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The study recommends a well planned training programme to address the individual challenges

of the various stakeholders. It is recommended for the District Assembly to liaise with the

government and NGOs to construct accommodation facilities, provide potable water, electricity,..
and health facilities in the rural areas to attract professional teachers to live in the school-

~ communities

Finally, it is recommended that the District Directorate of the Ghana Education Service should
.•..-

prepare a comprehensive plan on how to promote the roles/responsibilities of all stakeholders in

an atmosphere of improved school-community relations in the district. The District Assembly

should then organize an "Education Summit" that will bring all the key stakeholders together to

deliberate on how to implement the proposed plan.
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ABSTRACT

.. The building of cordial working relationships among stakeholders is necessary in the provision

and management of quali~y education. Unfortunately, a history of the antecedence of Western

education in Ghana does not support the existence of cordial relations between the school and

community. This study seeks to identify strategies for improving school-community relations in

the Tolon/Kumbungu District.

The data for the study was generated from both primary and secondary sources. Secondary data

was extracted from books, articles, journals, and news publications. The study combined both

qualitative and quantitative methodologies for data collection and data analysis. The study

employed Focus Group Discussion and personal interviews in gathering the data. The data was

analysed by coding and transcribing audio recordings through the use of Computer Aided Data
r-

Analysis. Questionnaires were used to gather quantitative data while analysis was done using the

Statistical Package for Social Sciences. One hundred respondents were purposively sampled

from 30 school-communities in the district. Also, 30 focus group discussions were held with

executives of School Management Committee/Parent Teacher Association in all the selected

school-communities. Interview sessions were also organised with representatives from; District

Education Office, District Education Planning Team, District Education Oversight Committee,

World Vision, and BIBIR.

The study results revealed that, the causes of poor school-community relations are: teacher

misconduct, poor communication, lack of transparency and accountability, encroachment on

school land, community interference/teachers intrusion, and failure on the part of the school to

meet community expectations. The study identified major signs of teacher misconduct in schools

to include, absenteeism, lateness to school, failure to write up-to-date lesson notes,

misappropriation of school funds, sexual misconductlimmoral relations, with others.

The following recommendations were made: basic schools in the district must operate on a

management structure that is based on the Democratic Model. Also, the open/cooperative system

of school-community relations is recommended in the district.
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CHAPTER ONE

INTRODUCTION

1.0 Background to the Study

Education is an important tool in the development of communities and nations at large. The

provision and management of quality education is a major priority of central government and a

shared responsibility of all stakeholders. Building cordial working relationships among these

stakeholders is necessary because education is a social enterprise and requires the support of all

stakeholders.

However, a history of the antecedence of Western education in Africa and in Ghana in particular

does not support the existence of cordial relations between the school and community. According

to Asiedu-Akrofi (1978:29-30), the school is one of the Western tools of change in Africa. It was

principally introduced by the church, colonial government, and commercial houses with efforts

at alienating the indigenous African way of life. This includes trying to transform the tribal or

ethnic attitudes of Africans and entrenching Western beliefs.

To achieve these, various measures were adopted by these agents including; the separation of the

school child from the home through the boarding school system, and the establishment of the

early schools at "Christian Quarters" set at varying distances from where the traditional people

lived among others. These practices put school education in the hands of the church with little

influence from the chiefs and elders of the towns and villages.

The colonial government's take over of education administration, under the Department of

Education, presently called the Ministry of Education, where trained inspectors became

responsible for monitoring the use of government bursaries to the schools, also developed over

centralisation of education issues within European hands. This created a situation in which

traditional African societies were still kept away from influencing the schools.

The total dependence of the school on the central government continued up to date thereby

deepening the lack of cordial relations between the school and the community. Consequently, the

1
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school and the traditional societies of Ghana, like twin brothers travelling on parallel rails never

met and will never meet unless a bold beginning is made to bring them together.

As stated by Farrant (2004: 250-252), the opening up of the school to the community will make

for a much better relationship between the school and the community and this will result in more

efficient use of resources.

Involvement of the community in the school management, particularly in rural areas, has the

potential for stimulating development and bringing new life to vast areas of Africa that are

gradually dying. The involvement process also lays responsibilities on local communities to

support their teachers in the provision of essential equipment and appropriate housing. Such co-

operation could lead to a new harmony in community relations and additional benefits to national

development.

Improving the school-community relationship is thus necessary because both stakeholders are

interdependent and failure on the part of either of them to play its role can lead to a collapse of

the educational system with its consequent effect on the society as a whole.

1.1 Problem Statement

It is very necessary that in all communities, both the community and the school operate closely

and co-operate with each other as the ownership and management of the school is gradually

becoming community based whereby members of the local community are expected to see their

local school as belonging to them. In the situation where trained officers include the

Headteachers and the Circuit Supervisor acting as representatives of the Ghana Education

Service at the school level, should see the members of the school community as partners in the

educational development of the child.

Central government control and management of the educational system in Ghana has however

had some adverse effects on the relations between the school and the community. The kind of

relations where the school and the community exist as separate units both performing different

functions and seem not to be interacting, a situation where the school officials run the school

2
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while the community looks on, a kind of relations described by Annoh (2003: 65) as a closed

system.

According to Amofa (1999: 97), with the closed system, what happens by way of development

or information flow in the community is not the concern of the school and vice versa. Members

of the community do not care to find out what goes on in the school nor does the school develop

interest in what goes on in the community. Each of them feels the other has nothing to offer, and

no effort is made for cooperation. This has contributed to less community involvement and

commitment in the quality management of education in Ghana in general and the

Tolon/Kumbungu District of Northern Region in particular which is the focus of this study.

The poor school-community relation in the Tolon/Kumbungu District manifests itself in several

ways as depicted by the following incidents:

1. On August 1, 2009, the Headteacher of Gbrumani Ahamadia Primary School was beaten

up by some community members for the role he played in settling a quarrel between two

pupils in the school which was considered as interference in local community affairs

(Tali Circuit Supervisors' Report, 2009).

11. On May 11,2010, some members of Nyankpala community turned Nyankpala DIA

Primary School classrooms into community toilet facility for several days (Nyankpala

Circuit Supervisors' Report, 2010).

lll. On July 2, 2010 a member of Chirifoyili community defecated in a classroom with the

intention of harming the teachers spiritually because his ward had been punished for

refusing to fetch water for the school office (Tali Circuit Supervisors' Report, 2010) .•

These negative incidences are only a few examples of signals of poor relations that prevail

between the schools and the respective communities in the Tolon/Kumbungu District.

These poor school community relations contribute in making the district unattractive to

professional teachers who may be posted there resulting in refusal of teachers to accept postings

to the district as well as high attrition rate of teachers in the district.

These challenges have resulted in the limited number of trained teachers in the district, the result

of which is poor academic attainment of pupils in the district. For instance the district recorded

31.6% of trained teachers in 2008/09 academic year (District Education Performance Reports,

3
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2008/2009) as compared to a national average figure of 49% during the same period (Ghana

Education Financing Brief, November 2009).

The performance of the district in the BECE results is also in the decline. In 2006/2007, the

district recorded 78.43% pass, in 2007/2008, it was 46.30%, and in 2008/2009, the performance

declined to 38.0%, (Analysis ofBECE results 2010, GES ToloniKumbungu District).

It is against this background that a study of the topic, Poor school-community relations in the~
TolonlKumbungu District of Northern Region, is very necessary and relevant.

1.2 Main Research Question

In the light of the research problem stated above, the main research question for the study is:

How can school-community relations be improved in the ToloniKumbungu District?

1.2.1 Sub Research Questions

The sub research questions that the research would endeavour to answer include the following;

a. What are the causes of poor school-community relations?

b. What are the challenges of fostering cordial school-community relations?

c. What roles can both the school and the community play towards promoting cordial

school-community relations?

d. What role can other key stakeholders play In fostering cordial school-community
relations?

1.3 Main Research Objective

The main objective of the study is to identify strategies for improving school-community
relations in the ToloniKumbungu District.

1.3.1 Sub Research Objectives

The sub research objectives of the study are as follows;

a. To identify the causes of poor school-community relations.

b. To identify the challenges of fostering cordial school-community relations.

4
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c. To identify the roles both the school and the community can play towards promoting

cordial school-community relations.

d. To identify the roles that other key stakeholders can play in fostering cordial school-

community relations.,

1.4 Relevance of the study

The role of education in the lives of people, communities, and nation building can not be over

emphasised. This assertion is supported by the fact that, the school as a social institution, seeks

to perpetuate society's values, ideas, norms, and beliefs (Aseidu-Akrofi, 1978:45). Again

according to the writer, the school is concerned with getting the society to confront and know

itself, its purpose, its goals and means, among others.

It is for this reason that, the school should relate properly to the community in order to ensure

among other things that it can communicate changes in the school programmes to the

community, create changing perceptions of the community about teachers, and build the

community's sympathy and commitment to school programmes, all with the aim of promoting

the proper development of the child through the provision of quality education

The study therefore is relevant not only to policy makers and planners of education at the

national level, but to key stakeholders of education at both community and district levels on the

need to adopt new strategies, and modify existing ones that could promote cordial relations

between the school and the community

The study will also serve as a guide on new strategies that when adopted by stakeholders will

enhance the attainment of cordial school-community relations. Lastly, the study will serve as a

useful reference point for further research on the subject.

1.S Organisation of the Study

The research is organised in five chapters. Chapter one contains a general introduction to the

study. The chapter highlights the problem statement, research questions and research objectives,

relevance of the study as well as limitations of the Study.

5
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In the second chapter, relevant secondary data is reviewed. Concepts and theories on school-

community relations were also discussed. Chapter three contains the research methodology 'that

has been employed in the study. The various research approaches, sampling methods, profile of

TolonfKumbungu District, sampling frame, techniques and methods of gathering and analysing
/

data for writing the report of the study. Chapter four contains details of the findings and

discussions of the study. Chapter five provides conclusions and recommendations based on the

"! findings of the study.

1.6 Limitation of the Study

The process of getting this work completed has not been without difficulties and challenges.

However, for want of space and time, all the challenges encountered can not be mentioned here.

A few but most difficult challenges encountered include; huge financial cost that had to be

incurred during the data gathering process and printing of works. The writer had to spend many

weeks in the field gathering data alone without involving field assistants because the cost of

engaging them was too high. This led to the limiting of the number of questions and the details

of probing that otherwise could have been done if field assistants were engaged. To maintain the

quality of work output, very salient questions were asked.

Also, it was very difficult getting participants for the focus group discussions because most of

them were on their farms as this is the farming season. This was overcome with several call-

backs.

A similar challenge was encountered in trying to get respondents for the interviews as most of

them had very busy official schedules. This led to many postponements of appointments and

even when the opportunity came, the interview sessions had to be reduced to very limited time

and thereby putting enormous pressure on the researcher. To overcome this and maintain the

quality of work output, more emphasis was placed on the use of tape recorders to record

responses with minimum writing of feedback from respondents.

Determination, hard work and sacrifice however, led to the successful completion of this work.

With the aforementioned discussion of the background and objectives of the study, the next

chapter contains a review of relevant literature.

6
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter reviews the works of others with regard to school-community relations in school

management and administration. The methodology and analytical tools used are critically

reviewed and examined to demonstrate whether or not the attention and commitment of the

government towards making basic education free and accessible for all under the free

Compulsory Universal Basic Education (fCUBE), recognizes the important role of cordial

school-community relations and is working towards its attainment at the basic school level.

This aspect of the study examines literature on the subject in order to have an idea about the

problems and issues under investigation. The study critically examined previous studies

conducted into the problem or related issues. In pursuit of this aspect of the study both local and

foreign literature has been reviewed with the aim of putting the study in its perspective. Lastly,

the various concepts, theories and debates on school-community relations have been thoroughly

examined.

2.1 Conceptual Framework on School-Community Relations

The conceptual framework in this presentation has four dimensions namely; 1. Causes of poor

school community relations. 2. Challenges in fostering cordial school community relations.

3. Expected roles of school and community in promoting cordial relations.

4. The roles and responsibilities of other key stakeholders in fostering cordial school community

relations. The review process would be concluded by examining the bigger picture of how to

improve school community relations.

.-

In order to examine the expected roles of the school, the community, as well as the roles and

responsibilities of other key stakeholders in fostering cordial school-community relations, the

following concepts have been reviewed in this study; School, Community, School as a

Community, School as a Community Centre, Community School concept, Institutional

Management, School management, Stakeholders of Schools, Internal and External Publics

7
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(stakeholders), School Community Relationship, types of school community relations, improved

relations, the teacher and the community, the child and the community, the teacher and the,.
public, parents and the school, teacher-child relationship, administration-employee relations,

relations among teachers, relations with non-teaching staff and most importantly the concept of

boundary, which will be 'helpful in examining the dependence or interdependence of all other

stakeholders in school management. The review process would help to:

a. Make use of results of existing studies that are closely related to the study being
conducted.

b. Locate methodologies previously used to conduct studies in phenomena similar to this

study and to identify contrary findings.

c. Reveal gaps in previous studies.

2.1.1 Concept of School

The school as a system has been described by Balogun et al (1981 :240) as, a planned social

institution which acts as an instrument of society for teaching the young. In this institution there

is a convergence of interest of both the adults and children within the school with those of
parents and citizens outside the school.

In acknowledging that this convergence of interest does not always happen, the writers propose

that the school system must have a public relations function and can equally be viewed from two

angles, first as, a model of the community, and second as a community school. From these two

angles according to Balogun et al (1981: 149), the school performs broader functions that bring it

into relations with the surrounding community. Musaazi (1982:242) agrees with Balogun et al

(1981: 151) that, the interrelationship between the school and the community involves a careful

understanding of the influence of one upon the other.

The concept of School according to Datey (1984:83) is a composition of the population (made of

pupils, teachers, and non-teaching staff), the territory (comprising of a campus with buildings,

playground, and gardens), authority structure (headed by Headteacher with messengers and

cleaners at the bottom), and a network of social relationships among people in the school.

8
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Another important definition of a school that reflects the above definitions is that provided by

Asonaba and Mensah (2010:96) as a place where knowledge, skills, and attitudes are acquired.

Similar to this definition of a school is that of Bennaars et al (1994:243) definition of a school as

"agent of transmitting knowledge, skills, and desired attitudes to students".

The school is seen as a social organism and functions as a unit of interacting personalities who

are bound together for the purpose of giving and receiving instructions based on specific
curricular (Agyeman, 1993: 80).

The term 'school', used so broadly, includes the; Kindergarten, Primary School, and Junior High

School (Basic School), the Senior Secondary School, and the Tertiary Institutions. A school is

said to exist wherever and whenever educators and learners or teachers and pupils meet for the

purpose of giving and receiving education based on formally laid down rules and regulations. In

that regard, the school can either be under a tree, in a hut or in modern concrete buildings, like

the village school, the boarding school or the university.

From the above discussions, a school as used in this study is a meeting place of educators

(teachers) and learners (pupils), a place where teaching and learning takes place under formally
laid down rules and regulations.

2.1.2 Community

A community, according to Musaazi (1982:239) is a group of people living in the same place,

with common values and history bound together by multiple economic, social, religious and

kinship ties, this the writer describes as traditional community while adopted community is

where a group of people live in the same place and share some common interest, but do not
necessarily have strong historical link or local ties.

Adopted communities are built through education, employment and business opportunities and

our schools today can interact with these communities. The members of a community are very

conscious of the group's continuity over time into both the past and the future, and there is an

almost mystical bond between the group and the land which it occupies .

.-
9
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Another description of a community as provided by Thompson (1981 :265) is, a small and

homogenous group of people, living and working together in close proximity, knit together by..
inter-dependence, close personal relationships, common value systems and strong awareness of

their distinct group identity, it is relatively easy to conceive of a school functioning in a closely

linked manner within it.

In another view, community may refer to people living in an area who have common life,

practices and sentiments (Aseidu-Akrofi, 1978:43). Sheehy (1954:354) asserts that a community

comprises of, parents, teachers, and children.

As a matter of opinion, this presentation will refer to what Sheehy (1954:354) described as

community that is a school-community. Sheehy (1954:354) argues that children have had

experiences in the larger community outside of the school and that teachers must help children

follow through on some of these interest and open up new ones with them with the aim of not

neglecting the outside, but to be sure that they utilize the many opportunities for community

living within our school.

2.1.3 The School as a Community

For the school to be viewed as a community there is a call for the community to get involved in

the life of the school as well as efforts that seek to make the school of direct service to the

community. A practical illustration of this is contained in 'Nyerere's Education for Self-reliance

in 1967' which reflects the fact that, if schools are to prepare children effectively for

participation in the Tanzanian society, the schools themselves must become communities.

They must practice the precept of self reliance, whereby the school and the community should

consist of people who are both teachers and farmers, and pupils and farmers through which the

farm would be made an integral part of the school and the welfare of the pupils would depend on

its output, just as the welfare of a farmer depends on the output of his land (Thompson,

1981:292-293) .

