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ABSTRACT 

The purpose of this study is to investigate the factors responsible for the abysmal 

performance of basic education certificate examination results (B. E.C.E.C) in Tamale 

etropolitan Assembly in Northern Region of Ghana with a view of recommending on 

hov to improve pupils' performance. Parent's complaining bitterly about massive 

alarmingly deteriorating failure of their wards and the inability to get placement at the 

Senior High Schools. It's against this background that this study seeks to investigate the 

factors responsible for the poor performance at the Basic Education Certificate 

Examination results within the Tamale Metropolis which can only be discerned with 

focused investigations. The study seeks to analyse pupils academic performance within 

four holistic thematic areas such as socio-economic factors, programme related factors, 

pedagogy of teaching and policy environment and their effect on pupil's academic 

performance. Descriptive survey research design was adopted for the study. The sample 

v as selected through purposeful and random sampling technique. In all, 140 respondents 

participated in the study through questionnaires, interviews, and participant observation 

across the various educational management units across the Metropolis. Data analysis was 

done using both descriptive and inferential statistics using SPSS 16.0 programme. The 

study established a significant relationship between socio-economic variables, proramme 

related variables and pedagogy of teaching as well as policy having a negatively affect on 

pupil's academic performance. The conclusions drawn from the study reveals poor parental 

upbringing, lack of enthusiasm to learn on the part of pupil, poor supervision from head 

teachers and District office, poor school infrastructure, lack of teaching and learning 

materials, large class size and lack of motivation and in-service training among other 

ariables negatively affects pupils performance, In view of the findings, the study 

re ommended regular workshops and seminars and other professional training and 

academic development programmes to enhance head teachers as well as teacher's 

professional qualifications for sustained influence on pupil's performance and to keep 

them abreast. Why there exists gender difference in pupil's academic performance 
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CHAPTER ONE 

GENERAL INTRODUCTION 

1.1 Background to the study 

In the words of Soloman Ortiz "Education is the key to success", and is therefore 

considered by various stakeholders and players as a basic need as well as a right. The 

development of any nation or community depends largely on the quality of education of 

such a nation. It is a general believed that the basis for any true development must 

commence with the development of human resources (Akanle, 2007). Hence, formal 

education remains the vehicle for socio- economic development and social mobilization in 

any society. 

The educational sector in Ghana since independence in 1957 has undergone serious 

transformation in a bid to change the structure and form by successive governments. On 

January 17, 2002, the government of John Agyekum Kufour inaugurated a Presidential 

Committee on Review of Education Reforms in Ghana. The committee was under the chair 

of Professor Jophus Anamuah-Mensah, Vice-Chancellor of University of Education, 

Winneba. The committee was task to review the entire educational system in the country 
_, 

with the view to making it responsive to current challenges which lead to the introduction 

of JHS system. The underlying factors for the introduction of the current JHS reforms were 

to address the inadequacies and shortcomings in the previous reforms. The current reform 

were introduced withr the following motive; formation of human capital for industrial 

growth and for ensuring competitiveness in the global economy; ability to make use of 
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recent developments in Science and Technology, especially (lCT); radical transformation 

in the field of work and employment; and the preservation of cultural identity and 

traditional indigenous knowledge, and creativity. The reform was intended to ensure 100 

percent access to basic education, placing high premium on technical/vocational 

education and training and improving the quality of instruction and making it flexible 

enough to accommodate diverse student abilities. 

To achieve free compulsory universal basic education, a number of programmes and 

policies are put in place, these includes the school feeding programme, capitation grants, 

free school uniforms and exercise books, one laptop per child, construction of new 

lassroom blocks to eliminate "schools under trees" Introduction of Information and 

Communication Technology at the basic level and Upgrading Training Colleges to Tertiary 

level among others. 

However, notwithstanding these intervention made by government to improve the system, 

Tamale Metro have come under the spot light in recent years as a result of mass failure of 

pupil's at the BECE as indicated in the 2012113 W.A.E.C results in the Metropolis. Some 

schools even scored zero percent; this is a worry to stakeholders in view of the premium 
_, 

placed on education. 

The purpose of this exploratory study is to identify and analyze the factors that are 

responsible for poor academic performance in Tamale Metro. The study takes a holistic 

approach in analyzing factors influencing pupils academic performance in a three part 
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model such as Socio-economic variables, programme related factors, pedagogy of teaching 

and learning variables and their effect on academic performance in Tamale Metro. 

1.2 Problem Statement 

Performance of pupils at the basic education level has come under serious criticism; there 

is an astronomical decline in pupil's academic performance at the B.E.C.in Tamale 

Metropolis in Northern Region of Ghana in recent years. For instance, Alhaji Abdulai 

Haruna Friday, the Tamale Metropolitan Chief Executive, highlighted at a Town Hall 

Meeting in Tamale on Thursday13th January 2011, stated that students in the Tamale 

Metropolis for the past seven years have been performing poorly at the BECE. 

The statistics showed that in 2004, the Metropolis was 60th on the BECE league table and 

in 2005 and 2006, the district was placed was 69th and 88th respectively. In 2007 and 2008 

it placed 91 st and 89th respectively and for 2009 and 2010 it was incredibly 98th and 

103rd respectively, out of the 134 (MMDAs) nationwide whose pupils also wrote the 

BECE. This phenomenon needs an urgent attention; hence the study seeks to critically 

examine and to discover the factors leading to abysmal performance of pupil's at the 

BECE in the Tamale Metropolis in the Northern Region of Ghana. 
_, 

1.3 Research questions 

The main research question is to examine factors affecting performance of pupil's in basic 

education certificate examination results in Tamale Metropolitan Assembly in Northern 

Region of Ghana. 
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1.6 Justification 

A good academic performance is a major indicator of quality education considered key to 

economic and industrial growth and ultimately development. The national goals of 

economic recovery and industrialization are jeopardize by an illiterate society. Poor 

academic achievement not only limits one's progression further in school but also 

negatively affects an individual's future income and productivity (Hanushek & Pace, 

1995). Poor performance of pupils at the JHS in the Tamale Metro is a big worry to stake 

holders. 

Therefore, the study intends to investigate factors leading to abysmal performance of 

pupils at the BECE in Tamale Metropolis in the Northern Region of Ghana. It is my hope 

that the findings and recommendations of this study would go a long way in generating the 

much-needed information that would be used by various stakeholders and policy makers in 

education to improve on the quality education in Ghana. The study would help both head 

teachers and teachers to appreciate their role in educational development. Policy makers 

and stakeholders of education to develop an action plan to improve upon academic 

performance especially at the BECE level by putting them in a better position to formulate 

good policies regarding education and condition of service for teachers. Parents would also 
.t 

have to step up their roles within the educational sector. There is the need for parents to be 

reminded that they are the first beneficiary of the toil of their labor and that investment on 

their wards would not be a waste. 
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Lastly, the study is intends to add to the existing body of knowledge and act as a stepping- 

stone for later researchers in similar studies. It would also help future researchers who have 

the quest for improving education for all the learners in Junior high schools in Tamale 

Metro and Ghana and to find out why there exists gender difference in pupil's academic 

performance. 

1.7 Limitation of the study 

The current study is to examine factors affecting performance of pupil's in basic education 

certificate examination results in Tamale Metropolitan Assembly in Northern Region of 

Ghana and needs the cooperation of all and sundry. However, by human nature, 

respondents are likely not to state frankly their roles being played that might have 

accounted for this abysmal performance of their schools and wards because possibly it 

V ould be an indictment on them as people and their respective schools, which may lead 

them to present favorable responds to the country in order to exonerate them from being 

a used. 

1.8 Operational Definition of Terms 

It is important to clarify the following terms that are used frequently in the study: ., 

Academic achievement or (academic) performance - Is the outcome of education the 

extent to which a student's, teacher's or institution's has achieved their educational goals. 

Academic achievement is commonly measured by examinations or continuous assessment 

and that there is no general agreement on how it is best tested or which aspects are most 

important procedural knowledge such as skills or declarative knowledge such as facts. 

6 

www.udsspace.uds.edu.gh 

 

 

 

 



Basic Education Certificate Examination - It refers to the Basic Education Certificate 

Examination taken by all students after completing a nine years basic school education 

programme. 

Educational program - Is a program written by the institution or ministry of education, 

hich determines the learning progress of each subject in all the stages of formal 

education. 

Junior High School - Junior High School in Ghana is the last three years after the primary 

education in a nine year basic education in a nine year Basic Education. Basic Education in 

Ghana comprises six years primary education and three years junior high school. The JHS 

is the entry stage for a comprehensive Senior High School training in vocational, technical, 

agricultural and general education. 

Pedagogy of teaching and learning - Pedagogy is the "how" the teaching and learning 

occurs. Here emphasis is on the methodology a teacher adopts, and the various practices 

involved in teaching and learning. 

Performance - Accomplishing or achieving specific goals, objectives or set mark in any 

endeavor. It is one of the most common criteria of evaluating effectiveness of schools. 

ocio-economic status (SES) - Is an economic and sociological combined total measure of 

a person's work experience and of an individual's or family's economic and social position 

in relation to others, based on income, education, and occupation. 

Poor Performance - Poor performance as used in the study refers to the situation where 

performance is not up to expectation, that is, where student's performance is above 

aggregate 30 per subject in the Basic Education Certificate Education examination. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter consists of relevant ideas from books, journals, articles and reports in relation 

to the research questions and objectives. This makes it possible for the researcher to 

combine different works together in order to have ideas and to find out the existing body of 

knowledge related to this study. Poor academic performance of pupil's in public 

examinations is attributed to several factors that I intend to compartmentalize into the 

domains of Socio-economic, programme related, and pedagogy of teaching. 

2.2 Theoretical framework 

The theory adapted for this study was derived from the System theory from his structural 

functionalism approach model developed by Talcott Parsons. Structural functionalism 

views society as a whole unit made up of inter-related parts that work together, like a 

person's body, which has a number of systems, when one system does not work properly, 

the entire body or society becomes sick, or dysfunctional. When the parts work together, 

society is stable. A system theory explains the existence of different parts which perform 

different functions in such a way that each part interacts and is interdependent on the other 
_, 

parts. The educational system has similar characteristics with other systems. Nwankwo 

(1984) and Zelvys (2004) describe a system as series of interrelated and interdependent 

parts such that the interaction of any part affects the whole system. Systems theory focuses 

on the arrangement of and relations between the parts which connect them into a whole (cf. 

holism) 
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2.3 Conceptual Framework 

This section proposes a conceptual framework within the System theory approach which 

seeks to examine factors contributing to poor academic performance in this work. It is 

arrived at with the system theory approach which focuses on the arrangement of and 

relations between the parts which connect them into a whole. 

The selection of the model is based on the belief that, the quality of input invariably 

affects quality of output in this case academic performance (Acato 2006). This theoretical 

framework approach would be adopted to examine the contributing factors to low 

academic achievement within three main domains: Socio-economic, programme related 

factors and the pedagogy of teaching and learning . 

. , 

• 
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Table 1: Conceptual framework relating to the variables in the study. 

Academic performance 

~ ~ 
Socio-economic Programme related Pedagogy of teaching 

and learning 

Parent's education= School environment Qualification and 
teaching experience 

r 
Parent's = School i nspecti on Teaching and 

empaeyment= learning materials 

Marriage and In-service training Condition of 
service and class 

religious believe SIze 

Source, Arthur's own 

Fig 1 shows the linkage between different factors and academic performance. It shows that 

academic performance as a dependent variable is related to a number of independent 

variables broadly categorized into Socio-economic, programme related factors and 

pedagogy of teaching and learning. 
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Kerlinger (1973) opines that Socio-class or status could be defined more objectively by 

using such indices as occupation, income and education. It is assumed that the society is 

divided into different strata based on the possession of social and economic amenities. The 

stratum which an individual occupies in this Socio-economic stratification represents his 

social class. Socio-economic status is usually determined by wealth, power and prestige. 

Generally, when comparing and evaluating people we rank those who are wealthy in terms 

of material possessions, type and size of house, area of residence, and number of cars, 

quality of clothes etc. 

McGuiness (1994) supports the view of the family conditions as either a positive or 

negative contributor to learner behavior. Accordingly, he says that the individual child's 

family, too, can seep negatively and, of course, positively into the classroom. He argues 

that children coming from homes with no tradition of valuing education often develop 

learning problems. He says that such a child mostly fails to see the value or importance of 

education and this negatively influences the child's interest towards education. 

In a study conducted by Sentamu in Mukono District in Uganda (2003) on the influence of 

family income on pupil's performance at school, it was found that family income was the 
.t 

determinant of the kind of a school a child attends. This was in congruence with what 

Combs (1985) had established in several countries that children from high parent's 

occupation have far better opportunities of getting into better secondary schools and 

university than equally bright children of ordinary workers or farmers. The study is in total 
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agreement with the assertion that in Uganda, it is generally the children of the rich who 

flock to the academically better performing schools. 

White (1986) and Morakinyo (2003) indicate the existence of a relationship between 

Socio-economic status and academic achievement. White (1986) in a Meta analysis of 620 

correlation coefficient from 100 students indicates that a definite relationship exists 

between SES and academic achievement. He noted that the frequency obtained correlation 

ranged from 0.10 to 0.70 that is positive relationship which means as one factor increases 

the other also increases. 

2.3.2 Socio-economic status and school enrolment 

Graetz (1995) argues that children from high Socio-economic status families perform 

much better at school compared to children from low SES families. Schools according to 

Sentamu (2003) are social institutions in which groups of individuals are brought together 

to share educational experiences and such interactions may breed positive or negative 

influences on learners. According to Farrant J.S. (1980), children from poor home 

background usually suffer from serious diseases that lead to their poor performance at 

schools. In such homes parents are tempted to encourage their children for early marriages 

which affect their performance, while on the contrary, families with high financial 

background tend to support their children's education, they educate pupil on the 

importance of education rather than encouraging them for marriages. 
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Shittu (2004) noted that parents with low income earning cannot provide for the academic 

needs of the child. Again, parents who are uneducated may not see the value of education 

for the child; they see it as a waste of investment and would rather send their wards for 

street hawking instead of sending them to school. Onotere (2008) in line with this view 

observed that some parents cannot afford to buy textbooks for their wards due to their low 

economic status. Basil (2007) also observed and concluded that parent's inability to meet 

the academic demands of their wards leads to poor academic performance. 

Absenteeism is a major area of indiscipline in schools; Reid (2006) in his study reported a 

positive correlation between performance and school attendance, namely that parenting 

styles contribute to student's indiscipline. The fact is that dysfunctional behavior from 

parents can lower the performance of students. Truancy is a term used to describe any 

international unauthorized absence from compulsory school. The term truancy, typically 

refers to absence caused by students of their own free will, and usually does not refer to 

legitimate excused absence, such as ones related to a medicated conditions. It also refers to 

students who attend schools but do not attend classes. The gesture of a bravado of an 

occasional truant, the child kept at home by a parent to help care for siblings, and the child 

taken out of school for an out of-season family holiday, and many other variations on this 
., 

theme. 

Lack of learner discipline in many public schools throughout the world has been a matter 

of great concern for school management and educators and to a lesser extent for learners 

themselves, parents and the general public. (Wayson & Pinnell, 1994). Discipline at school 
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plays a vital role in the achievement of expectations and goals. It also plays a vital role in 

the acquisition of sense of responsibility in learners as well as educators. Educator's ability 

to exercise effective discipline as suggested by Dunham (1984) is essential. Good 

discipline creates a good image of the school and prepares learners for the future. 

Disruptive behavior amongst learners is eliminated if there is good discipline at school. 

The implementation of effective discipline at school is a key for the learner in his journey 

to adulthood. Studies carried out by Ovell (2001) have shown a positive correlation 

between discipline and good academic performance. Discipline in schools is essential for 

effective learning, good teacher relationship and peer adjustment. A democratic form of 

discipline leads to a healthy classroom environment that in turn promotes respect for 

education and a desire for knowledge. 

2.3.3 Socio-economic status and pupil's achievement 

Johnson (1996) opined that poverty of parents has elastic effects on their children 

academic works as they lack enough resources and funds to sponsor their education and 

good school, good housing facilities and medical care and social welfare services. Poverty 

is a challenge for many parents; The United States Department of Education (2000) study 

found a relationship between poverty and students performance. It concluded that poverty 
., 

is an important factor accounting for differences in performance and achievement across 

rural, sub-urban and urban districts, but quick to point that poverty alone does not account 

for all the differences in the performance of the students. Mba (1991) lamented that 

parent's poverty has made education and learning impossible for children especially 

disabled children in the rural areas. 
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The Center on Hunger and Poverty (2002) reported that persistent or involuntary lack of 

food over time may result in malnutrition. Mild-to-moderate malnutrition can be a 

developmental risk factor. Malnutrition can limit a child's ability to comprehend even 

basic skills and weaken overall learning potential. Children from food insufficient 

households may not perform as well on academic achievement tests as children from food 

sufficient households. Students who experience food insufficiency are likely to repeat a 

grade in school and experience tardiness or absences from school which may affect their 

academic performance. 

