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ABSTRACT

Democracy in a country is entrenched when people are politically active. This

situation influenced some nations, including Ghana, to implement civic education

programmes to that effect. This study focused on the effects of civic education by

the National Commission for Civic Education (NCCE) on political participation in

the Sissala East District of Ghana. The Case Study Design was used. A

questionaire and interviews were employed to collect data from a sample size of 95

respondents. Analysis of data utilized descriptive statistics and descriptions. The

study found that beneficiaries of civic education had high level of participation in

voting in elections, joining a political party, confidence to contest elections,

participate in community service and contacting government officials. The study

concludes that civic education induces increased participation in political activities.

It is therefore, recommended that in order to ensure engagement in political

activities in the country does not dip, civic education should target all age groups

and that funding be made available to the NCCE to execute its activities.

)
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CHAPTER ONE

INTRODUCTION

1.1 BACKGROUND TO THE STUDY
The issue of political participation has been a substantive area of interest for both

Sociologists and Political Scientists, mainly because it pertains to the quintessential

element of democratic citizenship (Lamprianou, 2013). According to Bourne

(20 I 0), political participation have been proven to take incredibly diverse forms

such as being a member of a political party or community-based organizations.

displaying an active role within a range of cultural or leisure interactions, contacting

a politician to express ecological concerns, suggestions or ideas. signing a petition,

and setting public buildings on fire. The degree of political participation depends

on a number of factors of which the level of civic education is crucial.

O'Toole, Marsh and Jones (2003) note that electoral turnout and voting.

which is the cornerstone of the democratic political process, has been reported to be

on the decrease over the last decades in almost all European States. A study of

voting turnout by age in 15 European democracies conducted by the Institute for

Democracy and Electoral Assistance (IDEA) in Sweden concluded that youth

voting decline is a serious and widespread problem for contemporary democracies

looking to the new generation of citizens for participation, legitimacy and support

(IDEA. ]999). In 200] just 59.]% of the electorate in the Republic of South Africa

voted and that not only did this represent a drop of over 12% on the turnout in 1997.

but it was the lowest level of voting participation since 1918 (Phelps. 2006). In the

1
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case of De Brito (20 I0), he claims that in recent years in Southern A frica there were

in the region several elections marked by an extremely 10\;"voter turnout (less than

50%). namely the Mozambique elections of2004 and 2009. the Lesotho election of

2007 and the Zambian presidential election of 2008, Similarly. in the Sissala East

District in 2008 and 2012 the voter turnout for the presidential elections were

89A% and 72% respectively (Electoral Commission of Sissala East District, 2014),

It was further noted that in the District Assembly elections. in 2002 the voter

turnout was 63%, while in 20 I0 it declined to 54.8%. This situation if unchecked

would have a damaging impact on sustainability of democracies and credibility of

leaders. This trend probably suggests that civic education might be the antidote to

the phenomenon.

The decline in political participation, necessitated the attention that is now

given to civic education as illustrated by Galston (200 I: 217) statement that : 'One

of the oldest topics in political theory, civic education is once more on the radar

screen of contemporary political science." Finkel (201 I) adduces that civic

education was extremely popular in the 1990s as a method for promoting

democracy, especially expounded by the United States Agency for International

Development (USAID), which spent between 30 and 50 million United States

Dollars annually on civic education between 1990 and 2005. According to Browne

(2013), a lot of the current literature on civic education focuses more narrowly on

elections and voter education. Similarly, Bawa (20 I II) indicates that : civic

education programmes take many forms ranging from voter education to long-term

human rights workshops to the promotion of civic dialogue, Browne (2013) claims

2
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that much civic education is conducted in schools, where the thematic focus is on

youth and youth engagement. However, civic education is also conducted for

people who are out of school (Sydney and San, 1975). The prominence given to

civic education is an indication that it is the panacea to reversing the disinterest

shown by citizens in their engagement in political activities.

In Ghana, civic education is currently pursued due to the need to imbue in

citizens the importance for upholding democracy in the country. This situation led

to the passage of the National Commission for Civic Education (NCCE) Act (Act

452) in July 1993. The result of the passage of the law was the establishment of

branches of the NCCE in the regions and districts/municipal ities (i.e .. including the

study area, the Sissala East District) in the country. It was given the broad mandate

with regard to promoting pol itical participation in Ghana, to create and sustain

awareness of the principles and objectives of the Constitution. The NCCE was also

to educate and encourage the public to defend the Constitution (NCCE, 20 I I). It

was also to formulate, implement and oversee programmes intended to inculcate in

Ghanaians awareness of their civic responsibilities and an appreciation of their

rights and obligations (NCCE, 20 I I). With the establishment of the NCCE all over

the country, it has become necessary to determine its impact on political

participation in the country especially in the Sissala East District..

1.2 PROBLEM STATEMENT
According to Branson (1998). there is plenty of evidence that no country has

achieved the level of understanding: and acceptance of the rights and responsibilities

among the totality of its citizens, that is required for the maintenance and

3
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improvement of any constitutional democracy. He advances that Americans should

realize that civic education is essential to sustain the constitutional democracy. In

addition, the habits of the mind, as well as habits of the heart. the dispositions that

inform the democratic ethos, are not inherited but acquired through conscious

learning. Civic education, therefore, is or should be a prime concern. Branson

(1998) argues that it is imperative that the educators, policyrnakers, and members of

civil society organisations make the case for civic education for all segments of

society. The implication of this is that the implementation of civic education

programmes might influence people's awareness levels of the occurrences around

them so that they will develop the interest to participate in political activities.

Thus, the lack of effectiveness of civic education in most countries has

sparked off interest in the study of the link between it and political participation.

For example, Ekman and Arnna (2009) adduce that, in the past two decades, the

world has witnessed a growing academic interest in political participation in the

established or "old" democracies. They advance that much of this scholarly interest

seems to be justified by a concern about declining levels of civic engagement. low

electoral turnout and eroding public confidence in the institutions of representative

democracy. Similarly, Riley, Griffin and Morey (20 I 0) have shown that some

places are currently experiencing a period of alienation from traditional politics.

suggesting that civic education is failing to achieve its objectives since this is

happening: in the midst of civic education campaigns. This seems to be a general

tread across the globe including Ghana.

4
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In Ghana, for instance, the National Commission for Civic Education

( CCE) was established in July 1993 by the CCE Act (Act 452) ( CCE. 20 II) as

a constitutional body charged with the responsibility of sensitizing the citizens on

the Constitution of Ghana and to perform any other duty as may be directed by

Parliament. Bawa (20 I I) has indicated that the NCCE has the potential to

contribute enormously to citizens' participation in governance as they have

nationwide presence. Despite this advantage, the NCCE has not been able to

discharge its mandate fully. This is evident by the turnout at District Level

Elections (DLE) over the years which points to a dwindling interest as the first DLE

of 1988/89 recorded a voter turnout of 59.3%, the second of 1994 recorded 29.3%.

the third (1998), fourth (2002) and fifth (2006) recorded voter turnout of 41.6%.

31.1 % and 39.3% respectively (NCCE, 20 I0). Similarly, people are apathetic to

)

engaging in community service as they stand aloof expecting the state to do

everything for them. On this basis, the question arises as to whether the NCCE is

effective at all in carrying out its duties? ls there any link between civic education

and participation in politics? Why is the NCCE unable to perform its role?

The dwindling interest in the District Assembly and its lower structures

political activities have been the concern of many institutions and individuals.

including the NCCE ( CCE, 20 I0). This situation led to the CCE in 2009

recerving financial support from the United Nations Development Programme

(UNDP) to undertake a massive public education on the local government system to

engender citizens understanding, appreciation and participation in local gox ernance

for a successful 2010 DLE. Despite the investment made on civic education. it

5
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seems not to be making the desired impact. This makes it necessary to find out why

the NCCE activities are not effective and what can be done to help improve upon its

effectiveness.

In the Sissala East District, the NCCE has been conducting its CIVIC

education activities smce it was established there in 1994. However, CIVIC

educational activities have not yet been assessed in the district to determine how it

affects political participation. This makes their activities worthy of investigation.

This study, therefore, investigates the effects of civic education activities by the

NCCE on political participation in the Sissala East District since its establishment

in the district up to date.

1.3 RESEARCH QUESTIONS

I. What civic issues do the NCCE discuss with the citizens of the Sissala East

District?

2. How effective are the issues discussed by the NCCE in terms of enhancing

political participation in the Sissala East District?

3. What challenges do the NCCE face in conducting its activities in the Sissala

East District?

1.4 OBJECTIVES OF THE STUDY

. I. To identify the civic issues the NCCE discusses with the citizens of the

Sissala East District.

6
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2. To determine the effectiveness of the issues discussed by the NCCE In

enhancing political participation in the Sissala East District.

3. To find out the challenges the CCE face in conducting its activities in the

Sissala East District.

1.5 SIGNIFICANCE OF THE STUDY

A study on the effects of civic education by the NCCE on political participation in

Ghana and the study location, the Sissala East District is non-existent. This situation

creates a knowledge gap that this study sought to fill. The findings of this study

would inform the NCCE board as to whether there is the need to redesign the

programmes of the NCCE or not. More so, the findings will inform the government

on whether there is the need to increase subvention for the NCCE to conduct all

year round activities or not. Furthermore, the results will enable the district office of

the NCCE to re-strategize itself in the delivery of its duties. Finally. the study

results would add to the literature on civic education, which can be used by other

researchers.

1.6 ORGANIZATION OF THE STUDY

The study is in five chapters. Chapter one consists of the introduction of the study.

The chapter entails background of the study, the problem of the study. research

questions. research objecti ves, Justi fication 0f the stud) and organ ization 0f the

study.

7
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The second chapter dilates on the literature review. It centres mainly on the

theoretical framework, which is based on the Civic Voluntary Model and literature

review that focuses on the effects of civic education on political participation.

The third chapter of this study deals with the methodology of the study.

Specifically it entails the profile of the study area, the research strategy, the study

) design, sampling design, sources of data, tools of data collection employed. data

analysis and management.

The fourth chapter examines the effects of civic education on political

participation. This section encapsulates political activities the NCCE educate people

on, participation in political activities, and challenges encountered In conducting

civic education.

The final chapter, chapter five consists of summary of major findings,

conclusions drawn from the findings, and recommendations based on the findings

of the study.

)
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CHAPTER TWO

LITERA TURE REVIEW

2.1 INTRODUCTION

This chapter focuses on reviews of literature that centre on effects of CIVIC

education on political participation It also covers the theoretical framework, which

encapsulates the civic voluntarism model and ends with a synthesis of discuss ion.

2.2 DEFINITIONS OF KEY CONCEPTS

This subsection is a presentation of the key constructs that matter in the study.

