often made vulnerable by educational policies and intra-family priorities. Socio- 

economic and cultural complaints cause parents to see the formal education of a girl as a 

diversion from accepted societal values, norms and practices. 

Formal education is sometimes not considered as appropriate for girls and, as such, not 

valued. Cultural attitudes are so commanding that even young girls of school going age feel 

that they need to only learn how to cook. In addition, girls are now able to acquire any role 

by choice and these are based on personal skills, aspiration, and educational and professional 

qualifications. However, when the girl child is given the chance to formal education, she 

becomes a substance in the elimination of poverty. 

In the study area, tradition and culture have undermined and discriminated against girls in 

terms of access to achievement of formal education. More so, it revealed that girls are 
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refused to be given education because formal education is an investment to be retrieve in the 

future, by which time they would have been married. It was observed that boys are preferred 

to girls because the boys will get back into their families with any benefits associated with 

formal education. The culture sees formal education as a waste of time and it delays 

marriage and the related dowry price and children. Many of the respondents said that early 

marriage is a common practice in the area. This phenomenon does not allow the girl-child to 

start and complete schooling. 

The field surveys also revealed that some parents were giving their girl-children's hands in 

marriage and also replacing girls with boys at the basic level. The field survey further 

revealed that the culture has allocated certain roles to females, such as childcare, cleaning, 

washing and other household chores. Consequently, girls in the study area are faced with 

several roles within the household where they have to combine these works and academic 

work. Teenage pregnancy also emanate in increasing the issue of dropout rates. Because of 

this, many parents have reservations that their girls would be put in the family way. 

Therefore, some parents develop the habit of removing their girls from the classroom onto 

the farm during farming seasons. 

A number of NGOs have demonstrated an important role in providing educational support 

for children, especially girls in the study area. For instance, United Nations International 

Children Education Fund (UNICEF), World Food Programme (WFP) , World Vision 

International (WVI), Forum for African Women Educationalist (FA WE), Partnership for . 
I Accountable Governance in Education (PAGE), Community Life Improvement Programme 

(CLIP), Global Partnership for Education Grant (GPEG), and Campaign for Female 
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Education (CAM FED) have all intervened to support girls by providing bicycles and school 

uniforms, including take-home food ration among other things with the intention to 

encourage girls to stay in school. All these were in connection with the NGOs vision to 

ensure the retention of the girl-child in school, and encourage learning and quality 

education. Government is now more focused about the need to educate girls than before. For 

example, the FCUBE came out with several objectives. One of which has specific emphasis 

for the girl-child in schools. The Ghana Government in the 2005/2006 academic year, 

established, on pilot basis, capitation grants in 40 rural districts throughout the country. The 

establishment of the Capitation grant has brought about a substantial increase in enrolment 

in public primary and junior secondary schools. The gender parity ratio has also improved. 

The number of primary school going aged children who could not enroll, according to a 

GES source was less thanlO%. 

5.3 Conclusion 

Circumstances differ from place to place and the social mobility, being dynamic, keeps 

changing from time to time just as the factors which generate events in the social realm. The 

study has unveiled factors such as early betrothal of girls, early marriage, and girls' 

involvement in home management activities as significant factors which affect female 

participation in education. The study further revealed that parental attitudes, behavioral and 

interest patterns, beliefs, values, and perceptions about the roles, skills, and abilities of 

females, poverty, cost-sharing in education, inadequate female academic performance, low 

female participation in science and technology studies, girls' involvement in family 

economic ventures, government educational policies and weak institutional and social 

support at the local level turned out as significant factors that conspire to restrict female 

99 

www.udsspace.uds.edu.gh 

 

 

 

 



access and participation at the basic level in the study area, and has contributed to the whole 

saga of low female participation at the basic level. Also, from the findings, it can be 

concluded that a combination of attitudinal, socio-cultural, economic, political, operational 

and institutional factors have conspired to restrict female participation in education at the 

basic level in the study area. 