Growden and Wurtman (1980) suggested that the brain can no longer be viewed as an 

autonomous organ, free from other metabolic processes in the body. Food consumption is 

vital to the brain being able to make the right amount of amino acids and chlorine. These 

are two precursor molecules obtained from the blood that are needed for the brain to 

function normally. It is no surprise that what we eat directly influences the brain (Colby- 

Morley, 1981). Wood cited Kretsch et al. (2001) showed further possibilities that our 

nutrition has a role which affects our cognitive functioning especially with school-aged 

children and point to a direct correlation between poor nutrition and lowered school 

performance. Iron has also been shown to play an important role in brain function as well . 
. r 

Kretsch et al. further cited details from a study done with men aged 27 to 47 that looked at 

iron and its effect on concentration. Low scores on a concentration test corresponded with 

lowered levels of iron in the bodies of the subjects. 
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A study conducted to look at the effects of specific types of breakfast meals on cognitive 

functioning by Spring, Maller, Wurtman, Digman, and Cozolino (1982/83) as cited in 

Logue (1986) observed that children who ate a meal high in carbohydrates did not perform 

as well on attention tasks as those who ate a meal high in protein. 

Heyman (1980) also emphasized the importance of family income on pupil's performance, 

that children born and reared from wealthier homes do 23 better in many aspects of life and 

have high moral reasoning and better performance compared to children who come from 

poor home background who face a lot of problems in their education. Family income, 

according to Escarce (2003) has positive influence on the educational opportunities 

available to adolescence and on their chances of educational success. This is because richer 

parents are able to take their children to high-cost schools that generally tend to perform 

academically better. 

The level of education of parents is the degree to which parents have acquired some 

knowledge, skills, attitudes and values of informal and formal education. Ezewu (1988) 

found that educated parents provide adequate learning materials for their children, which 

stimulate them to learn and perform better in all subjects. Researches on status ., 

attainment have shown that high educational aspirations of parents are associated with 

high aspirations in children, and that this association account for a significant part of the 

association father's and son's educational attainment (Sewell and Shah, 1968). 
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These parents are concerned with their children's education performance, which 

sometimes makes them coach their children themselves or appoint part-time teachers for 

them. They send their children to the best nursery and primary schools which serves as 

sure gateways to secondary and university education which in turn leads to higher 

educational qualification to occupy higher positions in societies. Maani (1990) and 

Mugisha (1991) who both attempted to analyze the relationship between children's 

performance at school and the level of their parent's education also established that the 

more educated the parents are, the better the children's performance at school in Kampala 

(U ganda). According to Nabbumba (1988), parent's level of education influences pupil's 

performance in the sense that educated parent's value education and they tend to encourage 

their own children to value and actively engage in receiving education. 

Parents and role models also form a very important aspect of a child's training, especially 

in their formative years of life (Weiss and Schwarz, 1996). Some pundits argued that a 

pupil's performance at school is indicative of the sort of parents or role models they have 

(Ausubel, 1973; Bucher, 1997; Loh, 2009; Weiss and Schwarz, 1996). The usefulness of 

modeling a child is that it bridges the gap between theory and practice, as abstract ideas 

become realities before the very eyes of pupils (Ausubel, 1973). 

There are different types of family structures, the structures are based on whether both 

parents are involved in children's training or whether only one of the parents is involved in the 

training of the children. In the light of the above assumption, the following family structure 

types have been identified (Cofornan, 1988): 
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(1) Single parent families in which either of the father or mother is engaged in the training 

of the children. This situation could arise as a result of death of either of the parents, divorce 

or as a result of pregnancy arising from irresponsible sex or sex before marriages. 

(2) Both-parent families: Here, the fathers and the mothers are involved, in the training of the 

children. However the type of relationships that exist between the fathers and the mothers 

go a long way in determining the performance of the children in school. Amato (1987) is 

of the view that both parents may be living together but not intact in their engagements or 

commitments towards child general training of children. 

(3) Step-parent families: - This situation could arise from instances where either of the 

parent's dies and the remaining partner remarries so that the children are being taken care of 

b the new partner. This is common where the mother dies and the father remarries. The new 

wife now acts as the mother to the children of the first wife. It is the same when a father dies and 

the wife re-marries. The new husband now acts as the father to the children of the first husband. 

Many studies have revealed that children who grow up in single-parent families are less likely to 

complete high school or even attend college than the children who grow up with both parents. 

(Amato 1987).GarfInkel and Melanahan (1986) asserted that one reason why children from 

single-parent families are less likely to finish high school is the precarious economic position of 

their families. Mother-only families are more likely than other families to be poor, and their 
.1 

poverty is more extreme than that of other groups (Bane David 1983). 

Family size refers to the number of children in the reference family. The larger the family 

the less the attention and devotion of each child by the paren_ts and the more the difficulties 

encountered by the parents in meeting the needs of the children both physically and 
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emotionally particularly in this austerity period when the prices of food and commodities 

are skyrocketed. The fewer the family the better is the 'rule.' Family size and occupation 

of the parents in addition to the level of education of the parent's determine student's 

academic performance. Students from homes with large family size may not have their 

academic needs met since the finances of the home may not be sufficient for everyone. 

Similarly, results from studies have revealed that children in single-parent families report 

less parental involvement in school work and less supervision outside the home than the 

children in two part families. Children in step-parent families report lower educational 

aspiration on the part of their parents and less parental involvement with school work. 

However, stepparent families resemble two-parent families with respect to general 

supervision. 

2.3.4 Parents actions / behavior and impact on achievements 

Considine, G. & Zappala, 0.(2002) argue that families where the parents are advantaged 

socially, educationally and economically foster a high level of achievement in their 

children because students from high social economic backgrounds are well exposed to 

scholastic materials, which aid their intelligence. From a survey conducted by Asiedu- 
., 

Addo (2009) on why many pupils in the Central Region fail in the Basic Education 

Certificate Examination (BECE), it was revealed that, many pupils from poor background, 

just refused to learn or prepare adequately for the examination. According to the pupils in 

that study, they had been told several times at home that they could not be sponsored to the 

next level of their educational ladder. This Laxity and evident parental discouragement 
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the academic records of the child or by going through their class and lesson notes or books 

every day, as well as giving of counseling supports when needed, these will affect the 

educational state or level of the child. So also, if a child is not well nurtured and mentally 

assisted, it will also affect his/her educational outcome. 

Studies have shown that the poor academic performance of students is caused by the 

parents. According to Epstein & Sanders, (2002), parental school involvement could be 

largely defined as consisting of the following activities: volunteering at school, 

communicating with teachers and other school personnel, assisting in academic activities 

at home, and attending school events, meetings of parent-teacher associations (PTAs), and 

parent-teacher conferences, and that traditionally, parental involvement in education 

included contribution to their children's home-based activities (helping with home-work, 

encouraging children to read, and promoting school attendance) and school-based activities 

(attending Parent-Teachers Association meetings, parent-teacher conferences, and 

participating in fund raising activities). Krashen (2005) concluded that students whose 

parents are educated score higher on standardized tests than those whose parents were not 

educated. Educated parents can better communicate with their children regarding the 

schoolwork, activities and the subjects that are taught at school. They can better assist 
_, 

their children in their homework and participate at school (Fantuzzo & Tighe, 2000; 

Trusty, 1999). 

The inability of parents to provide the basic needs of students, attend Parent Teacher 

Association (PTA) meetings and limited interaction with children's teacher's among others 
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are the findings from a study conducted by Etsey (2005) as some of the causes of low 

academic performance of some public schools in Ghana. Inability to provide basic school 

needs like textbooks, supplementary readers, food to eat when coming to school, 

motivation, and school uniforms among others, may have rippling effects on the child's 

performance. 

Epstein & Dauber (1991) identified six areas of parental involvement in their children's 

academic activities: parenting, communicating, volunteering, learning at home, decision- 

making, and collaborating with the community. It may be perceived that if parents are 

actively involved in these areas, there is the likelihood that it will stimulate children's 

interest in school and positively influence academic achievement. Families and schools 

have worked together since the beginning of formalized schooling. 

According to Dampson & Dominic (2010), the unrelenting parental courage and 

determination to persevere despite all odds has a ripple effect on children's attitudes 

. toward education and challenge. Lareau (1996) also explained that involvement of parents 

and families in decision making is often cited as one of the most important ways to 

improve public schools. He further indicated that parental support in education is vital, as 
., 

compelling evidence has shown that family involvement has a positive effect on learner's 

academic achievement. The family plays a major role as a socializing agent by supporting 

the individuals as they grow from childhood to adulthood. This role cannot be adequately 

replaced by any other institution. However, parents need to be informed about various and 

more effective ways of creating or developing learning opportunities and stimulating 
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experiences for their children through their involvement in parenting programmes (Wyk, 

2001). 

Community involvement in school activities has a positive effect on pupil performance. 

Fullan (2001) stresses that parents and the wider community have largely untapped 

expertise essential to the partnership. He indicated that as part of community, schools need 

to develop an "invitational" attitude towards parents and to do more to help parents assist 

their children. Dustmann, Rajah and Soest (1998) support Fullan's position about the 

impact parents and the community have on pupil's performance. Learning achievement is 

one of the most important outcomes of education, both for individuals and for society. But 

students are motivated to achieve not only though self-motivation but also through the 

involvement of their peers, their parents, their teachers, and their communities. 

Ubogu (2004) indicated that parent's interaction with teachers enables them to know what 

their children are encountering in school and what could be done to deal with the 

problems. It would also put pupils on alert and study in school as they would know that 

their parents would inquire about their performance, and that parents may not be able to 

provide much guidance and help their children's performance improve when they are 
.r 

ignorant of what happens in school. 

Kundu and Tuto (2000) found that home background has a significant influence on the 

achievement of children at school because educated parents tend to offer more 

psychological, social and financial support to their children, thus giving them the 
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opportunity to excel in their studies. According to Sentamu (2003), the educational 

attainment of parents determines the kind of schools to which their children go to and that 

such schools are near in kind to the ones their parents attended. This tends to lay a 

foundation for better performance of their children while at school. Considine and Zappala 

(2002) in their study in Australia on the influence of education disadvantages in the 

academic performance of school found that families where parents are educated foster a 

higher level of achievement in their children because of providing psychological support 

for their children. 

2.3.5 Home environment and impact on enrolment 

According to Bell (1980), the home, school and the wider society all play an important role 

in inculcating attitude since a child grows up at home and later moves to school. Parental 

and the community involvement also play an important role in the development of reading 

literacy. Apart from being the primary teachers of their children, parents are privy to 

special knowledge about their children. They have interest in and commitment to their 

children's success, and they can also contribute valuable knowledge and skills springing 

from their interests, hobbies, occupations, and place in the community, Gold and Miles, 

(1981). 
.r 

Parental involvement makes an enormous impact on the student's attitude, attendance, and 

academic achievement and promotes better co-operation between parents and school. 

According to Hixson (2006), it also allows parents and teachers to combine efforts to help 

the children succeed in school. Therefore for parents to neglect such a vital role in their 
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responsibility, it might seem to be detrimental to the academic performance of students in 

schools. 

Also, Wentzel (1998) examined how the home environment and other factors influence 

classroom motivation. The result of this indicated that parent support, a concept related to 

v armth, was a positive predictor of school- related interest and goal achievement. At the 

basic level of education, poor academic achievement not only limits one's progression 

further in school but also negatively affects an individual's future income and Productivity 

(Hanushek & Pace, 1995). 

Romer (1993) is one of the first few authors to explore the relationship between student 

attendance and exam performance. A number of factors have contributed to declining class 

attendances around the world in the last 15 years. The major reasons given by students for 

non-attendance include assessment pressures, poor delivery of lectures, timing of lectures, 

and work commitments (Newman-Ford, Lloyd & Thomas, 2009). 

Research has shown that students who miss classes perform poorly compared to those who 

attends classes (Devadoss & Foltz, 1996; Durden & Ellis, 1995; Romer, 1993; Park & 
.r 

Kerr, 1990; Schmidt, 1983). Based on these findings a number of stakeholders have called 

for mandatory class attendance. The inability of these cross-sectional studies to isolate 

attendance from a myriad of confounding student characteristics (e.g. levels of motivation, 

intelligence, prior learning, and time-management skills) is, a major limiting factor to the 

utility of these findings (Rodgers & Rodgers, 2003). 
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Parent's marital status affects pupils' performance at school. Marital status refers to the 

state of being together as a husband and a wife (Oxford Advanced Learner's Dictionary 

1994). This state has both positive and negative effects on pupils' performance at school, 

depending on the organization of each family member. Kasirye 24(1995:11) observed that 

polygamous and extended families where income is low influence pupils' performance in a 

sense that large family numbered of children over burden the parents, therefore, they fail to 

support their children's education adequately. He further observed that in homes where 

parents are quarrelsome, children are neglected hence affects their performance both in 

school and at home. Baron (1991), and others such as Mbiti (1969) and Mulago (1981) 

pointed out that marriage is a bond that unites two families, two clans, even more, together 

as one. Once the full contract of marriage is broken it creates a great scar in the community 

and it is likely to be traumatic for the couple's children. According to Hethengton (1979) 

as cited by Laura (1989) that divorced parents exercise less control over their children. 

Medrich et al 1982 as cited by Laura (1989), further said, children from single parent 

families receive less adult attention, affection, love, sympathy, guidance and security and 

they are emotionally disturbed. 

Bhati (1998) stressed that there is a link between parent's marital status and pupil's 
.f 

performance. For instance lack of cordial understanding in a family causes instability, lack 

of control in children's behavior also influence performance. According to Gentlemen and 

Markowitz (1974) they looked at separation of parents as a destructive event in a family, 

which affects performance in all aspects of life. Penny (20~1) found that parent's marital 

status actually has effects on pupil's performance. She emphasized that children living 
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with their stepmothers are targets of misdirected emotion and mistreatments while children 

from stable families tend to perform far better in schools. 

Oluwole and Oluwole (2000) found that the degree of self-efficacy and anxiety manifest 

b learners determine their academic performance. On the other hand, children from 

permissive homes are too complacent, unmotivated, lack personal will to succeed. They 

do not have much time for their homework and tuitions; as a result, they show poor 

performance. 

A research on parental involvement in children's homework by Hoover-Dempsey, Battiato, 

Walker, Reed, DeLong & Jones (2001) focused on understanding why parents become 

involved in their children's homework, what strategies they employ, and how such 

involvement contributes to student learning. The review supported theoretical arguments 

that parents choose to become involved in homework because they believe they should be 

involved, believe their involvement will make a positive difference in their children's 

learning, and perceive that their involvement is invited, expected, and valued by school 

personnel, Hoover-Dempsey & Sandler, (1997). The review suggests that parents engage 

in a wide range of activities in this effort; from the establishment of basic structures for 
.r 

homework performance to more complex efforts focused on teaching for the understanding 

and helping students develop effective learning strategies. Therefore, parental involvement 

in children's homework is pertinent in this present era where parents seem not to have 

adequate time helping their kids in their homework. This may otherwise not augur well for 

the academic progress of students in schools. 
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A study by Kadzamira and Chilbwana (2000) reports that in rural Malawi, many children 

said that their parent's never helped them with home work. Thus people from families with 

illiterate parents are at a disadvantage in respect of home support although Kadzamira and 

Chilbwana study report that some older siblings who were in higher classes assisted their 

brothers and sisters in doing their home work. This lack of support from parents puts more 

pupils from the rural areas at a disadvantage than their counter parts in urban areas in 

Malawi. 

Christenson, Rounds and Gorney (1992) finds a strong correlation between the home and 

the school to be important. Across all of the home factors associated with acquiring 

reading literacy, parental or caregiver's involvement in children's schooling may be key to 

literacy development (Mullis et al., 2004). Research shows that pupils who discuss their 

studies and what they read with their parent or caregivers are higher achievers than those 

who do not. Parents or caregivers involvement can reinforce the value of learning to read, 

monitor children's completion of reading assignments for school, and encourage children 

through praise and support. 

2.3.6 Language of instructions 
_r 

Mullis et aI., (2004, p.29) explain that Learning to read is very much dependent on 

children's early experience with language. The language or languages at home, and how 

language is used, are important factors in reading literacy development. Children whose 

knowledge of the language used in formal reading instruction is substantially below that 

expected of children of that age are likely to be at an initial disadvantage. In addition, the 
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use of different languages or dialects at home and at school may cause problems for young 

students learning to read. 