.•-
10
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2.1.4 The School as a Community Centre

A good school will become the centre of the community. It is for this reason that Frasier

(1956:211) recommends that when a plan is being drawn for the construction of a school, it must

be noted that several rooms in the school can be used by people in the community. For example,,

the school library is often used as a community public library, the physical education facilities of

the school are often used by adults of the community, adult education programmes are held in

classrooms of the school buildings, and many other activities. In recent times however, schools

have become venues for the hosting of several programmes such as: Church services and unit

committee meetings among others.

11

2.1.5 Community School concept

Community schools are schools that are constructed and maintained by the local people through

their contributions and assistance. This bold step is usually taken by community members with

the aim of controlling the deterioration or absence of public education. Community schools also

receive additional financial and material support from international non governmental

organizations (NOOs) and donors and funding agencies (Commonwealth Secretariat, 2007).

The school, when viewed either as a model of the community or a community school, should

have broader functions that bring it into closer relations with the surrounding community. For

example, the primary schools are situated in the local community and the school pupils are

subjected to preparations to assume certain functions in the community. It is for this reason that

the school needs to learn from the community's experience and teach the pupils to discover and

use the resources of the local community in their educational programmes.

This is what Musaazi (1982:241) describes as the community school concept and this is

concurred by Balogun et al (1981: 150) when they make a statement that, the school definitely

needs to be in close relationship with its community because of the moral, financial and material

support which the community gives to the school. The statement goes further to acknowledge the

fact that the link between the community and the school is made more meaningful through

community participation in the school affairs and for that matter, both school and community

should regard each other as partners.
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One basic characteristic of the community school according to Musaazi (1982:284) is that, it

should contribute directly to the community in which it is situated in various ways including the

engagement of pupils in community development activities such as cleaning of markets, clearing
.".

of drainage and cleaning of other public spaces among other activities in the community.

2.1.6 Institutional Management

An institution basically is viewed as an Open System that is capable of surviving as an organism

only by exchanging materials with its environment (Rice cited in Richardson (1980: 17). It is

suggested further that institutions devised by human beings where members of societies can

perform definable roles in them are able to exist only if they take in raw materials, transform

them in to useful final products and transport the final product back in to society while adopting

ways of getting rid of the "waste products". The term "primary task" is used to refer to the

import- conversion-export process which institutions' efforts must be directed at (Rice cited in

Richardson (1980: 17).

It is relevant at this stage to look at the concept of School Management because the school is the

main institution of focus in this project.

2.1.7 The concept of School Management

Management has been defined by Threwarth and Newport (1982) cited in Antwi (1992:4) as, a

process of planning, organizing, actuating and controlling an organization's operation in order to

achieve coordination of human and material resources essential in effective and efficient

attainment of objectives.

Scheleker (1984), and Everand and Morris (1990), both cited in Antwi (1992:4) define

management to include, guidance, leadership and control of the efforts of a group of people

towards some common objectives. Management is the act of getting things done through people

and it involves:

1. Setting direction, aims and objectives

11. Planning how progress will be made or a goal achieved

iii. Organizing available resources so that the goal can be economically achieved in the

planned ways.

IV. Controlling the process against plan and taking corrective action where appropriate.

12
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v. Setting and improving organizational standards.

It is quite interesting to note that the definition of management as provided above is reflected

clearly in that of Benaars et al (1994:245) as they view management as a system of working with

individual persons and groups for the purpose of achieving the established goals of an

organization. It goes further to classify planning, organizing, directing and controlling as some

functions of management requiring the involvement of teachers, headteachers and supervisors.

In closer terms, school management according to Ndubisi and Moses (1981:86) concerns the

bringing together in a well planned manner all the things which are helpful in creating good

teaching and learning conditions in a classroom. Those helpful things include proper ventilation,

good sitting arrangement, well structured daily programmes, and proper record keeping among

others.

A careful examination of the aforementioned definitions of management gives a clue that school

management can simply be referred to all the processes of resource mobilization and utilization

for the achievement of effective teaching and learning outcomes. The term resources used in this

study refers to both human and material resources.

In the school environment, the concept is associated with all the ways and means through which

the school will be able to minimize all threats and weaknesses while utilising strengths and

opportunities through; reduced teacher and pupils' absenteeism and lateness, increased school

enrolment, improved school community relations and improved academic performance, among

others.

The task of school management according to Antwi (1992: 11-12), is to ensure conducive

physical and human school environment for effective teaching and learning. Such aspects of

school management that can promote a good environment for effective teaching and learning

include: good school finances, adequate Teaching and Learning Materials (TLMs) and physical

facilities, appropriate staff activities and their relationship, student or pupils activities in the

school, and of cause, school community relationship which is the subject of this study.

13
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2.1.8 Stakeholders of School

A stakeholder has been described as a person or group of people who personally have a shared

responsibility or financial commitment in the running of a business or any undertaking such as a

school (Sekyere, 2009:35). The school is controlled and influenced by Internal and External

Publics (stakeholders).

1. Internal Stakeholders

Internal stakeholders (publics) of the school are described by Asonaba and Mensah (2010:82) as

all employees and students that make up the internal community of the school. By implication

these stakeholders include teachers (educators) who are directly responsible for executing the

primary task of teaching, learners (pupils), and the non teaching staff (watchmen, and cooks)

who play supportive roles in the running of the school.

11. External Stakeholders

These are all stakeholders within the external community of the school. They include District

Directorate of Ghana Education Service (GES), District Education Planning Team (DEPT),

District Education Oversight Committee (DEOC), School Management Committee (SMC),

Parent Teacher Association (PTA), and non governmental organization (NGOs) working as

development partners to promote school management in the ToloniKumbungu district.

2.1.9 Concept of School Community Relationship

The school is set up by the community and is meant to serve the community and for this reason

there must be a close relationship between the school and the community in order that the school

can achieve its objectives.

Agyemang (1993: 85) describes the relationship between the school and the community as,

interdependent. A simple diagram used by Amofa (1999:95) to illustrate interdependent

relationship is presented below;

14
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Figure 1: Interdependent Relationship between the School and the Community

School

Key Dependence

Community

Source: Amofa (1999:95)

There are equally other important reasons that call for a cordial relationship between the school

and the community. Such reasons include:

1. The school pupils must be socialized by the school in such a way that they can fit into the

community.

11. The need for the school to be aware of the community's needs in other to be able to

promote the community's progress.

iii. A reliance of the school on the community's resources to carry out its activities and

programmes.

IV. The school helping to develop and implement plans for the development of the

community.

2.1.10 Types of School Community Relations

The type of relationship existing between the school and the community can best be defined by

the level at which both bodies exist as independent of interdependent partners. On the basis of

this Annoh (2003 :65) identified two major types of school community relationship namely, the

closed system and the interpretational system.

In their classification Jones and Stout as in Amofa (1999:96), confirmed the existence of three

types of school community relations by naming the cooperative system in addition to the two

types already identified by Annoh (2003 :65).

2.1.10.1 The Closed System

With the closed system, the school and the community function as separate bodies. Members of

the community perform their development and other social functions in isolation without

15
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involving the school, and so is the case with the school. There is rarely any form of

communication flow between the school and the community.

2.1.10.2 The Cooperative/Open System

The open system is also called Cooperative System because the system promotes cooperative

relationship between the school and the community for the benefit of the pupils as learners.

There is constant communication and participation in development programmes by the two

bodies.

2.1.10.3 The Interpretational System

Under the Interpretational system, the school through its teachers and pupils deem it fit and right

to communicate the programmes and policies of the school to the community but on the converse

does not find it necessary to seek information, ideas or even assistance of any kind from the

community. Communication between the school and the community can therefore be regarded as

flowing in one way (this is a public relation function).

2.1.11 Improved Relations

Relationship refers to the level of openness or interaction taking place between stakeholders in

the school community. School community relationship describes how the school and the

community stand to each other. It defines what the school has to do with the community and

what the community and the various agencies in it have to do with the school.

This view is in line with Hamilton and Parker (1997:72-73) argument that when people at the

workplace or any other place develop strong and lasting relationship it could fulfil their needs,

and the survival of their relationship will depend on the fulfilment of their needs and anything

short of that the relationship will deteriorate.

Most schools rely on public relations as a way of building cordial relations with the community.

Public relations functions is a one-way communication from the school to the community, but

school-community relations employs a two-way communication and involves working closely

with teachers, parents, students, and other members of the community.

16
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2.1.12 The Teacher and the Community

The teacher is certainly a worker of the community. He is a servant of the people as he works for

the community by teaching the children of the citizens of the community (Frasier, 1956: 196).

The school is one way through which the community expresses itself; therefore you will

probably have the kind of school that the community wants. If the community wants a good

school, and is interested in working at it, it will have a good school.

According Frasier (1956: 196); Teachers must note that when they are sent to teach in small

communities or rural areas, their job is not always to remake the communities to suit their tastes,

rather they need to understand the aims, ambitions, and dreams of the community as this will

help to make them better teachers. For this reason, Agyeman (1993:83-84) emphasised the need

for relationship between the school and community and the degree of the relationship between

the two should be a reflection of the community's expectations of what the school should teach

the children, and what the school should do for the society as a whole.

These two expectations according to Agyeman (1993 :83-84), constitute the functions of the

school vis-a-vis the society, and place them in an interdependent relationship with each other.

The interdependent relationship must be managed properly in terms of boundaries.

2.1.13 The Child and the Community

One need's to understand a community and what it has done for a child before one can

understand the child. All environments educate children who grow up; different children differ

widely in the education they receive outside the school. Some are wanted and loved; others never

receive love or affection. These things condition the teaching process in the school. The

community expresses itself through the children (Frasier, 1956: 197).

2.1.14 The Teacher and the Public

Good teaching is good public relations. The teacher's relationship with the community IS

determined largely by parents of the children in school. If the teacher does a good job of

teaching, the children will reflect this in two ways at home. First, children will be happy and

carry home to parents their attitudes towards their teachers and the school. Second, children will

17
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exhibit good problem solving abilities at home. The teacher's reputation will then be spread by

parents and thus making them and the school a very important part of a community.

On the contrary when a pupil comes home unhappy and tells what a terrible person their teacher

is, parents soon form the idea that the "schools" in the community are not very good (Frasier,

1956:197-198). So upon the classroom teacher, rest most of the responsibilities for good

community relationship. If the teachers are good, the schools are good. If the teachers are poor,

ineffective, or uncertain, the schools are bad. If the teachers have questionable morals, then the

"schools" are immoral.

2.1.15 Parents and the School

Traditionally, schools have tended to keep parents out, using the argument that a professional

skill such as teaching must be carried out without interruption or interference. Today, this

attitude is changing and schools are trying to encourage parents to take a greater interest in the

school and get a better understanding of what is going on in the classroom. This is to be

welcomed, for no satisfaction can be drawn from the experiences of the past in which children at

school become culturally and intellectually divorced from their families and found on leaving

school that they were misfits in their communities. To overcome their natural suspicion, it is

necessary to gain their confidence and enlist their participation wherever possible (Farrant,

2004:250).

Some school heads are tackling the problem by opening the schools to parents so that they can

come and sit alongside their children as they learn, or use the facilities of the school for study

and recreation. Some are welcoming parents into the classroom as teacher aids so as to utilize the

skills and energy of those who have the greatest vested interest in the pupils.

Sheehy (1954:344), points out that the school has a duty to create a kind of school community

environment that can ensure that parents, teachers, and other citizens can work comfortably

together without any feeling of inadequacy. The writer proposes that, to promote good parent

school relations the school must implement measures that facilitate:

18
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Firstly, the early contact between teachers and parents in order to promote acquaintances

between the teachers and parents could be achieved through the invitation of parents to the

school to be entertained by pupils particularly during the first week of school reopening.

Secondly, the school should set aside of special days on the school calendar where parents would

be given special invitation to enter the school compounds and observe their children's academic

activities. This has the potential of affording parents the opportunity to identify by themselves

certain development needs of the school and also offer their support to help address those needs

of the school.

The school also needs to be open and communicate to parents on issues relating to how the

school is preparing to welcome pupils to school on re-opening day (My First Day in School), the

professional development of teachers, and more importantly the school must adopt measures

such as paying visits to parents to learn at first hand and appreciate the efforts of parents in the

training and upbringing of their children

2.1.16 The Teacher-Child Relationships

Personal relations between teachers and pupils have great influence on teaching and learning.

Feeney et al (1987: 180), agree that the quality of pupils' educational experience is greatly

influenced by this relationship. Children's readiness to trust that the classroom is a safe place for

their studies is dependent on this relationship, hence a cordial teacher-pupil relationship does not

only enhances the confidence level of pupils to explore and acquire new skills but also influence

how they relate with others within and outside the school environment. Gadza (1975) as in

Feeney et al (1987: 180) reiterates that "good interpersonal relationships are of primary

importance in effective teaching.

Nwagwu (1978:78) identifies the need for teachers to have the qualities of sympathy and support

towards pupils and the pupils must be reciprocating this by showing trust and confidence in their

teachers, a relationship that he refers to as one of mutual understanding. Nwagwu concludes that,

it is not easy to achieve mutual understanding between teachers and pupils if teachers are not

stable in one duty station.

19
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Moore (1987: 163) makes the point that the attitude of pupils towards school is greatly influenced

by their teachers' attitude towards them. Referring to Colin Lacey's studies of a Manchester

Grammar School, Moore (1987: 163) advocates that teachers' attitude towards pupils will either

facilitate their success in schooling or their early drop out from school.

The implication of the aforementioned assertions are that teachers need to exhibit the qualities of

honesty, trust, respect, and love while avoiding all forms of violent attitudes in other to promote

good interpersonal relationship with pupils.

Members of the school board (SMC) have relatively few contacts with staff personnel and for

that reason the boards rely on the Headteacher for pieces of advice on staff problems as well as

policies (Asonaba and Mensah, 2010:83). It is on the basis of the above assertion that the writer

predicts as potential cause of poor relations arising between board and staff if complains received

by the board from teachers, parents, and people in the community are not handled correctly.

It is clear from the foregoing discussions that the critical issue of concern regarding board-staff

relation is the need for effective communication alongside other actions such as showing concern

for teaching problems, extending fair treatment to administrative staff, and maintaining a strict

division of labour between policy decision and policy implementation.

2.1.17 Administration-Employees Relations

The relations between the head of the school and the board of education have either a positive or

negative effect on the relations between the head and the employees. A good head-board

relationship would possibly result in the head using the position as an opportunity to build a

better school system.

2.1.18 Relations among Teachers

There is the need to pay attention to the kind of relations that exist among teachers because

public opinion of the school is partly influenced by this relation. For instance, it is noted that

poor relations have resulted in serious damage to school systems and to the status of professional

employees in the community (Asonaba and Mensah, 2010:83). This is why serious efforts must

be directed at addressing the causes of poor relations among teachers such as, lack of
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administrative direction, bad instructional practices, unethical conduct and poor division of

responsibilities.

2.1.19 Relations with Non-Teaching Staff

,
Non-teaching staff are also frontline "interpreters" of the school through their contacts in the

community with friends and neighbours (Asonaba and Mensah, 2010:84). In the same vein the

attitudes of non-teaching staff towards the school and its workers bear equal importance as that

of the teaching staff in influencing public opinion. For these reasons, there is the need to address

the areas of potential differences between teaching and non-teaching staff such as challenges of

job definition, recognition, and economic welfare.

2.1.20 Concept of Boundary

The idea of boundary has been given credence by Richardson (1980: 16) that, whether we are

looking at the person who can live as a human being only by relating his own inner world to his

outer environment, in a group, or in an institution which exist in the community by virtue of

what it has been created and set apart to do, we must be concerned with defining boundaries.

Bennaars et al (1994:247) seem to concur with Richardson (1980:16) by justifying the need for

division of labour in a saying that headteachers, chief administrators, and parents should know

their duties and roles so that they don't cross their boundaries.

Boundary as a concept in the management of stakeholder relationship in the school community

refers to the thin line that exists between stakeholders in the performance of their roles and

responsibilities either independently, or interdependently.

Stakeholder relationship would be seen as interdependent when their roles and responsibilities

come very close to one another or even overlap. In such circumstances, relationship management

becomes a necessary tool that can be used to promote cordiality among them.
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2.2 Causes of Poor School Community Relations

- According to Springer (1967: 1), "smooth working relationship assumes that all the stakeholders

know clearly their areas of responsibilities and are willing to abide by them".

The continuous existence of poor school community relations despite the presence of clearly

defined areas of responsibilities of the various stakeholders has resulted in various scholars

coming out with various explanations of the causes of poor school community relations. Notable

among these causes are:

1. Poor/Lack of Communication

11. Community and School Lack Recognition for each other

iii. Community Interference/Teachers Intrusion

IV. Lack of Transparency and Accountability in the Management of School Resources

v. Teacher Misconduct

VI. Leadership Challenge

vii. Need Expectations and Reciprocity in Interpersonal Relationships

viii. Encroachment on School Environment

2.2.1 Poor/Lack of Communication

Communication is defined by Benaars et al (1994:253), as "a process of transferring thoughts,

feelings or information from one person to another". It involves the use of symbols, signs or

behaviour to exchange information between people. Keith Davis as in Kreitner (1995 :365) did

not only see communication as involving "the transfer of information and understanding from

one person to another person" but that it is a social process and may occur face to face or through

other forms such as electronic communication, letters, or even during meetings (all referred to as

medium) between two or more persons.