2.2.1 Civic Education

Patrick (2002) defines civic education as the teaching of knowledge, skills, and

dispositions needed to become a responsible and effective citizen of a representative

and constitutional democracy. In the view of Dahl (2002), civic education is the

type of education that fosters youths' democratic attitudes, ski lis, and knowledge to

engage and work on important public issues and make democracy a way of life. He

notes that civic education aims to equip boys and girls for life in the public realm

and engages them in the analysis of major rules and regulations of society, public

and private institutions, actors and vital social issues enabling them to find ways to

resolve social problems. Dahl (2002) claims that there are four realms of civic

education, which are namely socialization: participation: humanization: and faith in

democracy and acquisition of knowledge about civic competence. According to

Dahl (2002), the realm of socialization involves socialization of youth. that is.

9
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learning and awareness of children and youths about their families and

communities, human rights and duties and participation in social life. He considers

participation realm as citizens' engagement in the institutional life of the state. the

market, and civil society and achieving collective consciousness.

Humanization realm refers to the public life by which citizens develop an

understanding of the national obligations beyond borders as well as the connections

between locality, nationality, and humanity (Dahl, 2002). With regard to faith in

democracy and acquisition of knowledge about civic competence, Dahl (2002)

pointed out that it is the process of gaining access to, and influence over. every

decision affecting their life, liberty and property.

USAID (2002) declares that civic education is the type of education that

seeks to accomplish a number of general goals, such as imparts knowledge about

democratic practices and institutions, instils core democratic beliefs and values. and

encourages more active and informed political participation. According to

Hollander (2009), civic education is the kind of education that aims to provide

students with the knowledge, skills and understanding necessary for effective

citizenship. "Civic education deals with the knowledge and understanding of

political institutions, concepts, and processes of civic life." (Faour and Muasher.

20 II: 8). According to UNDP Democratic Governance Group (2004) as cited In

Kamp (2011: 4), civic education typically comprises three elements:

Civic Disposition means that citizens develop the confidence to

participate in civic life and they take Lip the roles. rights and

responsibilities that are associated with citizenship in a democratic

10
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,- system. They also adopt and internalise basic democratic values such as

tolerance and fairness and exercise their rights and responsibilities in a

responsible manner.

Civic Knowledge means that the citizens understand their political

context and that they know their social, economic, political and civil

rights. They understand how the democratic political system operates

and know the roles and responsibilities of ordinary citizens as well as

political leaders.

Civic Skills mean that citizens acquire the ability to explain, analyse.

interact, evaluate, defend a position, and mon itor processes and

outcomes. They use their knowledge for informed participation in civic

and political processes.

The construct "civic education" as used in this study would mean education for

adult citizens that seeks to accomplish a number of general goals, such as imparting

knowledge about democratic practices and institutions; rights and responsibilities;

electoral processes; enlightenment on critical social and economic issues; and

encouraging active participation in politics and/ or community service.

2.2.2 Democracy

According to Ober (2007) and Campbell (2008), the concept of democracy

originates from a Greek word called "demokratia" which' combines demos

meaning "the people" and kratia denoting "rule.". "power" or ··strength··.

Democracy literally means "rule by the people" (Campbell. 2008: 5). For Sodaro

11
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(2004) as cited in Campbell (2008) the essential idea of democracy is that the

people have the right to determine who governs them: They elect their government

officially and hold them accountable. It is again indicated that democracy imposes

legal limits on government authority by guaranteeing certain rights and freedoms to

the citizens. In the view of Dalton, Shin and Jou (2007), Freedom House rankings

and other democracy indicators often treat free and fair elections as a defining

element of democracy. They indicated that democracy emphasizes freedom and

liberty as its essential goals, with democratic institutions as the means to achieve

them. It is further noted that earlier surveys in several developing nations have

found that references to freedom, liberties, and rights were the most common

answers 111 defin ing the mean ing of democracy. Sim ilarly, Dah I (1971) eq uates

democracy with the institutions and processes of representative government. Again,

Dahl (1998) points out that the key elements of democratic political systems

include: effective participation, equality 111 voting, gammg enlightened

understanding, exercising final control over the agenda and inclusion of adults. To

Dahl (1998), the absence of these issues stated in a country connotes that

democracy does not exist there. Democracy could be liberal or electoral. According

to Campbell (2008), liberal democracies demand sufficient democratic standards

and that it encapsulates electoral democracy. Signifying that every liberal

democracy is an electoral democracy but not every electoral democracy is a liberal

democracy. Electoral democracies have lower standards of democratic principles. III

liberal democracies citizens have substantial liberties as compared to electoral

democracy (Campbell, 2008).

12
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The concept democracy as used in this study refers to the practice whereby

people either participate directly or indirectly in influencing the governance system

of their country and where their rights are fully guaranteed.

2.2.3 Political Participation

Huntington and Nelson (1976:3) defined political participation as an "activity by

private citizens designed to influence government decision-making". For Munroe

(2002), he perceived political participation in terms of the degree to which citizens

are exercising their right to engage in political activities (e.g., to protest, to speak

freely, to vote, to influence or to get more energetically involved). In the survey of

USAID (2002), political participation was broadly defined to include a broad range

of activities such as voting, taking part in community problem-solving activities,

attending local government meetings, participating in protests, contributing to

election campaigns, and contacting elected officials. In the opinion of Brady (2003),

in America, the standard repertoire of political participation includes giving money

(e.g., campaign contributions), giving time (e.g., campaign work, protests,

organizational memberships), giving a speech or organizing a meeting (e.g.,

campaign events, local boards), writing a letter (e.g., contacting governmental

officials or the newspaper), and simply going to vote. Ekman and Amna (2009)

consider political participation as acts intentionally aimed at influencing

governmental decisions. Similarly, Lamprianou' (20 13) defined political

participation as a set of activities aiming to influence political authority. He notes

further that political participation is also often referred to as "political engagement"

13
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or "public involvement in decision making. What is common to all the definitions

above on political participation is that they focus on ability to influence government

decision-making, engaging in political party activities as wel] as engagrng 111

electoral processes.

On that basis, in this study, political participation is considered as the degree

to which citizens are exercising their right to engage in political activities either

directly (e.g., to protest, to demand for rights, to vote, to join political party and

contribute to election campaigns, to contest elections, and to contact governmental

officials) or indirectly (e.g., to influence or to get involved in government or local

decision-making through their representatives)

2.3 CIVIC EDUCATION IN GHANA BEFORE INDEPENDENCE

According to Bawa (2011), one of the ways civic education before independence of

Ghana was carried out was through non-formal means. He indicated that the chiefs,

elders and opinion leaders educated the people to pay taxes and take part in

communal work. Bawa (20 II) notes that warriors were taught the need to defend

and protect their motherland whenever there was crisis, such as in time of war. He

adds that through oral traditions, legends, proverbs and taboos, the African

transrn itted values to successive generations. It was further ind icated that .. festi vals,

funerals, naming ceremonies among others were occasions for educating the

citizenry on their civic responsibilities" (Bawa, 2011: 13).

Boateng (1996) indicated that the colonial powers also embarked on CIVIC

education. The kind of civic education carried out was not full) geared tow ards the

14
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promotion of democratic governance (though they brought elections, parliamentary

democracy etc). but it was a means of making their larger colonial subjects more

willing empires (Boateng, 1996). This made it easier for these powers to obtain the

cooperation needed from their colonial subjects for the achievements or their

respective imperial objectives. During the colonial rule, the colonial masters ruled

their subjects through the chiefs. Chiefs were made to implement policies designed

by the colonial government; they were made to collect taxes on behalf of the

government for development projects. This is an indication that some form of civic

education was done to encourage their subjects to pay taxes to the colonial

government who was based in Britain. The paying of taxes meant that the people

were carrying out their civic responsibilities.

2.4 CIVIC EDUCATION IN GHANA AFTER INDEPENDENCE

Agyernan (1968) reports that the quest for national ism explains Nkrumah s

endeavour to use educational institutions to indoctrinate both the youth and the

adult. He notes that to indoctrinate the young generation, Nkrurnah introduced the

"Young Pioneer Movement" in June 1960 in all schools. Furthermore, Nkrurnah

established the Winneba Ideological Institute where National Association of

Socialist Students' Organization was formed as the students, branch of the

Convention Peoples Party (CPP) (Agyeman, 1968). Nkrurnahs political intentions

were really made clear with the establishment these institutions. First. it was to train

his adult disciples not only in Ghana but in the whole of Africa. It was also, to

protect the young generation from their childhood (about 25 years old) against

15
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colonial mentality of their parents. Finally, it was to give them political education

according to the CPP Socialist Political Ideology. Agyeman (1968) asserts that the

Ideological Institute trained the cadre and the leadership of the CPP and the various

wings of the party that is Ghana Trade Union Congress (TUC), National

Cooperative Council (NCC) United Farmers Council (UFC), Cooperative and the

National Council of Ghana Women (NCW) to embrace and practice the party's

ideology. It was noted that later on it was made compulsory for every adult member

of society who directly or indirectly was connected with the organization of the

young and the administration of the civil service to take regular courses at the

institute. All these were preparing the populace to become politically active in the

country.

In the case of Akpalu (1992), he noted that political Icivic education during

the Nkrumah regime was basically Socialist Ideology in nature. Boateng (1966)

adds that there were no officially sponsored programme of civic education for the

inculcation of democratic ideas, but the ruling government and party paid more

attention to the propagation of their political ideas more in keeping with their own

particular ideologies and political objectives.

After the National Liberation Council (NLC) military regime came into

power, it began to lay the foundation for liberal democracy and to do that it led to

the creation of the Centre for Civic Education (CCE) in June. 1967 (Danso-Boafo.

1996). Busia became the first chairman of the CCE. The CCE was cha-rged with the

responsibility of providing a nucleus for a new political order and a moral basis for
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democracy. Danso-Boafo (1996:75) points out that the CCE performed the

following functions:

It was to reintegrate and unify the society; to teach tolerance and respect for

political ideas; to prepare the groundwork for constructive opposition as

well as helping the populace to understand the limits of government power

and authority. It was also to teach people to evaluate others as leaders.

The challenge the CCE faced was that some tagged it a political party. Busia

vacated post as the chairman of CCE a day before the official lifting of the ban on

political parties in April 1969 (Danso-Boafo, 1996). When Busia took the reins of

government as the prime minister after leading the Progress Party to victory on zo"
August, 1969, his government did very little to support the CCE activities. The

organization therefore became dormant.