Many studies show a positive correlation between the language of a test and the home 

language of the person taking the test. Study by Greaney and Kellaghan (2008) indicate, 

"Students who spoke the language used in assessment at home tended to have higher 

scores than students who spoke other languages" (p.117). Howie (2002) found language to 

be a significant predictor of pupil's achievement in South Africa. Ubogu (2004) asserts 

that the prevalence of the use of local language means that pupils would lack many 

vocabularies in English, in order to understand teacher's lessons and the textbooks they 

read. 

Ubogu (2004) asserts that the prevalence of the use of local language means that pupils 

would lack a lot of vocabularies in English, which would be needed to understand 

teacher's lessons and the textbooks they read. Language in the home is also related to 

pupil's SES. Mullis et aI., (2004, p.29) explain that Learning to read is very much 

dependent on children's early experience with language. The language or languages at 

home, and how language is used, are important factors in reading literacy development. In 
_, 

addition, the use of different languages or dialects at home and at school may cause 

problems for young students learning to read. 

Christenson, et al (1992) finds the connection between the home and the school to be 

important. Across all of the home factors associated with acquiring reading literacy, 
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parental or caregiver's involvement in children's schooling may be key to literacy 

development (Mullis et al., 2004). Research shows that pupils who discuss their studies 

and what they read with their parent or caregivers are higher achievers than those who do 

not (Mullis et al., 2004). He added that parents or caregivers involvement can reinforce the 

value of learning to read, monitor children's completion of reading assignments for school, 

and encourage children through praise and support. 

According to Batibo (1990) the location of schools whether urban or rural has a major 

influence on English language learning and usage. Batibo describes that urban primary 

schools are far better off than rural schools since they have good facilities and 

surroundings, also learners are well motivated by the school and home environment for 

personal and academic reasons for instance to be able to understand what is said in 

newspapers, radio, films and for further academic pursuit. On the other hand, most rural 

primary schools lack basic school facilities although not all depending on when the school 

was built and learners are less motivated or interested in learning English "to them English 

is as remote as the name England is in their minds" (Batibo, 1990:55). 

Lindberg and Narman (2005) describe what is happening in Sri Lanka with regards to 
., 

English as a subject and as a LOI showing the difference that prevails between rural and 

urban areas. In rural areas performance results of English examinations has been poor one 

of the reasons being that they lack of teachers but also the local environment in which 

many children come from doesn't expose them to speak English. 
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One of the reasons why students in secondary schools face so much difficulty using 

English is their reluctance in the language (Roy-Campbell & Qorro, 1997). They note that 

students are unwilling to actively participate in class discussions because teachers would 

criticize them or other students laugh at them because of their lack of ability to express 

themselves in English. However, students who have had early exposure to English from 

the beginning of primary school are able to cope using English as a medium of instruction 

in secondary school and their performance tends to be better off in comprehension tests 

conducted unlike those who started learning English from class three and thus have less 

exposure in the language (Roy-Campbell & Qorro, 1997). Roy- Campbell & Qorro (1997) 

research also reveals that children who had a language background of studying English 

from kindergarten or class one and a home environment that was supportive that allowed 

them to practice English with family or with friends, had a positive contribution in helping 

them learn English language while those who started English later (from class three) and 

usually spoke Kiswahili or their mother tongue at home or with friends indicated that their 

poor competence in English was due to the weak foundation from primary school. 

The extra investment, Rugemalira (2006) mentioned means parents pay for extra tuition 

classes after school as well as remedial classes that might be offered in school by some 
., 

EMP schools. They also buy supplementary books and English story books all in the effort 

of ensuring their children will master the language by the time they complete the seven 

years of primary school. Children in the urban areas are more fortunate to get these 

opportunities as mentioned previously unlike those who come from rural areas. 
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Rubagumya (2003) notes that very few Tanzanian use English only to communicate with 

their children especially elite parents. However, on the playground Kiswahili is primarily 

used. This is a typical situation of which most secondary school students face, English is 

not the language which they get to use and hear in their daily surroundings but rather it is 

Kiswahili which is predominantly used everywhere. According to Rugemalira (2006) 

students are embarrassed to speak English outside school surroundings because it draws 

people's attention. Myburgh et ai, (2004) in Rugemalira, (2006) mentions that speaking 

English at home or in public seems out of place, disrespectful or just amusing. In other 

words, students see English as a language of the school (Rugemalira, 2006). This does not 

mean they don't value it but this goes to show that it is used only when and where it is 

necessary, thus English is a role-specific language used when it is needed to fulfill its 

function. 

2.4 Programme related factors 

Government plays crucial roles in the management of educational system in terms of 

policy formulation, programme implementation, funding, administration, supervision 

among others. The extent to which government is committed to these roles could make or 

mar the educational system. It is therefore not out of place to blame government for the 
., 

mass failure of students in public examinations. Studies have shown that the causes of poor 

academic performance of students are attributed to instable educational policy, leadership 

problems, job losses (Bakare, 1994). 
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Lockheed et al. (1991) indicated that lack of motivation and professional commitment 

produce poor attendance and unprofessional attitudes towards students that in turn affect 

the performance of students academically. A highly motivated person puts in the maximum 

effort in his or her job. According to Nnadi (1997) looking at employers in terms of 

motivation of workers was of the view that, when employers are unable to provide workers 

with all the requisite or very unreliable materials for the completion of a job, it may lead to 

frustration and the spillover effect may be inefficient and ineffective performance. This 

normally happens when especially the employer expects the workers to complete the job 

on schedule and with perfection, in spite of the unavailability of some materials. 

Farrant (1968), assert that lack of motivation both on the part of teachers and on the part of 

students and thus would have wished otherwise. More so, it may contribute to 

ineffectiveness and inefficiency in academic work hence poor performance. Agbadey 

(2002) in a survey research conducted in the then Awutu-Effutu-Senya District (Now 

Effutu Municipality) on job satisfaction of teachers in terms of supervision revealed that, 

teachers are frustrated by their superior officers. This could be due to the superior's nature 

of supervision and this can affect the performance of teachers in the district. This indicates 

that teachers attach importance to their superior's supervision and this could therefore be 
_, 

an important determinant of better academic performance. 

In the educational system, the academic performance of students may dependent to a large 

extent on the quality of the teacher, his teaching methods, the facilities available and class 

size. These in turn depend on both the educational system and how the teacher is 
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motivated. Okendu, (2008). A teacher whose needs are not met may be psychologically 

unstable and consequently not productive (Asamoah, 2009). On the other hand, a satisfied 

teacher is stable and thus, efficient and effective. In line with this, Cook (1980) observed 

that the key to improving performance is motivation and for this reason, employers need to 

understand what motivates their workers. 

Maslow (1968) observed that gratification of one's needs is essential for one's 

psychological health, which is relates to one's performance on the job. When one's needs 

are gratified, psychological health is enhanced. During the colonial days, some Gold Coast 

teachers resigned teaching to make cocoa farms because they were not satisfied with their 

salaries, Mac William and Kwamena Poh (1975). 

Lockheed's (1991) assert that, lack of motivation and professional commitment produce 

poor attendance and unprofessional attitudes towards students that in turn affect their 

performance academically. The Needs theory draws on human behavior that, when the 

needs of people are not met at work, they tend out not to function effectively and 

efficiently. According to the theory, human beings are motivated by insatiable needs. A 

highly motivated person puts in the maximum effort in his or her job. Several factors ., 

produce motivation and job satisfaction. Young (1988) examined the job satisfaction of 

Californian public school teachers in the USA and found that one of the overall job 

predictors was the salary one earned from it. 
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A well-committed teacher may consider the assigning of homework to students to augment 

their efforts at completing the content for a particular year. Etsey (2005) citing Butler 

(1987) found homework to correlate with academic performance. He stated that homework 

bore a positive relationship with learning outcomes when it is relevant to learning 

objectives, assigned regularly in reasonable amounts, well explained, motivational and 

collected and reviewed during class time and used as an occasion for feedback to students. 

Myers (2001) reported that, effective supervision is necessary for efficient work. It 

provides a climate in which people have a sense of working for themselves. Schneider 

(1993) found out that school facilities have a direct effect on teaching and learning. 

Textbooks enable the pupils to follow the teacher's sequence of presentation and aids in 

understanding of lessons (Ubogu, 2004). It is a reality that supervision in any organization 

or association plays a vital role in strengthening and improving its overall performance. 

eagley and Evans (1970) found that effective supervision of instruction improves the 

quality of teaching and learning in the classroom. It is a reality that supervision in any 

organization or association plays a vital role in strengthening and improving its overall 

performance. Neagley and Evans (1970) found that effective supervision of instruction 

improves the quality of teaching and learning in the classroom. Etsey, Amedahe and Edjah 

(2005) in a study of 60 schools from peri-urban (29 schools) and rural (31 schools) in 

Ghana found that academic performance was better in private schools than public schools 

because in private schools supervision of work was more effective. Neagley and Evans 

(1970) held the opinion that effective supervision of instruction can improve the quality of 

teaching and learning in the classroom. According to Mwangi (2003), there is a positive 

correlation between school organizations where there is discipline and academic 
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performance. He argued that a school's climate characterized by social rewards for 

academic excellence and where the teachers and students value discipline and scholastic 

achievement has a direct influence on students' performance. 

Bo Ian (1998) studies revels the issue that rural schools were inferior and lacking in the 

range of facilities with high staff turnover and suffered from lack of continuity in their 

curriculum. He pointed further that those teachers are young, and often-in experienced staff 

which is regrettably, would not conform to socio-cultural ethos and above all, offered a 

restricted curriculum. Either those teachers accept such appointment because there are no 

better appointments available. 

Berry (2002) stated that schools manifest common traits including availability of sanitary 

facilities such as water, toilets, urinals etc; safety of school buildings such as walls without 

cracks; adequate indoor and outdoor recreational grounds, proper lighting system in 

classrooms etc 

2.5. Pedagogy of teaching and learning 

Lundberg and Linnakyla (1993) did indicate a relationship between teaching experience 

and student achievement. Teaching is a complex and demanding profession that requires 

skill in management and fast decision-making, independent judgment, patience, empathy, 

communication skill, careful planning, stress tolerance, deep subject knowledge and 

psychological insight. One cannot acquire a high level of expertise within only a few years 

of practical teaching experience. Therefore, the more experienced the teacher is the better 
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performance that can be expected from students as the saying goes that experience s the 

best teacher. 

Mullis et al. (2004) also considered other factors that are likely to have a more direct 

impact on pupils reading development than school environment. "The instructional 

approaches and material used are clearly important to establishing teaching and learning 

patterns in the classroom, including the curriculum, the strategies employed to teach it, and 

the availability of books, technology, and other resources" (ibid. p.32). 

The availability and use of teaching and learning materials affect teacher's motivation and 

the effectiveness of their lessons as well (Etsey, 2005). Furthermore, the effectiveness of a 

teacher's lesson may be a determiner of an improved academic performance. The use of 

appropriate teaching and learning materials in a teacher's lesson makes the lessons more 

practical and well connected to the student's environment. Etsey, (2005) did indicate that 

TLMs stimulate ideas, demand and active response from the learners and provide 

enjoyment of lessons. 

The use of instructional materials provides the teacher with interesting and compelling 
., 

platforms for conveying information since they motivate learners to learn more. 

Furthermore the teacher is assisted in overcoming physical difficulties that could have 

hindered his effective presentation of a given topic. Larson (2001) quoted Lane (1994) who 

noted that the use of electronically mediated instruction to duplicate the traditional face to 

face classroom has resulted in a shift from teacher- to student-centred classes. In this 
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situation the responsibility for learning is shifted to the students. The teacher facilitates the 

learning by acting as a coach, resource guide and companion in learning. The use of 

instructional materials does not only encourage teachers and students to work 

collaboratively but also results in more cooperative learning activities among the students. 

Ausubel (1973) also stated that young children are capable of understanding abstract ideas 

better if they are provided with sufficient materials and concrete experiences with the 

phenomenon that they are to understand. Therefore, the availability and use of teaching 

and learning materials motivate and affects the effectiveness of teacher's lessons as well as 

enhance the retentive memory of students hence improving academic performance. 

Instructional materials are ways and means of making the teaching and learning proceeds 

easily, more meaningful and understandable. Babalola (2004) noted that as ingredient is to 

soup, so also is resource materials to curriculum implementation. However, these 

instructional materials are lacking in schools; consequently, teachers take to teach "chalk 

and talk", as they have no visual or audio-visual materials that the students can see, touch, 

smell and hear in the process of teaching and learning. Onyeachu (2006) observed that 

when instructional materials are not available learners could not do well. This means that 

when learners are not doing well, the set objectives of education cannot be achieved . 

. , 
Lack of teaching and learning materials, textbooks and other facilities may cause delay in 

teaching and teachers may at times ignore the teaching of some of the relevant topics in 

some subject's altogether. Etsey (2005) conducted a study on academic performance of 

student's it was found out that, the availability and use of teaching learning materials 

affect teacher's motivation and the effectiveness of their lessons as well. He further stated 
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that, it makes a teacher's lessons more practical and well connected to the student's 

environment. 

Morakinyo (2003) believe that the falling level of academic achievement is attributable to 

teacher s non-use of verbal reinforcement strategy. Others found out that the attitude of 

some teachers to their job reflects in their poor attendance to lessons, lateness to school, 

unsavory comments about student's performance that could damage their ego, poor 

method of teaching and the likes affect pupils' academic performance. 

Medley and Shannon (1994) develop the concept of professional knowledge. They define 

professional knowledge as consisting of knowledge about the kinds of teacher behavior 

that is known to be effective in helping students progress toward important educational 

goals. However, they also indicate that other factors that affect the level of teacher 

performance in primary education are the levels of knowledge about the specific subject 

methods. 

Medley and Shannon (1994) emphasize the two components of teacher knowledge when 

they stress that "Competence to teach is defined in terms of possession of two kinds of 
_, 

knowledge, knowledge of subject matter and professional knowledge, and training 

programmes are developed to help students become competent in this sense" (Medley and 

Shannon, 1994, p.6020). Consequently, for improved teacher performance in primary 

education it is essential that such aspects as subject matter or professional knowledge and 

general pedagogy be considered for inclusion in the teacher-training programme. Many 
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backlog of content not taught and this would affect the performance of the students. 

Moreover, since the subject matter syllabuses tend to be spiral, the non-completion of a 

syllabus tends to have cumulative effect on the pupils such that as they move from grade to 

grade, they encounter materials they do not have the foundation to study. In the final 

analysis, poor performance is the result. 

Eshiwani (1983) did indicate that most schools loose many teaching/ learning hours at the 

beginning of the term, this wastage leads to less work being covered and syllabi not being 

completed on time hence, contributing to poor performance in examinations. A teacher's 

influence can be unlimited and his/her ideas can affect thousands, Mayer (1960). In view 

of this, a research conducted by (Etsey, 2005), on the causes of low academic performance 

of primary school pupils in the Shama- Ahanta East Metropolitan area in Ghana 

highlighted poor teacher habit and commitment as some of the main causes of poor 

academic performance of students. Teacher commitment and work habits were low. 

Teachers lacked enthusiasm and were unable to teach effectively. According to the 

researcher, this attitude made the pupils not to be able to learn well and acquire much 

classroom content and knowledge resulting in the poor performance in the BECE. 

Information and communication technology is important mentioning In our current 

educational dispensation. The issue at stake is can information and communication 

technology be applied in teaching school subjects? ICT as an innovation proved very 

useful and effective in the teaching of secondary school subjects and the need for it to be 

replicated at the basic level. For instance, a teacher can demonstrate what he is going to 
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teach through motion pictures. A teacher can also type his lessons, save it in the system so 

that students can open it and use the information for their personal studies. Teachers' 

inability to apply ICT in teaching school subjects in our schools is one of the problems in 

our schools. Majority of teachers do not use computers to deliver their lessons. Onyeachu 

(2007) observed that since ICTs require electricity for their use, where there is power 

failure, users would be stranded. Another factor is lack of computer as well as expertise 

knowledge in the use of computer. 

Class sizes impacts negatively on academic performance. Studies have indicated that 

schools with smaller class sizes perform better academically than schools with larger class 

sizes. Kraft (1994) in his study of the ideal class size and its effects on effective teaching 

and learning in Ghana concluded that class sizes above 40 have negative effects on 

student's achievement. Asiedu-Akrofi (1978) did indicate that since children have 

differences in motivation, interests and abilities and that they differ in health, personal and 

social adjustment and creativity generally good teaching is best done in classes with 

smaller numbers that allow for individual attention. 