Troubles so often arise between the school and community due to a function of poor

communication between them. Springer (1967 :2) attributes the occurrences of troubles between

the Headteacher and the school board to failure to spell out just what such broad statement of

responsibilities usually mean in day-to-day operations. He concludes that many a Board (SMC)-

22

www.udsspace.uds.edu.gh 

 

 

 

 



Headteacher relationship suffers because of the Headteacher's lack of knowledge of the ground

rules. This is attributable to the issue of poor or lack of communication.

The issue of communication equally has an effect on teacher-pupils' relationship. According to

Feeney et al (1987: 182), teachers approach and skills of communicating with pupils has an effect

on their relationship. What and how teachers communicate could adversely affect children's

feelings about themselves and the level of safety they feel in the classroom.

2.2.2 Lack of Recognition between Community and School

Some school administrators place more focus on school planning and monitoring of particularly

academic work of the school while less attention is placed on understanding the cultural values

and norms as well as participating in the activities of the local community.

This practice is certainly a feature of a failure of the school to recognize and appreciate the aims,

ambitions, and dreams of the community contrary to Frasier's (1956: 196-197) concern that, a

knowledge about the community provides a better understanding of the child.

Unfortunately, the norms, values and activities of the community are sometimes seen by the

school as practices that lack scientific basis hence practices that the school should not associate

itself with, a failure to appreciate that the school's participation in these practices are a very good

means of improving the public relation function of the school which of course is good for the

promotion of good school community relations.

Recognition should be a two way affair requiring that the SMC/PT A also recognises teachers and

staff of the school. The challenge however remains the fact that some SMC/PTA members lack

adequate knowledge of current issues such as GES policies and procedures for promotion, moral

conduct of teachers, criteria for recognising hardworking teachers, teachers performance in and

outside classroom, and many other issues of importance for teacher recognition.

2.2.3 Community Interference/Teachers Intrusion

Efforts by SMCs / PTAs and other community stakeholders to perform their roles some times

may be misconstrued by teachers to mean interferences in their work. This is particularly so
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where these stakeholders do not posses the requisite skills and capacity to approach their work

with tact and diplomacy.

There have been instances of headteachers complaining of interferences by members of School

Monitoring Systems (SMS), teams of community members put up by FA WE to undertake the

monitoring of children at school going age with the aim of minimizing school drop out rate in the

Tolon-Kumbungu District.

On the contrary, one may also ask the question as to whether the trustees stay out of school

administration. A Headteacher who fails to perform his duties and bring them before the trustees

to perform must not complain when the trustees assume administrative authority of the school.

However, where the trustees themselves step out of line to engage in a private business

relationship with the headteacher, bad feelings could be invoked where such relationship turns

sour and such collision courses generally could end up in the Headteachers resignation (Springer,

1967:3).

On teacher intrusion, some times teachers are accused by mostly the youth (young men) of the

local communities of intruding into their love relationships. This is particularly so when teachers

try to discourage such relationships so that girls can stay in school.

2.2.4 Lack of Transparency and Accountability in the Management of School Resources

Accountability concerns how and to whom elected and appointed, political and professional

members of government are responsible (cf. World Bank, 1992:13-14) as cited in (Ribot,

1999:5).

School business administration according to Nwagwu (1978 :95) is aimed at ensuring that money

or funds invested in the school are utilised to the maximum benefit of the school. This explains

the reason why in preparing the school budget (SPIPs), the Headteacher requires the participation

of not only teachers but the community leaders. There must also be free flow of information

regarding how the funds are utilised by the school (Nwagwu, 1978:96-97).

The government's introduction of the, capitation grant, school feeding programme, and free

school uniforms as interventions to promote education delivery in the country though very
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laudable, requires school authorities not only to ensure that these initiatives are implemented in

line with the guidelines of the Public Procurement Act, Financial Administration Act, and other

statutory regulations but must equally involve community stakeholders in other to accomplish

total transparency and accountability.

Accountability as used in this context refers to how schools are downwardly accountable to their

constituencies or the local people within the school-communities. When this is exercised

properly, it builds trust and fosters cordial relationship between the school and community.

For the purposes of accountability and transparency in managing school finances, school heads

must always involve teachers in the preparation of school budgets while ensuring that budgets

are approved by SMCs (Sekyere, 2009:23)

2.2.5 Teachers' Misconduct

As noted in the earlier chapters, community members expect teachers to posses qualities of good

morals, dedication to work, and love for the children. On the contrary, when teachers begin to

exhibit traits of drunkenness, theft, absenteeism, and violent attitudes towards children, the likely

effects are violent reactions from community members.

Conduct is used in this text to refer to behaviour, attitudes, and character exhibited by anyone

within and outside the working environment. It is stated in the Teachers' Code of Conduct

(2010:7) that, the standard of conduct generally required of any member of the Ghana Education

Service CGES) would be leadership, selflessness, comportment, integrity, impartiality, fairness

and honesty in matters affecting work and status of the profession. Teachers are expected to

extend these attributes towards not only pupils but also to stakeholders within the larger school-

community.

Misconduct, according to the Teachers' Code of Conduct (2010:7), refers to any act of omission

without reasonable excuse by an employee that amounts to failure to perform in a proper manrier

any official duty assigned to him or her as such or that contravenes any rules or regulations or

enactment relating to the Education Service or that is otherwise prejudicial to the efficient

conduct of the Education Service. Misconduct for that matter is used here to mean teachers

acting in a manner that contravenes the standards of conduct so prescribed by GES
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2.2.6 Leadership Challenge / Lack of Clear Concept of Authority

Aseidu-Akrofi (1978:76-77) stresses that one common source of authority in the school is the

Headteacherand he is expected to use his authority to integrate the work of teachers, children,

parents and supervisors.

Crises usually characterize the relationship between the Headteacher and staff due to their lack of

awareness or clear understanding of principles and practices of either autocratic or democratic

style of managing the school, which according to Aseidu-Akrofi (1978:76-77) often results in

accusations of non-cooperation and quarrels between them. When the Head teacher becomes

autocratic and feels that he has the power by virtue of his status to take binding decisions for

subordinates, or when subordinates or workers misunderstand democratic rights to mean that

every body can do what they like and pay little respect to authority and regulations, troubles are

bound to emerge.

One of the problems we are confronted with is lack of appropriate leadership abilities of the

Headteacher as a team leader. This according to Bennaars et al (1994:258) arises from the fact

that most Headteachers are appointed with barely any prior training on school administration.

Again, the exercise of delegation to other school personnel to ensure that every constituent group

in the school has a stake in the decision making process creates chances of rivalry among these

groups.

2.2.7 Need Expectations and Reciprocity in Interpersonal Relationships

Every partner in a relationship certainly has expectations of other partners and the kind of

climate existing in and around an organization depicts whether or not peoples expectations will

be met. There is often frustration, suspicion, anger, and withdrawal of trust, leading to a strain on

relationship when people's expectations are not met.

What even strains relationship more is not only that expectations remain unspoken until they are

violated but that peoples expectations continually change, thus making the potential for the

fulfilment of the expectations less likely (Hamilton and Parker 1997:73).
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As observed by Sergeant and Williamson (1958), "the quality of marriage or a relationship for

that matter is largely dependent on the extent to which the individual needs of each partner are'

met". Hamilton and Parker (1997:73) recommend the need to define clear expectations as one

sure way to develop and maintain effective relationship. Partners in a relationship must make
,

their expectations expressly clear to one another rather than assuming that others in the

relationship know what is expected of them without being told.

27

2.2.8 Encroachment on School Environment

The school's environment in this context refers to the physical environment of the school.

Physical environment represents the infrastructural facilities of the school including the school's

land, buildings and playing field.

The term encroachment used here refers to the act of anyone engaging in the use or occupying

the school facilities including land without obtaining due permission from the school authorities.

According to Sekyere (2009:64) one of the problems confronting Heads of schools is

encroachment on school lands by local people.

We agree that the school land is usually a donation from the chiefs and leaders of the community

but when this land is received by the school it remains the duty of management of the school to

legitimize the ownership. This can be done by registering the land with the Lands Commission

and other mandatory institutions so as to avoid any likely future encroachment on or litigation

over the land. The failure of many schools to endorse these formalities creates room for

disagreements over the ownership of the school land and when such things happen they derail

efforts at promoting cordial relations between the school and community. Evidence of these

situations exist in many school communities in the ToloniKumbungu District, a practical

example is the case of Chirifoyili community sited earlier on in the problem statement.

2.3 Challenges of Fostering cordial School Community Relations

The promotion of cordial school-community relationship has remained a challenge for education

stakeholders at the district and community level, particularly in a developing country such as

Ghana.
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The term challenge as used in this work refers to factors that inhibit or militate against efforts at

fostering cordial relations between the school and the community. They include:

1. Discipline

11. Incompatibility of the school and the home
,

iii. Failure of the school to meet community needs or expectations

IV. Challenge in achieving broad participation/Lack of teacher accommodation

v. Bureaucratic barriers

VI. Resistance of people to accept and stay within their assigned roles.

2.3.1 Disciplinary Challenge

The term discipline as described by Ndubisi and Moses (1981) refers to the imposition of outside

standards and controls on the conduct of the individual. It involves the use of authority by the

teacher to ensure that pupils conform to approved standard of behaviour.

Internal discipline in schools is gradually declining with instances of students being suspended,

or entirely dismissed by some school authorities mostly due to acts of misconduct.

While acknowledging the public perception that the standard of discipline in schools has fallen

badly, and the calls on teachers to get tough, there is equally a blame placed on both teachers and

pupils for this disciplinary problems in schools.

Discipline, which calls for the operations of rules and regulations which pupils are obliged to

abide by, has been compromised. This is partly due to the lapses witnessed in meeting the

requirement of teachers with, good personal morals, school with good physical surrounding, and

wise use of authority, among others.

School buildings that are poorly lighted, poorly ventilated, and badly furnished have the

tendency of drawing away pupils' attention from their lessons and order will be difficult to

maintain (Ndubisi and Moses, 1981 :87). A similar challenge is envisaged when teachers who are

supposed to maintain discipline in the school begin to lack the qualities of impartiality,

truthfulness, punctuality, hard work, and sincerity.
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2.3.2 Incompatibility of the School and the Community

The history of education in Ghana and in Africa as a whole, is said to be one that according to

Asiedu-Akrofi (1978:29-30), tried to alienate indigenous life with efforts at transforming the

tribal or ethnic attitudes of Africans and entrenching Western beliefs. This idea was what,

informed the separation of the schoolchild from the home through the boarding school system.

The writer concludes that school education was completely in the hands of the church leaving the

chiefs and elders with no influence.

Today, efforts at promoting cordial school community relations is still hampered by not only this

historical antecedence, but also by what social scientist describe as inherent incompatibilities

between community members and the school as a social institution in terms of its goals, roles

and relationships. For instance, the family is comprised of parents and children whose

relationship is characterized by personal and emotional ties and dependency, and this

relationship is one of sharp contrast to the bureaucratically organized school where social

relationship is impersonal in nature.

2.3.3 Failure of the School to meet Community Needs and Expectations

A reflection on Agyeman (1993:83-84), emphasis that the community's expectations of the

school in terms of what should be taught and what the school should do for the community, is in

line with the functions of the school vis-a-vis the society. This place them in an interdependent

relationship with each other, and this relationship must be managed properly in terms of

boundaries. Frasier (1956: 197) also points out that teachers should provide good teaching as a

means of promoting good public relations.

There are many other expectations of the school by the community that are usually not expressly

said by the community. These expectations simply are the services that the school should render

to the community as well as the expectation of the school to take interest in and participate 'in

other social and cultural activities of the community. A question that one will raise here is how

can teachers participate when they live far away from the school community and commute to

schools on daily basis where they mostly spend few hours in the classrooms? Unfortunately,
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some schools sometimes neglect these expectations of the community either due to ignorance or

simple lack of interest on the part of the teachers.

Again, the school as a training institution is expected to be a centre of sound moral values so that

the pupils pick such good morals. However, the facts that there have been reported incidences of

moral misconduct by some teachers in recent times are attestations that surely the school

community relations can not be the best.

Generally speaking, roles or what is expected to be done by every body is not clearly defined

(Aseidu-Akrofi 1978:62). For instance, the headteacher can assume a role for the clerk that is

different from the assumptions of the class teacher. These differences in role expectations often

lead to conflicts and disagreements in the school

2.3.4 Challenge in Achieving Broad Participation

The challenges in achieving broad participation arise from difficulties experienced in building

residents skills so that they could participate effectively, eliciting resident's ideas and deciding

when to plan with or for community members.

The community is expected to participate in many spheres of the school's administrative

activities particularly in areas such as the management of school financial resources, school

feeding programme, distribution of special donations for "needy pupils", and disciplinary

matters. On the contrary it is emerging that Headteachers are sometimes found trying to exclude

key stakeholders of the community from participating in some of these programmes because they

want to benefit unduly from such programmes. Evidence of such corrupt practices could be cited

from a recent audit report released by the Internal Audit Unit of the GES that sanctioned the

Headteacher of Lungbung JHS of misappropriating capitation grant to the tune of GH¢2,455.30

without the knowledge of the SMC Chairman of the school.

The biggest challenge here remains the fact that some stakeholders of the community lack the

awareness and requisite skills to play the expected participatory roles.

Although it is now widely accepted that children have the right to participate in decision making

and planning of educational policies that affect them, the challenge however remains lack of
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clarity about how much participation children should be offered and what precise weight the

views should be given in decision making.

2.3.5 Bureaucratic Barriers

Institutions are maintained and controlled according to policies laid down by the governing

bodies. The head teacher being the administrative head of the school needs to put in a

satisfactory management structure for running the school.

The growth of schools in size makes them become more bureaucratic with regards to processes

and procedures of communication and grievance handling. Critical issues between the school and

community needing the immediate intervention of the school usually require sanction first by

GES authorities and thus introducing the negative connotation associated with bureaucracy as

stated by Farrant (2004:278)

2.3.6 Resistance of people to accept and stay within their assigned roles

It is common sense to agree that in any institution, irrespective of its primary or secondary task,

needs to assign people to specific tasks or roles as members of working teams. This explains why

in accepting a job in an organization or group or institution like a school, one need to take on a

specific role in that institution. For instance, teachers are assigned specific roles in the school.

It is expected that in the role allocation, some members of the institution may find it

uncomfortable as it looks like one is rather confined to playing "a part" as put by Richardson

(1980:24). There is suspicion that to acknowledge that one "takes a role" is to admit to "acting a

part", some one in a play rather than simply "being oneself' as a person. This feeling of not

being "one self' has the possibility of creating an attitude of resistance by people to accept and

stay within their assigned roles. The likely outcome in such situation is when people stray into

performing overlapping roles with others and consequently damaging the relationship.

2.4 Ways of building cordial relations between the school and the community

-"

The importance of the school to relate in a good manner with the community in which it is

located can not be over emphasized. This discussion will therefore attempt to highlight how to
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build cordial relations among stakeholders within the internal school community and between the

school and its external community. But first lets highlight on what Ndubisi and Moses (1981 :95)

refer to as, ways of ensuring Inter-Relationship by examining the roles of the school and the role

of the community, before taking a closer look at the roles of the various stakeholders within and

outside the school.

2.4.1 The Role of the School

Authorities of the school need to be familiar with the way of life (culture) of the people around

the school. This knowledge is obtainable from the customs, values, traditions, beliefs, and all

other cultural practices of the local community. A conclusion is drawn that, if teachers

understand the way of life of the community, they will have a better understanding of the pattern

of relationship that should exist between the school and community.

Another important role of the school is to modify and supplement existing life mode in the

community. This, the school can do through supplying what is lacking in the community by way

of contributing ideas, and through active participation in development activities of the

community. The school also has the responsibility of making the community to understand all

activities and programmes taking place within and outside it (Ndubisi and Moses 1981 :96). This

the school can achieve through what Ndubisi describes as the public enlightenment role of the

school which involves mounting adult learning centres for adult non-literate persons, organizing

PTA/SMC meetings, holding public forums and open days among others.

Aseidu-Akrofi (1978:62) categorises teachers' role into institutional and personality roles, both

of which a good school must meet. All that the school does to promote children's learning refers

to institutional role (supply teaching and learning materials), while personality role refers to the

schools' role in seeking the fulfilment of individual needs in managing the school.

2.4.2 The Primary Task of the School

One most important role that the school can play to promote cordial relations with the

community remains a very good performance of its primary task. The primary task of the school

is a process of taking children, turning them into educated adults, and sending them out as more
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matured and productive persons ready to play more productive roles in the society than the way

they were taken in. This process is described by Richardson (1973: 18), as import-conversion~

export process model in schools.