The People's National Party (PNP) was ushered in September 1979 into the

rein of governance in Ghana but that since assuming the responsibility of ruling the

country to 1981 no formal provision was made for the establishment of the Centre

for Civic Education (Bawa, 2011). "The idea of civic education therefore reverted

to the classroom where it was taught just as one more subject in the curriculum"

(Bawa, 20 II: 28). It is noted that various organizations and bodies. governmental

and non - governmental as well as institutions such as the Institute of Adult

Education undertook civic education in these years. Attention was given to civic

education because such education was viewed as building up the masses to have

keen interest in participating in political activities.
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In this Fourth Republic. conscious efforts have been made to establish the

NCCE in Ghana. According to the CCE (2011), the CCE is a constitutional

body created to sustain and increase awareness of constitutional democracy among

Ghanaians for the achievement of political and social stability for an equitable

economic growth, and integrated development through civic education, by

observing the principles of impartiality and non-partisanship using a well-trained

and motivated workforce. The mandate of the NCCE is derived from the 1992

Constitution of the Republic of Ghana (Articles 231-239) and the National

Commission for Civic Education Act, 1993, Act 452 (NCCE, 2011). The NCCE has

nationwide presence through its national, regional and district offices. The

Commission is one of the few organisations, which are truly decentralised across

the country. This provides a platform that enables it to reach out to every

community. The NCCE has staff with requisite experience to deliver civic

education. Most of these are teachers who speak the local dialects, and as a result,

are able to effectively engage the communities through the establishment of good

rapport through community entry skills. The Commission partners include the

Africa Peer Review Mechanism-Governing Council, Constitution Review

Commission, Bank of Ghana, Ghana Statistical Service, Ghana Integrity Initiative,

World Vision International, Action Aid Ghana and International Programme on the

Elimination of Child Labour (IPEC-ILO) to discharge its responsibilities ( CCE,

20 i0, 20 II). The partnership is in terms of provision of funds to run civic

programmes and the organization of in-service training for the NCCE staff to build

their capacities. The kind of attention devoted to developing partnerships to
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promote CIVIC education creates the opportunity for the people to increase their

awareness levels of civic issues and this has the likelihood of increasing the

engagement in political activities.

Concerning Ghana, the NCCE is mandated to create. sustain and increase

awareness of constitutional democracy among Ghanaians for the achievement of

political and social stability for an equitable economic growth and integrated

development through civic education, by observing the principles of impartiality

and non-partisanship (NCCE, 20 II). Its activities in schools as well as outside of

school are facilitated through Civic Education Clubs (CECs). For instance, as of

December 2009, there were 659 active CECs in the country where 587 (89.0%) are

found in schools, 54 (8.2%) are found in communities, while 18 (2.8%) are in

workplaces (NCCE, 20 I0) which serve as a conduit for civic education. It is noted

that the delivery methods used in dissemination of information include public

announcements, durbars, posters/ handbills /stickers and through the media.

2.5 ISSUES DISCUSSED IN CIVIC EDUCATION

One of the major themes promoted in civic education is political issues. The

concentration of the programmes on politics might vary based on the purpose of the

education. For instance, Gutmann (1987) notes that democratic virtues should be

taught in history and civics courses. It is further pointed out that teaching of

democratic virtue should carefully include the willingness and ability of citizens to

reason collectively and critically about politics. Similarly. in Patricks (2000) study

in America. it was pointed out that within civic education curricula. equal teaching
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of both civic knowledge and skills are necessary. The writer argues that teaching

civic knowledge coupled with cognitive and intellectual civic skills is important for

civic education to be an effective agent of civic development among American

youth. According to Boyte (2003), civic education is centred on either ~ivics

courses or service learning. The author indicates that whereas civics courses

emphasize liberal political theory and are rights-centred, service learning

emphasizes voluntarism and cornmunitarianisrn. The writer advances that teaching

students about public work and organizing skills is absent from these two common

approaches.

United States Agency for International Development (USAID) (2002) states

that adult civic education programmes cover a wide variety of concerns, from voter

education, to human rights knowledge, to citizen leadership training. It adds that the

programme formats also cover a broad range, from informal sessions held just once

to elaborate to structured programmes lasting many months. Moreover, the

organization indicates that, as with the school-based programmes, the assumption

driving many of these efforts is that the transfer of democratic knowledge, values,

and skills will translate into responsible and effective participation once the

programme has ended. In the same vein, Hornana, Croninger and Torney-Purta

(20 10) have noted that civic education during much of the 20th century focused on

freedom, rights, and democratic values. The system of civic education proposed by

USAID is not propaganda; however civic education according to Kuntuvdy i.

Ziyoev, Ulmasov and Yusufbekov (2007) was based on propaganda in the Soviet

Union. Kuntuvdyi et al. (2007) claim that during the Soviet Union. civic education
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focused on educating citizens about the government. society. citizenship. and

propaganda that was advantageous to the state ideology. Soviet civic education was

completely imposed on citizens, and citizens had no choice. but to learn and go

along with the ideology; there was no room for individual interpretation. The

government used all public institutions and sometimes even violence if necessary to

prepare citizens to live in and be proud of a communist society.

Torney-Purta, Lehmann, Oswald and Schulz (200 I) discovered in the

second lEA Civic Education Study that civic education mostly concentrated on

democracy/citizenship, international relations and social cohesion/diversity. In the

study of the European Commission (Directorate-General for Education and Culture)

(2005), it was found that citizenship education in Europe focused on political

literacy, attitudes/values and active Participation. Ministerial Council on Education,

Employment Training, and Youth (2006) has stated that in Australia the content of

civic education encapsulates civic knowledge and understanding of civic

institutions and processes, dispositions and skills for participation. In the case of

Schulz, Ainley, Fraillon, Kerr and Losito (20 I0). they indicated that the

International Civic and Citizenship Study encapsulated civic society and systems,

civic principles, civic participation and civic identities. Kennedy (2012) notes that

in terms of specific content for civic education, it seems that at the present time,

despite the significant changes to the external environment. the focus is on national

political structures and systems. It is further stated that some countries however.

emphasized the social and personal aspects of civic education rather than on the

political or global aspects. What is common in all these studies is that they all focus
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on educating citizens to make them participate actively in politics and community

activities.

In Ghana, the NCCE undertook a massive public education on the local

government system to engender citizens understanding, appreciation. and

participation in local governance for a successful 20 I0 District Level Elections

(NCCE, 20 I 0). The educational campaign was conducted In forty districts across

the country. The discussions centred on the electoral process, social auditing,

women's participation in governance, lower structures of the local governance

---I system and government appointments to the District Assembly and to make

recommendations for the improvement of the governance system in the district.

2.6 EFFECTIVENESS OF CIVIC EDUCATION PROGRAMMES IN

ENHANCING POLITICAL PARTICIPATION

Many empirical studies exist on the link between CIVIC education and political

participation. Despite the fact that the link mostly reported is positive, some stud ies

have also identified negative impact of civic education on some components of

political participation. The following studies attest to that fact. In Delli Carpini and

Keeter (1996) study on .. What Americans know about politics and why it matters ".

was carried out in New Haven in the United States of America. The study linked

political knowledge with political action. Political knowledge. they claimed.

contributes to political participation, the' construction of citizens' opinions. and

political action in relation to citizens' interests. In their study. they noted further

that significant differences exist among Americans' individual levels of political
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knowledge. They advanced that greater knowledge leads to greater political

participation, increasing the legitimacy of a democracy. They also contend that

political efficacy and trust influence levels of political learning. Similarly. in a

study conducted by Verba, Kay and Henry (1995), they correlated education to

increased civic skills. They claim that primary skills such as reading and writing are

necessary for political participation, and that increased education leads to greater

political participation. The findings of these authors suggest that civic education

promotes political participation in a society where it is conducted.

Finkel's (2000) study examines the effect of adult CIVIC education

programmes on political participation In two developing democracies, the

Dominican Republic and South Africa, on the core democratic value of political

tolerance. He developed the hypotheses about the effects of civic education on

participation from theories of political culture and recent work on recruitment and

group mobilization. Finkel (2000) used survey data collected on participants in

numerous civic education programmes as well as control groups in both countries.

The results showed that civic education has significant and substantively

meaningful effects on local level political participation in four of the seven

programmes studied in South Africa and the Dominican Republic, and that the

results hold after controlling for potential biases related to the individuals' self-

selection into the programmes. The results suggested that civic education and other

group mobilization processes are highly complementary in both countries: civic

education training stimulates individual's political behaviour in much the same way

as participation in other kinds of secondary group activities. Finkels (2000) result
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seems to be match with that of Delli Carpini and Keeter (1996) since they both

claim that civic education influences political participation.

Galston (2001) advances that despite huge increases In the formal

educational attainment of the United States of Arnericas population during the past

50 years; levels of political knowledge have barely budged. He notes that todays

college graduates know no more about politics than did high school graduates in

1950. Galston (200 I) points out that recent research indicates that levels of political

knowledge affect the acceptance of democratic principles, attitudes toward specific

issues, and political participation. Moreover, that there is evidence that political

participation is in part a positional good and is shaped by relative as well as

absolute levels of educational attainment. Contrary to findings from 30 years ago,

recent research suggests that traditional classroom-based civic education can

significantly raise political knowledge. In addition, non-educational institutions and

processes-families, ethnic groups, voluntary associations, and concrete political

events, among others-are crucial influences on civic formation.

United States Agency for International Development (USAID) (2002) found

in their study that civic education appears to have the greatest positive impact on

rates of political participation, particularly at the local level. It stated that civic

education programmes were also linked to greater participants' knowledge about

democratic structures and institutions, and their sense of political efficacy. The

results however, showed that civic education programmes appeared to have little

effect on changing democratic values such as political tolerance and in fact. in some

cases appeared to have a negative impact on trust in political institutions. These
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findings illustrate that care must be taken when conducting civic education since it

is not a must that all such education contributes to promoting all aspects of political

participation.

In the view of Patrick (2002), a combination of political knowledge and

civic skills are necessary for thriving democratic citizens. He notes that

knowledgeable citizens are better citizens of a democracy concerning their

possession and use of civic skills. The study established a nexus between political

knowledge and level of political engagement where political knowledge induces

greater levels of political engagement. He describes knowledge of concepts such as

republicanism, constitutionalism, human rights and liberalism, and citizenship as

important civic knowledge components. The findings of Patrick (2002) agrees with

that of Verba, Kay and Henry (1995) and Niemi and Junn (1998) since they all

found that civic education triggered a rise in political participation.

In Kurtz, Rosenthal and Zukin (2003) study, they found that civic education

results in an increased likelihood to vote and increased civic knowledge and

engagement. For the specifics, they indicated that 71% of those who took civics and

57% of those who did not, said voting was what made one a good citizen; 90% of

those who had civic classes and 80% of those without civic education noted that

obeying the law was what made one a good citizen; 59% of those who had civic

education and 42% of those without civic education pointed out that paying

. attention to government was what made one a good citizen: and 54% of those who

took civic and 39% of those who did not said contacting elected officials on issues

was what made one a good citizen. The results clearly point to the fact that civic
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education increases ones interest in political participation. In a related manner. a

study conducted by Torney-Purta (2002) using the International Association for the

Evaluation of Educational Achievement Civic Education survey (IEA/CivEd)

revealed that there were increased civic knowledge and engagement among students

who took civic courses. All these results go to confirm the thesis that civic

education induces higher political participation.

Levine and Lopez (2004) and Browne (2013) indicate that people who have

CIVICeducation participate more in political activities. In the case of Levine and

Lopez (2004), they claim that on a range of civic engagement measures, the people

that chose to take civics, politics, or government classes were much more engaged

in community affairs and politics than other young people were. They added that

those people who report that they recently chose to take civics or government

classes are more likely than other young people to report that: they helped solve a

community problem, they can make a difference in their community, they have

volunteered recently, they trust other people and the government, they have made

consumer decisions for ethical or political reasons, they believe in the importance of

voting, and they are registered to vote. This also signifies that there is a positive

correlation between civic education and political participation.