A teacher (whether professional or not) who has to work with too large a class size would 
_, 

undoubtedly have his performance hindered and this will have a negative spillover effect 

on students. Too large class sizes might be one of the unfavorable conditions that might 

affect the performance of teachers in most Ghanaian schools. With the inception of the 

Ghana School Feeding Programme (GSFP, 2005), school enrolment has increased 

tremendously - in some cases over 90 pupils in a class handled by one teacher. This 
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increase in class size brings in its trail problems of ineffective class management, poor 

supervision of assignment and ineffective teaching and personal pupil- teacher contacts 

Sentamu (2003), Kwesiga (2002) and Portes and Macleod (1996) as cited in Considine and 

Zappala (2002) all argue that the type of school a child attends influences his/her academic 

achievement, and that the inadequate infrastructure and/or lack of upgrading of the existing 

infrastructure are major problems militating against the smooth implementation of the 

Universal Basic Education (UBE) scheme. Many of the existing infrastructures like blocks 

of classrooms are very old and dilapidated to the extent that the teaching/learning process 

does not adequately take place. In most cases, when it rains classrooms are flooded 

because of leaking roofs and lack of windows in some schools. 

Arisi (2002) stressed that inadequate classroom spaces have resulted in overcrowding in 

schools. Most of the buildings, rooftop, desks, chairs, tables, floor etc. have become 

extremely bad. This occurrence on its own has brought about lack of commitment to 

teaching and learning on the part of both the teachers and pupils. These conditions do not 

encourage both the teacher and the learner in the teaching/learning process. Of course, 

when pupils know that there will be no seat to sit on when they get to school, they would 

not just bother to go. Therefore, the state of infrastructure in schools does not encourage 
., 

the smooth implementation of the Universal basic Education programme in our schools. 

Both teachers and pupils are not by this ugly occurrence, sufficiently motivated to teach 

and learn. 
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Mullis et al. (2004) also describe other factors at school level that directly or indirectly 

affect the acquisition of reading literacy, such as the school policy and curriculum, which 

: establish the context for the formal reading instruction that children receive from the 

beginning of formal schooling. They point to the importance of the school environment 

and resources for developing reading literacy. The school environment encompasses many 

factors that affect pupil's learning. The sense of security that comes from having few 

behavior problems and little or no crime promotes a stable learning environment. The 

school environment is conducive when staff members show positive attitudes towards 

pupils and collaborate in curricular and extracurricular activities that foster learning. 

School resources include trained teachers or adequate classrooms and space, as well as less 

essential but beneficial resources like comfortable furniture and surroundings. 

Kuliman et al (1977) observed that teachers do not accept postings to rural areas because 

their conditions are not up to the expected standard as their social life in the areas is 

virtually restricted as a result of inadequate amenities; facilities are deficient, playground 

are without equipment, libraries and laboratories are without books and equipments. Poor 

quality teaching, curriculum, instructional materials and school infrastructure can have an 

adverse effect on student learning (Chowdhury, 1995, p.9). Usually schools in the cities 
., 

had better buildings, equipment, and better-qualified and experienced teachers than those 

in rural areas. In most countries, reading achievement is highest for students in urban 

schools, lower in suburban settings and even lower in rural schools (Mullis et aI., 2003, 

p.224). The quality of infrastructure and school resources also related to pupil 

performance. The quality of the infrastructure in rural areas is usually poorer than in urban 
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areas, as confirmed by Chowdhury (1995), and that school equipment is especially poor or 

sometimes totally lacking in rural areas. UNESCO (2008) refers to the important effect 

that the condition of a rural school and the availability and quality of school resources has 

on pupil's performance and that the long distances that pupil walk to and from school, as 

well as poor school facilities accounts for weak performance by the pupil's and accounts 

for the dropout and repetition rate. 

2.6 Conclusion 

There are many factors that affect the quality of performance of students (Waters & 

Marzano, 2006). Identifying the most contributing variables in quality of academic 

performance is a very complex and challenging job. This diversity is much vast and 

complex as ever before in Northern Region of Ghana. Keeping in view all these 

discussions, the study is conducted with the view to examine the effect of socio- economic 

variables, programme related factors as well as the pedagogy of teaching and learning on 

academic performance at the basic education level in Tamale . 

. , 
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CHAPTER THREE 

METHODOLOGY 

3.1 Introduction 

This chapter is mainly concerned with the description of the research methodology that the 

researcher used during the research process. The key components are the research design, 

population, sample size and sampling technique, research instruments; Consideration is 

also given to issues related to validity and reliability as well as ethics, which are crucial 

features of the research. Finally, the chapter concludes by briefly stating the limitations of 

the research. 

3.2 Research design 

The study employed the use of survey research design. The choice of a survey research 

design is as a result of its continuing popularity to its versatility, efficiency, and generality 

and therefore appropriate sociological research design for measuring the academic 

performance of pupil's. Furthermore academic achievement is affected by a multiplicity of 

factors making it impossible to directly control all the independent variables that are likely 

to confound the findings. 

_, 

The study also adopted both the quantitative and qualitative approach. The former 

enhanced the understanding of the meaning of numbers, while the latter gave precise and 

testable expression to qualitative ideas, and the inferences made are generalized to the 

entire population within Tamale Metro. 
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3.3 Background of the study district 

Tamale is the capital town of Northern Region, one of the ten regions in the country. It is 

located within the Guinea Savannah belt. It is the fourth largest city in Ghana with a 

population of 371,351 comprising 185,995 males and 185,356 females and with a growth 

rate of 2.9%, population and housing census (2010). The size of Tamale is approximately 

922km sq which is about 13% of the total land area of the Northern Region. There are a 

total of 197 communities in the Metropolis of which 33 are urban communities. 

The Metropolis is located about 180 meters above sea level. The Metro receives one 

farming season in a year. Daily temperature in the Metro varies from season to season. 

Whiles in the rainy season there is high humidity, slight sunshine with heavy thunder 

storms, the dry season is characterized by dry Harmattan winds from November-February 

and high sunshine from March-May. The climate of the Metro is good for the breeding of 

ruminants such as cattle, sheep, goats and poultry and the cultivation of cereal crops such 

as maize, shogum, millet and yam. 

The Tamale Metropolis is located in the centre of the Northern region and shares 

boundaries with some other districts namely the Savelugu-Nanton district to the North, 
_, 

Yendi Municipality to the East, Tolon- Kumbungu district to the West, Apart from 

Tamale Metro where there is ethnic diversity, almost all people in the surrounding villages 

are Dagombas. They constitute about 80% of the total population. Before the advent of 

both Western and Eastern Religions, the Dagombas are mostly African traditionalist. Their 

culture is deeply enshrined in their customs and beliefs. The result of this is still 
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manifested in the numerous traditional festivals that are still practiced. But these practices 

are no longer pronounced in Metro Tamale as a result of the ethnic diversity and the 

influence of both Eastern and Western cultures. 

Tamale Metro has an urban population of 67.1 %, the Metropolis is the only district in the 

region which is predominantly urban. The population density of 318.6 persons per square 

kilometers for the Metropolis is about 12 times higher than the Regional average density of 

25.9 persons per square kilometers. There exists vast difference between the densities of 

the urban and rural areas. This is an indication of influx of people to Urban Tamale, and 

gives credence to the assertion that facilities and opportunities for modern employment are 

concentrated in few central places. Population and hosing census (2010) 

Table 2: Distribution of text books in core subjects 

TYPE OF BOOK QUANTITY ADDITIONAL 

SUPPLIED QUANTITY REQUIRED 

6913 3508 

6465 3991 

4918 2521 

6913 3508 _, 

6465 3991 

4918 2521 

3508 3508 

3991 3991 

2521 2521 

JHS English Book 1 

JHS English Book 2 

JHS English Book 3 

JHS Mathematics Book 1 

JHS Mathematics Book 2 

JHS Mathematics Book 3 

JHS Integrated Science Book 1 

JHS Integrated Science Book 2 

JHS Integrated Science Book 3 

Source: MOE / G.E S Tamale Metro. July 2013. 
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Tamale Metro Assembly has 106 public Junior high schools (JHS) and 31 private Junior 

high schools with 1830 teaching staff, out of which 58 are untrained. The Junior high 

schools enrolment figures stands at 15427, comprising 8438 males and 6989 females. With 

a teacher pupil ratio of 1: 27.Availability of textbooks in three core subjects is shown 

below in table one. MOE/GES, Tamale (2014) 

The number of dual desk supplied to the J.H.S is 9980, and an additional 3996 dual desk 

are required. Teacher's tables and chairs available are 345, and an additional 4805 tables 

and chairs are required. There are also 55 cupboards supplied to J.H.S schools and 506 

additional cupboards are also required. 

3.4 Local Governance Structure in the District 
; 

The Metropolis has the following local government structures 

• Tamale Central Sub-Metro 

• Tamale South Sub-Metro 

• Tamale orth sub -Metro 

There are 11 Zonal Councils located within the 3 sub-metros in the Metropolis. 

Islam is the predominant religion in the Metropolis constituting 84% of the population 
_, 

affiliated to it. Catholics follow with a proportion of 6%. Forty nine (49) percent of 

households live in structures that have mud/mud brick/earth as the main construction 

material for the outer walls as compared to a regional average of 87.8% and a national of 

50%. 
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3.5 Sample size and Sampling technique 

The study employed simple random sampling and purposive sampling technique to select 

head teachers, teachers as well as parents and pupil for the study because the researcher 

believed that they were the right people who could give the right information required. 

According to Amin (2005) randomization is effective in creating equivalent representative 

groups that are essentially the same on all relevant variables thought of by the researcher. 

The study targeted a representative number of all categories of J.H.S schools within the 

district. A purposive sampling technique was used to select 14 public J.H.S within the 14 

circuits in the District and six (6) other private schools. In a similar way 28 teachers were 

also selected, two from each of the 14 circuits and 12 teachers from private schools. Parents 

and pupils were also selected in a similar manner. In all, 140 respondents participated in 

the study through questionnaires, interviews, and participant observation across the various 

educational management units across the Metropolis. 

3.6 Research instruments 

All the respondents filled in questionnaires, self-administered questionnaire were preferred 

because of the number of respondents, cost and the nature of the topic which had both 

quantitative and qualitative data. According to (Kothari, 2004) self-administered were also 
., 

preferred because they were easy to fill by the participants. They kept the respondents on 

the subject, they were respectively objective and were fairly easy to make frequent counts 

and it was the easiest means of reaching respondents and obtaining desired information in 

the limited time available. The questionnaire was divided into sections delineating personal 
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information, and questions that contains the independent variable and the dependant 

variable. 

According to Kindred (1976), the use of questionnaire in measuring the public opinion 

either from the school's personnel or the community member's side is one of the most 

appropriate methods. It also has the advantage of collecting information from many 

respondents within a limited time and the respondent are also free to offer information 

because they are assured of their anonymity and easy to administer. 

3.7 Validity of Research instruments 

Fraenkel and Wallen (1996:153) define validity as it refers to the "appropriateness", 

"meaningfulness" and "usefulness of the specific inferences researchers make based on the 

data they collect". Cohen et al. (2000) on the other hand, regard validity as the basic and 

fundamental key to effective research in both the qualitative and quantitative research. 

According to them, in qualitative research, validity is concerned with issues such as 

, honesty, depth, richness and scope of the data achieved, the participants approached, the 

extent of triangulation and the disinterestedness or objectivity of the researcher"; while in 

quantitative research it is related to issues such as "careful sampling, appropriate 
., 

instrumentation and appropriate statistical treatments of the data" (ibid, 2000: 1 05). 

Validity of the questionnaire was obtained by presenting it to two professional teachers and 

my supervisor who gave approval. According to Amin (2005) content and construct 

validity is determined by expert judgment. The validity of the questionnaire was calculated 
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by using the Content Validity Index formulae and it gave a figure of 0.7. Kathuri and Palls 

(1993) argue that instruments with validity confident of at least 0.7 are accepted as valid in 

research. 

3.8 Reliability 

Reliability refers to the degree of consistency of scores obtained by the same individual 

when examined with the same test on different occasions. Fraenkel and Wallen (1996) 

argue that for most educational research, stability of scores over a period of two months is 

usually viewed as sufficient evidence of test-retest reliability. The greater the degree of 

consistency in an instrument, the greater is its reliability. Therefore a scale or a test is 

reliable to the extent that repeated measurements obtained using it under constant 

conditions will give the same results (Ranjit, 1999). 

In order to determine reliability of the questionnaire, a test retest method was used to 

establish whether the responses given first correspond to those of the second time. The 

questionnaires were administered to head teachers, teachers, parents and pupils and 

included those used 10 the pilot study within an interval of two weeks. The Pearson 

Product Moment Correlation coefficients (r) between the two set of scores of the responses ., 
from the questionnaires administered on the two different occasions were used to calculate 

the reliability coefficient. 

If'r' is positive, then there is a positive correlation implying that the instrument is reliable 

and vice versa. On the other hand if r' is zero, then there is no correlation implying that the 

instrument should be modified or the items changed. 

53 

www.udsspace.uds.edu.gh 

 

 

 

 



3.9 Procedure 

Permission was sought from the District Education Office, as well as the various head 

teachers of JHS within the Tamale Metro assembly to collect the data. Self-administered 

questionnaires were administered to pupils, teacher, and the head teachers who completed 

them anonymously; relevant documents and information were also obtained from Metro 

education office on teachers and pupils enrolment, and other relevant information. 

3.10 Data Analysis 

Data from questionnaires was compiled, sorted, edited, classified and coded into a coding 

sheet and analyzed using a computerized data analysis package known as Statistical 

Product for Service Solutions (SPSS) 16.0 

From the analysis, the researcher was able to discuss the findings, make conclusions and 

suggest some recommendations for future research. The statistical techniques used were 

mean, variance, Pearson product moment correlation coefficient(r), percentages, Chi- 

square and cross tabulation. 

Frequency 
., 

Frequency is the number of occurrences of a repeating event per unit time. It is also 

referred to as temporal frequency, which emphasizes the contrast to spatial frequency and 

angular frequency. The period is the duration of one cycle in a repeating event, so the 

period is the reciprocal of the frequency. 
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Variance 

This is a measure of dispersion. It was used to enable the researcher to determine the 

homogeneity of the population from which the samples were drawn. Variance therefore 

shows how scores vary. 

The Pearson Product Moment Correlation Coefficient (r) 

Is a technique that determines the extent of association between two variables. It also 

reflects the direction and magnitude of the relationship between the variables. The 

correlations may be positive where an increase on one variable means an increase on the 

other variable. The correlation is negative where an increase on one variable means a 

decrease on the other; or may be zero meaning that the two variables are independent of 

each other. The relationship ranges from perfect positive (+1.00) to perfect negative (- 

1.00). It was used in the study to give association between the variables being studied. 

The chi-square ( x2) 

This is a non parametric statistical test. It is used to analyze data that is in the form of 

frequencies, percentages, proportions and percentiles. It also tests hypotheses about 

associations (relationships) i.e. how two or more variables are related to each other. It was ., 

used by the researcher since the data was in percentages and wanted to establish 

relationship that existed between the variable under study. 
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Percentages (%) Proportions are expressed out of 100. They give a proportion of the 

total. They were used by the investigator to establish the proportion of the subjects in 

various areas of the study samples and their responses. 

Cross tabulation 

Cross tabulation (or crosstabs for short) is a statistical process that summarizes categorical 

data to create a contingency table. They are heavily used in survey research, business 

intelligence, engineering and scientific research. They provide a basic picture of the 

interrelation between two variables and can help find interactions between them. 

3.11 Ethical Consideration 

The researcher assured respondents that the study was strictly for academic purpose and 

that utmost confidentiality would be observed (see Appendix A to D). The data used in this 

study was anonymously coded and cannot therefore be traced back to individual respective 

schools and respondents. Anonymity was preserved and respondent's names were not 

associated with the completed instruments. Respondents were instructed to answer 

honestly. 

., 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

4.1. Introduction 

This chapter presents the analysis and interpretation of data gathered out of the 

questionnaire instruments used in the study, and presented in accordance with the research 

objectives and present the answers to the test of the hypotheses. The result of the study is 

presented by the use of statistical tables, graphical presentation as well as textual 

presentations. 

4.2. Head teacher's assessment of B.E.C.E results 

A larger majority of head teachers who constitute 75% held the view that the Basic 

education school exam results were abysmal. Figure one is an assessment of performance 

in terms of rating in the study. 15% of head teachers indicated that BECE results were 

poor, 35% indicated that the results were fair, while 40% said the results were good, and 

10% rated the results as being excellent. In spite of these ratings by the head teachers 

which seem to be good, Appendix land 3 which is analysis sheet on the contrary indicates 

that performance for the past three years is nothing good to write home about because 

some public schools scored zero percent at the just ended basic education certificate 

examination results, and that performance is declining over the years. 
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Head teachers assessment of B.E.C.E results 

Excellent 

Good 

Fair 

Poor 

o 5 10 15 20 25 30 35 

Figure 1: Head teacher's assessment of B.E. C.E results 

Source: Field questionnaire, 2013 

4.2.1 Socio-economic and demographic factors affecting performance 
., 

4.2.2 Gender 

40 

The respondents to the questionnaire were male dominated. From the information obtained 

75% of head teacher's were males as against 25% females. 80% of the teacher respondents 

are males while 20% are females. Parent respondents are 80% males and the rest of the 

20% are female. The students were accidentally evenly distributed among males and 
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female respectfully as indicated below, perhaps what has accounted for this distribution is 

that teachers who head junior secondary schools are male dominated. 