It is also significance mentioning that, a number of NGOs have played an imperative 

responsibility in given that instructive hold up for children, in particular girls in the revise 

vicinity, for case in point, UNICEF, WFP and CAMFED have all lend immense support to 

girls by providing bicycles and school uniforms, together with take home food ration 

surrounded by other things with the endeavor of heartening girls to stay in school. All these 

oj 
were in line with the NGOs assignment to guarantee the preservation of girls in school, 

augment knowledge and of excellence education. 

More importantly, WFP food aim is doing great, and so the WFP should keep it up to help 

the girl child to fully participate in education and extend to other deprived schools that the 

food aid programme is not operating. Policy makers, policy implementing agencies, social 

support groups and parents as a whole should help to correct the abnormalities that have 

plagued female education at the basic level in the study area and help to improve female 

participation in education to acceptable levels in the country as a whole. 
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5.4 Recommended Policy Options and Strategies 

5.4.1 Educating Parents 

As a way of getting access to girl-child education, parents and guardians should be 

enlightened on their primary responsibility of ensuring that their children, particularly the 

girl-child, receives minimum formal education. 

5.4.2 Strengthening of Laws on Early Marriages 

Even though, laws are in place, the challenge is with enforcement and advocacy. It is 

instrumental for parents to know the effects of pressurizing their children into marriages. 

They must be awareness that there is a price to pay when they do that. Girl-child victims 

should be used as part of educating the masses, and also churches and other faith-based 

organizations or institutions should take part in the campaign, since people pay attention to 

them. 

5.4.3 Strengthening of Laws on Child Labor 

There is the need to discourage child labor, especially those that hinder the education of 

children. Policy makers should ensure that those who violate the laws and conventions on 

child rights are made to face the full rigors of the law. Greater emphasis on extensive public 

education should be carried with all actors dealing with children due to the high level of 

ignorance of the laws by various partners who are always in contact with children. 

5.4.4 Government Sub-Agencies and Non-Governmental Organizations Support 

Government, community leaders and civil society groups should be sensitized through radio, 

television and other media network about the laws protecting the interest and the rights of 

children. Community leaders should create a forum where matters concerning formal 
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education are discussed periodically. Government, district/municipal assemblies and non 

governmental organizations should give sensitization to guardians, teachers and WFP 

officials on the goals and aspirations of the food aid. 

A new package must be established by WFP and civil society organizations to supplement 

the food aid. However, this package should include uniforms, bicycles, and financial support 

for brilliant girls. It is also recommended that both the quality and quantity of the food 

should be improved. As such, government, district/municipal assemblies, youth groups, and 

civil society organizations should work closely with WFP to address the challenges of the 

girl-child's education. More so, in order to ensure that girls are retained in school, those who 

pass at the basic level should be assisted by the district/municipal assemblies and non 

governmental organizations to continue their education to senior high schools (SHS) through 

to the Tertiary level. There must also be monitoring and evaluation for the programme to 

ensure that the girl-child has full access to the food aid. Also, excellent performance of the 

girl-child should be taken as a mechanism for the qualification for food aid, as it has the 

tendencies for retaining her in school. 
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APPENDIX I 

UNIVERSITY FOR DEVELOPMENT STUDIES 

FACULTY OF INTEGRATED DEVELOPMENT STUDIES 

QUESTIONNAIRE 

The aim of this questionnaire is to assist in assessing Girl child participation in education at 

the Junior High School level and how world food programme food aid contributes to 

increase girl-child enrolment, regular attendance, performance and retention and as well as 

the correlation between world food programme food aid and the girl child education in 

Ghana. A case study of Save1uguINanton Municipality. I would like to get your view. I will 

not expose your identify and will not also disclose your information to anyone else. Please, 

do you like to ask me anything before we start? 

STUDENTS 

1. Questionnaire 

Name . 

2. Name ofMunicipality . 

3. School. . 

4. Class/Form . 

5. Please, indicate the distance from your house to school? 

a) Very far 
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b) Near 

c) Far 

6. Please indicate which category of means do you use to go to school? 

a) Car 

b) Motor 

c) Bicycle 

d) Footing 

7. Are you aware of the existence of World Food Programme (WFP)? 

Yes No 

8. What services does World Food Programme offer in your Municipality? 

Explain . 