Figure 2: Import-Conversio,n-Export Process Model in Schools

F Basic schoolPrimary Schools

• Conversion process

Growth and learning,

Acquisition of wealth of

Knowledge/relationship

Further Educ~iona
m
1

1
Intake • Output Marriage •Children or adolescents

Other Secondary School~ Employment
•

1

e
s

Source: Richardson (1973: 18)

The import-conversion-export process models, theorized by Richardson is given an operational

definition by Agyeman (1993) as he makes the submission that children are drawn from families

in the community, educated within the community; and are turned out into the society. For this

reason Agyeman emphasizes the need for relationship building between the school and

community. The degree of the relationship between the two should be a reflection of the

community's expectations of what the school should teach the children, and what the school

should do for the society as a whole.

Internally within the school, it is also important to create good working relations among the key

stakeholders who are in direct and constant engagement in the performance of the primary task.

In this regard the head teacher of the school must put in satisfactory management structures for

running the school with the support of teachers, non teaching staff and the learners (pupils)

through their prefects.

The management structure of the school which is determined by the way in which decision

making is carried out therefore can reveal the nature of school community relations. According

to Farrant (2004:238) the management structure of the school is divided into three models

namely; the hierarchical model, democratic model, and departmental model.
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2.4.2.1 The Hierarchical Model

The hierarchical model has a clearly defined structure of authority. It gives the Head teacher

complete authority over every issue in the school.

,
Figure 3: Hierarchical Structure of Schools

Head teacher

Senior Teachers/----~

r-----_--->..Teachers

PupilsL- ~

Source: Farrant (2004:238)

2.4.2.2 The Departmental Structure of the School

Under the Departmental structure, the head teacher delegate's authority to senior staff members

and the lines of authority moves outwards rather than downwards. The head in discussions with

his heads of department (teachers) usually come out to spell clearly what should be seen

happening in the departments or school. However, there is usually some degree of autonomy left

in the hands of individual departmental heads to work out in detail the activities of their
departments.

Figure 4: Departmental Structure of the School
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2.4.2.3 The Democratic Model

The Democratic Model provides no lines of authority in the school. Rather, the school council

which has representatives from all interest groups (stake holders) takes control over the school.

The head teacher remains only a chairman or coordinator of the teaching units in the council and

the council is responsible for policy-making decisions in the school.

2.4.3 Role of the Community

The community's role in promoting cordial relations with the school include, helping the school

with land and building facilities, participating in all meetings and other open activities of the

school, and helping equip the school with relevant information for its effective functioning.

2.5 Ways of Building Cordial Relations among Internal Stakeholders of the School

Defining the roles and responsibilities of stakeholders in school management and administration

is very important, and to buttress this point, Aseidu-Akrofi (1978 :26), argues that the effective

achievement of the educational objectives of Ghana would require that the roles of the people in

school administration are well defined. He argues further in favour of the need for a more

balanced understanding of peoples roles in the school in order to minimize the chances of

conflict and disagreement among staff.

Again, the need for a clear definition of roles and responsibilities is supported by Springer

(1967: 1) that "smooth working relationships assume that both the trustees and the headmaster

know clearly their areas of responsibilities and are willing to abide by them".

There are several ways of building cordial relations among internal stakeholders of the school,

but these are ways that must be spearheaded by the Head teacher and management. Notable

among them are promotion of participatory decision making process, showing concern to

teaching problems, extending fair treatment to administrative staff, maintaining a strict division

of labour through clearly defined roles, inspiring confidence and building real feeling of security,

good exercise of authority and many others.
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2.5.1 Maintaining Strict Division of Labour through clearly defined Roles/Responsibilities

This section presents the roles of the various stakeholders with the aim of ensuring that there is

clear division of labour.

,
2.5.1.1 Role of the Headteacher

The fundamental duty of the Head teacher of the school is to carry out policies approved by the

Ghana Education Service (GES) and serve as the professional educational leader of the

institution. This includes the school's internal administrative management (Springer 1967: 1-2).

In the case of Ghana, the Headteacher has the core duty of managing the day-to-day affairs of the

school with the aim of ensuring effective teaching and learning (Sekyere, 2009:20-21). In the

writers' own words, the specific duties that the Head teacher performs are to ensure that the basic

aim of effective teaching and learning is achieved including the following

1. Undertaking new admissions and duly entering names of pupils in the Admission

register.

11. Receiving teachers posted to the school, assigning to them duties including co-curricular

activities, and reporting the resumption to duty back to the District Education Directorate.

iii. Taking delivery of all teaching and learning materials (TLMs) and distributing them.

IV. Vetting teachers lesson notes, scheme of work and supervising teaching and leaning

through inspecting class exercises, class tests and continuous assessment.

v. Helping to sharpen the skills of teachers by organizing in-service training for them.

VI. Supervising teachers and pupils attendance, and maintaining discipline in the school.

vii. Planning and managing the financial resources of the school with the support of teachers

and the SMC.

According to Bennaars et al (1994:258-259), a headteacher who is committed to working

towards promoting good relations with staff members must observe the following guidelines;

showing qualities of honesty, trust, spirit of team work, good morals, remain unbiased and

confidential in handling teachers Issues, and promoting school participation in community

activities.
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2.5.1.2 Role/Responsibilities of Teachers

Frasier (1956:7-9) classifies teachers' roles into director of learning and responsible for

classroom learning, counsellor and guidance in helping solve the problems and needs of pupils,

member of the school community by helping to develop the community, liaison between the

school and community, and a mediator of traditional culture.

To buttress his point, Frasier (1956: 197), argues that teachers should provide good teaching as a

means to promoting good public relations. The belief here is that, the teacher's relationship with

the community is determined to large extend by the parents of the children. For that matter, if the

teacher does good teaching, the children would be happy and will carry good message about the

teacher to their parents who will then form good impressions about the teachers and hence lead

to the formation of good school community relations.

Datey (1984: 116) on the other hand identifies a dual role of the teacher. First the teacher is

responsible for community role. In this presentation such a responsibility can be likened to the

teachers' participation in various activities of the community. Secondly the teacher operates as

the surrogate of middle-class morality and is expected to reflect this with correct speech,

modesty, prudence, honesty, friendliness, and so on.

The teacher has the responsibility to perform many roles including, teaching, maintaining records

of pupils attendance, examination marks, receipt of levies, maintaining discipline in the school,

as well as performing all co-curricular activities.

2.5.1.3 The Role of the Pupils

Children need to be taught the knowledge of farming and other economic and cultural activities

of the community, however more significant is the need for them to participate in community

service. Also, pupils must be encouraged to join as members in all unions and organizations in

the local community such as Christian Youth Organization (CYOs), Girls and Boys Brigades,
and the like.
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2.5.1.4 Role/Responsibilities of Non- Teaching Staff

The non-teaching staff play the role of a supporting the teaching staff. They offer

administrative/secretarial service, security, catering, laundry, and sometimes grounds work in the

school.

2.5.1.5 Role/Responsibilities of External Stakeholders

This section covers the roles and responsibilities of external stakeholders such as: Central

Government, the District Assembly, the District Education Oversight Committee (DEOC), the

District Education Planning Team (DEPT), the School Management Committee (SMC), and the

Parent Teacher Association (PTA) among others.

1. Central Government (Central Administration)

Another very important body responsible for formulating education policies and programmes as

well as rules and regulations for all schools both public and private is the central government

through the Ministry of Education which Farrant (2004:278) calls Central administration and the

implementing body for the policies and programmes is the Ghana Education Service.

Central Government through the Ministry of Education and the Ghana Education Service is

responsible for administering various aspects of education which has been categorized into four

broad divisions namely; financial division, general administration, manpower division, and

inspectorate division. The responsibilities of each of these divisions are highlighted below:

a. The Financial Division is responsible for all activities relating to, budgeting, auditing,

capital expenditure, external aid, grants in aid, salaries and procurements.

b. Responsibilities of the General Administration include, housing, provision of furniture

and equipment, planning and statistics, school calendar planning, staff posting, and office

accommodation.

c. The Human Resource and Manpower Division are responsible for recruitment,

promotions, discipline, training, salary assessment, and employee motivation.

d. The Inspectorate Division responds to all issues relating to school inspection, monitoring

and supervision, and in-service training.
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In the performance of its responsibilities Farrant (2004:278) acknowledges that the Central

Administration is bureaucratic and can easily face the negative connotation associated with the

word bureaucracy unless all the employees in it make strenuous efforts to humanize it and

remember that the careers and lives of the pupils and teachers they are dealing with differs

greatly from the management of budgets, statistics, and infrastructures.

ii. Local Authority (the District Assembly)

The post-independent era in Ghana witnessed a shift from centrally controlled education

administration to establishment of local administrations that are representatives of the local

community. The District Assemblies which are arms of the local government in Ghana remain

the local education authorities. They are able to apply policies that reflect the desires of the local

people than the central government through the ministry of education can do. An important point

worth noting is that there are many instances that both the central government and local

authorities play shared roles in education delivery. Not withstanding these shared

responsibilities, the local authorities are responsible for the provision of school infrastructure,

school land and furniture.

iii. Roles/Responsibilities of the District Education Oversight Committee (DEOC)

The DEOC is a body constituted at the District level by members appointed by the Ghana

Education Service Council under the Ghana Education Service Act (Act 506 of 1995).

The DEOC shall, in the relevant district and subject to directives of the Ghana Education Service

Council, be concerned with and oversee:

a. Conditions of school buildings and other infrastructural requirements of the schools.

b. The provision of teachers and the regular and punctual attendance of teachers and pupils.

c. The proper performance of duties by staff at the schools.

d. The moral behaviour of staff and pupils and matters relating to general discipline.

e. Complaints relating to or from teachers, non-teaching staff and pupils.

f. The environmental cleanliness of schools and the facilities therein.

g. The supply of textbooks and other teaching and learning materials.

h. Utilization of funds from the District Assemblies' Common Fund for education.
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IV. District Education Planning Team (DEPT)

The District Education Planning Teams have been established at the district level to strengthen

the management of Basic Education at the district and local levels. The establishment of DEPT

was also meant to enhance the capacity of district to generate education action plans.,

The School's Governing Body (that is School Governors/School Management Committee) is a

group of people who govern a school. Members of the governing body are either elected or

appointed and they represent the school and its community. The job of the governing body is to

promote the best interest of the school and to ensure that the learners at the school receive the

best education possible. They are able to achieve this through helping the head to organize and

manage the school's governance activities in an effective and efficient way by way of setting the

school policy and direction.

In the Ghanaian context, a SMC is a committee designated under the Ghana Education Service

Act of 1994, as a community-based institution aimed at strengthening community participation

and mobilization for education delivery. The SMC serves as school governing body for basic

schools in Ghana. Tomlinson (1993: 119) reiterates that, members of the school governing body

have considerable influence in and on the school. They have authority over school appointments,

dismissals, and the general conduct of the school. The membership of the school governing body

includes a mixture of teachers, parents, community members, and local education authorities.

v. Roles/Responsibilities of School Governors/SMCs

The school governing body/SMCs is not involved in the day-to-day running of the school. That

remains the work of the headteacher and the educators. However, it contributes to, or decides on,

all or some of the following:

• School policy- school hours, religious policy, dress code, learner's code of conduct, and school

goals.

• School development- development plans, voluntary helpers when needed, partnerships

with the community and relationships with other schools.

--
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• School administration- looking after the school's building grounds and other property, deciding

when others may use the property, organizing annual general meetings of parents, and reporting

to the school community.

- • School finance- raising funds, opening a bank account where necessary, and overseeing the

school's income and expenses.

The Department of Education and Science (DES) pamphlet (1988a) as in Tomlinson (1993: 133-

134), summarized the responsibilities of school governors as follows;

School governors are responsible for the general conduct of the school, may offer the Head

teacher general principles to follow in determining a policy on discipline, have control over

money handed down to them by the local authority to cover expenditure on books, equipment,

and stationary, must make information about the school available to parents, keeping the school

building in good repair, and any other issues concerning the running of the school.

The major responsibilities of the SMCs are highlighted in the Circuit Supervisor's Handbook
(p 110) as follows:

• To inform the community at large of the state of their schools

• To ensure good sanitation of the school compound

• To inform the Director General of GES of all matters involving finance of the school through the

District Director of Education

• To ensure that all school structures including building and furniture are in safe condition for the
use of staff and pupils.

Specific functions of the SMC include the following:

• Develop a yearly education action plan for the improvement of teaching and

learning in the school.

• Ensure that head teachers present annual plan of action for review and approval at

its first meeting in the year.

• Receive term reports from the headteachers and advice on emerging pertinent

Issues.

• Make proposal for the review and design of general policy of the school.
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• In collaboration with PTAs and Unit Committees, mobilize community efforts

and resources to promote quality teaching and learning in the school.

• Institute "A DAY WITH THE SCHOOL" where they can interact with staff and

pupils of the school as a means of gathering information for good governance.

VI. Roles of Community Councils

These are informal organizations of parents and community leaders formed district wide and

called community councils. Each community often has only one council and such councils if

well constituted become the focal point for many community-school activities and performing
the following functions:

• Active in studying the educational programme of the schools and making recommendations to
the administrators and the board.

• Making a study of the school building needs of the community.

vii. Roles of Special Committees

School boards (SMC) usually have the opportunity of appointing a committee of citizens to make

a report on some phase of the school system.

VBI. Roles of Parent-Teacher Associations (PTA)

The PTA is an association of teachers, administrators, and parents in a particular school or

cluster of schools. This body remains the most effective means available for creating and

maintaining cordial school community relationship as it brings together the parents and the

teachers of the children in an organization dedicated to the betterment of the educational
programme (Fraseir, 1956:209).

•

The PTA function's through committees such as; finance, welfare, planning, constitutional, and

many others, formed where necessary.

The PTA performs a number of very useful functions including the following:

Assisting in school maintenance and repair of infrastructure .

Catering for the welfare of teachers and pupils .•--
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• Helping to maintain discipline in the school.

• Visiting the school regularly to monitor academic work.

- • Cooperating with other organizations or agencies in working to promote quality education.

- • Ensuring that no school will attempt a programme without the active cooperation of a

functioning PTA.

2.5.2 Reciprocal Quality of Interpersonal Relationships

Interpersonal relationships usually are characterized by reciprocal quality. Reciprocal quality of

interpersonal relationships is explained to mean that in any partnerships relationship, parties

should be transparent and honest with each other particularly in sharing information and other

dealings with one another. Peoples' communication with others is dictated by what they perceive

others communicating with them. If one group treats the other with trust and respect the other

group will also. treat them in the same manner.

However, according to Hamilton and Parker (1997: 72) if one does considerably more for the

other, the reciprocal quality of relationship will get out of balance and the relationship will strain

or deteriorate, even stagnate until the balance is restored. Trust is therefore the key word in this

explanation and it is recommended that the relationship between the school and the community

must be one characterized by mutual trust for it is the sure way to promote effective/improved

school community relationship.

2.5.3 Good Exercise of Authority

To promote cordial relations between teachers and pupils, there is the need for teachers to

exercise authority with care and fairness, as a common source of potential conflict between

teachers and pupils is the arbitrary use of authority by teachers. In trying to instil discipline in the

school, teachers must avoid cruel and unusual forms of punishments including corporal

punishment. Rather, punishment should be seen as a tool of corrective measure and used

sparingly by teachers who must equally ensure that punishments are not harmful, are applied

fairly and impartially to pupils and should immediately follow the offence. Also, pupils should

be rewarded positively as a sign of motivation and teachers interest in the pupils when they
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Rarely seeks feedback +----+----+ Seeks excessive feedback

exhibit good conduct and excellent performance. The teacher also needs to exhibit good

leadership and avoid being a dictator in the school (Ndubisi and Moses 1981 :92).

2.5.4 Communication

Another critical factor that' affects people's relationships with others is the communication styles

that they use. "We are able to communicate more successfully and establish more meaningful

work relationships with people if we not only understand their styles but also can attune our style

to theirs" (Hamilton and Parker 1997:76). Most commonly found styles of communication are,

closed style, blind style, hidden style, and open style.

These styles vary in the amount of feedback obtained and disclosures volunteered to others.

Figure 5: Feedback and Disclosure Continuums

Rarely disclosed

Discloses excessively

Source: Hamilton and Parker1997:77

Feedback refers to the response one gets from others that he communicates with in the form of

feelings, facts and opinions. The effectiveness of communication ranges from complete

avoidance of feedback to excessive use of feedback. Disclosure on the other hand, is the process

of sharing opinions, information, or feelings in a voluntary manner with others. Too much or too

little disclosures can hamper successful communication.

Still on communication, Sheehy (1954) advocates the need for what he describes as "person to

person" communication as a means of enhancing good cooperation between the school and

community. The issues of school community relations should not be narrowed down to groups,

but since these groups are a composition of individuals, we can have a solid foundation by being

able to build upon person-to-person relationship between the groups.