Respondents by gender 

Descriptive analysis of the ages of head teachers, teachers and parent respondents were 

Figure 2: Respondents by gender 

Source: Field questionnaire, 2013 

4.2.3 Respondents by age ., 

categorized, namely as those who are below 25years, 26 - 31 years, 32 - 40 years,41-55, 

and 56 years and above. 20% of head teachers are more than 56 years and experience in 

their job. 50% constituting majority is within the age bracket of 41-55 years. The 

classrooms are dominated by very young teachers constituting 90% who are within the age 
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bracket of 21 - 30 years. 5% of parents are within 20 - 30 years and below. As the saying 

goes that life begins at 40, young parents may not have sufficient resources adequately 

take care of their children. 10% of the pupils are below 15 years as a result they may not be 

fully matured to undertake academic work. 

Table 3: Age distribution of respondents: 

Frequency Ages Percentages 

Head teacher 4 26 - 31 20 

2 32 - 40 10 

10 41 - 55 50 

4 56 > 20 

Total 100 

Teacher's 36 26 - 31 90 

4 32 - 42 10 

Total 100 

Parents 2 26 - 30 5 

14 31 - 40 35 

18 41 - 55 45 

6 55 > 15 

Total 100 

Pupil's 2 < 14 5 

2 
., 

15 5 

8 16 20 

8 17 20 

20 18 50 

Total 100 

Source: Field questionnaire, 2013 
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4.2.4 Religion and ethnic distribution 

Below is a descriptive analysis of religious distribution of respondents. 65 % of parents 

practices Islam, 5 % practice traditional religion while 30 % are Christians. About 70% of 

the parents are likely to practice polygamous marriages and have to take care of more 

children there by worsening the plight of these children by not being able to provide them 

with learning materials. From these data one can conclude that the people in the District 

are highly religious. 

Table 4: Religious distribution of respondents 

Head teachers Frequency Percentage Cumulative Percentage 
Muslim 1 1 55 55 
Christian 8 40 95 
Traditional 1 5 100 
Religion 
Totals 20 

Teacher's 
Muslim 34 85 85 
Christian 6 15 100 
Traditional 
Religion 
Totals 40 
Parents 
Muslim 26 .s 65 65 
Christian 12 30 95 
Traditional 2 5 5 
Religion 
Totals 39 

Over all Totals 99 

Source: Field questionnaire, 2013 
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However this study fail to comply with earlier studies conducted by Jeynes (2002) of the 

University of Chicago has found out that "religiously committed students perform better 

on most academic measures than their less religious counterparts even when controlling for 

socio-economic status, gender, and whether the student attended a private religious 

school." 

Respondents (parent) to the study were dominated by Dagomba ethnic group constituting 

65%. 60% of the pupil indicated that they stay with both parents. While majority of the 

respondents indicated in the questionnaire that they live with both father and mothers 

respectively. 20% lives with only father and 10% lives with mother and others only. 

Parental involvement is crucial in ensuring the success of student academic duty. Parent's 

in olvement in a child's education is consistently found to be positively associated with a 

Childs academic performance. The poor academic performance of students might be that 

parent's has fail in providing for the academic needs of their wards. 

Fadeiye(1985) pointed out that both parents have their own roles to play in child's 

education. The father is to provide every necessary tool for the educational advancement 

while the mother is expected to supplement the efforts of the father. But in the case where 
.! 

the father is absent and the mother is not privileged enough to cater for all the necessary 

and basic needs as well as supervising the academic performance of the child, checking the 

academic records of the child or by going through their class and lesson notes or books 

every day, and also giving of counseling supports when needed, these will affect the 
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educational state or level of the child. So also, if a child is not well nurtured and mentally 

assisted, it will also affect his/her educational outcome. 

Others 

• Percentage 

Type of relations that pupil live with 

Father only 

Mother only 

Both parents 

o 10 20 30 40 50 60 

Figure 3: Type of relations that pupil live with 

Source: Field questionnaire, 2013 
.r 

60% percent of children lived with parents and the rest of the 40% live mother only, father 

only and others might be attributed to broken homes which are consistent with Hethengton 

(1979) as cited by Laura (1989), divorced parents exercise less control over their children. 

Medrich et al 1982 as cited by Laura (1989), further said, children from single parent 
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families receive less adult attention, affection, love, sympathy, guidance and security and 

they are emotionally disturbed. 

4.2.5 Parent marital status 

90% of the parent respondents were married, 5% separated and another 5% widowed. 

Children raised in intact families are more likely to attend college, are physically and 

emotionally healthier, are less likely to be physically or sexually abused, less likely to use 

drugs or alcohol and to commit delinquent behaviors, have a decreased risk of divorcing 

when they get married, are less likely to become pregnant/impregnate someone as a 

teenager, and are less likely to be raised in poverty. The major advantages for married 

couples is that they spend more time with their children, they provide more learning 

material, they work more closely with their children's mother, and they are more 

emotionally and morally committed to contributing to their children's future. 

It is evidence that fathers play an important role in their children's development helping 

them to develop skills to get along with others and achieve in school, and in life it becomes 

difficult to dismiss the role of marriage in keeping fathers and children together. Children 

of married parents score higher on measures of academic achievement, and are less likely 
., 

to play truant or be excluded and more likely to leave school with qualifications. By 

implication majority of parents in this study are likely to have their wards to be good 

students who would achieve academic success. 
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4.2.6 Parent's educational status 

Parent's level of education can be an important factor affecting academic achievement. 

Musgave (2000) states that a child that comes from an educated home would like to follow 

the footsteps of his/ her family and work actively in his/her studies. From the statistics, 

10% of both parents are educated, 35% of mother's only are educated and 65 % of parents 

had no formal education. These illiterate parents may not know the value or importance of 

education in once life, as such may not take their children's education seriou, particularly 

the farmers for the influence of farm work could stop his child from going to school 

particularly those in the peri-urban areas, making the child to loss a number of contact 

hours. Their attitude may discourage pupils from having interest in education. They may 

not give them enough time for private studies at home. A pupil who attempts to involve 

themselves in schools related assignment will pick quarrels with parents particularly 

mother's who at times would ask pupils whether it was the books they were going to eat. 
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None 

Master degree 

Professional degree 

Technical/Vocational 

Secondary 

Primary 

o 10 30 40 20 

• Percentage 

Figure 4: Educational background of parents 

Source: Field questionnaire, 2013 

Ezewu (1988) found that educated parents provide adequate learning materials for their 

children, which stimulate them to learn and perform better in all subjects. These parents are 

concerned with their children's educational performance, which sometimes makes them 

coach their children themselves or appointpart-time teachers for them. They send their 

children to the best nursery and primary schools which serves as sure gateways to 

secondary and university education which in turn leads to higher educational qualification 

to occupy higher positions in societies 
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Mother only • Percentage 

Both parents 

Parents education by gender 

None 

o 10 20 30 40 50 60 

Figure 5: Parent education by gender 

Source: Field questionnaire, 2013 

., 
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4.2.7 Parent employment status 

Below is an indication of parent employment status 

Perental employment status 

• Working full time 

• Casual/piece jobs 

• Self-employed 

• Unemployed 

• Pensioner 

• Housewife 

Figure 6: Parents employment status 

Source: Field questionnaire, 2013 

The level of parent employment is very important in influencing pupil's performance and 

therefore the researcher wants to access the level of employment of pupil's parents. The 

data did indicate that 5% of parent's were either house wives or pensioners or engaged in 

casual/piece jobs respectively. 20% are self employed and 30% remain unemployed. 35% 

are engaged in formal employment. What this means is that 70% of parents did not have 

reliable and regular source of income therefore pupil who rely on such parents are likely to 
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get inadequate learning resources, and other essential requirements and for that matter 

performance from such student will always be poor. This supports the study by (Conger et 

al 1992, 1993, 1999) who stated that low parental socio-economic status is associated with 

diminished resources hence contributing to lower academic achievement, also in line with 

hittu (2004) who also indicated that parents with low income earning cannot provide for 

the academic needs of the child. 

4.2.8 Provision of breakfast at home 

Parent employment has consequential effect on pupils eating habits and nutritional 

requirement for growth and development and therefore these aspects of the questionnaire 

intend to establish whether students eat before going to school, or during break. The results 

however indicated that only 20% of the pupil are assured of regular food before leaving for 

school and also eat during break periods. 15% do not eat at all before going to school or 

during break. 65% occasionally eat before they go to school or during break, and that their 

breakfast is however not guaranteed. Lack of regular intake of food has a serious 

consequence on the intellectual development of children of school going age. 

Recent study concludes that as many as half of low income elementary children skipped 
., 

breakfast (Dixit ,Houser, and Sampson, 1999) which according to Tufts University School 

(1995) is the most important meal of the day. Children who eat breakfast perform better on 

standard test especially language test. Additional researches studies indicate that children 

who eat breakfast have improved attention in morning task performances, retrieve 
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information more quickly and accurately, make few errors in problem solving activities 

and concentrate better and perform complex tasks. 

Table 5: Eating of breakfast. 

Eating 

Breakfast 

Frequency Percentage Cumulative 

Percentage 

ot at all 12 30 30 

Very often 16 40 70 

Sometimes 12 30 100 

Source: Field questionnaire, 2013 

4.2.9 Hours spent watching Television in a day 

From the data the maximum amount of hours spent in watching television by pupil is four 
.r 

hours a day. 5% of pupils spent between two hours and four hours watching television. 

65% of pupil spent an hour watching television while 20% do not watch television as 

indicated below. Considering the relative small number of time spent watching television, 

it can be concluded that watching television is not responsible for the abysmal 

performance of the B.E.C.E results as suggested by Gosline (2004), that too much time in 
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4.3. Program related factors that effects pupil's performance 

4.3.1 School environment 

Conducive environment is a pre requisite for academic success and includes the physical 

environment particularly the physical sitting in the class room, teaching aids, among others 

enhances teaching and learning, as well as learning achievement. Generally the schools 

environment is reported to be conducive in terms of the physical infrastructure that 

promotes academic progress. 50% of the pupils did indicate that the school environment 

was not conducive while the rest of 50% did indicate the school environment was 

conducive for academic progress. Wentzel (1998) examined how the home environment 

and other factors influence classroom motivation. The result of this indicated that parent 

support, a concept related to warmth, was a positive predictor of school- related interest 

and goal achievement. At the basic level of education, poor academic achievement not 

only limits one's progression further in school but also negatively affects an individual's 

future income and Productivity (Hanushek & Pace, 1995) 

4.3.2 Playing fields 

65% of the schools have playing grounds for sports while 35 % had no playing field. 

Other's are of the view that pupil spent the entire instructional hours playing foot ball at 
_, 

the expense of studies. Boys resort to footballs which are the main factors responsible for 

the unsatisfactory academic performance of boys at the basic level. Therefore, it is right to 

say that extraordinary co-curricular activities such as football are one of the most important 

activity that affects student's academic performance contrary to early studies which 

suggest that extra curriculum actives such as physical exercise have proven to be beneficial 

72 

www.udsspace.uds.edu.gh 

 

 

 

 



In building and strengthening academic achievement, even if the activities are not 

obviously related to academic subjects (Marsh & Kleitman, 2002, para. 9). 

4.3.3 School management committees and parent teacher associations (S.M.C/ P.T.A) 

School management committees and parent teacher associations playa very crucial role in 

ensuring schools achieve their targets, and therefore this aspect of the questionnaire was to 

find out the level of involvement of parent teacher associations and school management 

committee's in the development of their respective schools, 70% of head teachers did 

indicate that they have effective parent teacher association and school management 

committee in place. 

Parents who also responded to the questionnaire did also confirm they belong to one of the 

above associations. 10% of the head teacher's were of the view that parent teacher 

associations in their schools do not play any role as far as the development of the school is 

concerned. 25 % did indicate that parent teacher association's contributes towards the 

welfare of teachers, while 30% parent's engaged in infrastructural development of their 

respective schools, 35% of them are involved in enrolment drive as shown below. 

_, 
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S.M.C / P.T.A contribution to schools 

None 

Enrolment derives 

Infra structural development 

Well fare of the teacher's 

2S 30 3S o 5 10 15 20 

Figure 7: Contributions of Parent teacher associations and school management committee 

(PTA'S / SMC'S) 

Source: Field questionnaire, 2013 

4.3.4 Supervision by Metro education office 

Supervision is an important component of the teaching fraternity and therefore efforts were 

made to find out how frequent the work ofteachers is supervised. 45% of head teacher's 

indicated that inspectors visited their schools only once in a term, 15% of head teachers 

indicated that supervisors visited their schools twice in a term. 20 % whilst some other 

head teachers said supervisors visited their schools three times within a term. Only 15% 

had more than three times visit. 5% head teachers never had a visit by the inspectors. 
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Number of times inspectors visited schools 

.Once 

• Twice 

Three 

• More than three 

• None 

Figure 8: Number of times inspectors visited school. 

Source: Field questionnaire, 2013 

The in ability of Metro Education office to visit the schools gives the teachers the laxity to 

operate at their own will, and may account of lateness to school by teachers, non 

preparation oflesson notes among a host of others, accounting for poor performance. 

_, 

4.3.5 In-service training 

In-service training plays a very critical role in updating the skills and knowledge of 

teacher's. Refresher courses remind teacher's how to execute their responsibilities in a 

modem fashion. The head teacher's role as an administrator is suppose to play this leading 

role by organizing in-service training for teachers. Unfortunately 5% of head teachers shed 
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these responsibilities by not organizing any in-service training for their teachers. 30 % did 

organize in-service training once a year, 15% organize it twice a year and 50% once in a 

year. Lack of in-service training sessions leaves teachers with out of date methods of 

lesson delivery there by contributing to pupil's ill preparedness towards the B.E.C.E 

examination. 

The present finding is similar to Johnson and Sloat (2006) that training has an effect on behavior of 

the teachers after conducting training in five phases, namely: information, instructions, guided 

practices, recording practices and performance. Result showed significant increase in 

positive behavior of the teachers by end of the course. Angrist and Lavy (2001) also 

examined effect of in-service teachers training on the students' achievement without 

reducing class size or adding school hours revealed a significant positive effect of this 

program on the students' test scores. 

_, 
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In-service training 

Once a year Twice a year Once a year Not at all 

The results indicated that 10% parents do not interact with teachers, 35 % indicate their 

Figure 9: In-service training 

Source: Field questionnaire, 2013 

4.3.6 Parent's interaction with teachers 

_, 

poor interaction with teachers, whilst 45% indicated their interaction with parents was 

satisfactorily. Only 15% indicated good interaction as shown below. 
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Parent's interaction with parents 

45 

40 

35 

30 

25 

20 
• Percentage 

15 

10 

5 

o 
co. 

cf' 

Figure 10: Parents interaction with teachers 

Source: Field questionnaire, 2013 

According to Hixson (2006), Parents interaction with teachers allows parents and teachers 

to combine efforts to help the children succeed in school. Therefore for parents to neglect 

such a vital role in their responsibility by not contacting teachers might seem to be 

detrimental to the academic performance of students in the schools within the Tamale 

Municipality. This is an indication that most parents were not so much concerned about 

their children's education. 

78 

www.udsspace.uds.edu.gh 

 

 

 

 



4.3.7 Students discipline 

Discipline is key to success and therefore this aspect of the questionnaire seek to address 

how teacher's deals with misbehavior in class in other to deter students from being unruly. 

As shown below, 60% of teachers indicated that the hardly sack pupils for misbehavior. 

25% sometimes sack pupil from their class due to misbehavior, and 25% frequently had to 

sack pupil due to misbehavior as indicated below. 

Pupil's indiscipline 

• Rare 

• Sometimes 

• Frequently 

., 

Figure 11: Student's indiscipline 

Source: Field questionnaire, 2013 
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It is clear from the study that teachers in the municipality do not encounter indiscipline 

\ ith the students which is a treat to academic performance, and that the poor performance 

i not attributable to pupil's indiscipline. 