9. Did you ever gain any help from WFP? Yes ~o 

1. If "Yes" explain what kind of help you ever gained from WEP? 

ii How did this help you? . 
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10. What opportunity do you need to posses before you can get assistance from WEP? 

a) Percentage of Attendance to school ,-I _---' 

b) Punctuality 

c) Ability to perform in class 

d) Please, for others specify . 

11. Does the assistance of WFP help in promoting of your schooling? 

12. What challenges were you confronted with in your schooling before the interventions 

ofWFP? . 

Do the challenges mention in question 12 currently exist? 

Yes No 

13. Please, kindly give your remarks about WFP food aid to the girl child. 
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APPENDIX II 

UNIVERSITY FOR DEVELOPMENT STUDIES 

FACULTY OF INTEGRATED DEVELOPMENT STUDIES 

QUESTIONNAIRE 

The aim of this questionnaire is to assist in assessing Girl child participation in education at 

the Junior High School level and how world food programme food aid contributes to 

increase girl-child enrolment, regular attendance, performance and retention and as well as 

the correlation between world food programme food aid and the girl child education in 

Ghana. A case study of Savelugu/Nanton Municipality. I would like to get your view. I will 

not expose your identify, and will not also disclose your information to anyone else. Please, 

do you like to ask me anything before we start? 

TEACHERS 

1. Questionnaire 

Name . 

2. Name ofMunicipality . 

3. School. . 

4 . Sex: Male c=J Female c=J 
• -- 5. Age: 25-35 c=J 35-45 c=J 45-55 c::Ji-65 

.,) 

6. Which class/form do you handle? 
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7. i. Do all girl child students in your class benefit from WFP food aid? 

Yes c=:J No 

ii. If "No" please, give reasons . 

8. What opportunity does a child have to qualify him or her for a take home ration? 

a) Percentage of attendance to school. c=:J 

b) Ability to perform in class c=:J 

c) Punctuality c=:J 

d) Please, for others specify . 

9. i. Does WFP food aid provide an equal take-home ration for all female students? 

Yes c=:J No c=:J 

ii. If "No" please, provide reasons 

-_ 
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10. To what extend does the WFP food aid help the performance of girl child in school? 

Explain . 

11. i. Does WFP food aid help Increase the enrolment of the girl child In your 

municipality!? 

Yes c=J No c=J 
ii. If'Yes" explain 

1. If "No" why? 

12. i. Does WFP food aid have mechanisms to ensure uninterrupted regular attendance 

for female students? 

Yes CJ No c=J 
11. If "Yes" what are the mechanisms? 
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.. 

13. i. Does the Mechanics of WFP in attempt to promote girl child retention in school 

been successfully? 

True c=J False c=J 

ii.If "Yes" explain some of the WFP successes or its achievements 

14. i. Is there any relationship between WFP aid and the girl child education? 

Yes c=J No c=J 
ii.If "Yes" please, explain 

iii. If "N 0" why? 

15. Is female participation at the JRS level affected by Socio-economic practices here? 

Yes c=J No , 
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Explain 

16. Is female Participation at the JHS level affected by parental attitude III your 

municipality? 

Yes c=J No c=:J 
If" Yes" how? . 

17. In your view, does poverty affect girl child participation in education at JHS level in 

your municipality? 

If "Yes" how? . 

18. i. How does the act of girls performing domestic chores affect female contribution in 

education at JHS in your municipality? 

ii. How does the act of engagement of girls in family businesses such as trading or farming 

affect female participation in education at the JHS level in you your municipality? 
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19. i. In order to enhance female participation III education at JHS level in your 

municipality/metropolitan what do you decide these groups of people should do: 

Parents/Guardians: . 