Finkel and Ernst (2005) adduced that despite the proliferation of civic

education programmes in the emerging democracies of Latin America, Africa. and

Eastern Europe, there have been few recent evaluations ofthe effectiveness of civic

instructions in achieving changes in democratic orientations among student

populations. The writers' findings are based on a study conducted In 1998 that
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examined the impact of democratic civic education among South African high

school students. They used a battery of items to gauge democratic orientations.

including measures of political knowledge, civic duty, tolerance, institutional trust.

civic skills, and approval of legal forms of political participation. The study finds

that civic education had the largest effects on political knowledge. It was also

discovered that exposure to civic education per se had weaker effects on democratic

values and skills; for these orientations, what matters are specific factors related to

the quality of instruction and the use of active pedagogical methods employed by

civic instructors. The results depict that civic education changed the structure of

students' orientations: democratic values dimension coalesce more strongly, and in

greater distinction, from a political competence dimension among students exposed

to civic education than among those with no such training. Some of the findings of

Finkel and Ernst (2005) that civic education has weaker effects on democratic

values and skills are consistent with that of USAJD (2002) discovery that civic

education at times have little effect on changing democratic values such as political

tolerance and trust in political institutions.

2.7 CHALLENGES ENCOUNTERED IN CARRYING OUT CIVIC

EDUCATION

In conducting an activity there are bound to be certain setbacks that wi II be

encountered. The following empirical evidences present some of the challenges

faced in the course of carrying out civic education. Sudan Civic and Voter

Education (2008) points out that differences of access between rural and urban
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areas, the numerous factors that separate north and south. literacy, accessibility.

language, religion and marginalization of women have served as barriers to

effective civic education in Sudan.

Katusiimeh (n.d.) claims that civic education programmes in Uganda faced a

problem of poor coordination efforts. The writer notes that in 1996, organizations

accredited to carry out civic education formally adopted Civic Education Joint

Coordination Unit (CEJOCU) as an umbrella body to plan. oversee and implement

civic education activities in the whole country, but this was not successful. This was

because of the failure of CEJOCU to treat all its members equally and to provide

timely information to all that is necessary for their effective development. More so,

lack of a clearly defined agenda, financial transparency and limited consultations

and relational issues were also some of the hindering factors. It is further pointed

out that there is competition in terms of time allocation between survival needs and

Civic Education. For example, at II o'clock most of the rural populace is still in the

garden. This is so, especially since civic education is restricted to the activities of

the polling day (i.e., how to tick the right photo and how to conduct oneself in the

polling booth). In addition, other related vital information. such as the essence of

that particular election is left to the candidates, who interpret and disseminate it as

they wish or in a manner, that benefits them.

Jamieson (2013) explored the value and state of civics education in the

United States and identified five challenges facing those seeking to improve its

quality and accessibility. The challenges identified included ensuring that the

quality of civics education is high is not a State or Federal priority: social studies
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textbooks do not facilitate the development of needed civic skills: upper-income

students are better served by schools than are lower-income individuals: cutbacks in

funds available to schools make implementing changes in civics education difficult:

and reform efforts are complicated by the fact that civics education has become a

pawn in a polarized debate among partisans. As these problems exist, they tend to

limit the impact of civic education on the beneficiaries.

With respect to Ghana, the NCCE (2010) states that funding of the CECs

continues to be a major challenge. It indicates that the poor funding for the NCCEs

makes it impossible to provide the CECs with the needed logistics like booklets,

brochures, T-shirts to support their programmes and activities. Similarly, in the

20 10 annual report of the NCCE, it was noted that funding remains the main

challenge to the work of the Commission (NCCE, 20 I I). It was also pointed out

that there was inadequate educational materials and other logistics for the

commission to conduct any effective business at all levels (i.e., from national to

district level). Another challenge noted by the commission is that it has no

headquarters building of its own and so continues to operate from a few rooms in a

block belonging to the Electoral Commission. All these challenges in one way or

the other tend to limit the ability of the commission to carry out its role diligently.

In Bawas (20 II) study on the National Commission for Civic Education

and Ghana's Democracy: A Case of the Cape Coast Metropolis, the sample

constituted 220 people comprising officials of the NCCE and the general public in

the Cape Coast Metropolis. It was found that logistics. inadequate personnel.

remuneration. inadequate funding by government, inability to upgrade skills of the
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CCE personnel. problem of accommodation, inadequate official vehicles. and lack

of public trust in the CCE are some of the challenges the NCCE encountered in

discharging its mandate. These findings are to some extent consistent with those of

(NCCE, 20 I0, 20 I I) despite the fact that they were conducted at di fferent

geographical locations and times.

2.8 THEORETICAL FRAMEWORK

Twumasi (200 I: I 0) defines a theory as . 'a coherent group of general propositions

used to explain phenomena". A theoretical framework on the other hand, is said to

be the foundation and structure or scaffolding of a study (Yin, 1993), and can be

considered as a lens. This means that a theory could be taken and a study designed

based on its tenets. This enables a researcher to get what is needed. Twumasi (200 I)

adds that a social scientist needs a body of theory to construct a research model to

guide their analysis.

This study adopted the Civic Voluntarism Model (CVM) (Verba and Nie,

1972) to explore the effects of civic education on political participation in the

Sissala East District. Modifications were introduced in the theory to suit the

enquiry.

One of the most influential explanative models of political participation IS

the Civic Voluntarism Model (CVM) (Verba, Schlozrnan and Brady. 1995). The

Civic Voluntarism Model has its origins in the work of Verba and Nie (1972) in

America. In their pioneering work on political participation. they contend that

participation is more likely among persons with higher levels of socioeconomic
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resources (such as education or income) than among others. In addition. Wolfinger

and Rosenstone (1980) found evidence supporting this thesis as education in

particular was found to have a triggering effect on voting.

The CVM later developed by Verba et al. (1995) continued along these

lines. According to the model, participation in politics is stimulated by three main

groups of "participatory" factors: socio-economic resources (time or money),

engagement (interest or motivation) and mobilisation. Education. political skills and

income serve as examples of socio-economic resources that facilitate participation.

Engagement, on the other hand, relates to one's interest in politics. political

knowledge and belief in the capacity to influence politics. Mobilisation. finally.

refers to the stimulating effects that arose from interaction with other persons in

social networks, such as one's affiliation with voluntary organisations or workplace

communities (Verba et al., 1995).

The main components ofCVM, which are namely socio-economic resources

(money), engagement (interest or motivation) and mobilisation (interaction in social

networks), have been applied to this study. Engagement is applied to determine the

extent to which civic education will increase a person's knowledge about political

activities thereby stirring up interest to participate in political activities in the Sisala

East District. With respect to socio-economic resources. this was critical in

determining how civic education induces participants to dedicate their time and

money in political activities rn the study area. In terms or mobilization. this concept

is necessary in measuring participation in political activities as the people interact

with others in a social network that is created through exposure to civic education.
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On the whole, the theory has been useful in measuring the effectiveness of civic

education in influencing participation in political activities.

2.9 SYNTHESIS DISCUSSION

The study makes use of the Civic Voluntarism Model in the explanation of the

relationship between civic education and political participation. Political Issues

discussed in CIVIC education are namely voter education, human rights, citizen

leadership training, government, constitution and political tolerance. Findings on

civic education trigger higher political participation are not conclusive. Some of the

challenges faced in delivering civic education include lack of funds, inadequate

materials and logistics, and accessibility of certain locations. Some strategies for

enhancing political participation through civic education delivery include designing

programme around obstacles to frequent participation, use of many participatory

methods as much as possible, and the main message(s) to deliver,

With reference to grey areas, adults' level of knowledge seems not to have

been measured and that the effect of civic education on political participation has

never been conducted in the Sissala East District (i.e., the study location). This

study is therefore relevant, as it will help to fill the knowledge gap that has been

identified.
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CHAPTER THREE

METHODOLOGY

3.1 INTRODUCTION

This chapter deals with the methodology used for conducting this study. The

specific issues discussed included the profile of the study area, the Research

Strategy, the Research Design, the Sampling Techniques. the Sources of data, the

Research Methods or Tools for data collection employed, Data analysis and

Management.

3.2 THE PROFILE OF THE STUDY AREA

This section encapsulates specifically location of study area. the demographic

characteristics and the educational sector.

3.2.1 The Location of the Study Area

The Sissala East District was created in the year 2004 (Ll.l 766), with Tumu being

its capital town (Sissala East District Assembly (SEDA), 20 J 3). The District is

located in the north-eastern part of the Upper West Region of Ghana and falls

between longitude J .30° to 2.400 Wand latitude 10.00° to J J .00° N (United Nations

Development Programme (UNDP), 2010). For details about the location of the

district see Figure 3.1 and Figure 3.2. The UNDP (20 I0) notes that the district has a

total land size of 4, 744 sq. krn, representing 26% of the total landmass of tile region.

It shares boundary on the north with Burkina Faso. on the east with Kassena

Nankana and Builsa Districts in the Upper East Region. and to the south-east with
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West Mamprusi District, in the Northern Region. Its neighbours in the Upper West

Region are Wa East, Nadowli, Sissala West and Jirapa Lambussie Districts to the

west. The Sissala East District is divided into five town and area councils namely;

Tumu Town Council, Bujan, Wellembelle, Sakai and Nabulo Area Councils

(SEDA), 2013) (see Figure 3.2 for the details).

Figure 3. 1: Map of the Sissala East District in the National Perspective

I ---'-- +-

j

I
,.

Source: UNDP (2010:5) Key Sissala East District
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Figure 3.2: Map of Sissala East District

The district's current population is 56,528 (GSS, 2012), with an annual growth rate
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Source: SEDA (2012:7)

3.2.2 Demographic Characteristics

of 1.7% and population density of 12 persons per square kilometre which is lower
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than the regional and national average of 24 and 77 respectively. From the current

population figures, the male, female ratio is 51 is to 49. The table below shows the

trend in age and sex distribution of population of Sissala East District for years

2000 and 20 IO.

Table 3. 1: Age Distribution and Population Growth Trend of the Sissala East
District

1-17 18+ Grand

Age Total

Year Total Female Male Total Female Male

2000 23,758 11,964 11,794 28,407 14,908 13.499 52,165

2010 27,544 13,133 14,133 28,984 15,614 13,370 56,528

Source: GSS (2002, 2012)

From Table 3.1, in the year 2000, female population within age I to 17 was

11,964 while that of the males is 11,794 giving 23,758. The data presented on the

population falling within age I to 17 illustrate that the females are more than the

males. With reference to those people in the age brackets of 18 plus, in 2000.

females were 14,908 and that of male population stood at 13,499 whereas the total

population was 28,407, It is evident that the female population for the age 18+ is

more than the male population. Juxtaposing the children's population to that of the

adults, it is evident that adults' population is more than that of the children. The

grand total of population for the district for the year 2000 was 52,165. Considering

20 I0, it is seen from the table thatfor population within age I to 17 males are more

than females and the total population was 27,544. In terms of those who are i8 year

and over. it is observed that the females are in the majority and the total population
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for that category was 28,984. Comparing the population of the children to that of

the adults, it is evident that the adults are more than the children are. In terms of the

grand total population for the district for that year, the figure was 56,528. Taking

the entire population for the district in 2000 against that of the 20 10. the figures

give the indication that the population increased marginally over the period. With

population being on the rise it is an indication that more resources will be needed to

make civic education available to all the population.