4.4. Pedagogy of teaching and learning affecting pupil's performance 

Table : Ranks and qualification of teachers within Ghana education service 

HEAD TEACHER'S 

Q ALIFICATION 

FREQUENCY PERCENTAGE 

Diploma in Basic Education 

First Degree 

Masters Degree 

4 

20 

16 

10 

50 

40 

Total 40 

RANK 

Assistant Director one 

ssistant Director two 

Principal superintendent 

Senior superintendent I 

12 

10 

10 

8 

30 

25 

25 

20 

Total .r 40 

Source: Field questionnaire, 2011 

Below is a breakdown of ranks of teachers and head teachers in the study. Analysis of head 

teacher's qualification was looked at such as highest academic qualification attained. 40% 

80 

www.udsspace.uds.edu.gh 

 

 

 

 



It is clear from the study that teachers in the municipality do not encounter indiscipline 

with the students which is a treat to academic performance, and that the poor performance 

is not attributable to pupil's indiscipline. 

4.4. Pedagogy of teaching and learning affecting pupil's performance 

Table 7: Ranks and qualification of teachers within Ghana education service 

HEAD TEACHER'S 

QUALIFICATION 

FREQUENCY PERCENTAGE 

Diploma in Basic Education 

First Degree 

Masters Degree 

4 

20 

16 

10 

50 

40 

Total 40 

RANK 

Assistant Director one 

Assistant Director two 

Principal superintendent 

Senior superintendent I 

12 

10 

10 

8 

30 

25 

25 

20 

Total ., 40 

Source: Field questionnaire, 2011 

Below is a breakdown of ranks of teachers and head teachers in the study. Analysis of head 

teacher's qualification was looked at such as highest academic qualification attained. 40% 
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of head teacher's were Master's degree holders, 50 % had first degree and 10% had 

diploma in basic education. 40% of head teacher's had between one to three years of 

experiences as head teachers, and 40% have serve in their respective capacity for more 

than fi e years and above. 30% of head teachers are in the rank of Assistant Director two, 

25% were Assistant Direct one, those who attained the rank of principal superintendent, 

superintendent are 25% and 20% respectively. 

4.4.1 Teachers qualification, indiscipline and absenteeism 

This information was necessary to find out how content knowledge and years of 

experience, train or untrained is necessary to impact knowledge. Experience they say is a 

good teacher, the above data indicated that 25% of teachers had Diploma in basic 

education, 55% had first degree and 20% had other qualifications. In generality 80% of the 

respondents are professionals. 

The fact that 20% of teachers have low levels of qualification or are without professional 

training, may have contributed to pupil's weak performance because the lake professional 

skills to impact. Chau (1996, p.186) states that "classroom observations in the different 

countries show that certain teachers have an insufficient mastery of the subject matter that 
., 

they teach. In addition many of them lack the pedagogical know-how required for good 

presentation of the material," a point reinforced by Shulman (1986). Teachers with two 

years experience and below constitute 30% of the teachers sampled, those between three 

and five years are 45%, and those with five years and above teaching experience are 35%. 

In terms of their ranks, 5% were untrained and another 5% of the teachers are Assistant 
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Directors, 35% are principal superintendent and 55% are in the rank of superintendant one 

and two. 

Some teachers might have the requisite professional skills to teach, but they also 

sometimes become indiscipline, that they would not take orders from the head teacher and 

the circuit supervisors. They play truancy by absenting themselves from school for so 

many days there by loosing so many contact hours to the detriment of the children. 

Teacher's qualification 

60 

50 

40 

30 

20 

10 

o 
Diploma In Basic 

Education 
First Degree Others 

Figure 12: Teacher's qualifications and experience 

Source: Field questionnaire, 2013 
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4.4.2 Pupil's Absenteeism 

Absenteeism and truancy are related factors that impacts negatively on performance and 

therefore it is important to access absenteeism and the effect it has on performance. The 

highest number of days pupil's absented themselves from school was in the range of 2-5 

days that culminated to 75% while 65% of pupil never absented themselves from school. 

Table 8: Unexplained days absent from schools and repetition 

Unexplained number of days Frequency 

absent 

Percentage 

26 65.0 
one 

2 days 
8 20.0 

2 5.0 
3-6 days 

4 10.0 
7-10 

ource: Field questionnaire, 2013 

_, 

4.4.3 English usage during instructional hours and ability to read 

English is the medium of instruction in school, and also an important subject in the school 

curriculum. The frequent use of local language influences the proper acquisition of English 

Language by students. Teachers did indicate that 70% of the pupils communicate in the 

local language (Dagbani) during class or instructional hour's and 30% communicate in 
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English. The ability of pupil to communicate in English during class shows the mastery of 

the language and their ability to transfer that knowledge to other subject areas. 

The data below illustrates pupil's ability to read. Pupils who are able to communicate in 

English are also sometimes being able to read as well. 25% of pupils were categorized and 

considered as low readers, a reflection of the number of pupil who communicates in local 

languages during class. 65% were moderate readers and 10% considered as high readers. 

The data also indicated that 30% of pupils had their home work done unsupervised an 

indication that parents do not assist pupil in their home work. 

Pupil's ability to read 

70 

60 

50 

40 

Percentage 
30 

20 

10 

0 
Low Moderate High 

Figure 13: Pupil's ability to read 

Source: Field questionnaire, 201 
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4.4.4 Extra classes and punctuality to school 

65% of teachers organize extra class for their pupil out of these number, 45% of those who 

attend such classes pays for the extra classes. 35% of teachers on the other hand did 

indicate that they do not organize extra classes. The results also indicate that pupil are not 

punctual to school, only 30 % report timely to school and 70% of pupil sometimes are late 

to school. 

4.4.5 Teaching and learning materials and technical equipments. 

The availability and use of teaching and learning materials affect the effectiveness of a 

teacher's lessons. 5% of the schools in the municipality had not got text books; they also 

lack teaching and learning materials (TLMs) such drawing instruments, cardboard, wall 

charts etc. Only 15% indicate they have inadequate teaching and learning materials. 20% 

of the schools had adequate teaching and learning materials. This is in line with studies 

conducted by Etsey (2005), on causes of low academic performance of students in some 

schools in Ghana is attributed to inadequacy of TLMs in the schools. The author concluded 

that, the situation made it difficult for the students to understand the lessons and this led to 

lox performance. According to Broom (1973), the creative use of a variety of media 

increases the probability that the student would learn more, retain better what they learn 
_, 

and improve their performance on the skills that they are expected to develop, Text books 

enable the pupils to follow the teacher's sequence of presentation and aids in 

understanding of lessons Ubogu, (2004). In terms of technical equipments, 10 % of schools 

within the municipality had adequate number of technical equipments, 65% were 
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inadequately supplied and 25% had none. Schneider (2003) found out that school facilities 

have a direct effect on teaching and learning. 

Teaching and learning materials 

None 

Inadequate 

Adequate 

o 10 20 30 40 so 60 

Figure 14 : Availability of teaching and learning materials 

Source: Field questionnaire, 2013 

., 

4.4.6 Supervision by head teachers 

This aspect of the questionnaire was to find out how head teachers carry out their 

supervisory role. From the data 70% of head teachers did indicate that they very often 

observe the way and manner in which their teachers deliver their lessons, 20% sometimes 

performs this role, while 10% do not always undertake this activity. It is evident that, much 
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effort is put in place in terms of supervision and monitoring to improve the academic 

performance of pupils, which is in consonance with Eagles and Evans (1970) cited in Etsey 

(2005) who held the view that, effective supervision of instruction can improve the quality 

of teaching and learning in the classroom. 

Head teachers observing how teacher's teach 

70 

60 

50 

40 

30 

20 

10 

0 
Very often Some times Not always 

Figure 15: Head teacher's observing how teacher's teach 

Source: Field questionnaire, 2013 
_, 

4.4.7 Teachers Performances 

Head teachers were ask to rate the performance of their teachers, because teacher's 

performance is paramount to pupil's excelling in exams. The results did indicate that 5% of 
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teacher's performance is poor, 25% classified their teacher's performance as fair, and 65% 

indicated good performance while 5% were rated excellent in terms of performance. 

Teacher's who are knowledgeable, excellent in lesson delivery contributes much to pupil's 

performance at the B.E.C.E exams. In a situation where 70% of the teachers are above 

average, academic performance is expected to be high and therefore the recent poor 

performance cannot be attributed to poor teacher's delivery. 

• Poor 

• Fair 

.Good 

• Excellent 

Teacher's performance 

., 

Figure 16: Teachers performances 

Source: Field questionnaire, 2013 

• 
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4.4.8 Teacher's condition of service 

15% of teachers indicated that their condition of service were worst off, 40% indicated low 

condition of service, 35 % described their condition as moderate and 10% high condition 

of service. Generally 50% of teachers are not certified with their condition of service, and 

once they are not satisfied emotionally and psychologically they may not put up their best 

which would have untoward consequence on pupil's performance. 

Table 9: Teacher's condition of service 

Teacher's condition of 

service 

Frequency Percentage 

Worst 6 15.0 

Low 16 40.0 

Moderate 14 35.0 

High 4 10.0 

.1 

Source: Field questionnaire, 2013 

4.4.9 Staffing 

From the study, 95% of the head teachers did indicate that they have the full complement 

of staff required and that they do not suffer from understaffing. Only 5% of schools do not 
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have the requisite number of teachers in their respective schools. 40% of head teachers are 

reported to have received complaints from teachers regarding acts of indiscipline among 

pupils. However 75% of the head teachers did attribute their abysmal performance to 

indiscipline among pupils. 

4.4.10 Motivation 

Motivational package is relevant in achieving high academic success. However 

motivations seem to be low among both teachers and students. 30% teachers had no 

motivation at all for their profession and most likely they would not put in their best which 

may unfortunately lead to abysmal academic performance. World Bank Report (1986) 

acknowledges that teacher satisfaction is generally related to achievement, satisfied 

teachers would concentrate hence enhancing academic performance of their pupils. 

Lockheed's (1991) asserts that lack of motivation and professional commitment produce 

poor attendance and unprofessional attitudes towards students which in turn affect their 

performance academically. 

The eeds theory draws on human behavior that, when the needs of people are not met at 

work they tend out not to function effectively and efficiently. Teachers mourn that their 
_, 

profession is not respected and complain that they are inadequately paid for the duties they 

are required too. They look over their shoulders at other professions and conditions of 

service and sigh for a better life. A highly motivated person puts in the maximum effort in 

his or her job. Farrant (1968) puts it; today the relationship between teachers and pupils is 
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often up-side down; Pupils come because they must and teachers teach because they are 

paid to. 

4.4.11 Price giving days 

Price giving ceremonies are all about acknowledging and celebrating the achievement of 

the people involved creating competition among pupils the zeal to work hard, because they 

are motivated. The results indicated that 85% of the schools never organized prize giving 

day in their schools as a means of encouraging academic excellence and therefore 

academic competition is lacking. 

4.4.12 Class size 

65% of teachers had a class size in the range of 30-59, and 35% had a class size more than 

60 pupils in a class far more exceeding the normal range 1 :30. For education to be 

effective, especially in basic schools, teaching strength has to be adequate. However 

teachers are overwhelmed with actual class size these days. Dual desk that is meant for two 

pupils now contains three pupils. The situation is far worst in most urban schools, where 

the enrolment figures are high. Under such situation, the teacher cannot perform effectively 

and efficiently. One may wonder how a teacher can take care of 50 pupils at a time in 
., 

classrooms that are too small and poorly ventilated. 

It becomes difficult for the teacher to establish close contact with a bloated class size, the 

work load becomes unwieldy and tedious, personal attention to individual pupils becomes 

impracticable, marking of assignment becomes tedious and burdensome, while 
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computation of results becomes frustrating exercise. The resultant effect is the pathetic 

situation of poor performance at the B.E.C.E. This confirms studies by Kraft (1994) who 

indicated that class sizes have been identified as determinants of academic performance. 

His studies have indicated that schools with smaller class sizes perform better academically 

than schools with larger class sizes. In his study of the ideal class size and its effects on 

effective teaching and learning in Ghana concluded that class sizes above 40 have negative 

effects on students. 

Average class size 

30-59 

60-99 

4.4.13 Distance covered by students to school 

A number of pupil's makes several kilometers before getting to their respective schools. 

15% of the students live less than 5kilometers away from their schools, 12% makes a 
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Figure 17: Class size 

Source: Field questionnaire, 2013 
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distance between 1-2 kilometer while, 15% makes a distance of 3-kilometers and 20% 

makes more than 5 kilometers to and from schools, they get to schools very late and tired, 

transportation is becoming a challenge. Generally, the rural areas have poor access to basic 

services and infrastructure such as piped water, electricity and good roads and therefore do 

not attract teachers. 

4.4.14 Availability of computer laboratory 

Information Communication Technology is undoubtedly gaining grounds in the Ghanaian 

educational system and therefore the introduction of computer laboratories in our schools. 

65% schools did indicate they have a computer laboratory in their respective schools. On 

the contrary 35% had no access to computer laboratory for the study of information 

communication technology which is one of the subjects that is examinable. Computer 

based teaching and learning is increasingly becoming widespread and it has become 

important especially in the teaching of difficult subjects in science for over two decades. 

Computer based learning is a method, which uses computers in a learning media and 

strengthens student's motivation and educational processes. It gives opportunities to both 

students and teachers to learn and teach more quickly and to combine active learning with 

computer technology. Collette & Collette (1989) explains that using computers increases 
.r 

motivation and desire for the lectures and laboratory in the process of learning (Akcay et. 

al.,2005) 
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4. 5. Test of hypotheses 

This Subsection seeks to test the null hypotheses of the study. 

H01: Socio-economic variables such as employment, educational level, and marital status 

of parents do not affect pupil's performance at the BECE results in Tamale Metro. 

These three variables were tested by the use of the Pearson Product Moment Correlation 

Coefficient, 'r'. A correlation between 0.1 - 0.49 was considered a positive weak 

relationship and a relationship between 0.5 - 0.99 was considered a strong positive 

relationship. The hypothesis was tested at 0.05 or 95 % level of significance. 

Table 10: Pearson Product Moment Correlation on parent's employment status and 

availability of pupil leaning materials. 

Have your children gotten 
all materials for learning? 

What is your Have your 
current children gotten 

employment all materials for 
status? learning? 

Pearson 
.535* 

Correlation 

Sig. (2-tailed) .015 

N 40 40 

Pearson 
.535* 1 

Correlation 

Sig. (2-tailed) .015 

N 40 40 

What is your current 
employment status? 

*. Correlation is significant at the level 0.05 (2-tailed) 

Source: Field questionnaire. July, 2013 
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Table 9 demonstrate a strong relationship between parent's employment and availability of 

textbooks and other learning materials provided to children by parent's. The correlation 

coefficient of r = .535 at a p value of .015 is positive with significance or p-value = 0.000 

which is less than alpha = 0.05 

The second variable is parent's level of education and availability of educational materials 

for children. Respondents (pupils) were asked to rate the level of education of their parents 

using a Likert scale where one (1) represented none (no education); two(2) represents 

Primary education, three (3) represents Secondary / technical education, four (4) represents 

professional degree, and lastly five (5) representing Masters degree. 

The table 10 shows a chi-square test performed at 0.05 level of significance and 5 degrees 

of freedom. The X2 = 4.167, and P = 0.526 < which is less than .05 (p:::; .05) which 

signifies a positive relationship between parent level of education and provision of 

educational materials for children and therefore the null hypothesis is rejected and the 

alternative considered. The conclusion drawn from the analysis is that parents who are 

educated or who have attained a certain level of education are in a position to provide 

teaching and learning materials for their wards that improves their learning capabilities . 
. , 
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Table 11: Chi-Square Tests on parent's level of education and availability of pupil's 

leaning materials. 

Asymp. Sig. (2- 

Value df sided) 

Pearson Chi-Square 4.167a 5 .526 

Likelihood Ratio 5.004 5 .415 

Linear-by- Linear 
.033 .856 

Association 

N of Valid Cases 40 

a. 12 cells (100.0%) have expected count less than 5. The minimum expected count is 

0.50. 

Source: Field questionnaire. July, 2013 

The last variable tested is the relationship between parental marital status and time spent on 

home work. The cross tabulation below clearly indicates that 94% of married couple's 

children have ample time at home to study which is a clear indication that the Null 

h pothesis which stated that Socio-economic status of parents do not affect academic 
.1 

performance would be rejected because there is an indication of a relationship between 

parental marital status and time for home work leading to improved academic 

performance. 
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Table 12: Cross tabulation of marital status and time for homework 

t 
Do your children have 
enough time for home 
work? 

Yes No Total 

What is your Count 32 4 36 
current marital % within Do your 
status? children have enough 94.1% 66.7% 90.0% 

time for home work? 

Separated Count 0 2 2 

% within Do your 
children have enough .0% 33.3% 5.0% 
time for home work? 

Widowed Count 1 0 1 

% within Do your 
children have enough 5.9% .0% 5.0% 
time for home work? 

Total Count 34 6 40 

% within Do your 
children have enough 100.0% 100.0% 100.0% 
time for home work? 