44

www.udsspace.uds.edu.gh 

 

 

 

 



This argument is emboldened by Archibald Macleish as in Sheehy (1954:356) that "people must

speak to people". All they need to be wise with each is the sense of each other-the human sense
of each other as human beings.

2.5.5 Internal and External Communication

The school as has been described by Farrant (2004:236) is like an organism that depends upon

efficient network of communication between the administration and the people who make up the

school community if they are to operate as intended. Effective communication is therefore

regarded as a very necessary tool for promoting a well functioning school. The main areas for
communication are:

1. Internal communication among the Head teacher, the staff, and the pupils

11. External communication between the school and external stakeholders including the,

Ministry of education, Ghana Education Service, SMCs, PTAs, NGOs, and others.

2.5.6 Ways of Promoting Effective Communication between the School and Parents.

A suggestion is made by Aseidu-Akrofi (1978:57) that, " what medium a school chooses as a

means of communicating with its public, especially in Africa where only one or two media might

be available in the school community primarily depends upon availability. Obviously one cannot

use a medium which one does not have in the area, no matter how much one is convinced of its

effectiveness. As a Headteacher, one must choose a medium that can help one communicate

effectively with the community". These media include:

1. Formation of Parent Teacher Association (PTA)

11. The use of school magazines

iii. School Reports

IV. The promotion of mass communication through the use of News papers, television, radio,

and other public information dissemination systems.

--
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2.5.7 The Schools Participation in the Community Activities

The fact that the school benefits immensely from the community means that the school must

engage in certain activities that could be seen as ways of reciprocating the gestures of the

community. Such other reciprocal functions of the school include; clean-up exercises in the

community, a forestation activities in the community, cleaning up dirt around water bodies,

assisting in the promotion of good sanitation and hygiene in the community, and providing

support in restoring land areas affected by erosion.

Balogun et al (1981: 150), makes a submission that to promote good school community relations,

first, school children should participate in such activities of the community as; art and craft work

of the community, as well as discover, and use the resources and experiences of the local people

in their educational programmes.

2.5.8 Stakeholders (community) participation and involvement in school

The promotion of good school-community relations requires not only the participation of the

school in the community activities and projects, but also the community's participation in

activities of the school. This suggestion falls in line with the position of Sekyere (2009: 111) who

expresses the idea that the success of the new educational reforms in Ghana would largely

depend on community participation in the school affairs and that without participation of the

community very little may be achieved.

The community's participation in the words ofSekyere (2009:112) may take the form of:

1. Community's provision of building infrastructure and furniture.

11. Community assisting the school to increase enrolment through sensitization and education of

its members.

iii. Community's provision of land to accommodate school building and staff residential

accommodation, playing field, and school garden.

IV. Community should engage itself in performing complementary roles with the school in

efforts aimed at ensuring effective teaching and learning in the school. Such roles should

include the supervision of pupil's absenteeism, child labour, alcoholism and drug abuse on

the part of teachers, and any other activity that may militate against effective teaching and

learning in the school. It should be noted however that it is not part of the community's
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mandate to engage in certain activities such as vetting of lesson notes, supervising classroom

teaching, or even the assessment of the professional competence of teachers.

Other contributions on ways of involving the community in school activities were expressed by

Musaazi (1982:275-276) as he identified two ways by which the community could be involved in

the activities of the school, namely; increasing the direct involvement oflocal people in the work

of the school as; teachers, managers, resource persons, and even as financiers, and through

devolution of responsibilities for managing the school and the school system to local people.

On education devolution, Thompson (1981:276) also advocates the formation of school
committees.

2.5.9 School and Community should develop interest in each other.

One way through which the school and the community can use to develop interest in each other

is through, organised visits by the school to places of interest in the community and through the

use of community resources (Ozigi 1977:77). Frasier (1956:202), emphasizes this point by

reiterating that the school should use the community as a laboratory of education, a process he

referred to as community education that takes the form of field trips often undertaken by the

school (teachers and pupils) to parts of the community (farms, radio stations, and factories) and

other places as part of their educational programme. These, according to Frasier (1956:202),

promote very good relations as parents, teachers, and children are brought into a fine
relationship.

A teacher should live in the community and become an integral part of it. He should learn to

understand his pupils by understanding the type of community in which they live (Frasier,

1956:202). In addition, Frasier contends' that the teacher should keep in touch with the parents

as a sure way to ensure a friendly relation with the community since the community is partly

made of parents. Offering the public limited use of school facilities such as playing field,

gymnasium, and many others helps to create an open relationship which helps to overcome
hostilities.
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2.5.10 Development of Mutual Respect and Cooperation

All stakeholders within the school community must develop mutual respect and cooperation with

one another. The Headteacher must hold meetings with the SMC and other key stakeholders and

discuss new policies which the school intends to introduce. The stakeholders equally need to

acknowledge and respect the position of the Headteacher. This assertion finds support in

Hamilton and Parker (1997:71) that employees will develop positive attitude to work and

demonstrate distinguished performance, when they feel valued, listened to, cared about, and have

a sense of shared responsibility.

This chapter provided the theoretical framework of the concepts of school-community relations.

It was discovered in the review that in other to promote cordial school-community relations, the

school must engage in a good performance of its primary task. The school must also ensure that

the roles and responsibilities of all stakeholders are clearly defined.

The aforementioned discussion of relevant literature though cannot be said to be totally

exhaustive of the research topic under study, it is believed that the review has exposed concepts

and theories sufficient enough to establish a framework within which the problem of poor

school-community relations can be investigated. The next chapter contains the research

methodology applied in the study.
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FIGURE 6: AN ILLUSTRATION OF A CONCEPTUAL FRAMEWORK OF THE

STUDY
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This study combined qualitative and quantitative methodologies for data collection and data

analysis. A strict, objective, and scientific approach was adopted as regards the quantitative•
methodology, while a subjective description of human relations and a naturalist type of enquiry

j characterized by flexibility of objects and analysis was adopted for the qualitative methodology.

According to Nachmias and Nachmias (1996:28), qualitative approaches facilitate our

understanding of behaviour through knowing the persons involved and their rituals, beliefs,
values, and emotions.

•

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter highlights the research approach adopted in the study, sampling methods, scope of

the study and profile of the study area, sampling frame and sampling size. The chapter also

presents the methods applied in data collection as well as the data collection tools employed in
the study.

3.2 Research Approach

Qualitative approach was regarded relevant in this study because it allowed for an investigation•
into an aspect, that is, the poor school-community relations pertaining in the TolonlKumbungu

J district. The appropriateness of this approach stems from the fact that the phenomenon being

studied relates to human relations and for that matter the use of qualitative technique was meant

to promote an understanding of those elements of the human endeavours that cannot be subjected

to physical realities. The approach therefore helped to bring out the descriptive elements of the

research topic (i.e. opinions and attitudes of stakeholders) which cannot be expressed in

quantitative terms.

The use of multi-method strategies in gathering data is very necessary in qualitative research. For

that matter, the following methods were employed in the study: focus group discussions (FGD),

and personal interviews. These methods are equally interactive and they presented the research
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process with an advantage of systematically observing, interviewing, and recording processes as

they occurred .
•

Furthermore, first hand information was gathered from key actors including, School

Management Committees (.SMCs), Parent Teacher Association (PTA), District Directorate of

Education (DDE), Chairman of District Education Oversight Committee (DEOC), Secretary of

District Education Planning Team (DEPT), Chiefs and Assembly members among others, on

their knowledge of the nature of relations between the schools and their respective communities

in the district, reasons for the prevailing relations, the role that both internal and external

stakeholders can play to promote cordial relations, and the strategies to put in place to promote

and sustain improved school community relations.

Tools that were used to facilitate data collection included field notebooks, interview guide, tape

recorders. The data was analyzed by coding and transcribing the audio recordings through the
•

use of Computer Aided Data Analysis (CADA) .

•
Quantitative methodology was engaged in this study for the purpose of obtaining quantitative

measures of behaviour such as frequency of occurrence in order to describe specific behaviours

of the participants. This methodology was applicable in this research because human behaviours

as studied in the social sciences are quantifiable in attributes similar to phenomenon in physical

sciences.

The use of quantitative method was meant to display the attributes of respondents in terms of the

quantity, extent, or strength of responses supplied to questionnaires that were raised on thematic

areas of the research. Again the rational for employing this method was to enhance objectivity,

accuracy, reliability and validity of the research findings.

The main method for data collection in this approach was the use of questionnaires. Quantitative

data was analyzed using the statistical package for social sciences (SPSS) to display and analyse

data in tables and frequencies.

www.udsspace.uds.edu.gh 

 

 

 

 



3.3 Sampling Method

Pratt and Loizos (1992:60) posits that sampling is where a portion of the population is taken for'

the study because the population is large and will cost too much time, money, and effort to

question everyone, a practice that is in line with an assertion by Bloomers and Lindquist (1996:

233) that sampling as a measurement or observation made of a limited number or sample of

individuals or objects promotes generalizations on inferences drawn about still larger groups or

populations of the individuals or objects that these samples are supposed to represent. Sampling

as a practice is supported by Sax (1968: 129) in a statement that, the element selected from the

population will be representative of the population.

In this study both probability and non-probability sampling techniques were employed. These

two techniques are regarded as useful as the later promoted the selection of respondents

knowledgeable in the subject under study, while the former offered all members of the

population equal chance of selection for the study.

3.3.1 Probability Sampling

Probability sampling, also described as random sampling, ensured that all Basic schools in the

Tolon/Kumbungu District had an equal chance of being included in the study. Again this

technique was used because as put by Yin (1993 :74), it will ensure the law of statistical

regularity which states that "if on an average the sample choice is a random one, the sample will

have same composition and characteristics as the universe. For this reason, simple random

sampling technique was applied in the study. The use of this technique ensured that the selected

sampling units were independent from each other, whereby the chances of a unit being selected

did not depend on the selection of the other units.

Thirty (30) school communities were selected comprising of 15 schools from a list of Catholic

Relief Services (CRS) programme schools and 15 schools from non CRS operating schools in

the district. The selection process involved the following steps: listing the names of all CRS

programme schools on peaces of paper (each school community written on a separate peace of

paper).
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This process of selection w~s repeated till all the 15 school communities were selected. A similar

approach was applied in selecting the 15 non-CRS operating schools, but this time the selection

involved only a list of all non-CRS operating schools in the district.

The papers were then placed in a basket and the basket shuffled fifteen times, after each shuffle a

peace of paper was picked from the basket and the name of school community contained on the
!<

paper formed part of the sample.

3.3.2 Non-probability Sampling

This facilitated the selection of respondents who have expertise or experience related to school-

community relations, a practice that is supported by Shaughnessy, et al (2000: 154).

This approach is in line with Sarantakos (2005:224) when he states that, under qualitative

designs for example where participant observation will be employed, the Subjects are often

chosen by means of purpose. The application of non probability sampling method in this study

involved identifying and selecting stakeholder organizations providing support in the areas of

school management in the Tolon-Kumbungu District.

3.3.3 Purposive Sampling

There has been consensus by Mcmillan and Schumacher (1993:378); and Patton (1990:169) that

purposive sampling involves selecting people with in-depth knowledge of the problem being

studied, while keeping the number of interviews to a minimum for adequate representation.

The people that were selected for this study have some knowledge regarding the problem being

studied. In line with this, executives of the PTA and SMC, Headteachers, Circuit supervisors, as

well as representatives of DDE, DEOC, DEPT, and some NGOs were selected purposively for
the study.

3.4 Scope of the Study

This study is limited to and focused on improving school-community relations in the

ToloniKumbungu District of the Northern Region as the study area. Basically, the study has

considered some selected school-communities in the ToloniKumbungu District. The study has
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included people of different sex groups, ages, and educational expenences both within and

outside the school-community who have knowledge on the topic under study.

The work also emphasises on the roles and responsibilities of stakeholders within and outside the

school-community level, and has made recommendations aimed at promoting cordial school-

community relations in the study area.

3A.1 The Study Area

3A.1.1 Location

Tolon/Kumbungu District is one of the 45 new districts created by the erstwhile Provisional

National Defence Council (PNDC) Law 207 in 1988 and has Tolon as its Capital. The district

covers a land area of 2,741 square kilometres and forms about 3.9% of the total land mass of

Northern Region. The district shares boundaries with the West Mamprusi District in the North,

West Gonja District in the West and south, and the East with SavelugulNanton District and the

Tamale Metropolitan Assembly (Tolon/Kumbungu District Assembly Medium Term

Development Plan (DMTDP) of GPRS 11: 2006-2009).

Coincidentally, Tolon/Kumbungu District enjoys the services of many NGOs because of its

privileged location of being closed to Tamale the Northern Regional capital where most of the

NGOs are based. Unfortunately, the district is faced with the challenge of lateness and early

closure from work by staff of the decentralised departments including GES because most of them

live in Tamale and commute daily to work in the district.

3A.l.2 Demographic Characteristics

According to the 2000 Population and Housing Census, the population of the Tolon/Kumbungu

District is 132,338, comprising of female 66,269 and male 66,069 with a growth rate of 3% per

year. The area has a population density of about 50 persons per kilometre square

(TolonlKumbungu District Assembly Medium Term Development Plan (DMTDP) of GPRS 11:

2006-2009) .

.'
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The vast arable land of the district can be a source of employment to the youth in the form of

farming. This also has the potential of promoting food security in the district. The sparsely

located nature of communities in the district however imposes a huge development cost on the

government and the district assembly as facilities such as schools and clinics have to be

duplicated in all the small but widely dispersed communities.

3.4.1.3 Education

Details of the profile of education in the ToloniKumbungu District according to

(ToloniKumbungu District School Mapping Report of February 2011) is highlighted under the

following headings: Access to School, School Participation, Internal Efficiency, Quality, Teacher

Supply, Management for Efficiency and Effectiveness

3.4.1.4 Access to School

There are 131 KGs, 132 Primary schools and 27 JHS. Thirteen (13) of these JHS are attached to

primary schools while 14 JHS are detached. By implication there are a total of 146 public basic

schools plus 4 private ones thereby giving the district a grand total of 150 basic schools. The

district is subdivided into ten (10) circuits and the schools are located in all these circuits. The

district which has only 27 JHS serving a total of 136 primary schools makes it very difficult for

many pupils to get access to JHS education. The difficulty that pupils go through by having to

commute long distances to attend JHS is the cause of many drop outs after pupils complete

primary schools.

3.4.1.5 Quality of Education

The quality of education has been on the decline since 2006 till 2009. Evidence of these poor

results can be obtained from the Analysis ofBECE results 2010, GES ToloniKumbungu District.

3.4.1.6 Teacher Supply

.-

There is a deficit in teacher supply. Evidence of this is contained in the District Education

Performance Report, 2008/2009, and the Ghana Education Financing Brief, November 2009 .

Almost all the KGs are without teachers and have to rely on the assistance of teachers from the
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primary schools. The implication here is that the district has to rely on teachers of the NYEP to

handle most schools. This certainly will have a negative effect on the quality of teaching and

learning because the NYEP teachers lack knowledge in pedagogy since they are not trained.

3.4.1.7 School Management,

There are a number of partners in the management of the schools. These partners include the

District Assembly (DA) and other educational units such as Islamic, AME Zion, Catholic,

Ahmadiyya, Seventh Day Adventist (SDA), Anglican, Assemblies of God, Presbyterian and

Methodist. All schools in the Directorate have functional SMC/PT As. There are also a number of

NGOs supporting education delivery in the district. The support that NGOs are providing to

schools and pupils is helping to keep many pupils in school and thereby minimising the rate of

school dropout in the district.

3.4.1.8 Culture

The area has Dagombas as the indigenous and predominant tribe. However, other tribes include

Gonjas, and Ewes who do fishing along the White Volta. Islam and Traditional religions are the

predominant religions of the people. There are however pockets of Christians across the broad

spectrum of the population especially in the urban settlements. There are a number of festivals

celebrated in the area with the major ones being Bugum (fire) and Damba festivals which are

celebrated annually. The celebration of cultural festivals in the district is helping to promote

peace and unity among citizens in the district which is good for providing a congenial

atmosphere for pupils and teachers to go to school.

The district has 17 sub chiefs who are enskined by the Yana (ToloniKumbungu District

Assembly Medium Term Development Plan (DMTDP) of GPRS 11: 2006-2009).

3.4.1.9 Governance

As per Act 462 (Local Government Act), the ToloniKumbungu District Assembly has overall

responsibility for the governance of the district. The ToloniKumbungu District Assembly

comprises of 42 elected members and 19 appointed, totalling 61 members.
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The District Chief Executive and two members of parliament are also members but without any

voting rights.

The Assembly has 5 Sub-Committees namely, the Executive committee, the Finance and

Administration committee, the Works committee, the Development Planning committee, and the

Social Services committee'. The twenty-one (21) Member Executives Committee has

responsibility for the performance of the executive and administrative functions of the Assembly,

namely, Public Relations and Complaints.