3.2.3 Educational Sector

In terms of formal education, Sissala East District seems to have a poorly developed

educational structure and low concentration of schools: with the exception of the

district capital Tumu which has better educational infrastructure. The schools range

from Creche to teacher training college. With inadequate number of schools, it has

resulted in a high number of people that are out of school: Those people either are

school dropouts or have never attended school. Nonetheless, the formal educational

institutions help in promoting civic education. In the basic schools, civic education

is taught in Social Studies lesson. For the senior high schools, it is taught in Social

Studies and Government classes. These lessons help the students to develop a

positive civic attitude and interest for politics. The district also has on-Formal

Education Division (NFED) that is into adult literacy education. As part of the

mandate ofNFED, they educate their learners on civic issues that are found in their

primers. the NCCE also has its presence at the district capital, Turnu. In the district.

it performs its role of civic education. Due to logistical challenges. its activities are
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centred mostly in the district capital to the neglect of the outlying communities.

This means that those who are not privileged to have gone to either formal school or

non-formal education will be mostly likely be ignorant about civic issues since the

spatial coverage of the NCCE in the district is limited.

3.3 RESEARCH STRATEGY

This study made use of both quantitative and qualitative research strategies.

According to Bryrnan (2012), quantitative research constitutes a research strategy

that emphasizes quantification in the collection and analysis of data. In terms of the

advantages involved in using quantitative research strategy. it is reported that it

helps in eliminating or rrururmzmg subjectivity of judgment and achieving

reliability (Balsley, 1970; Kealey and Protheroe, 1996). This influenced this study's

adoption of this strategy. The quantitative data this study fetched was on

beneficiaries' participation in political activities and internalization of civic issues.

On the other hand, qual itative research refers to a research strategy that

usually emphasizes words rather than quantification in the collection and analysis of

data (Bryman, 2012). The writer adds that the qualitative research strategy places

emphasis on an inductive approach to the relationship between theory and research,

priority is on the ways in which individuals interpret their social world. and

embodies a view of social reality as a constantly shifting emergent property of

individuals creation. Some merits of qualitative research strategy is that it provides

details about human behaviour, emotion and personality characteristics (Madrigal

and McClain. 2012) which made it relevant for this study. This stud). therefore.
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collected qualitative data on CIVIC issues people are educated. beneficiaries'

internalization of the CIVIC issues. contribution of civic education to political

participation, challenges faced In discharging duties and measures to tackle the

problems.

3.4 RESEARCH DESIGN

This study made use of a Case Study Design. According to Neuman (2007), case

research involves examining in details many features of a few cases over a period

with detailed, varied and extensive data mostly in a qualitative form. Other

researchers have indicated that case studies make use of both quantitative and lor

qualitative research methods (Bryrnan, 2012) in studying a phenomenon to enable

the researchers gain deeper understanding of the case (Cohen and Crabtree, 2006).

The aim in a case study research is to comprehend the boundaries of the case and

the complications of the behaviour patterns (Cohen and Crabtree. 2006). The

Sissala East District was selected for this study because of the fact that majority of

the people are ignorant about their rights and responsibilities despite the fact that

the NCCE which is mandated to educate the citizenry about their civic rights and

responsibilities have pursued civic education activities in the district for nearly

two decades. Turnu was selected as the sample site. It was selected using purposive

sampling from the five zonal council communities in the district. This was because

not all the communities in the district had their in habitants exposed to ci , ic

education. The community selected was where civic educational campaigns were

runmng.
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3.5 SAMPLING DESIGN

/

Kish (1967) mentions that the first step in the selection of a sample is to consider

sampling design. Twumasi (2001: 19) defines sampling design as "all the stages

and processes involved in reaching the respondents". The study made use of non-

probability sampling techniques in selecting the sample site and sample units. In

terms of selection of the sample site from the district, purposive technique was

applied. This method was appropriate because it enabled the researcher to select the

area where there have been activities of the NCCE. In addition, purposive selection

of interviewees aided in picking the staff of the NCCE as respondents for the study.

This method was adopted because not all of the staff are engaged in civic education

of the masses.

3.5.1 Study Population

The study population were people who were 18 years and beyond who have civic

education and are resident in Tumu. The staff of the NCCE also constituted part of

the study population.

3.5.2 Sample Size

The sample size was 95 constituting 90 respondents who have been exposed to civic

education of the NCCE and 5 staff of the NCCE (See Table 3.2 for details of the

sample), which' was determined through a non-statistical means. The sample size

selection "vas based on Best and Kahn's (1995) argument that there is no fixed
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number or percentage of subjects that determine the size of an adequate sample for

a study.

Table 3. 2: Sample Size Distribution

NAME OF POPULATION OF RESPONDENT CATEGORY

COMMUNITY COMMUNITY Respondents with civic StatT of

education conducted by the the NCCE

NCCE

Tumu 6337 90 5

TOTAL 95

Source: Field Survey (2014)

3.6 SOURCES OF DATA

This subsection comprise of the sources through which the data for this study was

obtained. The data was got from both primary and secondary sources. The

subsequent sections give details of the sources named above.

3.6.1 Primary Sources

According to Kumar (1999), primary sources of data provide first-hand

information. Semi-structured questionnaire and interviews were used to collect

primary data from the respondents. In this study, first-hand information on civic

issues the CCE discusses with the citizens, level of internalization of the civic

issues. effectiveness of the civic programmes in enhancing political participation.

and ways citizens' political participation can be enhanced through civic education
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were collected using semi-structured questionnaire. Interviews were also employed

to fetch primary data on civic issues the CCE discusses with the citizens.

effectiveness of the programmes of the NCCE in enhancing political participation

and challenges the NCCE face in doing its work.

3.6.2 Secondary Sources

Kumar (1999) states that secondary sources provide second hand information.

Literature on political issues discussed in civic education and effectiveness of the

programmes of civic education in enhancing political participation were obtained

from reports, internet sources, conference presentations, books, and journals. In the

case of challenges encountered in conducting civic education the data was got from

reports, internet sources, and journals while data on strategies of enhancing political

participation through civic education was obtained from reports and internet

sources.

3.7 DATA COLLECTION TOOLS EMPLOYED

This section encapsulates the tools employed in gathering data from the

respondents. The tools used included a semi-structured questionnaire and an

interview guide. The sub-sections beneath give details of the tools for data

collection mentioned earlier.
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3.7.1 Semi-Structured Questionnaire

The study made use of a semi-structured questionnaire. This questionnaire had open

and closed ended items. It was utilized because it is an effective tool in collecting

both quantitative and qualitative data. The semi-structured questionnaire aided in

the collection of qualitative data on civic issues respondents are educated. With

respect to the item qualitative data was collected on, the respondents were to write

out their own responses. On the other hand, quantitative data was obtained on

participation in political activities and internalization of civic issues. In the case of

the items on the quantitative data, they had possible answers, which the respondents

were to choose or rate.

3.7.2 Interview

For Twurnasi (200 I: 35), "interview is a method of field investigation whereby the

researcher meets h is respondents and through the interactions he asks speci fie

questions to find answers to his research problem." This involves discussions with

people who are knowledgeable and can provide information in the area under

consideration. The advantage of this tool is that the interviewer can assess the mood

of the respondent and can appraise the validity and reliability of answers provided

(Twurnasi, 200 I). The interview was conducted with the aid of the interview guide.

This was used to fetch qualitative data from the staff of the CCE in the Sissala

East District. The interview go ide had various questions borderi ng on c ivic issues

they educate people. beneficiaries internalization of the civic issues. contribution of

civic education to political participation, challenges faced in discharging duties and
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measures to tackle the problems. Here, the officials were asked the questions and

the researcher wrote the answers provided.

3.8 DATA ANALYSIS

The study collected both qualitative and quantitative data. The analysis of the data

depended on both qualitative and quantitative methods. The quantitative data was

entered into Statistical Package for Social Sciences (SPSS) and the analysis

conducted on the data made use of descriptive statistics (i.e., frequencies.

percentages and cross-tabulations). Frequencies, percentages and cross-tabulations

helped in analysing the demographic characteristics of respondents, respondents'

perceptions on their internalization of civic issues they have been educated on and

respondents' perceptions on their engagement in civic life. The qualitative data

obtained from the semi-structured questionnaire and interviews were analysed

qualitatively: Key themes were obtained through careful observation and the data

described aptly. The qualitative data at some level were used to buttress the

quantitative data. Civic issues the NCCE execute, challenges encountered in

conducting civic education and suggested solutions were analysed qualitatively

using descriptions based on the themes emerging from the data.

3.9 DATA MANAGEMENT: VALIDITY AND RELIABILITY

A scientific study requires thorough reflection over the methodological choices.

This reflection takes into consideration the reliability and validity of the overall
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study (Shani, 2008). The subsequent sections have discussed issues of validity and

reliability of this study.

3.9.1 Validity

In the view of Kumar (1999: 137), "validity is the ability of an instrument to

measure what it is supposed to measure." Face and content validity were obtained

in the study. Face validity was reached by ensuring each item on the semi-

structured questionnaire and interview guide had a logical link with the objectives

of the study. In terms of content validity, it was achieved by ensuring that items in

the semi-structured questionnaire and interview guide covered the full range of

issues on each of the objective of the study.

3.9.2 Reliability

According to Neuman (2007: 115), reliability means "dependability or

consistency," By reliability, frantic efforts were made to minimize errors by strict

adherence to the defined sampling and analytical procedures. Care was taken to

avoid leading questions that influence respondents' answers as well as ambiguous

questions that will be subject to different interpretation by respondents. Research

assistants were adequately trained to avoid unprofessional practices such as

answering questions by themselves on respondents' behalf (Twumasi, 200 I). To

further achieve rei iabi Iity of instruments used in th is study, the sern i-strucrured

questionnaire and interview guide were pilot-tested in the Jirapa District of the

Upper West Region of Ghana. The semi-structured questionnaire was pretested on
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people with and those without CIVIC education whereas the interview guide was

pretested on the Director of the NCCE. The pilot testing of the semi-structured

questionnaire and interview guide served the purposes of testing the

/

comprehensibility, clarity and readability of the identified items and this laid the

foundation for the appropriate adjustments as well as estimating the time needed for

filling out the questionnaire. A further check on the instrument was carried out to

ensure that the questions were not ambiguous and is answerable before they were

finally administered on the actual study respondents in the Sissala East District of

the Upper West Region of Ghana.
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CHAPTER FOUR

CIVIC EDUCATION AND POLITICAL PARTICIPATION

4.1 INTRODUCTION
This chapter focuses on the presentation, interpretation and analysis of the data

obtained from the field through the administration of semi-structured questionnaire

and interviews. It involves various attempts to answer the research questions by the

separation of the research data into constituent parts by following the analytical

themes derived from the research objectives. The major aspects that is covered here

include the profile of the respondents from whom the data was collected. civic

issues the NCCE executes, participation in civic life, challenges encountered in

conducting civic education and the enhancement of political participation through

civic education. The subsequent sections provide detail discourse of each of the

main themes.