Source: Field questionnaire. July, 2013 

H02: Program related variables such as supervision and motivation do not affect pupil's 
.1 

performance at the BECE results in Tamale metro. 

The level of motivation was tested to determine the effect it has on pupil's academic 

performance. Table 12 demonstrate a strong relationship positive correlation coefficient of 

r = .768** with significance or p-value = 0.000 which is less than alpha = 0.01 implying 

that there is a strong correlation between teacher's motivation and academic performance 
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and that the null hypothesis should be rejected and the alternative be considered. This is in 

consonance with studies by Lockheed et al. (199)) who indicated that lack of motivation 

and professional commitment produce poor attendance and unprofessional attitudes 

toward students which in turn affect the performance of students academically. 

Tablel3: Pearson product moment correlation between performance and motivation 

Access your 
level of 

motivation? 

Rate the 
performance of 
your pupils at 
the BECE 

Exam last year 

Access your level of 
motivation? 

Pearson Correlation 1 .768** 

Sig. (F-tailed) 

N 40 

.000 

40 

Rate the performance of Pearson Correlation 
your pupils at the BECE Sig. (I-tailed) 
Exam last year N 

.768** 

.000 

40 40 

**. Correlation is significant at the 0.01 level (l-tailed). 

Source: Field questionnaire. July, 2013 

isit to schools by school inspectors and academic performance was also tested and the 

results shown in table 14 at x2 = 8.325 which is fairly positive with significance or p-value 

= 0.502 which is less than alpha = 0.01 implying that school supervisors has appositive 

effect on good academic performance there by rejecting the Null hypothesis. 
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Tablel4: Pearson Chi-square tests of relation between academic performance and 

supervision 

Asymp. Sig. (2- 

Value df sided) 

Pearson Chi-Square 8.325a 9 .502 

Likelihood Ratio 10.680 9 .298 

Linear-by- Linear 
1.234 .267 

Association 

of Valid Cases 40 

Source: Field questionnaire. July, 2013 

R03: Pedagogy of teaching variables such as availability of teaching and learning 

materials, and home work do not affect pupil's performance at the BECE in Tamale metro. 

A vailability of TLMs and academic performance was tested and the outcome showed a 

positive relationship an indication that the availability of TLMs does improve pupil's 

academic performance as indicated in the table below . 
. , 

To test this hypothesis, the researcher asked the teachers to rate the level of pupil's 

performance in their respective subjects at the just ended B.E.C.E. exam and the 

availability of TLM. Their rating was recorded on likert scale, poor, fair, good and 

excellent. The Pearson Chi-square test in table 14 is x2 = 3.111 which is significance or 
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p-value = .375 which is greater than alpha = 0.05. The implication is that pupil's academic 

performance is significantly related to availability of TLM and therefore the hypothesis 

should be rejected and the alternative hypothesis considered. 

Table15 Chi-Square test of availability ofTLMs and academic performance. 

Value df 

Asymp. Sig. (2- 

sided) 

3 .375 
Pearson Chi-Square 

4.444 3 .217 
Likelihood Ratio 

2.375 .123 
Linear-by- Linear Association 

40 
of Valid Cases 

Source: Field questionnaire. July, 2013 

Instructional materials are ways and means of making the teaching and learning process 

easy, more meaningful and understandable. Babalola (2004) noted that as ingredient is to 
.r 

soup, so also is resource materials to curriculum implementation. These instructional 

materials are lacking in schools, as a consequence, teachers take to teach chalk and talk as 

they have no visual or audio-visual materials which the students can see, touch, smell and 

hear in the process of teaching and learning. Onyeachu (2007) observed that when 

instructional materials are not available learners cannot do well. This means that when 
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Class size is the next variable under consideration. The chi-square was performed at 0.05 

level of significance and 9 degrees of freedom. The X2 = 18.081, and P = 0.034 < Pcrit = 

0.05. The results are significant and therefore call for the null hypothesis to be rejected 

meaning that there is a relationship between academic performance and class size. 

Table 17: Pearson Chi-Square Tests of relation between academic performance and class 

size. 

Asymp. Sig. (2- 

Value df sided) 

Pearson Chi-Square 18.081a 9 .034 

Likelihood Ratio 18.805 9 .027 

Linear-by-Linear Association 6.523 .011 

N of Valid Cases 40 

a. 16 cells (100.0%) have expected count less than 5. The minimum expected 

count is 10 

Source: Field questionnaire. July, 2013 

., 

A teacher (whether professional or not) who has to work with too large a class size would 

undoubtedly have his performance hindered and this will have a negative spillover effect 

on students. Too large class sizes might be one of the unfavorable conditions that might 

affect the performance of teachers in most Ghanaian schools. With the inception of the 

Ghana School Feeding Programme (GSFP, 2005), school enrolment has increased 
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tremendously in some cases over 90 pupils in a class handled by one teacher. This increase 

in class size brings in its trail problems of ineffective class management, poor supervision 

of assignment and ineffective teaching and personal pupil teacher contacts. 

_, 
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CHAPTER FIVE 

DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

This Chapter presents the discussion, conclusions, recommendations and areas for further 

research. The first section demonstrates discussion according to the objectives and 

hypotheses of the study; the second Section advances conclusions drawn from the 

discussion and the last section is conclusions drawn on the basis of research hypotheses, 

recommendations and suggestion for further research. 

5.2 Discussion of findings 

The first objective of this study was to find out the Socio-economic variables that affect 

pupil's performance at the BECE results in Tamale. 

Analysis of the data revealed that socio-economic variables significantly affect pupil's 

performance in the said schools. Findings from the study indicate that parent's 

employment has a positive relationship with pupil's academic performance. Parents of 

high Socio-economic status are able to provide TLMs for their wards that improve the _, 

learning capacity of children which stimulate them to learn and perform better in all 

subjects. They are also able to provide breakfast to their children. Malnutrition can limit a 

child's ability to comprehend even basic skills and weaken overall learning potential. 

Secondly parent's educational level correlates with pupil's academic performance; 

educated parents can better communicate with their children regarding the school work, 
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activities and the information being taught at school. They can better assist their children 

in their work and participate at school activities. 

Lastly parent's marital status affects pupil's performance. The study has shown that 94.1 % 

of students whose parents are married have enough time for home work. Children from 

single parent families receive less adult attention, affection, love, sympathy, guidance and 

security and they are emotionally disturbed which affects their academic performance. 

The second objective was to investigate programme related factors contributing to poor 

academic performance. The study reveals that motivation affects teacher's performance. A 

well motivated teacher is prepared to give up he/her best. Lack of motivation and 

professional commitment produce poor attendance and unprofessional attitudes towards 

students which in turn affect the performance of students academically. 

Supervision puts teachers on their toes, doing the right thing at the right time, making sure 

that teachers displays the right content and methodology. Effective supervision of 

instructional time can improve the quality of teaching and learning in the classroom which 

leads to improve academic performance . 
. , 

Objective three: To examine how pedagogy of teaching and learning hinder pupil's 

performance. 
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The findings revealed that TLMs improve pupil's academic performance. TLMs stimulate 

ideas, demand and active response from the learners and provide enjoyment of lessons. 

TLMs make lessons to become more alive and understanding and grasping of the major 

concepts become easier. Instructional materials are ways and means of making the 

teaching and learning proceeds easily, more meaningful and understandable, and as 

Babalola (2004) noted that as ingredient is to soup, so also is resource materials to 

curriculum implementation. 

Discipline in schools is essential for effective learning, good teacher relationship and peer 

adjustment. This study supports Mwangi (2003), arguement that a school's climate that is 

characterized by social rewards for academic excellence and where discipline and 

scholastic achievement are valued by the teachers and students has a direct influence on 

students' performance. Quality of teachers plays a very significant role in ensuring good 

academic performance at the BECE. Many factors contributes to the quality of teaching, 

such as the professional competence of the teacher, which includes subject matter 

knowledge, pedagogical content knowledge, knowledge of teaching and learning, 

curricular knowledge, teaching experience, and certification status all affects academic 

performance. 
.t 

The study also confirms that a huge class size, directly affects student's academic 

performance because teachers are not able to pay attention on such a large number of 

students in a single time period. The location of school building also effects student's 

academic performance. It means that student's academic performance is related to the 
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feasibility of school building. There is a disparity in terms of performance between town 

s hools and schools within the peri urban. 

Hypothesis one of the study was rejected when Socio- economic variables such as 

educational level, employment and marital status of parents were tested. The data 

demonstrate a strong relationship between parent's employment and availability of 

textbooks and other learning materials provided to children by parents. The correlation 

coefficient of r = .535 at a p value of .015 which is positive with significance or p-value = 

0.000 which is less than demonstrate a positive correlation between parents employment 

and academic performance. 

The study also reveals that parents who are educated provide TLMs for their wards that 

improve their learning capabilities. Parents who are educated or who have attained a 

certain level of education are in a position to assist in their wards in homework and also 

spare their wards to learn at home. 

The table 8 shows a correlation co-efficient of 0.032 at a p value of .447 which is less than 

.05 (p~ .05) which signifies a relationship between parent level of education and provision 
., 

of educational materials for children, and therefore the null hypothesis is rejected and the 

alternative considered. 

The cross tabulation in table 10 clearly indicates that 94% of married couple's children 

have ample time at home to study which is a clear indication that parents marital status 

107 

www.udsspace.uds.edu.gh 

 

 

 

 



ha e a positive effect on pupils academic performance, and calls for the rejection of the 

ull hypothesis. 

A test on hypothesis two reveals that supervision and motivation do positively affects 

pupil's performance at the BECE. A test on motivation demonstrate a strong positive 

correlation coefficient of r = .768" with significance or p-value = 0.000 which is less than 

alpha = 0.01 implying that there is a strong correlation between teacher's motivation and 

academic performance and these lead to the rejection of the null hypothesis and the 

alternative to be considered. 

Visit to schools by school inspectors and academic performance was also tested at x2 = 

8.325 which is fairly positive with significance or p-value = 0.502 which is less than alpha 

= 0.01 implying that school supervisor has a positive effect on good academic performance 

there by rejecting the Null hypothesis. 

Hypothesis three was tested using variables such as availability of teaching and learning 

materials, and home work and pupil's academic performance at the BECE. Availability of 

teaching and learning materials and academic performance was tested and the outcome ., 

showed a positive relationship. The Pearson product moment correlation in table 13 is 

x2 = 3.111 which is significance or p-value = .375 which is greater than alpha = 0.05. 

TLMs do improve pupil's academic performance thereby rejecting the null hypothesis. 
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Chi-Square tests were performed using extra classes and pupil's performance. The chi 

square was performed at 0.05 level of significance and 3 degrees of freedom. The x2 = 

4.615, and P = .202 < Pcrit = 0.05. The results showed a positive relationship implying 

extra classes impacted positively on the learning situations by extending the curriculum 

beyond the classroom and to cover relevant potions of the syllabus and to offer assistance 

to slow learners beyond the normal class leading to the rejection of the null hypothesis. 

Class size was equally tested against pupil's performance in a particular subject. It was 

clear that huge class size negatively affects pupil's performance because teachers are 

unable to provide the necessary assistance to slow learners. Teacher's that do organize 

extra classes for their pupils performs better in academic work than does who do not 

organize extra classes as indicated in table 15 because teachers are able to cover their 

respective syllabus and this lead to the rejection of this hypothesis three. 

5.3 Conclusions 

The findings and discussions made so far from the study suggest several important 

conclusions. 

., 

The main objective for this study was to find out what might have accounted for the poor 

performance of pupil's at the BECE in the Tamale Metropolis, and the objectives under 

the study includes the following. 

Objective one: What are socio economic factors that affect pupil's performance? 
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Educated parents supervise the academic performance of their wards, by checking the 

academic records of the child; they do this by going through their class exercise and 

hom work books every day and also assist their children in their home work. They grant 

them much time to study at home, their children have the opportunity of attending pre 

earl childhood schools that builds the foundation for academic work. Such calibers of 

hildren are exposed to scholastic materials which aid their intelligence. Educated parents 

alue education and therefore actively participate in school-based activities including 

attending PTA meetings, parent-teacher conferences, and participating in fund raising 

activities. The higher the levels of education of parents, the more likely it motivates 

children to learn and perform better. 

Parents who are employed or those that have an appreciable income are able to cater for 

all the necessary and basic needs such as educational materials, provide food with the right 

nutrient requirement for the development of the brain. There is a direct correlation between 

poor nutrition and lowered school performance. Iron has also been shown to play an 

important role in brain function as well, thereby limiting malnutrition and its associated 

problems. 

.1 

Also when children live with both parents, they are better controlled because each parent 

has their own roles to play in child's education. The father is to provide every necessary 

tool for the educational advancement while the mother is expected to supplement the 

efforts of the father. Children are likely to be discipline, and would take their education 

much seriously. There is a positive correlation between discipline and good academic 
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performance. Discipline in schools is essential for effective learning, good teacher 

relationship and peer adjustment. 

Objecti e two: To investigate programme related factors contributing to poor academic 

performance. Motivation inspires both teachers and pupils to succeed, the enthusiasm to 

work hard. Teachers complain that they are inadequately paid for the duties they are 

required to do and added that their profession is not respected. They look over their 

shoulders at other professions and conditions of service and sigh for a better life. Teachers 

complain they are not well motivated, when employers are unable to provide employees 

with all the requisite or very unreliable materials for the completion of a job, it may lead to 

frustration and the spillover effect may be inefficient and ineffective performance. Lack of 

motivation and professional commitment produce poor attendance and unprofessional 

attitudes towards students which in turn affect their performance academically. 

Supervision is an important element in achieving academic success. Supervision and 

monitoring helps improves the quality of teaching and learning in the classroom. Effective 

supervision is necessary for efficient work. It provides a climate in which people have a 

sense of working for themselves. 
., 

•. 

Objective three: To examine pedagogy of teaching and learning factors hindering pupil's 

performance. The availability and use of TLMs affect pupil's performance. The use of 

appropriate teaching and learning materials in a teacher's lesson makes the lessons more 

practical and well connected to the student's environment. T/LMs stimulate ideas, demand 
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and a rive re ponse from the learners and provide enjoyment of lessons. Again, lessons 

orne more ali e and understanding and grasping of the major concepts become easier. 

The attitude and quality of the teacher affects the pupil's performance. Therefore the 

quality of education hinges on the quality of teaching that goes on in the classroom 

reinforcing the idea that quality teachers make up for the deficiencies in the curriculum and 

in educational resources. A good teacher can correct and adjust the curriculum and the 

syllabi to a specific context, and to their pupil's interests and motivation in order to 

achieve the goals. 

Huge class size, directly affects student's academic performance because teachers are not 

able to pay attention on such a large number of students in a single time period. Dual desk 

formally meant to accommodate two pupils now have to accommodate three pupils. Many 

of the existing infrastructures like classrooms blocks are very old and dilapidated to the 

extent that teaching and learning process does not adequately take place. In most cases, 

when it rains classrooms are flooded because of leaking roofs and lack of windows in some 

schools. 

., 

The location of school building and school facilities have a direct effect on teaching and 

learning which effects student's academic performance. Student's academic performance 

is related to the feasibility of school building. That is why it is right to say that feasibility 

of school building also plays important role in improving student's academic performance. 

It is observed that there is a high concentration of teachers in the town center than the out 
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skirts of town or the peri-urban communities because teachers do not accept postings to 

rural areas because their conditions are not up to the expected standard as their social life 

in the areas is virtually restricted as a result of inadequate amenities. 

The study however contradicts early studies which say that extraordinary co-curricular 

a ti ities are one of the most important factors, which affects student's academic 

performance. Now-a-days, students are involved in extraordinary co-curricular activities 

such as football. Pupil spends instruction time playing football such that they do not also 

have much time for their homework As a result, perform poorly in school. 

5.4 Recommendations 

Academic success is a collective responsibility, and therefore stake holders must step up 

efforts to ensure that the system is improved. Parents should supervise their wards at home 

to make sure that they learn by doing their home work instead of allowing them to watch 

video by the road side which is gaining notoriety in the metropolis. 

Parents should also provide the basic needs of their children such as books, pens, 'chop 

money' breakfast and lunch, parents should visit the school to check on children's ., 

attendance, behavior, academic work and others. Teachers should be up and doing, be 

punctual and teach effectively. They should ensure they give enough exercise and mark the 

work follow up with corrections. The teachers should invite parents whose wards are 

indiscipline to the school and to discuss the problem. PT A/SMC should motivate teachers 

in any way they can. The government should fulfill her part by supplying the necessary 
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teaching and learning materials at the right time and also perform other checks that would 

enhance good teaching and learning. 