A District Coordinating Director is the secretary to the Assembly and the head of the

bureaucracy with 12 Decentralized departments, namely Central Administration, Finance,

Education, Agriculture, Social Welfare, Community Development, Works, Co-operatives,

Health, National Disaster Management Organization, etc.

The District has two (2) Town Councils and Ten (10) Area Councils. There are 45 Unit

Committees and two (2) Parliamentary Constituencies (ToloniKumbungu District Assembly

Medium Term Development Plan (DMTDP) of GPRS 11: 2006-2009). The Assembly Members

and the Unit Committee members are responsible for raising the development needs of their

areas at the District Assembly meetings and also mobilising local resources for the development

of their local areas.

3.4.1.10 Housing

Due to the very low housing stock in the district, the vast majority of staff of the district

including teachers live outside the district because of inadequate residential quarters and housing

for workers. The quality of buildings in the district is also very poor. The main material used for

constructing the walls of rooms of the houses is mud 93%, 5% use a mixture of cement and mud

while 2% households use only cement, 95.7% of the houses are roofed with thatch while 4.3% of

the roofs are made of corrugated iron sheets. The housing situation in the district is poor and

depicts a typical rural environment (ToloniKumbungu District Assembly Medium Term

Development Plan (DMTDP) of GPRS 11: 2006-2009). The inadequate housing stock in the

district is impacting negatively on the development effort of the district as many civil servants in

the district live far away in Tamale and report late to work. Apart from the late arrival at work by

civil servants, they also close early from work in other to get means of transport back to Tamale.
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3.4.1.11 Roads

The state of roads in the district is poor. The district is served by two main trunk roads linking

Tolon and Nyankpala leading to the regional capital, Tamale. The rest of the road network is

made up of feeder roads. During the rainy season however the northern part of the district

(known as Overseas) across the White Volta is cut off, and canoes become the only means of

transport during the period (ToloniKumbungu District Assembly Medium Term Development

Plan (DMTDP) of GPRS 11: 2006-2009). The poor road net work in the district creates a

situation whereby only few vehicles ply the road. This increases post harvest losses to farmers as

they are unable to transport their farm produce to the marketing centres on time. This affects

education in the district negatively as many parents who are farmers are unable to provide the

educational needs of their children due to low incomes.

3.4.1. 12 Development Implication of the Study Area

Coincidentally, the closeness of ToloniKumbungu District to Tamale, the Northern Regional

capital makes it to enjoy the services of NGOs as many of them are based in Tamale. A number

ofNGOs are supporting education delivery in the district and this is helping to keep many pupils

in school and thereby minimising the rate of school dropout in the district.

Unfortunately, due to the very low housing stock in the district, the vast majority of staff of the

district including teachers live outside the district due to lack of residential quarters and housing.

This is impacting negatively on education delivery in the district as many teachers in the district

live far away in Tamale and apart from reporting late to work, are also unable to promote cordial

relations with the community by living with them and interacting with them on daily basis.

Again only few vehicles plough the district due to the poor road network. This increases post

harvest losses to farmers as they are unable to transport their farm produce to the marketing

centres on time. This affects education in the district negatively as many parents who are farmers

are unable to provide the educational needs of their children due to low incomes. The district

which has only few JHS is a source of many drop outs after pupils complete Primary School as

many of them cannot bear the difficulty of having to commute long distances to attend JHS after

they complete primary schools.
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The deficit in teacher supply in the district makes the district to rely on teachers of the NYEP to

handle most schools. This has a negative effect on school community relations because the'

NYEP teachers lack knowledge of school management since they are not trained

3.5 Sampling Frame

59

Sampling frame according to Moore (1987: 13) refers to the source from which a sample can be

drawn for a study. This study applied a random method in selecting a number of school

communities from schools that; were previously covered by Catholic Relief Services (CRS) in

their operation in the district and referred to as CRS programme schools, and all other schools

not covered by CRS (non-CRS schools) in the TolonIKumbungu District. The main rational for

selecting these schools stem from the fact that these are school communities that benefited from

CRS programmes including programmes and activities aimed at improving school community

relations and for that matter it is expected that the knowledge and skills of stakeholders of such

communities on school community relations would still be fresh.

3.6 Sample Size

Sample size refers to the subset of the population drawn for the survey. Among the factors that

influenced the choice of the sample size were the size of the population, cost of study, and the

time frame of the study.

The Tolon- Kumbungu District has a total number of 150 basic schools located in 10 circuits.

Thirty (30) school communities (three (3) schools from each circuit) were sampled for the study;

this number is to promote effective study taken into consideration the time and resource

constrains.

In each circuit one school was selected randomly from the CRS operating schools while two

schools were selected randomly among the non CRS operating schools. The reason here is to

ensure that all circuits are proportionately represented since these circuits posses almost equal

number of schools and for that matter all Circuit Supervisors are given equal resources for their

operations.
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Again, the use of CRS and non CRS schools was to help in improving the quality of the study

through blending school-communities that have previous knowledge on school-community

relations and communities that may not have such previous knowledge.

Hundred (100) respondents consisting of 10 circuit supervisors and 90 respondents comprising,

(30 Head teachers, 30 senior Boys' prefects, 30 senior Girls' prefects) were sampled purposively

from the 30 school communities and questionnaires administered on broad areas bordering on

issues pertaining to school community relations. The inclusion of the girls' prefects promoted a

gender sensitive study.

The district also has a number of institutions or bodies serving as key stakeholders on education

delivery. These institutions include District Directorate of Education (DDE), District Education

Oversight Committee (DEOC), District Education Planning Team (DEPT), and NGOs such as,

World Vision(an international NGO), BIBIR (a local NGO), and others, all working to promote

quality education delivery in the district.

A total of five (5) people, made up of one representative each from DDE, DEOC, DEPT, the

education desk officer of World Vision, and the director of BIBIR were selected and interviewed

on issues relating to school community relations.

Also thirty (30) focus group discussions made up of one (1) focus group from each school

community were organized as part of the data gathering process. The focus groups consisted of

PIA and SMC executives (these memberships included community chiefs and assembly

members of the school-communities).

3.6.1 The Study School-Communities

Tables 1 and 2 contain the names of all the school communities that were selected for the study.

Table 1: CRS Operational Schools

Name of school Community Circuit
1. Gbugli EIA Primary Gbugli Dalun/Zangbalun

2. Tunayili Ahm. Primary Tunayili Nyankpala
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29. Gbullung EfA Primary Gbullung GbullungfY oggu

30. Jakpahi Zion JHS Jakpahi GbullungfY oggu

Source: Extracted from ToloniKumbungu District Basic Schools, 2011

3.6.2 Sex and Age Distribution of Respondents

To ensure that the study is gender sensitive there was a mixed sex participation in the interviews

and the focus group discussions. Also 32 of the 100 survey respondents were females.

3.7 Methods of Data Collection

This section outlines the methods used in gathering both primary and secondary data. Such

methods include Interviews, Focus Group Discussion (FGD), Survey, and review of secondary

data. Table 3 presents the various categories of respondents and the instruments applied in

gathering data.

Table 3: Instruments and Category of Respondents

Instrument Category of Respondents

Interviews District Director of Education, Director of BIBIR, World

Vision Education Desk Officer, Chairman of the DEPT,

Secretary of the DEOC

Questionnaire Headteachers, Circuit Supervisors, Senior Boys Prefects, and

Senior Girls Prefects

Focus Group Discussion SMCfPTA executives, representative of chiefs, Assembly

members, and representatives of teachers

Source: Own Construct

3.7.1 Interviews

-,

In this study, the interview process involved an interaction between the interviewer arid the

interviewee whereby the former asked questions and sought response from the later in a bid to

finding answers on the existing relations between the school and community. The interview

process was both structured and unstructured. The structured approach used a list of interview
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schedule consisting of specific questions on various aspects of the school community relations

being posed to the interviewees, while the unstructured approach took the form of questions that

emerged from the field discussion. The interview took a form of face-to-face where by the

interviewer visited the interviewees (representatives of, DDE, DEOC, etc) at their workplaces

and conducted the interview. These people were selected as key informants because they were

considered knowledgeable on issues relating to school community relations.

An interview guide was used to keep the interviewer and interviewee on focus.

3.7.2 Focus Group Discussion (FGD)

The use of Focus Group Discussion as a technique inherently allowed for the observation of

group dynamics, discussions, and first hand insights into the behaviour, attitudes, and opinions of

community stakeholders such as executives of PTA and SMC, on issues relating to school

community relations and the roles they can play to improve the relations.

Focus groups are a gathering of 8 to 12 people who share characteristics relevant to the study

Patton (1990). For this reason, each focus group in this study consisted of 12 SMC/PT A

executives (including representatives of chiefs of the communities, Assembly person or Unit

Committee Members, and a member of teaching staff).

3.7.3 Survey

Structured questions which includes open-ended and closed-ended questions on how to build

good school community relations were administered to 100 respondents made up of 30 head

teachers, 10 circuit supervisors and 30 senior boys prefects and 30 senior girls prefect all of

whom were selected through purposive sampling.

The technique of obtaining the responses was based on the respondents completing the

questionnaire by themselves. This technique among other benefits, promoted quick return of

completed questionnaire from respondents as well as made it possible for the coverage of larger

number of respondents who could easily be reached by the method than other methods. One

additional benefit of using self completed questionnaire is that it helped minimize likely biases

.: emanating from the interviewer. Here questionnaires were handed over to all respondents and
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collected back after they were completed. The choice of the questionnaire method was based on

the fact that the target respondents were literate and could read and complete questionnaire

without any difficulty.

3.7.4 Secondary Data Sources

In this study, earlier work done in relations to school-community relations was reviewed. Hence,

major sources included magazines, books, journals, articles, and the internet among others on the

subject matter. Besides, information was also sought from government agencies and non-

governmental organizations that are linked to the subject matter.

3.8 Data Collection Tools

For the purpose of data collection, interview guide, field notebook, tape recorders were used.

3.8.1 Interview Guide

The use of the interview guide in this research ensured that interviewees remained unbiased in

responses given. It also allowed for topics to be selected in advance and determined the sequence

and wording of the questions during the interview process as concurred by Mcmillan and

Schumacher (1993 :426).

3.8.2. Tape Recording

Tape recordings were used during the interview process to record the intercourse that occurred

between the interviewer and interviewee. The recordings were played back later and the words

transcribed for the purpose of data analysis. The interviewees' permission was sought by the

interviewer before recording the discussion. The use of tape recording helped minimize possible

errors that may have resulted from forgetfulness during or after the interview. It equally

minimized the time spent in the interview.

3.9 Focus Group Discussion Guide

A schedule of open-ended questions was applied during the focus group discussions.

64

www.udsspace.uds.edu.gh 

 

 

 

 



3.10 Management of Field Data / Data Analysis

Both descriptive and inferential tools and techniques were used to present and analyze .the

results. During the field work, data obtained from interviews, and focus group discussions were

tape-recorded, and notes were also taken and after each field visit, reports were written based on

the field notes and all the audio recordings were also transcribed in the exact words of the

respondents. These were then classified into themes under school community relations and

synthesized using descriptive narratives to reflect the collective views of stakeholders.

Data analysis was done by thoroughly examining the field notes of what was observed and the

responses of every participant that was interviewed. In line with Maykut and Morehouse (1994:

135), the following data analysis steps were adopted for the study;

1. Recording the interview conducted, making a reflection of the process, and carrying out

further observations and writing notes, comments, as well as memos.

11. Transcribing what has been recorded in the exact words. This was done immediately after

the interviews of the day. All additional comments were placed in brackets.

iii. Reading through the data that has been transcribed and stating clearly in writing, the

meaning ofthe transcribed data.

IV. Coding the data and identifying the code meanings in line with research question. The

coding process involved reviewing transcripts and field notes, identifying themes that

seem to be of potential theoretical significance within the social world of the school-

communities being studied, as put by Bryman (2008:542), dividing the research into

chunks or units and allocating the units to the themes.

For the quantitative data, the Statistical Package for Social Sciences (SPSS) was used as the main

tool. Data from the questionnaires were codified by assigning numbers to answers before feeding

them into the computer (spreadsheet) for SPSS analysis. The data was then presented using

frequencies, percentages, charts and graphs for inferences to be drawn from the descriptive

values. The resulting output from the SPSS was used to present some background information on

the socio-demographic characteristics of the respondents, for establishing the basis of the

collective view on the issues of school community relations and their influence on these

relations.
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This chapter has laid out the research methodology that was applied in the study. All the steps

that were followed in arriving at the sample for the study as well as the methods and tools for

data collection and data analysis were also stated. The next chapter contains data analysis and
discussion of results.
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CHAPTER FOUR

DATA ANALYSIS AND DISCUSSION OF RESULTS

4.1 Introduction

,
The focus of this chapter is to present, analyse, and discuss findings of the study based on data

collected in the field. The analysis and presentation of data follows the order in which research

questions and objectives are organized for the study.

The order of presentation is as follows: socio-demographic characteristics of respondents,

background of relationship between the school and community, causes of poor school-

community relations, challenges of fostering cordial school-community relations, roles and

responsibilities both the school and community can play towards improving school-community

relations, roles that other key stakeholders such as NGOs, DEOC, DEPT, and DEO can play

toward fostering cordial school-community relations, and strategies for improving school-

community relations.

4.2 Socio-Demographic Characteristics of Respondents

In this section, the term respondents is used to represent head teachers, senior boys' prefects,

senior girls' prefects, and circuit supervisors collectively. However, where the variable under

discussion remained unique to only one or two groups of respondents, then the term respondents

is replaced by specific description such as; Headteachers and Circuit supervisors only,

Headteachers only, Circuit Supervisors only, and so on. This is done in other to expose the

unique characteristics of the respondents based on specific or particular variable in question.

4.2.1 Key Informants

The term Key Informants is used in this study to refer to the executives of SMC/PT A (they

include the chiefs or their representative, Assembly members or unit committee members in

some instances, and representatives of the teaching staff).
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Representative of DEO, Chairman of DEPT, Secretary of DEOC, and the education desk officer

of World Vision, and the director of BIBIR are either described by their official position or as

interviewees in the study.

,
It is important to note that the Key Informants are spread out to include stakeholders at the

school-community level and stakeholders at the district level in order to cater for any differences

in opinions and perceptions. In analysing the characteristics of respondents the following

variables were used: sex, age, marital status, residential status, religious inclination, professional

qualification and highest level of education, among others.

4.2.2 Age of Respondents

All the three groups of respondents (Circuit Supervisors (CIS), Headteachers, and Senior boys

and Senior girls prefects) were put together and grouped in to three main groups according to

age; children, youth, and adults as shown in Table 4.

Table 4: Age of Respondents

Category Age (Years) Frequency Percent (%)

Children Below 18 60 60

Youth 18-37 20 20

Adults 38-59 20 20

Total 100 100

Source: FIeld Survey, 2011

As indicated in Table 4, 60% of respondents were children. Youth, and adults constituted 20%

respectively. Children occupied a bigger portion of respondents because of the fact that, children

form a core in the definition of the school system by Balogun et al (1981 :240).

Again, the 20% of respondents fallen within 18-37years (youth) were mainly a portion of the

Head teachers and this tells us that a lot of Headteachers were not very likely to posses the high

level of professional experience and emotional maturity needed for managing relationships.

There is therefore the need for a lot of training programmes on school-community relations to be

organised for Head teachers.
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4.2.3 Sex of Respondents

An enquiry into the sex of respondents was an attempt at establishing the sex composition of

Head teachers and Circuit Supervisors who were engaged in the study. Data captured in the study

revealed that 64% of respondents were males while only 36% of respondents were females.
,

Since apart from the senior boy

s' and senior girl's prefects, the rest of the respondents were Head teachers and Circuit

Supervisors, the implication of the results is that, there are more male teachers than female

teachers in the district. The challenge however is that most of the male teachers are most likely to

live with their families in Tamale, the regional capital and commute daily on motor bikes to

school and thereby increasing the risk of absenteeism and lateness to school.

4.2.4 Marital Status of Respondents (HIT & CIS only)

Marital status remains relevant variable to the study because, most Ghanaians in line with our

traditional culture tend to regard married people as people who have more wisdom and emotional

maturity to handle challenging social issues than unmarried people.

Only Circuit Supervisors and Head teachers were captured as respondents because none of the

pupils at the Basic School level was married. The results indicates that 87.5% of respondents

were married with only 12.5% of respondents being unmarried. The implication here is that

majority of Circuit Supervisors and Head teachers had a responsibility of managing relationship

with their spouses and in some instances with children at home. This could mean that most

respondents would already have enough experience and maturity in managing relationships.

4.2.5 Residential status of Respondents (HIT & CIS only)

A clearer understanding of the residential status of respondents is necessary because it will help

in revealing how many of the Head teachers and Circuit supervisors live in the school-

community and hence will have a better understanding of the practices and perceptions of the

local people in other to be able to manage the school-community relationship much better. This

view is supported by the expression of Lane et al (1997:43-44) that, communication, influence,
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and interaction patterns are influenced by a spatial dimension, as are physical realities such as

office building layout.