4.2 DEMOGRAPHIC CHARACTERISTICS OF RESPONDENTS

This section presents issues covering respondents' sex. Under this aspect,

respondent categories have been cross-tabulated against sex and are shown in Table

4.1. Considering respondents with civic education conducted by the NCCE, it could

be noticed from Table 4.1 that, in terms of respondents' sex, males make up 39%

while females constitute 61%. This is consistent with the fact that the district has

many women (GSS, 2002. 2012). With respect to the staff of the CCE. the results

indicate that 80% of them are male while the remaining 20% are female.
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Table 4. 1: Demographic Characteristics of Respondents

Respondent Category
Respondents with Staff ofl
civic education the
conducted by the NCCE
NCCE

Sex Male f 35 4
% 39 80

Female f 55 I
% 61 20

Total l 90 5
% 100 100

Source: FIeld Survey (2014)
.f=frequency; %=percent

4.3 CIVIC ISSUES NCCE EXECUTE

From the interview data, the following themes: education on the constitution.

functions of local government, government policies and social issues emerged as

the civic issues, which the NCCE educate the populace on in the study area. These

are discussed in detail as follows.

4.3.1 Education on the Constitution

It was observed that most of the staff of the NCCE noted that they educate the

people on constitutional issues, such as citizens' rights and responsibilities.

Specifically, they noted that as part of their work, they educated people on their

right to education. right to vote and to be voted for, right to join any political party

of their choice. right to demonstrate, freedom of speech. right to life and right to

own property. In the case of responsibilities, they educate the populace on their duty
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to pay taxes. report criminals to the police. defend the constitution and respect other

people's right. For instance. a Staff of the ICCE noted as follows:

As part of our mandate, we educate the populace on their rights
and responsibilities. The rights that we normally educate people on
are namely rights to join any political party, right to demonstrate,
right to education, right to vote and to be voted for and right to
own property. With respect to responsibilities as citizens, we
educate the masses on their responsibility to pay taxes, protect
government property, respect for women's rights, respect other
people's rights, help the police arrest criminals and defend the
constitution of Ghana (02/02/2014).

Furthermore, in the view ofa Staffofthe NCCE, he indicated that:

They mostly educate the masses on their right to life, to engage in
political activities, right to education. right to vote and to be voted
for and the right to freedom from slavery. On the issue of duties as
citizens, they are educated on the duty to respect other people's
rights, to pay taxes, engage in legitimate business and duty to be
law abiding (02/02/2014).

More so, a Staff of the NCCE (02/02/2014) indicated that:

When we go to the field, we educate the people on the rights and
freedoms. Those freedoms and rights they are educated on are right
to life, right to go on demonstration, freedom from servitude, right
to education and medical care, right to employment, freedom of
speech, right to join a political party, right to vote and to be voted
for and right to join any religion of your choice.

In the case of the beneficiaries of civic education, they also pointed out that they

receive education from the NCCE on their rights and duties as Ghanaians. \\ hich

confirms what the staff of the NCC£. have indicated they do. Some of them

indicated that we are normally educated on our responsibility to pay tax. respect
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other people's rights, support the police to arrest criminals, right to own property.

right to education. right to join any political party of one's choice and right to be

voted for. For example, a female civic education beneficiary at Tumu (02/02/2014)

said that:

Through the educational activities of the NCCE I got to know my
rights and duties as a citizen. Some of the rights we are educated
on include right to life, right to education, right to vote and to be
voted for, right to demonstrate and right to join any political party
of our choice. The responsibilities we are educated on are the duty
to pay tax, to engage in lawful activities, to protect government
property and to give information to police to arrest criminals.

Moreover, a Male civic education beneficiary in Tumu (02/02/2014) stated that:

"They receive education from the NCCE on their freedom of speech, right to

education, right to life, right to join any political party, right to protest, duty to pay

tax and to protect government property".

This suggests that the NCCE educates the populace in Tumu on the constitution of

Ghana. This was intended to make the populace or citizenry aware of their rights

and responsibilities.

4.3.2 Education on the Local Government
A critical examination of the responses of the staff of the NCCE shows that they

educate the people in the Sissala East District on the local government system. In

this respect. some of the staff pointed out that as part of their educational activities ..

they educate the public on the role of the District Assembly. the Assembly

Members. and Unit Committee Members. This was to ensure that the people know
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responsibilities, it could be taken on. A Staff of the CCE (02/02/2014) confirmed

this:

During the field educational campaigns, we educate the masses on
the functions of the District Assembly, Unit Committees and
Assembly Members in the community. We also, provide in-service
training for women in politics. This is done to ensure that the
citizens know the duties of their District Assern bly so that they can
monitor the activities of the Assembly to ensure that they deliver.

A Staff of the NCCE (02/02/2014) reports that:

During the field educational activities, we educated the people of
the district on the functions of their assembly members and the
functions of the assembly as a whole. This is to ensure that when
the assembly is not fulfilling its duties, the citizens can take them
on.

In the case of the respondents, they also indicated that they receive education on the

local government system. A female civic education beneficiary in Tumu

(02/02/2014) for instance, pointed out that:

We have been educated on the role of our assemblymen and
women as well as the role of our district assembly. Due to this, we
are able to send our problems to our assemblymen and women for
onward forwarding to the assembly for action to be taken. We are
also able to assess the assembly to know whether it is performing
as expected or not.

Furthermore, a Female civic education beneficiary in Tumu (02/02/2014) said that:

When the staff of the NCCE come for their educational campaigns
they educate them on the role of the assembly and unit committees
as well as that of the assembly members. They also build the
capacities of women to encourage them to participate in both local
and national level politics.
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This implies that education of the inhabitants of Tumu about the role of the local

government is a role that the NCCE plays.

4.3.3 Education on Government Policies

The analysis of the field data found that the populace of the District was educated

on government policies by the NCCE as and when necessary. A number of workers

of the NCCE interviewed said that they propagated the government's policies to the

populace of the District when the need arises. They indicated that they educated the

people on electoral processes and the need to join the National Health Insurance

Scheme. In addition, they educated the people on the need to register for the

National Identification Card. In relation to education on government policies. a

Staff of the NCCE (02/02/2014) noted:

We are usually engaged in education of the public on government
policies when necessary. We educated people on the need to join
the national health insurance scheme. We also educated people
when the Ghana cedi was to be introduced. More so, we give
regular education to the populace on the electoral process: when to
register, where to go and register, how to register, who is qual ified
to vote, who can be voted for and when to vote. This is done to
ensure that the people are in the known about what is happening in
the country.

According to a Staff of the NCCE (February, 2014), they educated people of the

District on government developmental policies. The officer indicated that they

participated in educating people on the introduction of the new Ghana Cedi in 2007.

The interviewee also noted that the NCCE educate people on the harmful effects or
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bush fires. The officer further indicated that they educate people on when to register

to vote in both local and national elections. The excepts below confirm this

(02/02/2014):

We collaborate with the Electoral Commission of Ghana to give
regular education on the electoral process to the people of the
district. During such educational campaigns, we educate the people
on the time registration of voters will be opened, who is qualified
to register, where to go and register, when voter register exhibition
will be opened, when elections will be conducted and how to vote
on the Election Day. We also assist the national health insurance to
educate the masses on the need to possess a health insurance card.

This was corroborated by some beneficiaries of civic education in the District.

Many of them pointed out that the NCCE educates them on government pol iciesin

the country. For instance. some of them noted that the NCCE educated them on the

introduction of the new Ghana Cedi, the need to register for the National

Identification Card, the need to join the National Health Insurance Scheme,

processes involved in voting, the need to abolish Female Genital Mutilation and

forced marriages. For example, One civic education beneficiary (02/02/2014)

indicated that "the NCCE usually educates us on where to register for voter's card,

who qualifies to register, when to register and how to cast a vote. "

Another civic education beneficiary (02/02/2014) reported that ··the NCCE educate

us on what is entailed in voting, need to register for health insurance card and need

to be part of the national identification system." All these point to the fact that the

NCCE engage in education of the people on government policies to ensure that the)

are aware of what happens in the country.
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4.3.4 Education on Social Issues

An examination of the responses from interviews with the staff of the NCCE

revealed that they educated the people in the Sissala East District on social issues in

the country. Some of them included the need to render community labour or service

when the need arises, the need to keep their environment clean, the abolition of

child labour, etc. For instance, a Staff of the NCCE (02/02/2014) pointed as

follows:

My department educates the people in the district on the need to
participate in communal labor, contributing financially to the
development of the community, keeping the environment clean,
education on child labor and conflict resolution.

Another Staff of the NCCE (02/02/2014) stated as follows:

As part of our educational campaigns, we educate the people of the
Sissala East District on the need for them to participate in
community service, contribute their financial resources to the
provision of certain facilities for their communities, keeping the
environment clean and promotion of abolition of child labour.

A scrutiny of the responses of the beneficiaries of civic education also showed that

most of them enumerated certain social issues that they have been educated on by

the NCCE staff in the district. Most of the people indicated that the CCE officials

educated them on a number of occasions on the need to participate in community

service and to keep the environment clean. For instance, one of the civic education

beneficiary (02/02/2014) said: "a number of times that I have received civic

education, it has centered on the need to render communal labour and the need to

abolish child labour." Another civic education beneficiary (02/02/2014) indicated as
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follows: "the NCCE educates us on the importance of rendering communal service

and keeping our environment clean."

These corroborate the point that the officials of the NCCE educate the populace on

social issues. This was to ensure that the people know what is happening around

them and the need make the necessary contributions.

4.4 PARTICIPATION IN POLITICAL ACTIVITIES

The issues under consideration here include internalization of civic issues and the

engagement in political life by the society. The subsequent subsections provide

details discussions on these issues.

4.4.1 Internalization of Civic Issues

As people are educated on civic issues, it is important to determine the level of

internalization of those issues by the beneficiaries. Table 4.2 provides details on the

level of internalization of civic issues in the Sissala East District.

Table 4. 2: Respondents' Perceptions of their Internalization of Civic Issues
they have been Educated

Items on internalization of civic issues Beneficiaries of civic
education carried out by
NCCE
LNL U HIVH T

Level of internalization of the civic issues 1f 24 6 60 90
you have been educated on by the NCCE. 1% 26.7 6.6 ,66.7 100

Source: FIeld Survey (2014)
Lri/Ls=low/very low: U=uncertain; HIVH=highlvery high: Tt=total
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The results show that 66.7% of the beneficiaries of civic education indicated that

their level of internalization of civic issues they have been educated on is high/very

high, 26.7% noted it is low/very low while 6.6% reported they were uncertain. The

results demonstrate that majority (66.7%) of the respondents said that they had

high/very high level of internalization of the civic issues they were educated on by

the NCCE.