Teachers should be motivated if results are to meet targets and also intensify supervision. It 

is recommended that more class rooms should be build to decongest the large classrooms 

in other to make way for effective teaching and learning. Regular workshops and seminars 

and other professional training and academic development programmes should be 

organized to enhance teacher's and head teacher's professional qualifications for sustained 

influence on pupil's performance and to keep them abreast. Secondly schools should hold 

yearly annual speech and prize giving day as a means of motivating students to learn. 

5.5 Areas of Further research 

Teacher education is considered the pivot in stepping up academic performance in our 

schools and therefore there is the need for further research on how teacher training 

programs affects pupil's academic performance. There is also the need to investigate poor 

time management on academic performance in our educational system . 

. , 
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'PENDIXA 

TO BE ANSWERED BY A HEADTEACHER OF J.H.S 

Questionnaire on Performance at the Basic Education School Certificate (B.E.C.E) in the 

Tamale Metropolitan Assembly in the Northern Region of Ghana 

Dear Respondent, 

The researcher is carrying out a study in order to access factors responsible for poor 

performance at the Basic Education School Certificate (B.E.C.E) level within the Tamale 

Metropolitan Assembly in the Northern Region of Ghana and the necessary measures that 

needs to be put in place to address the situation .. 

You have been selected as one of the respondents for the study and the information you 

will give will be treated with utmost confidentiality and used purely for academic 

purposes. The findings and recommendations from this study are likely to improve the 

situation we face currently. Kindly please spare some of your valuable time to answer 

these questions. Thank you. 

Yours Sincerely, 

Komba Cyrus Adise 
., 
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Please tick or fill in as appropriate 

1. What is your gender? [] Male [ ] Female 

2. What is your age? [] Under 25 [ ] 26-41 [ ] 26-40 [ ] 41 -55 [ ] 56 above 

3. What is your primary language? [ ] Akan [ ] Hausa [ ] Dagbani [ ] Others 

4. What is the highest level of education? [ ] Secondary [ ] Diploma in Basic 

education 

[ ] First Degree [ ] Master degree 

5. What is your current marital status? [ ] Married [ ] Devoiced [ ] Single [ ] 

Separated 

[ ] Widowed 

6. What is your our religious denomination? [ ] Muslim [ ] Christian [ ] Traditional 

Religion [] Others 

7. Which of the following category is your school? [ ] Local Authority [ ] Islamic [ ] 

Mission Schools [ ] Private 

8. How many times did you organize in-service training for your teachers? [ ] Twice 

a term [ ] Once a term [ ] Once a year [ ] Unable 

9. Do you think performance at the Basic Education Certificate level is abysmal? 

[]Yes []No 
., 

10. Has your school got effective parent teacher association (P.T.A) and School 

management committee (S.M.C) in place? [ ] Yes [ ] No 

11. Which of the following roles do they play effectively in your school? [ ] Well 

fare of the teacher's [ ] Infrastructural development [ ] Enrolment derive [] 

None 
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12. Has your school got text books for all the subjects? [ ] Yes [ ] No 

13. Indicate your rank as a professional teacher? [ ] Assistant Director 11 [ ] Assistant 

Directorl ] Principal Superintendent ] Senior Superintendant 1 [ 

Superintendent Superintendant 11 

14. How many years in this rank? _ 

15. How many teachers are in your school _ 

16. What number of your staff are professionals? _ 

17. Has your school got the required number of teachers for all the subjects? 

[]Yes []No 

18. How often do you receive complains from your teachers about indiscipline 

. behavior of people? [ ] None [ ] At times 21 [ ] Frequent [ ] Rear 

19. Do you think the abysmal performance at the B.E.C.E is as a result of indiscipline? 

[ ] Yes [] No 

20. Has your school got a playing field? [] Yes [ ] No 

21. What percentage of your pupil passes the recent B.E.C. Exam? _ 

22. How will you rate your performance at the last B.E.C.E.? [ ] poor [] Good 

23. Indicate the availability of technical equipments in your schoo!. 
.r 

[ ] Adequate [] Inadequate [] None 

24. Indicate the availability of text books in your school? [ ] Adequate [ ] Inadequate 

[] one 

25. Has your school got functional computer laboratory facility? [ ] Yes [] No 
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26. How often do you monitor your teacher's lesson plans? [ ] very often [ ] 

Sometimes [ ] Not always 

27. How often do you observe how your teacher's deliver their lessons? [ ] very often [ 

] Sometimes [ ] Not always 

28. Rate the performance of your teachers? [ ] Poor [ ] Fair [] Good [ ] Excellent 

29. What type of community is your school located? [ ] Village / Rural [] On the 

outskirts of town / City [] Near town center / center of city 

30. What is the level of motivation given to high academic performance in your class? 

[ ] None [] low [] Moderate [] High [] Extreme 

31. Have your school organized speech and prize giving day before? [ ] Yes [] No 

32. What is the attitude of your teacher to work? [ ] Yes [] No 

33. How many times have school inspectors visited your school last academic year? 

[ ] Once [] Twice [] Three [] More than three 

34. How punctual are your teachers to school? [ ] Timely [ ] Sometimes Late [ ] 

Very late 

THANK YOU FOR YOUR TIME AND COOPERATION 

; 
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APPENDIXB 

TO BE ANSWERED BY A J.H.S.TEACHER 

Questionnaire on Performance at the Basic Education School Certificate (B.E.C.E) in the 

Tamale Metropolitan Assembly in the Northern Region of Ghana 

Dear Respondent, 

The researcher is carrying out a study in order to access factors responsible for poor 

performance at the Basic Education School Certificate (B.E.C.E) level within the Tamale 

Metropolitan Assembly in the Northern Region of Ghana and the necessary measures that 

needs to be put in place to address the situation. 

You have been selected as one of the respondents for the study and the information you 

will give will be treated with utmost confidentiality and used purely for academic 

purposes. The findings and recommendations from this study are likely to improve the 

situation as we face currently. Kindly please spare some of your valuable time to answer 

these questions. Thank you. 

Yours Sincerely, 

Adise Komba ., 
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Please tick or fill in as appropriate 

1. What is your gender? [ ] Male [ ] Femal 

2. What is your age? [ ] Under 25 [ ] 26-41 [ ] 26-40 [] 41 -55 [] 56 above 

3. What is your primary language? [ ] Akan [] Hausa [ ] Oagbani [] Others 

4. What is your highest level of education? [ ] Secondary [ ] Technical/Vocational 

[ ] First Degree [ ] Master degree [ ] Others 

5. What is your current marital status? [ ] Married [] Devoiced [] Single 

[ ] Separated [ ] Widowed 

6. What is your religious denomination? [ ] Muslim [ ] Christian [ ] Traditional 

Religion 

7. What is the distance from your home to the school? [] Less than 5km [] 5-10 

km [] 10 -] 5 km [] More than 15km 

8. Where do your pupil's usually do their home work? [ ] At home [ ] At school 

(unsupervised) [] Home work classes [] Somewhere else 

9. Have you ever sacked a student's from your class due to misbehavior? [] Rare 

[ ] Sometimes [ ] Frequently 

10. How frequent do parents interact with you as a teacher's? [ ] Good [ ] 

Satisfactorily [] Poor .r 

11. How often do you consult parents on matters pertaining to their children's 

education? 

[ ] Rare [] At times [] Frequently 

12. Indicate your rank as a professional teacher? [ ] Untrained teacher [] Technical 

teacher [] Superintendent Superintendant 1 [ ] Senior Superintendant 11 
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[ ] Principal Superintendent [] Assistant Director 11 [] Assistant Director! 

13. How many years in this rank? [ ] less than two years [ ] three [] four 

[ ] five [] above five 

14. What is your class size? [] Below 30 [] 3 - 59 [] 60 - 99 [] 100 - 130 

[ ] Above 130 

15. Is your class size a factor for non performance of your pupil's? [] Yes [] No 

16. What is the medium of communication among your pupil's during lesions? 

[ ] Akan [] Hausa [] Dagbani [] Others 

17. Do you organize extra class for you pupils? [] Yes [ ] No 

18. If yes, do they pay for it or is free? [] Yes [ ] No 

19. Do you get the feedback that your pupil's do understand what you are teaching? 

[ ] Yes [] No 

20. How punctual are your pupils to school? [ ] Timely [] Sometimes late [] 

very late 

21. Rate your pupil's ability to read. [ ] None [ ] Low [] Moderate [] High 

[ ] Extreme 

22. Do you have the necessary teaching and learning materials to be able to deliver 

your subject successfully? [] Yes [] No ., 

23. How would you compare your mock exam questions to the final exam questions 

last ear? [] Very close [] Not close [] Entirely different 

24. Are your pupils well motivated to learn? [ ] Yes [] No 

25. Which of the following best describes your school? [] Urban [] A Sub Urban 

[ ] Rural 
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26. What is the level of motivation given to high academic performance in your class? 

[ ] None [] Low [ ] Moderate [ ] High [] Extreme 

27. As a teacher, assess your condition of service? [ ] Worst [ ] Low [ ] Moderate [ 

] High 

THANK YOU FOR YOUR TIME AND COOPERATION 
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APPENDIXC 

TO BE ANSWERED BY A PARENT WHO'S WARD IS IN JHS 

Questionnaire on Performance at the Basic Education School Certificate (B.E.C.E) in the 

Tamale Metropolitan Assembly in the Northern Region of Ghana 

Dear Respondent, 

The researcher is carrying out a study in order to access factors responsible for poor 

performance at the Basic Education School Certificate (B.E.C.E) level within the Tamale 

Metropolitan Assembly in the Northern Region of Ghana and the necessary measures that 

needs to be put in place to address the situation. 

You have been selected as one of the respondents for the study and the information you 

will give will be treated with utmost confidentiality and used purely for academic 

purposes. The findings and recommendations from this study are likely to improve the 

situation we face currently. Kindly please spare some of your valuable time to answer 

these questions. 

Thank you. Yours Sincerely, 

Adise Komba 
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Please tick or fill in as appropriate. 

1. What is your gender? [ ] Male [ ] Female 

2. What is your age? [ ] Under 25 [] 26-41 [] 26-40 [] 41 -55 [] 56 

above 

3. What is your primary language? [] Dagbani [] Akan [] Hausa [ ] Others 

4. What is the highest level of education you have completed? [ ] Primary [] 

Secondary [ ] Technical/Vocational [] Professional degree [] Master degree 

5. What is your current marital status? [] Married [] Devoiced [ ] Single [] 

Separated [ ] Widowed 

6. Which of the following best describes the area you live in? [ ] Urban [ ] Sub 

Urban [] Rural 

7. What is your religious denomination? [] Muslim [] Christian 

[ ] Traditional Religion 

8. What is your current employment status? [ ] Working full time [] Working part 

time 

[ ] Casual/piece jobs [] Self-employed [] Unemployed [] Pensioner 

[] Housewife [] others (specify) 

9. Do ou have children? [] Yes L] No 
10. If es how many? (number) 

11. Hov many lives with you in the same household? _ 

12. How many children in the household are in school? _ 

- • 
13. If 0, how many are not in school. 
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14. If there are some not in schools, what are the reasons? [] Cannot afford school 

fees [ ] No schools available [ ] other, specify 

15. Do your children move with friends suspected to be bad company? 

[]Yes[]No 

16. Have you contributed in any form towards the development of your wards school? 

[]Yes []No 

17. Have your children gotten all materials for learning? 

18. Do your children have enough time for home work? [ ] Yes [ ] No 

19. Would you like your ward to be repeated if he or her terminal results are bad? 

[ ] Yes [] No 

20. What is your view on the general quality of education provided at the JHS schools 

in your community? [] Very good [ ] Good [] Uncertain [] Bad [ ] Very 

bad 

THANK YOU FOR YOUR TIME AND COOPERATION 

.r 
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APPENDIXD 

TO BE ANSWERED BY A J.H.S PUPIL 

Questionnaire on Performance at the Basic Education School Certificate (B.E.C.E) in the 

Tamale Metropolitan Assembly in the Northern Region of Ghana 

Dear Respondent, 

The researcher is carrying out a study in order to access factors responsible for poor 

performance at the Basic Education School Certificate (B.E.C.E) level within the Tamale 

Metropolitan Assembly in the Northern Region of Ghana and the necessary measures that 

needs to be put in place to address the situation. 

You have been selected as one of the respondents for the study and the information you 

will give will be treated with utmost confidentiality and used purely for academic 

purposes. The findings and recommendations from this study are likely to improve the 

situation we face currently. Kindly please spare some of your valuable time to answer 

these questions. Thank you. 

Yours Sincerely, 

Komba Cyrus Adise 
.r 
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Please tick or fill in as appropriate 

1. What is your gender? [] Male [] Female 

2. What is your age? []UnderI4 []15 []16 []17 []18[ ]I9[ ]20and 

above 

3. What is your primary language? [ ] Dagbani [ ] Akan [] Hausa [ ] Others 

4. How many wives have your father? [ ] One [ ] Two [] Three [] Four 

[ ] More than four 

5. With whom do you live with? [ ] Both parents [ ] Mother only [ ] Father only 

[ ] Others 

6. Which of your parents are educated? [ ] Both parents [] Mother only 

[ ] Father only [ ] None 

7. Who takes care of you at school? [ ] Both parents [ ] Mother only 

[ ] Father only [ ] Others 

8. How many siblings have you? _ 

9. Do you have enough time to learn at home? [ ] Yes [ ] No 

10. Has your home got a television? [ ] Yes [ ] No 

11. If yes, in a day what is the time you spent watching Television? [ ] An hour 

[ ] Two hours [] Three hours [ ] Four hours [ ] Five hours 

[ ] More than Five hours 

12. How many kilometers do you walk to school daily? [ 1 Less than 1 kilometer. 

[ ] 1-2 kilometers. [] 2- 3 kilometers. [ ] 4 kilometers. 

13. Do you at times absent yourself at school? [ ] Yes [ ] No 

14. If yes, indicate the number of days you were absent from school last term. 
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[ ] 2 - 5 days. [ ] 5 - 10 days [] 11 - 16 days [] 17 - 22 days 

15. How many number of days unexplained absence? [ ] None [ ] 2 days 

[ ] 4 - 6 days [ ] 8 -10 days 

16. Have you ever repeated a grade? [] Yes [] No 

17. Which language are you comfortable speaking at School? [ ] Dagbani 

[ ] English [ ] Akan [] Hausa [ ] Others 

18. Who takes care of you at school? [ ] Father [ ] Mother [] Uncles / aunties 

[ ] None 

19. How often do you eat before leaving for school or during break? 

[ ] Not at all [] very often [] Some times 

20. Have you got text books for all the subjects? [ ] Yes [] No 

21. How do you get text books for your studies? [ ] From the school [ ] from friends 

[ ] Personal books 

22. What kind of work do you engage yourself after normal school? [ ] House hold 

chores [ ] Running errands [] Going to the market to work [ ] Doing 

homework 

23. How will you rate the performance of your teacher? [ ] Average [] Below 

Average [ ] Good [] Excellent 

2 . Do you attend extra classes after school? [ ] Yes [] No 

25. Does your school environment promote effective learning to take place? [ ] Yes 

[] 0 

THANK YOU FOR YOUR TIME AND COOPERATION 
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APPENDIXE 

Analysis of2012 Basic education certificate examination results 

Metropolitan education office Tamale NIR 

Boys Girls Total 

IRS Enrolment 3798 2976 6774 

No candidates 
registered 3642 2868 6510 

No of candidates 
for examination 3617 2868 6510 

No passed 
(Agg 6) 23 15 38 

No passed 
(Agg 7-15) 179 115 294 

o passed 704 455 1159 
(Agg 1625) 

o passed 687 437 1124 
(_6-30) 

_ 0 passed 1593 1022 2615 
(Agg 

., 

Percentage passed 24.64 15.81 40.45 
(%) 
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APPENDIXF 

Analysis of2011 Basic education certificate examination results 

Metropolitan education office Tamale N/R 

Boys Girls Total 
illS 
ENROLMENT 4387 3371 7761 

No candidates 
registered 4181 3147 7310 

No of candidates 
for examination 4122 3151 7255 

No passed 
(Aggregate 6 -25 ) 989 648 1614 

No passed 
(Aggregate 26-30) 796 516 1311 

o passed 
( Aggregate 6-30) 1763 1164 2925 

Percentage passed 
(%) 42.77 36.90 40.32 

.1 
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APPENDIXG 

Analysis of 20 1 0 Basic education certificate examination results 

Metropolitan education office Tamale 

BOYS GIRLS TOTAL 
JHS Enrolment 

3884 3151 7035 

No candidates 
registered 3795 3088 6857 

No candidates 
Presented 3792 3077 6869 

No of candidates 
for examination 1724 1211 2935 
(Aggregate 5-25) 

o passed 
(Aggregate 26-30 ) 2173 1931 4104 

Percentage No 
passed 25.1 17.63 42.72 
(Aggregate 5-25) 
(%) 
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APPENDIXH 

Map of Northern Region 
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