Only Head teachers and Circuit supervisors were captured excluding Pupils because the pupils

were all living with their parents in the school-communities as natives. Head teachers were

included in the study b~cause they are the leaders and representatives of teachers in the school

and for that reason they are expected to show exemplary lives by staying in the school-

community. The results indicates residential status of respondents as follows: 13 respondents

representing 32.5% of Head teachers and Circuit supervisors live in the school-communities

while 67.5% representing 27 of CISs and HITs live outside the school-community.

From the analysis, it is not surprising that majority of the Head teachers and Circuit supervisors

do not stay in their school-communities, because as noted in the Medium Term Development

Plan (DMTDP) of GPRS 11 (2006/2009:4) vast majority of staff of the district live outside the

district due to inadequate housing facilities. This practice, apart from denying Head teachers and

Circuit supervisors the opportunity of regular interaction with community members, it is also

partly the reason accounting for teacher lateness and absenteeism.

4.2.6 Religious Inclination of Parents (Senior Boys' Prefects and Senior Girls' Prefects only)

Responses on the religious inclination of parents were meant to provide a clue on the common

religious norms, values, beliefs, and practices of the community around the school. Respondents

as used here was limited to only the Senior Boys' Prefects and Senior Girls' Prefects because it

concerns information about their parents.

Ninety percent of the respondents indicated that their parents were Muslims while only 10% of

the respondents indicated that their parents were Christians. Again this is in line with the mention

of Islam as a predominant religion of the people of Tolon/Kumbungu District by the Medium

Term Development Plan (DMTDP) of GPRS 11 (2006/2009:5). The implication is that the

school-communities are largely dominated by the Islamic norms, values, beliefs, and practices.

For this reason it will be more appropriate if many Head teachers and Circuit Supervisors were

also Muslims and can easily understand the norms, and values of the community members.
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4.2.7 Religious Inclination of Respondents (HIT & CIS only)

The religious inclination of the Circuit supervisors and Head teachers is very necessary in -the

study because we will be able to deduce the ability of the Head teachers and Circuit supervisors

to mix well with members of the community if they have a good understanding and appreciation
,

of the common belief and value system of the school-community. It was established that 33

respondents representing 82.5% of CIS & HIT are Muslims with only 17.5% of respondents

being Christians. This means majority of CISs and HITs share the same faith with members of

their school-communities. This makes it possible for the Headteachers and Circuit supervisors to

have a much better understanding and appreciation of community members based on of their

common religious norms and values Lane et al (1997:43-44), as well as avoid value conflict,

(Kreitner, 1995: 147). This situation is very useful for the promotion of cordial school-

community relations in the district.

4.2.8 Professional Qualification of Respondents (HIT & CIS only)

The professional competences of Headteachers and Circuit Supervisors will depend to a large

extent on their professional qualification. Headteachers and Circuit Supervisors who have a high

professional qualification are expected to be able to manage a school and control most

challenging issues with the community. A summary of professional qualification of

Headteachers and Circuit Supervisors are presented in Table 5.

Table 5: Professional Qualification of Headteachers and Circuit Supervisors

Professional Qualification Frequency Percent (%)

Cert A-4year 1 2.5

Cert A-3year 8 20

DBE 18 45

BEDIBAIBSC 13 32.5

Total 40 100

Source: Field Survey, 2011
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The data in Table 5 reflects the professional qualification of Headteachers and Circuit

Supervisors who responded to the questionnaire. All the respondents were professional teachers

with qualifications ranging between Certificate A- 4Years and Bachelors Degree.

Head teachers and Circuit Supervisors with Diploma in Basic Education (DBE) were the highest

representing 45%, closely followed by Degree with 32.5%. Those holding Cert A-3years

represented 20% while 2.5% of Headteachers and Circuit Supervisors were holders of Cert A-

4Years. It is expected from the picture shown in the above analysis that most Headteachers and

Circuit Supervisors would have acquired some knowledge on human psychology as part of their

training in the college. This will make them capable of managing school-community relations.

4.2.9 Highest Level of Parents Education (Senior Boys & Senior Girls Prefects only)

The highest educational qualification of parents were assessed as a basis for understanding parents'

attitude on issues relating to school-community relations. Details of the highest educational qualification

of parents are illustrated in Table 6.

Table 6: Highest Level of Parent Education

Educational Level Frequency Percent (%)

Primary School 11 18.3

Middle/JHS 10 16.7

Vocational/Technical 3 5.0

Secondary 2 3.3

Polytechnic 1 1.7

No Formal Education 33 55

Total 60 100

Source: Field Survey, 2011

Table 6 reveals that Primary education was the lowest educational qualification among the list,

but unfortunately this constituted the highest respondents of 18.3%. MiddlelJHS was the second

lowest educational level after Primary School and yet received the second highest respondents
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15.0% of children stating it as the highest educational qualification of their parents. Five percent

of respondents indicated that their parents had Vocation/Technical Education as their highest,

3.3% of respondents identified secondary education as the highest qualification of their parents

while 1.7% of respondents stated Polytechnic education as the highest qualification of their

parents. Finally as high as 55.0% of respondents indicated that, their parents were not educated.

In summary, 98.3% of respondent's parents were either not educated at all or had very low

educational attainment. This revelation is not too different from the evidence that, there is high

illiteracy rate in the district as contained in the Medium Term Development Plan (DMTDP) of

GPRS 11 (2006/2009:9). The revelations by the pupils perhaps goes to vindicate views of some

Headteachers that, SMC/PT A members do not have the requisite knowledge and skills on how to

manage cordial relations between the school and community because they can not read and

understand their roles and responsibilities as contained in the PTA/SMC Hand Book.

4.2.10 Main Occupation of Parents (Senior Boys & Senior Girls Prefects only)

A question on the main occupation of parents helps to provide clues on the economic potential of

the parents. Table 7 below presents results on the main occupation of parents.

Table 7: Main Occupation of Parents

Occupation Frequency Percent (%)

Farming 53 88.3

Agro processing 4 6.7

Trading 3 5

Total 60 100

Source: Field Survey, 2011

It is clear from Table 7 that a majority that is 88.3% of the respondents indicated that their

parents were Farmers. Also 6.7% of the respondent's parents were engaged in Agro processing

while only 5% the of respondent's parents were Traders. This feed back is very characteristic of

the fact that the district is largely rural with a high illiteracy rate. But what this means is that
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majority of parents source of income was seasonal, coming mostly during the harvesting season

since farmers will usually commit much of their resources to farming in the rainy season.

Headteachers must be guided by this when asking parents to pay their wards levies.

4.3 Background of School-Community Relations

The focus of this section is to obtain information from key stakeholders regarding some practical

issues occurring among internal stakeholders and between internal and external stakeholders that

reveals the existence of poor relations between the school and the community.

4.3.1 Teachers queried by Circuit Supervisors or other education officers

Data on the number or percentage of Head teachers/Teachers who have been queried or

cautioned by the Circuit Supervisor (C/S) or other Officers from the GES office helps to confirm

the existence or otherwise of some of the alleged acts of misconduct exercised by teachers as

attributed to by community members as being among the causes of poor school-community

relations. Eighty percent (80%) of respondents concede that Headteachers/teachers have received

queries either from the CIS or from other GES officers. Such incidents are indeed a confirmation

that most teachers have engaged in some form of misconduct before and that justifies the reason

for their queries. Respondents mentioned absenteeism, lateness, and failure of teachers to prepare

lesson notes as some of the reasons for queries. It was further revealed that teachers were queried

very often as indicated by 90% of respondents (Circuit Supervisors/Head teachers).

On the other hand, a small size of Circuit Supervisors/Head teachers representing 10% of

respondents indicated that queries to teachers were not often. The implication of this response is

that many Circuit Supervisors and officers were not satisfied with the overall conduct of

teachers.

4.3.2 Feeling of Pupils when in school (Senior Boys and Senior Girls Prefects only)

Table 8 below reveals the feelings of the Senior Prefects in school. Respondents here is limited

to only Senior Boy's and Senior Girl's Prefects because they can best express the feelings of

pupils.
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Table 8: Feelings of School Pupils in School

Response Frequency Percent (%)

Always happy 5 8.3

Sometimes happy 17 28.3
,

Sometimes not happy 36 60

Always sad 2 3.3

Total 60 100

Source: Field Survey, 2011

The results in table 8 show that 8.3% of the Senior Prefects indicated that they were always

happy in school because of the opportunity they had to play with friends. The response of 28.3%

was that they were sometimes happy being in school when teachers motivate them in the form of

gifts or praises. Yet as large as 63.3 % of them revealed that they were either sometimes not

happy or were always sad being in school because of their teachers caning them for any act of

misconduct that they had engaged in. This means that caning as a form of punishment is highly

feared by pupils. In fact, it could be identified as a major cause of some pupils fearing to go near

their teachers and even frequent absenteeism of pupils from school.

4.3.3 Instances of disagreement between teachers and pupils

The views of Respondents (C/Ss, HITs, and Senior Boy's and Senior Girl's Prefects) on

instances of disagreement between teachers and pupils showed that 70% of the respondents

confirmed that there were instances of disagreement between teachers and pupils in schools.

They indentified indiscipline on the part of pupils and the caning of pupils by teachers as the

main causes of disagreement.

Thirty percent of respondents however indicated that there were no disagreements between

teachers and pupils. These respondents added that this was possible because pupils have been

complying with laid down rules and regulations in school.
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These two positions of respondents may appear contradictory. However what remains clear is

that majority of the respondents concede that, there have been instances of disagreement between

the teachers and the pupils. For example, respondents mentioned a case of physical scuffle that

occurred between a teacher and a JHS pupil in Nwodua RJC JHS when the former punished the

latter to clean the school toilet for coming to school late. The Head teacher had to intervene to

settle the problem by inviting parents of the pupil to the school for a discussion.

4.3.4 Punishment of Pupils in School

In order to ascertain the level of pupils' misconduct in school, respondents were asked to indicate

the frequency at which children were punished by teachers. In all 60 respondents indicated that

children get punished very often constituting 60%, for those who indicated that children got

punished (though not often) formed only 40%.

The implication of majority of respondents saying that pupils got punished very often is that

pupils misconduct themselves very often, and this does not auger well for building cordial

internal relations in school. Most frequently occurring offences by pupils according to some

respondents were lateness to school, absenteeism, and pupils leaving school premises before

closing time, among others.

4.3.5 Effects of Punishment on Relations between Teachers and Parents/Community

Members

The opinions of Senior Prefects were sought on parents' and community members' reaction

towards teachers who punish pupils in school. The opinions of Head teachers and Circuit

supervisors were not sought because not all reactions of parents can be noticed by Head teachers

and Circuit supervisors, particularly those that are not confrontational. The outcome of responses

as presented in Table 9 will be used to determine whether punishment to pupils in school could

form a basis of disagreement between community and the school authorities (teachers).
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Table 9: Reaction of community members when pupils got punished (Senior Prefects only)

Reaction Frequency Percent (%)

Not happy but do not confront teachers 48 80

Advise pupils to behave properly in school 10 16.7
,

Not happy and confront teachers 2 3.3

Total 60 100

Source: Field Survey, 2011

Table 9 shows that 80% of respondents indicated that, community members did not feel happy

when teachers punish pupils (especially when pupils were subjected to caning), but they don't

usually confront teachers. A portion of respondents (16.7%) revealed that community members

often advised pupils to behave properly in school because they believe teachers usually caned

pupils for good reasons such as, engaging in acts of misconduct. On the contrary, 3.3% of the

respondents indicated that community members had the habit of confronting teachers who

punished pupils at school.

A focus group discussion with executives of SMC/PTA in selected communities revealed that

60% of the participants indicated that they did not have a problem when pupils were punished for

doing wrong things in the school. Interestingly, all participants stated that, what they would not

tolerate was teachers subjecting pupils to severe caning particularly teachers who drink alcohol.

Some participants added that "children are not animals". From the foregoing presentation, it was

clear that punishment, if not applied properly by teachers could lead to disagreements between

the school and community members.

4.3.6 Pupils Fear to go near Teachers because of punishment

Forty percent (40%) of the respondents were of the view that children were afraid to get closer to

their teachers because of punishment meted out to them, while 60% of respondents indicated the

contrary.

Fears of pupils are as a result of teachers' attitude towards pupils in school. If teachers show love

and friendship to pupils it will create a friendly school environment and eliminate any fears of
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pupils towards teachers. This assertion falls in line with the position of Moore (1987: 163) that

the attitude of pupils is influenced by teachers' attitude towards them. The fact that a higher
r-

percent of pupils were not afraid to go closer to teachers is a signal that perhaps teachers were

relating quite well with pupils, while maintaining discipline in the school. The few pupils were

therefore afraid of beingcaught and punished in accordance with the school rules when ever they

misbehaved.

On the contrary, the response was quite surpnsing because, since over 60% of respondents

conceded that there were disagreements between teachers and pupils, and that punishment to

pupils was very often, it was therefore expected that 60% of pupils would fear going near

teachers. The contrary response could therefore mean that, teachers punished only pupils who

truly misbehaved or may be, punishment was not a major cause of pupils fear.

4.3.7 Disagreements between School and Community (CIS only).

Disagreements between stakeholders are a sign of poor relations and for that reason this

statement was raised to seek the opinion of Circuit Supervisors with regards to the issue. Head

teachers were excluded from respondents here because they were likely to give misleading feed

back if the true reflection was against them. Also pupils may not be privy to information if

disagreements do not escalate in to violent conflict.

Respondents' VIews on occurrences of disagreements between the School and Community

revealed that 90% of respondents (Circuit Supervisors) responded in the affirmative with only

10% of respondents saying there has not been any disagreement between the School and

Community in their Circuits.

Identified causes of disagreement were: encroachment on school property, misconduct on the

part of teachers, failure of teachers to remain dedicated to the course of teaching, among others.

4.4 Causes of Poor School-Community Relations

A clear understanding of some of the major causes of poor school-community relations will be

very useful in shaping our focus towards not only finding solutions but more importantly towards

adopting necessary preventive measures against the occurrence of such causes.
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This section is aimed at presenting an over view of opinions and views of both internal and

external stakeholders on the factors that often result in poor relations between the school and

community. The discussion will centre on findings regarding teachers' misconduct, poorllack of

communication, lack of transparency and accountability, encroachment on school land,

community interferencelteachers' intrusion, and failure to meet expectations.

4.4.1 Teacher Misconduct

Acts of misconduct are usually met with penalties or sanctions in the form of cautions, queries,

suspension of salaries, demotions, or even dismissals in some instances by management.

This section therefore seeks to present the views of respondents (HIT & CIS only) on the nature

of misconduct that teachers engage in are using queries as a commonly applied sanction for

misconduct.

4.4.1.1 Reasons for queries (HIT & CIS only)

Table 10 below reveals respondents (Headteachers and Circuit Supervisors) views on causes of

queries to teachers. Only Headteachers and Circuit Supervisors views were sought because

pupils may not be aware when teachers were queried.

Table 10: Causes of query (HIT & CIS only)

Causes Frequency Percent (%)

Absenteeism 30 75.0

No lesson notes 2 5.0

Lateness 7 17.5

Others 1 2.5

Total 40 100

Source: Field Survey, 2011
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Others here refers to misappropriation of school funds, sexual misconduct/immoral relations with

pupils, habitual drunkenness, and all other acts that are contrary to GES code of conduct for

teachers.

From Table 10, 75% of respondents reported of teachers' absenteeism as the reason for queries

to teachers. The secondlargest group of respondents representing 17.5% were of the view that

lateness of teachers to school was the reason for queries, while 5% of respondents blamed

teacher failure to write lesson notes as the reason for queries. Yet 2.5% of respondents attributed

the causes of queries to reasons other than absenteeism, lateness, and lack of lesson notes. All

these conform to Sekyere (2009: 11-12) classification of acts of misconduct that is, failure to

prepare lesson notes, misappropriation of school funds, sexual misconduct/immoral relations

with pupils, lateness, and absenteeism, among others.

The Director of BIBIR in an interview highlighted similar acts of misconducts by teachers as

lateness, and absenteeism as complains he received from parents during his interactions with

them. According to him, parents were not happy that teachers came to school late and closed

very early.

The above revelations of teacher absenteeism and lateness were to be expected since majority of

them live far away from the school-community due to inadequate housing facilities in the district

Medium Term Development Plan DMTDP of GPRS 11 (2006/2009:4).

4.4.1.2 Effects of queries on teachers attitude (H/T & CIS)

The opinions of Head teachers and Circuit Supervisors on whether queries are a good tool of

corrective measure for teachers who misconduct themselves were sought and the results revealed

that 97.5% of them said that queries had indeed led to a change in the attitude of teachers

towards work. However 2.5% of them maintained that queries did not lead to a change in

teachers attitude to work. The impact of the above responses will however depend on the effect

of change in attitude on work output.
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4.4.1.3 Attitude of Teachers to work after Queries

The view as to whether a query is a good corrective measure or not will be determined by the

nature of teachers' attitude towards work after they were queried.