The interview with the different staff categories of the NCCE of the Sissala

East District also showed that most of the staff indicated that, in their interactions

with the beneficiaries of their civic educational programmes, the latter noted that

they had made what they learnt part of them. For example, one of the staff of the

CCE in the Sissala East District (02/02/2014) reported as follows: "in my

interaction with beneficiaries of our programmes, they indicated that they had

integrated those issues they were educated on part of their civic life." Another

Officer of the NCCE (February, 2014) stated that, in her observation of how the

people of the Sissala East District now go about their civic life, she could deduced

that they have actually internalized what they have learnt.

4.4.2 Engagement in Political Activities

This section looks at the level of engagement of people in political life in Ghana

who have received civic education. This is critical to determine whether civic

. education by the NCCE influences peoples participation in civic or political lire or

not.
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Table 4.3 gives details of the level of participation of the beneficiaries of civic

education in political activities in the Sissala East District.

Table 4. 3: Respondents' Perceptions on their Engagement in Political
Domains in the Sissala East District

Items on civic life Beneficiaries of civic
education carried out by
the NCCE
L M H T

Voting in elections f 6 24 60 90
% 6.7 26.7 66.7 100

Joining a political party f 14 20 56 90
% 15.6 22.2 62.2 100

Confidence to contest elections f 15 25 50 90
% 16.7 27.8 55.6 100

Participation in community service f 13 30 47 90
% 14.5 "" " 52.2 100.) .) ..)

Contacting government officials f 6 24 60 90
% 6.7 26.7 66.7 100

Joining a protest f 34 48 8 90
% 37.8 53.3 8.9 100

Demanding for your rights f 10 48 32 90
% 11.1 53.3 35.6 100

Commenting on government policies f 22 50 18 90
% 24.4 55.6 20.0 100

Source: Field Survey (2014)
j=frequency; %=percent; L=Low; M=Moderate; and H=High; T=Total

It could be seen from the table that, with respect to voting in elections, the

results show that 66.7% of the beneficiaries of civic education perceived the level

of engagement in voting in elections as high. This illustrates that majority of those

with civic education participate greatly in voting during elections. This probably is

so because, with civic education, they now see voting as a responsibility of a citizen
. .

and, therefore, deem it necessary to vote in elections. One of the Officials of the

NCCE of the Sissala East District (02/02/2014) iterated this: "with the education

that we give on electoral processes; it has resulted in most of the people we educate

57

www.udsspace.uds.edu.gh



voting in elections at both the district and national levels.' This is consistent with

the finding by KUl1z et at. (2003) and Levine and Lopez (2004) that civic education

results in an increased likelihood to register and vote in elections.

An observation of the results on joining political parties shows that 62.2% of

the beneficiaries of civic education stated that their desire in joining a political party

is high. The results demonstrate that most (62.2%) of the people who have civic

education pointed out that their likelihood of joining a political party is high. This

was corroborated by two Staffs of the NCCE (02/02/2014) as follows: "our

educational programmes on the rights of citizens have led to most of the people

having interest in joining political parties." "J have observed that people in the

district now show interest in joining political parties. This was not the case when

the people did not have education on their rights." This is also consistent with the

finding of Patrick (2002) that higher political knowledge induces greater levels of

political engagement.

On the issue of confidence to contest elections, the results demonstrated that

most of the respondents who have civic education said that their confidence to

contest election is high. Specifically, 55.6% of the people noted that their level of

engagement in elections is high, 16.7% indicated it is low while those that said it is

moderate constitute 27.8%. Overall, the results show that respondents with civic

education tend to have confidence to contest in an election. This situation is so

because, those with civic education have their minds disabused on Ill) ths associated

with contesting elections. "Women in the district now have the confidence to

contest in district assembly elections and so present themselves as candidates
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because of the political capacity building exercise we conduct for them" (Staff of

NCCE Sissala East District, 02/02/2014). Similarly. another Staff of the CCE

pointed out as follows:

Many people now have the confidence to contest election as they
have been made aware that it is their right to do so if they so
desire. Again, the level of engagement in election is high because
of the capacity building programmes we organize for them
(02/02/2014).

According to USATD (2002), greater participants' knowledge about democratic

structures and institutions (i.e., got from civic education) boost their confidence,

hence their desire to put themselves as candidates supports this current study's

outcome.

In terms of participation in community service, the results depicts that many

respondents with civic education tended to be more active in community service

projects. From the results, it is seen that 52.2% of the respondents with civic

education said their engagement in community service activities is high. It is said

that the people within the study district having received civic education now

embark on local initiatives to develop their communities instead of waiting for the

central government to do everything for them (Staff of the NCCE, February 2014).

Similarly, another Staff of the NCCE (02102/2014) reported that:

/

I have noticed increased participation of people in communal
labour, which is due to the educational programmes on significance
of participation in communal labour we organize for them.
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The present study's finding is in line with those of Finkel (2000). USAID (2002)

and Levine and Lopez (2004) that people who have civic education participate more

in community developmental activities than does without civic education.

A look in Table 5.3 reveals that in terms of contacting government officials.

the results indicate that majority (66.7%) of the respondents who have civic

/ education have high rate of contacting government officials. In the view of a Staff

of the NCCE, he pointed out that:

The educational programmes of the commission have led to the
populace in the district now having to contact their local
representatives at the assembly to find out how they progress with
their work as well as what they have in stall for them (02/02/2014)

In the same vein, another Staff of the NCCE, has indicated:

Our education of the masses on their responsibilities of their
elected officials and those in the assemblies has opened their eyes
for them to contact those officials when the need arises. This was
not the case some time back when such education was not wide
spread (02/0212014).

Kurtz et 01. (2003) found that most people who took CIVIC course said they

contacted their elected officials on issues, which correspond with this study's

outcome on the participation item under consideration.
/

In connection with joining a protest, the results demonstrated that 53.3% of

the people said their likelihood of joining in a public protest is moderate. Those that

said it is /011' represent 37.8% whereas those that stated it is high constitute 8.9°;;).

The results illustrate that 1110Stof the people have an average likelihood of engaging
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in a protest. This might have been so because the people are now well informed and

so do not act based on just rurnours, but rather on facts. An official of the NCCE

noted that:

The education we give to the populace in the district about their
right to protest and education on government policies help the
people to know what is happening around them (Staff of NCCE,
02/02/2014).

Furthermore, another staff of the NCCE pointed out that:

The CIVIC education we give to the respondents make them
responsible citizen. When they are dissatisfied with what is
happening around them and they are convinced that demonstrating
is the right option, they go for it (Staff of CCE, 02/02/2014).

Delli Carpini and Keeter's (1996) study indicated that political knowledge is linked

with political action and that this contributes to political participation, the

construction of citizens' opinions, and political action in relation to citizens'

interests which buttresses this present study's finding.

From Table 4.3, it is observed from the results on demanding for rights that

most of the respondents with civic education which make up 53.3% point out that

they have moderate level of involvement with reference to the issue at stake. From

/
the key informant interview, it was revealed that "with the education of the

populace about their rights as citizens people now demand for their rights when

they feel that they are trampled on" (Staff of the NCCE. 02/021 2014). More so, a

Staff of the NCCE stated that:
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The people in the district now demand for their rights when they
are infringed on by other members of the society or state. This is
because of the education we give them on rights and freedoms
(02/02/2014 ).

In a whole, it is clear from the perception of the beneficiaries of civic education that

despite the education they receive, their level of demanding for their rights is still

not high. However, the staff of the NCCE rather hold the opinion that their

activities increases the people's awareness of their rights and when breaches occur

they demand for their rights.

With respect to commenting on government policies. the results show that

most of the beneficiaries of civic education have moderate level of participation in

the current civic life issue. For the specific, the results illustrate that 55.6% of them

said that they have moderate level of involvement in commenting on government

policies. Under this condition, it is clear that civic education has not been able to

influence people to participate more in commenting on government policies.

Nonetheless, a staff of the NCCE (02/021 2014) claimed that "our educational

activities in the district have resulted in most of the people being critical of both the

local and central government policies." This illustrate that the people somewhat

question government pol icies to determ ine how they can benefit from them.

4.5 CHALLENGES ENCOUNTERED IN CONDUCTING CIVIC
r

EDUCATION AND SUGGESTED SOLUTIONS

Challenges abound in every work environment. These challenges serve as obstacles

to the effective operation of such organizations. In order to reverse the situation.

corrective measures are put in place. In the light of this. it has become critical to
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identify the challenges the CCE face in its attempt to discharge its duties and

some possible ways to addressing the problems. The subsequent sections focus on

the challenges and suggested solutions to those challenges.

4.5.1 Challenges Encountered by NCCE Staff in the Discharge of their Duties

As organizations conduct their activities, they encounter certain challenges that

pose dangers to their achieving of their institutional goals. The NCCE in the Sissala

East District in the discharge of its constitutional duties is bedevilled with many

challenges. In a key informant interview with a staff of the CCE of the Sissala

East District, it became known that the Commission faces a myriad of challenges in

carrying out its mandated responsibilities. In the view of a Staff of the CCE

(February, 2014), the commission encounters a challenge of inadequate funds in the

running of its duties. Another Staff of the NCCE said that:

Sometime in the past, we used to have regular and high
government subvention. However, in recent times, we are given a
quarterly subvention of GH¢500.00. This amount though not
enough to run administrative and fieldwork, it is not also released
regularly. For the whole of 2012, we only received government
subvention for on Iy one quarter and same for 2013 (02/02/2014).

The staff of the NCCE indicated that this situation has resulted in their irregularly in

the carrying out of civic education in the district.
/

In the contribution of another Staff of the NCCE (02/02/2014). he stated that "our

division have a lot offunding challenges and this in a way has limited the regularity

of field operations and the coverage area."
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Another challenge that the district staff of the NCCE face in the running of

their responsibilities is a means of transport. A Staff of the NCCE pointed out that:

Our office does not have a means of transport that is functional.
The only vehicle that the commission has is 7 years old and has
even broken down. This situation makes commuting to outlying
areas to perform our duties difficult (02/02/2014).

In connection with the challenge of means of transport, a Staff of the NCCE

(02/02/2014) noted that "we do not have a vehicle or motorbikes to use for our field

operations and this limits our ability to discharge our duties diligently."

Furthermore, inadequate staff was also found as a challenged faced by the

CCE office in the district. A Staff of the NCCE for example, stated as follows:

Our district does not have staff to ensure that we discharge our
responsibilities appropriately. Currently, we have only five staff
and that this was woefully inadequate to ensure that we discharge
our duties effectively. The lack of adequate staffing situation has
resulted in our inability to conduct civic education allover the
district as required (02/02/2014).

In addition, a Staff of the NCCE noted that:

We the field staff are normally over stretched in the carrying out of
our duties. This is because of the inadequacy of staff in the district.
This situation compels us to do extra work. As we are overloaded
with work, it sometimes affects our quality of work (02/02/2014).