Municipal Assembly: 

NGO's: 

ii.Please, kindly give your remarks about WFP food aid to the girl child education 

End, thank you God Bless You 
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Age: 25-35 L=:J 35 L=:J 35-45 L=:J 45-55 c=J-65 

APPENDIX III 

UNIVERSITY FOR DEVELOPMENT STUDIES 

FACULTY OF INTEGRATED DEVELOPMENT STADIES 

QUESTIONNAIRE 

The aim of this questionnaire is to assist in assessing Girl child participation in education at 

the Junior High School level and how world food programme food aid contributes to 

increase girl-child enrolment, regular attendance, performance and retention and as well as 

the correlation between world food programme food aid and the girl child education in 

Ghana. A case study of SavelugulNanton Municipality. I would like to get your view. I will 

not expose your identify and will not also disclose your information to anyone else. Please, 

do you like to ask me anything before we start? 

PARENTS/GUARDIANS 

1. Questionnaire 

Name . 

2. Name ofMunicipality . 

3. Sex: L=:J F emal e: c::::::::J 

4. Educational Background 

a. Primary School c::::::::J 
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b. Middle School/JHS 

c. Form forlSHS 

d. For others, please, specify . 

5. Occupation 

a. Teaching 

b. Farming 

c. Trading 

d. Others 

specify . 

6. i. Are you aware of the existence ofWFP in your municipality? 

Yes No 

124 

7. i.If"Yes" what is the role ofWFP in the promotion of girl child education? 
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ii. Does your girl child benefit from WFP? 

Yes c=J No c=J 
iii.If "Yes" what benefit does the female students received from WFP? 

8. Why did you decide to send your child to WFP assisted Schools or institutions? 

a. To learn 

b. Forfood 

c. Proximity 

d. For others, specify · .. ······· . 

.................................................................................................................................. 

9. Does the WFP food aid relieve you in an attempt to sponsoring your wards 

education? 

Please, kindly explain: ··························· . 

. fWFP h lor ward's education? To what extend does the assistance 0 e p y u 

.................................................................................................................................................... 
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10. In what ways does cost-sharing (payment of fees, levies etc) affect female 

participation in education at the JHS level in yours municipality? 

Explain; . 

11. Is Girl Child participation in education at JHS affected by socio-economic 

circumstances and practices such as poverty and families' engagement of females in 

their businesses in your municipality? 

Yes No c::::::::J 

If "yes", explain 

12. Which institutions/organizations (e.g. NGO's, Municipal Assemblies) provide 

support for female participation in education at JHS level? 
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13. What can these stakeholders do to enhance Girls child participation in education at 

the JHS level in your municipality: 

www.udsspace.uds.edu.gh 

 

 

 

 



---------------- ......••••• 

1. Parents/Guardians: 

11. Municipal Assembly: 

111. NGO's: 

14. Please kindly give your remarks about WFP food aid to girl-child education. 
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End, thank you God Bless You 
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.. 
APPENDIX IV 

UNIVERSITY FOR DEVELOPMENT STUDIES 

FACULTY OF INTEGRATED DEVELOPMENT STUDIES 

QUESTIONNAIRE 

The aim of this questionnaire is to assist in assessing Girl child participation in education at 

the Junior High School level and how world food programme food aid contributes to 

increase girl-child enrolment, regular attendance, performance and retention and as well as 

the correlation between world food programme food aid and the girl child education in 

Ghana. A case study of Savelugu/Nanton Municipality. I would like to get your view. I will 

not expose your identify and will not also disclose your information to anyone else. Please, 

do you like to ask me anything before we start? 

4. Age: 25-35 c::J 35-45 c::J 45-55 c::J55-65 

INTERVIEW GIDDE 

GHANA EDUCATION SERVICE (GES) OFFICIALS 

1. Questionnaire 

Number. . 

2. Name ofMunicipality . 

3. Sex: c::J Female: c::J 

5. PositionlRank: Director c::J Assistant or Deputy Director 
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Principal Superintendent c=J Others 
6. What method does WFP adopt in giving food aid to the girl child? 

7. Do all female students qualify for an equal food ration? Explain: 

8. How often do female Students receive food aid from WFP? 

•• 
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9. How helpful is the food aid to the female students in your municipality? 

10. Should WFP change their support to the female students? Please give reason 

11. Quite apart from WFP, which other organization( s) is/are into girl child education in 

the Savelugul Nanton? 
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12. Assess girl child participation in education at JRS in your Municipality? 