Moreover, lack of in-service training for staff is a problem that the NCCE

staff encounters as they carry out their mandatory duties. In connection with lack of

in-service training for staff, a Staff the NCCE stated that:
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Since I was recruited I have never had any in-service traimng.
Similarly, my staff have not equally had any training since I took
office as the district director. This situation is not good enough
since their capacities are not enhance because things keep
changing. This has sometimes resulted in poor delivery by
personnel when conducting civic education (02/02/2014).

Another Staff of the NCCE pointed out that:

Since I was employed over six years ago, I have never attended any
in-service training. This situation is bad as things keep changing
every day. Under this condition I normally feel very challenged
when we go for educational campaigns (02/02/2014).

Finally, inadequate office accommodation came up as challenge that the

NCCE staff in the Sissala East District face. In the key informant interview with a

Staff of the CCE, the person said that:

The cornm issron does not have adequate office accommodation.
All the staff share one office space and this makes work
inconveniencing, as the office is crumbed. Movement becomes
difficult and privacy of each staff is lost (02/02/2014).

Again, a Staff of the NCCE reported that:

All of us the workers of the NCCE in the district use one office
room. This situation is not conducive for working since little space
is available for movement from one desk to the other. This has
resulted in staff having to pair desk: such staff use the desk in turns
when they have work to do. This leads to loss of man-hours
(02/02/2014 ).

This suggests that the inadequacy of office accommodation I:' big affront to the

work of the staffofthe NCCE in the district.
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4.5.2 Suggested Solutions to Challenges Encountered by the NCCE Staff in the

Discharge of their Duties

As challenges are faced in a working environment, in order to ensure effectiveness

then it is necessary to find solution to those challenges. Some of the strategies to

addressing the challenges proffered by the staff of the NCCE are presented below.

( First, it emerged from the interview that the provision of adequate quarterly

subvention by government would help the commission arrest the challenge of

funding that tend to hinder its activities. In the light of this. a Staff of the NCCE

suggested that:

The provision of adequate funding, means of transport and in-
service training for staff would help in solving the challenges we
face in the discharge of our responsibilities (02/02/2014).

The means that with the provision of funding it would help the staff to

prepare adequately to go to the field to carry out their duties with ease.

This is because they can fuel their means of transport. Again, where they

do not have an official means of transport they can hire a private vehicle to

take them around to carry out their tasks.

In addition, the provision of office accommodation appeared as one of the

things that could help the staff of the NCCE operate effectively. In this respect. a of

/ Staff of the NCCE (02/02/2014) stated that "the provision of adequate office space

will help 'to work in the office with comfort and have a place to ·store our office

equipment without having to inconvenience other departments ....

66

www.udsspace.uds.edu.gh



Finally. some staff of the NCCE considered the provision of a means of

transport as one of the ways to addressing their challenges encountered 111 the

discharge of thei r responsibi Iities. In th is regard, a Sta ff of the NCe E (02/02/2014)

noted that "the provision of means of transport, adequate staff and in-service

training would help in solving the problems that we face as we do our work .' · They

r indicated that it would help them to be able to commute from one community to

another to carry out their duties.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDA no S

5.1 INTRODUCTION

This chapter concentrates on the summary of the major findings.

conclusions drawn from the study, and recommendations made based on the results

of the study.

5.2 SUMMARY

This study looked at effects of civic education on political participation 111

Ghana: The role of the NCCE in the Sissala East District. Specifically, the study

focused on identifying the civic issues the NCCE discusses with the citizens.

determining the effectiveness of the civic issues discussed by the NCCE in

enhancing political participation, and finding out the challenges the NCCE staff

face in doing their work. Based on the above, the significant findings are

summarized beneath.

It was found that the NCCE educated people on the constitution, the local

government system, government policies and social issues. The specific

constitutional issues the NCCE educated people on include the right to life, the right

to join any political party, the right to demonstrate, respect for women's rights. the

right to education, the right to vote and to be voted for and the right to own

property, freedom of speech. duty to pay taxes, protect government property.

respect other people's rights. help the police arrest criminals. and defend the

constitution of Ghana. In the case of the local government system. the beneficiaries
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(

were educated on functions of the District Assembly. Unit Committees in the

communities and Assembly Member in the community. as well as the provision of

in-service training for women in politics. For government policies. the beneficiaries

are educated on the need to join the National Health Insurance Scheme, the

National Identification registration, the Ghana Cedi and the electoral process. The

specific social issues people were educated on included the need to participate in

communal labour, keeping the environment clean, education on child labour and

conflict resolution, etc.

On the issue of internalization of civic issues, majority of the beneficiaries

noted that they had high/very high level of internalization of the issues they were

educated on by the NCCE staff. The staff of the NCCE also pointed out that from

their observation, most of the beneficiaries of their programmes have internalized

the civic issues they were educated on.

In connection with participation 111 political activities. it is found that the

beneficiaries' level of engagement in various political domains in the Sissala East

District mostly ranged from high to moderate with majority of them having high

level of civic engagement. It was found that the majority of the beneficiaries of

civic education had high level of participation in voting in elections. joining a

political party, confidence to contest elections, participate in community service and

contact government officials. With regard to joining a protest. demanding for rights

and commenting on government policies, the respondents had moderate levels of

participation. The results show that civic education had contributed to increased

civic engagement in civic life in the district.
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The challenges faced by the NCCE staff in the execution of their duties

included inadequate funds, lack of means of transport, inadequate staff. lack of in-

service training, and inadequate office accommodation.

5.3 CONCLUSIONS

( This study has demonstrated that beneficiaries of civic education in the

Sissala East District were educated on the constitution of Ghana, the local

government system, government policies and social issues. On the whole, most of

the respondents showed that their level of engagement in civic life increased after

their exposure to some civic issues by the NCCE. This illustrates that the

proposition of the Civic Voluntarism Model (CVM) that education engineer's

increases in political participation is supported. The successes of the NCCE were,

however, achieved in the mist of some challenges. The challenges encountered by

the organisation were inadequate funds, lack of means of transport, inadequate staff

lack of in-service training, and inadequate office accommodation. In this regard, the

study suggests that the provision of adequate funding, means of transport, adequate

staff, adequate office accommodation and conducting of in-service training for staff

will help to remedy the challenges encountered in the course of duty of the NCCE

staff.

5.4 RECOMMENDATIONS

Since civic education enhances political participation. it is important that it

targets everybody in the country (Ghana). On that basis. it is necessary that the
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NCCE starts civic education of people at the early ages of their lives and this should

continue into their adulthood. The education should be conducted for both those in

school and those out of schoo!. For those in schools. they could form civic clubs

where the personnel of the NCCE could regularly visit them and give them civic

education or that it could well be incorporated into the school curriculum, where the

NCCE staff will be invited as resource persons to handle such areas to complement

the efforts of regular teachers. In the case of those young children who are not

attending schools, games should be organized for them and during or before the

start of the games civic matters could be divulge to them. When this is done, by the

time that they would become adult, they would have enormous knowledge in civic

issues. As they are more aware about the matters around them. it will influence

them to be active politically.

Provision of adequate funding for the NCCE is a step in the right direction

to ensuring that the commission is able to tackle the challenges it faces in the

discharge of its duties. To ensure that adequate funding is possible for the NCCE,

the commission could appeal to the central government to increase their quarterly

subvention. It could also raise extra funds by submitting proposals to the Sissala

District Assembly and other NGOs (i.e., USAID). With adequate funds, the

commission will be in position to hire a better office accommodation, maintain their

broken down vehicle or buy a new one, and acquire logistics to ensure that they are

able conduct their activities to cover the entire district.

Civic education should focus on propagation of civic rights and government

policies as this will increased people's engagement in civic activities. The NCCE
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should ensure that they concentrate on educating the people in the district on their

rights. When this is done they will be well informed and when they are breached b)

either the state, private organizations or individuals they can take them on.

Similarly, educating the on the policies of the state will help them to be In the

known. When they know about the policies, they would be able to make

constructive criticisms of those policies. They will also be better placed to know

what their roles are to ensure successful implementation of those developmental

policies.

The use of competent people to conduct civic education would help in

ensuring that the target beneficiaries gain maximally. This means that the NCCE

must recruit the best staff to do the job. The commission should also ensure that

regular in-service training should be organized for the staff to ensure that their skills

and knowledge in the content of what they are to deliver to the masses in increased.

When the right caliber of staff is recruited and they are given regular in-service

training they would be in a better position to educate the people well.

Civic Education should be regularly carried out to ensure that the people are

in the known about current occurrences. Most of the respondents indicated that they

do not receive regular and timely civic education on civic issues from the NCCE.

The NCCE could ensure that there is regularity in the delivery of civic issues by

conducting it monthly and when it is necessary (i.e., during emergencies). When

this is done the people would be updated on current issues that require their

involvement of all citizens. This would increase their awareness on the civic issues

thereby inducing an increase in their civic engagement.
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APPENDIX: I
UNIVERSITY FOR DEVELOPMENT STUDIES

FACULTY OF INTEGRATED DEVELOPMENT STUDIES
Questionnairefor Respondents with Civic Education

Instructions: tick or fill in the answer where appropriate

A. PERSONAL PROFILE OF RESPONDENTS

I . Sex of respondent:

01. Male [ ] 02. Female [ ]

B: CIVIC ISSUES

2.What civic Issues have you been educated on by
NCCE? .

3. Rate your level of internalization of the civic issues you have been educated on
by NCCE. (I)Very low (2) low (3) uncertain (4) high (5) very high

C: PARTICIPATION IN POLITICAL DOMAINS

4. The following list in the table shows some major elements of political domains.
With reference to you, please rate your level of engagement on those elements by
ticking one of the following (I) low, (2) moderate and (3) high in the appropriate
space that corresponds to each item.
Items on political participation I. Low 2. Moderate 3. High
Voting in elections
Joining political party
Contest in elections
Participation in community service
Contributing to election campaigns
Contacting government officials
Joining a protest
Speaking freely
Commenting on government policies

I Knowledge about opet anon of gove: nment

Thanks for your time in this interview
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APPENDIX: 2
INTERVIEW GUIDE FOR STAFF OF THE NCCE

A. Which of these civic issues do you educate people'? (JIve details where
necessary:

I. Functions of local government (i.e., The role of the unit committees in the
communities, the role of the assembly member in the community, functions
of the district assembly)

II. The constitution (i.e., Rights of citizens and responsibilities as citizens)

III. Government policies (i.e., NHlS registration, electoral process, National
Identification registration)

IV. Social issues (i.e., Community service, etc)

B. Have the people internalized the civic issues they have been educated on? If
yes how have they internalized them?

C. How have your activities contributed to increasing participation in political
domains in terms of the following?

i. Voting in elections
II. Joining political party and contributing to campaigns
III. Confidence to contest elections
IV. Participation in community service
v. Contacting government officials
VI. Joining a protest
VII. Demanding for your rights
VIII. Commenting on government policies

D. What challenges do you face in your attempt to discharge you duties?

E. What measures have you put in place to tackle the problems you face as you
perform your duties?

;:

Thank you for your participation.
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