13. How would you like girl child academic performance to be like III your 

Municipality? Explain: 

14. What are the challenges to girl child participation in education at JRS level in your 

Municipality? Please, list them: 

15. How have these challenges listed in question 14 above affected girl child 

participation in education at the JHS level in institutions in your Metropolitan? 

Explain: 
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16. What should government do to enhance female participation in education at the JRS 

level? 

17. i. What interventions programmes have the municipal/metropolitan Assembly 

established to enhance girl child participation in education at the JHS level here? 

ii.Is there any improvement since the interventions? Explain 

iii. What can these stakeholders do to enhance girl child participation in education at the JHS 

level in your MunicipalitylMetropolitan: 

Parents/Guardians: 
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Ministry of Education, Science and Sports: 

Municipal Assembly: 

18. Please, kindly give your remarks about WFP's food aid to the girl child education in 

your Municipality . 

•• 

End. Thank you, God Richly Bless You. 
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APPENDIXV 

UNIVERSITY FOR DEVELOPMENT STUDIES 

FACULTY OF INTEGRATED DEVELOPMENT STUDIES 

QUESTIONNAIRE 

The aim of this questionnaire is to assist in assessing Girl child participation in education at 

the Junior High School level and how world food programme food aid contributes to 

increase girl-child enrolment, regular attendance, performance and retention and as well as 

the correlation between world food programme food aid and the girl child education in 

Ghana. A case study of Savelugu/Nanton Municipality. I would like to get your view. I will 

not expose your identify and will not also disclose your information to anyone else. Please, 

do you like to ask me anything before we start? 

INTERVIEW GUIDE 

WORLD FOOD PROGRAMME (WFP) OFFICIALS 

1. Questionnaire Number. . 

2. Name ofMunicipality . 

3. Sex: [:=J Female: 

4. Age: 25-35 [:=J 35-45 CJ 45 45-55 c=:P5-65 

5. Schedule . 
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6. PositionlRank . 

7. What method does WFP adopt in giving food aid to the girl child? 

8. Do all female students qualify for an equal food ration? 

9. How often do female students receive food aid from WFP? 

10. How helpful is the food aid to the female students? 

11. Should WFP change their support to the female students? Please give reasons. 

12. Quite apart from WFP which other organization(s) is/are into female education in the 

Savelugul Nanton? 
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13. How important is girl child education in current national development efforts in 

Ghana? Explain 

14. What are some of the constrains to girl child participation in education at JHS level 

in your municipality? 

\ 

15. In your VIew, would you say girl child participation III education at JHS is 

constrained by socio-economic and cultural practices or factors such as parental 

attitude, early marriage and beliefs that a woman's role lies in domestic chores? 

Yes No 

If "Yes" explain 

16. How the following perceptions or practices are influenced girl child participation in 

education at JHS level in your Municipality/Metropolitan? 

• 
1. Parental attitude: 
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11. Beliefs that women's role lies in the domestic chores 

111. Belief that women perform academically poorly 

, 17. Is the claim that economic circumstances and practices (e.g. poverty, girls 

performing domestic chores, engagement of girls in family businesses like 

farming/tradingetc) affect female participation in education at JHS level true? 

1. If your answer is "No "explain 

11. If your answer in question (17) is"yes"how have these practices affected girl 

child participation in education at JHS level in your municipality? 
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111. Poverty: 
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The act of engagement of girls in family businesses, e.g. farming or trading: 

Girls performing domestic chores: 

18. i. What are your anticipations about government policies system on education at JHS 

level? Explain: 

ii. What can the following stakeholders do to enhance girl child participation in education at 

the 1.H.S level in your municipality? 
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Parents/Guardians 

Ministry of education, science and sports 

• 
r 

www.udsspace.uds.edu.gh 

 

 

 

 



NGOs 

iii. Please, kindly, give your recommendations about WFP's food aid to the girl-child in 

your Municipality/Metropolitan 

End. Thank you, God Richly Bless You. 
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