1. Nature of teacher's attitude towards work after queries

The kind of attitude that teachers show towards work after queries could be an indication of

whether queries are a good tool for correcting teachers who misconduct themselves or not.

A positive attitude to work after query is a sign that queries are indeed a good tool for corrective

measures. Otherwise if teachers exhibit negative attitude to work after they have been queried,

then it simply means that queries are not good corrective measures. Fifty-five percent (55.0%) of

the Head teachers and Circuit Supervisors acknowledged that queries helped changed teachers

attitude positively to work, while 45.0% maintained that queries rather introduced a negative

attitude in teachers. In conclusion, although queries served as good corrective measures for

teacher's misconduct, they must be applied carefully, because of the fact that, they could also

introduce negative attitude of teachers towards work.

11. Reaction of teachers after query (CIS only)

Teachers expressed their sentiments or emotions in two main ways when they are queried by the

Circuit Supervisors (CIS) and other officers. Their reaction either remains normal or cold

towards officers when they are queried and this is a reflection of the level of acrimony between

teachers and officers.

A total of 90% of the respondents agreed that teachers exhibited cold reactions towards CIS and

other officers when they were queried, while only 10% of respondents identified that teachers

show normal attitude towards CIS and other officers even after they were queried. Respondents

indicated that teachers often express cold reaction after queries because once a teacher is queried,

a copy of the query is filed and this could be used in the future to deny the teacher of promotion.

4.4.2 Immoral ConductlPoor Morals

Immoral conduct on the part of teachers was also mentioned as a cause of conflict between the

school and the community. In an interview with the Chairman of the DEPT, he recounted how a
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teacher was beaten up by community members in Langbunga because he was found having a

love affair with the wife of a community member. This incident, according to him led to many

teachers refusing to teach in the Langbunga DIA Primary School as a protest in solidarity with

their colleague. A representative of the DDE confirmed this incident but added that, the issue

was quickly resolved by the district directorate and opinion leaders in the community while the

affected teacher was transferred to a different school.

4.4.3 Inappropriate administration of Punishment

Executives of the PTA/SMC confirmed that there have been instances in which parents attacked

teachers over punishment meted out to pupils, particularly when teachers cane the pupils. This

point was re-echoed by the chairman of the DEOC during an interview. He said he had

intervened in solving attacks on teachers by parents on several occasions but the latest incident

was in Kasuliyili where the teacher was transferred because the punishment the teacher meted

out to the pupil was too severe.

4.4.4 Inappropriate use of Instructional time

Participants (SMAIPT A executives) during focus group discussions pointed out that one area of

disagreement between the school and the community was the inappropriate use of instructional

hours by teachers. For instance there was an instance of confrontation between teachers of

Tunayili Ahamadia Primary School and the community members because teachers had sent

pupils to farm during instructional time.

These allegations by executives of SMC/PTA were re-echoed by the Secretary of the District

Education Planning Team (DEPT) when he revealed in an interview that, during regular visits by

members of the DEPT to schools, parents of many school-communities raised concerns over

teachers' acts of sitting under trees instead of teaching. Some of these school-communities were

Zangbalun D/A JHS, Lungbung D/A JHS, Gbulung E/A Primary, and Woribogu-Kukuo

Primary.

It was also noticed during a focus group discussion (FGD) that the practice whereby some

parents withdraw their wards from school in other to send them to the farm particularly during

rainy season was another ground of disagreement between school authorities and parents.
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Participants gave hints of clashes of interest between teachers and parents in Cheshegu D/A

Primary, and Kpachiyili Ahamadia Primary among others as some parents resist all efforts by

teachers at ensuring that pupils stay in school and not on the farms of parents during instructional

time.

Another equally unacceptable area of conflict between the school and the community was the act

of mothers over indulging their female children in household chores which often prevent the

children from attending school. Participants in Demabi lamented over the continuous carrying of

babies to school by some pupils and wondered why some mothers still allowed this to happen.

This issue of misuse of instructional time appeared quite controversial, looking at the arguments

advanced on either sides of parents and teachers above. Parents on one breath accused teachers

of sending pupils to farm during instructional time, while at the same time are begrudging

teachers for not allowing parents to send their children to farm during instructional time. It is

therefore unclear as to whether both parents and teachers are not simply engaged in power play

on who should have more control over pupils.

4.4.5 Poor/Lack of Communication

Communication is a very useful practice that school management must handle properly by

ensuring that they select an effective medium to manage information dissemination between the

school and its community as well as other external stakeholders.

On whether there are laid down channels of communication in the School and whether channels

of communication were working, it was observed that 75% ofrespondents agreed that there were

laid down channels of communication in schools whereas 25% of respondents indicated that

there were no laid down channels of communication. Respondents mentioned some of the

channels as staff meetings, SRC meetings, PTA meetings, and letters to parents, among others.

These channels may exist all right, but if they are not put to effective use, they will lose their

relevance as means of promoting cordial school-community relations. In this regard 20% of the

respondents agreed that the channels of communication were working in schools. On the
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contrary, 80% of respondents were of the opinion that the channels of communication were not

working in schools.

When asked why the channels of communication were not working, respondents' views were
,

wide and varied. But prominent among their views were; absence of regular SMC/PT A

meetings, the scheduling of meetings during rainy seasons, lack of parents interest in attending

meetings, failure of teachers to consider views of the Students Representative Council (SRC),

inability of most parents to read and understand letters written to them by the school, and staff

meetings not being regular, among others.

Respondents indicated that the schools did not have mechanisms that promoted "person to

person" communication between teachers and community members. This situation certainly is

not only against the position of Sheehy (1954) that communication supports the enhancement of

good cooperation between the school and the community, but also the position of Asonaba and

Mensah (2010:83) that SMC (governing board) rely on the headteacher for pieces of advice on

staff problems as well as school policies.

4.4.5.1 Head teachers have open and frank interactions with SMC/PTA

Head teachers are expected to have open and frank interactions with members of both SMC and

PTAs on issues confronting the school. This is one of the ways through which challenges

confronting the school could be jointly addressed. Feedback from respondents saw only 20% of

respondents acknowledging that Head teachers do engage in open and frank interactions with

SMC/PTA members. Unfortunately 80% of respondents hinted that Head teachers were not

engaged in open and frank interactions with SMC/PT A members.

Those who provided a contrary answer to the question revealed some issues which Head teachers

keep to themselves as financial issues, teachers' poor attitude to work, and teachers' misconduct,

among others. According to the respondents, Head teachers usually hide these issues from the

knowledge of the SMC/PT A members because of the fear that community members will attack

such teachers.

During focus group discussions in Dimabi D/A Primary, Tolon D/A JHS 'A' and other school-

communities the response of SMCIPT A executives was unanimous among all the groups that the
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school authorities (Head teachers) do not open up to them on matters concerning the school,

particularly on financial matters (the capitation grant). According to the participants, the school

authorities do not call for meetings regularly, and they do not inform parents about their children

performance in school.

Majority of the participants especially in Kunguri D/A Primary, and Zantani D/A Primary

complained that they were getting discouraged in sending their daughters to school because all

parents saw was some of their daughters getting pregnant when they leave the community to

continue JHS in far away schools. Participants in Dimabi were very worried about these

happenings as one participant remarked "it is better that our children are impregnated here in our

community than for us to send them to school only for them to be impregnated by people from

other communities".

Some executives did state that even though they were told during a training programme that

Head teachers must seek their consent before going for the capitation grant in the bank, this was

not happening.

Comparing the submissions of the respondents above to the management of the schools

according to Farrant (2004:238), it is clear that most schools in the district are operating the

hierarchical model which gives the Headteachers complete authority over every issue in the

school, thereby enabling them to take decisions alone and only communicate them down to the

subordinates. Again this approach neither promotes feedback nor disclosures as advocated by

(Hamilton and Parker: 1997:76).

This model appears autocratic in nature and can easily promote dictatorship and its negative

consequences of subordinate revolt, an assertion that is justified by Springer (1967 :2) that the

occurrences of troubles between the Headteacher and the school board is due to failure to spell

out responsibilities in the day-to-day operations of the school.
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4.4.6 Accountability and Transparency

Transparency and increased information flow are key symbols of good communication.

Transparency according to Mefalopulos (2008 :221) is a critical ingredient of improved

governance.

In this presentation, transparency IS considered as a very significant issue because of its

important role towards promoting good governance in schools as put forward by Mefalopulos

(2008:66-67) that transparency facilitates people empowerment, accountability and enhances

behaviour change.

The submissions below were made by respondents regarding questions on transparency posed to

them during the study.

4.4.6.1 Management of Capitation Grant

In principle, the Head teacher is required to involve both the teachers and the SMC Chairman in

the management of the capitation grant and other resources of the school. It is for this reason that

Circuit Supervisors were expected to indicate their opinion on whether indeed the Head teachers

practically involve these people. For the purpose of obtaining truthful information, respondents

here were mainly Circuit Supervisors. Head teachers, and the senior boys' prefects and senior

girls' prefects were not consulted here because the former were unlikely to provide the right

responses, particularly where true answers were an indictment on their performance, while the

later were not likely to have any idea of the issues raised.

Respondents' views about SMCs and Teachers involvement in the management of Capitation

Grant/Other Resources revealed only 20% of Circuit Supervisors who were very positive in their

response that teachers and the SMC members were involved in the management of capitation

grant and other resources. They tried justifying this by saying that SMC and teachers often take

part in the preparation of SPIPS and also the SMC Chairman always signed the SPIPS before

they are approved by the District Director of Education.

Majority (80%) of the Circuit Supervisors however disagreed totally that there is any

involvement of teachers and PTAlSMC in the management of capitation grant and other school
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resources. This group of respondents did indicate that some Head teachers often spend the

capitation grant alone without involving the SMC and teachers.

During focus group discussions with executives of SMC/PTAs, it also came out that, it is only on

few instances that the S,MC chairmen are usually invited by the Headteachers simply to append

their signature on the SPIPS as a fulfilment of the requirement for Headteachers to get their

SPIPs signed by the District Director.

This practice is certainly in contravention of GES guidelines for the distribution and utilization

of capitation grants to Basic Schools, where Headteachers are required to involve teachers and

the SMC chairmen, and the position of Sekyere (2009:23) which states that, for the purposes of

accountability and transparency in managing school finances, school heads must always involve

teachers in the preparation of school budgets while ensuring that budgets are approved by SMCs.

4.4.6.2 Teachers and PTA/SMC members happy with Headteachers' management of

Capitation Grant and other Resources

In view of the Headteachers' acts of contravening the position of Sekyere (2009:23) as noted

above, it was useful to find out whether teachers and PTA/SMC members were happy with the

way the Head teachers were managing school resources. Again Circuit supervisors were the only

respondents. The results showed a disappointing figure of 90% of Circuit Supervisors indicating

that teachers and PTA/SMC members were not happy with the way Headteachers were

managing resources particularly capitation grant of the school.

Circuit Supervisors complained that Head teachers mostly, do not use the capitation grant in line

with the activities contained in the approved SPIPS. They even alleged that many stakeholders

are not involved partly due to the fact that they are largely illiterates and do not understand how

capitation grant should be spent.

One Circuit supervisor recounted an instance where some community members in Gbrumani-

Tiboga Ahamadia Primary School ordered the Head teacher to hand over all the capitation grant

money to them or risk being attacked by members of the school-community. Another Circuit

Supervisor narrated a similar confrontation that took place in Gbrumani Ahamadia Primary
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School between the Head teacher and the Assistant Head teacher on one hand and the teachers

and SMC executives on the other hand over an alleged diversion of capitation grant money by

the Head teacher and the Assistant Head teacher.

All the respondents revealed that they have had to intervene in settling several disagreements
,

between Head teachers on one hand and teachers and community members on the other hand

over attacks on Head teachers on allegations of mismanagement of capitation grant. Only 10% of

Circuit Supervisors agreed that teachers and PTA/SMC were happy with the Head teachers'

management of the school resources and Capitation grant in particular.

Again, an interaction with executives of SMC/PTAs during focus group discussions revealed

that, stakeholders were not happy at all with the way some school authorities spend the capitation

grant without any development of the school. Some even alleged that "some Headteachers have

been sharing the money with their Assistant heads". This according to the executives of

SMC/PTA was very bad, but indicated that they were only silent over it because of fears that any

attempt at ensuring strict compliance with the spending of capitation grant may drive away

Headteachers and some teachers from their schools.

Also during an interview with the Chairman of the DEPT he was very concerned over worrying

complaints he received from members of many school communities, that Headteachers were

drawing SPIPs alone without involving the community members.

Again, the aforementioned submissions of Circuit Supervisors and SMC/PT A executives on the

issue of accountability and transparency points to the fact that, most schools in the district are

adopting the closed system type of school-community relations as described by Annoh (2003 :65)

and concurred by Jones and Stout in Amofa (1999:96).

The closed system however, is not the best for the promotion of cordial school-community

relations as it is a violation of the position advocated by Nwagwu (1978:96-97) on the need for a

free flow of information on how funds are utilised by the school. This has the potential of raising

suspicion between the school and community on the grounds of corruption on the part of the

school authorities.
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4.4.7 Encroachment Issues

An enquiry into the likely occurrences of encroachment on school lands was deemed necessary

because according to Sekyere (2009:64) acts of encroachment on school land by local people

pose problems to school heads. Forty percent (40%) of HITs and C/Ss confirmed that their

school lands were under threat of encroachment, while 60% of them on the contrary revealed that

their school lands were not under any form of encroachment. Though acts of encroachment on

school lands were confirmed by some respondents, further probing was done to expose the

effects of encroachment on school-community relations and according to the chairman of DEPT,

he has received several complaints from Headteachers that some community members were

either farming very close to the school compounds or have even built their houses on the school

lands. He however was hopeful that with the support of the chiefs and other opinion leaders, a

permanent solution will be found to such problems.

4.4.7.1 Encroachment Lead to Disagreement between School and Community

Thirty percent (30%) of HITs & C/Ss indicated that encroachment on school lands has led to

disagreement between the school and the community. These respondents cited instances of

disagreement between Chirifoyili RlC Primary School and the community over farming very

close to class rooms, Woribogu Primary School and community over improper defecations in the

school toilets and urinals by some community members, and many others. On the contrary, 70%

of HITs & C/Ss indicated that there were no disagreements between the school and the

community due to encroachment on school lands.

A further probe on encroachment on school land during a focus group discussion with executives

of SMC/PT A revealed that there have been confrontations between some schools and their

communities over the use of school toilet and construction of houses on school lands by some

community members. Example were cited of Kpendua where the Headteacher had to invite the

Circuit Supervisor and the Kpendua chief to intervene and settle a disagreement over land

between the school and some community members who had built into the school land.

Participants further mentioned misunderstanding between Kpanayili Primary School and the

community members over the stealing of the school's wood and roofing sheets that were ripped
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off by a rainstorm. Participants called on Headteachers and staff to liaise with the government for

the schools to be given watchmen to stop the theft cases.

4.4.8 Community interference

The Secretary of the DEOC in an interview explained that sometimes community members

including stakeholders like the PTA/SMC overstep their powers by demanding that Headteachers

hand over capitation grant to them in their efforts at monitoring and ensuring accountability in

schools and this destabilises existing relations between the school and community. He was quick

to add however that this is often due to low level of education on the part of some executives.

This point was however not new because it has been mentioned earlier by Circuit Supervisors.

Further revelations were brought to the fore by the Secretary of the DEOC about attacks visited

on teachers by community members due to what they described as intrusion or interference on

the part of those teachers. For instance, he mentioned the case in which the Headteacher of

Gburumani Ahmadiya Primary was beaten up by some community members because he wanted

to settle a quarrel between two pupils, and a planned attack on the Headteacher of Tali R/C

Primary by some youth of the community because he made a report to the office of the District

Director of Education (DDE) of a primary four girl who was impregnated by an adult native.

4.4.9 Failure to meet expectations

As noted by Hamilton and Parker (1997:72), the building of strong, lasting relationship with

people at the workplace or any place depends on the fulfilment of one or more needs that people

have. The relationship will survive and continue as long as possible only, on condition that it

continues to fulfil some needs for each partner in the relationship. He however added that to

develop and maintain relationships partners must state clearly their expectations.

Under the educational reforms, communities are expected to participate actively in the running of

schools in their localities by providing land, rehabilitating old school buildings, and assisting

teachers with accommodation facilities. The school likewise is expected to reciprocate this kind

gesture of the community by undertaking clean-up exercises in parts of the community that are
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filthy, planting trees to provide shade and wind breaks, and assisting in communal labour and

many other development activities of the community (Sekyere, 2009: 107).

Any failure on either side to perform their responsibilities is likely to create misunderstanding of

some sort among stakeholders. It is for this reason that an enquiry into whether the school

expectations or the community expectation are being met, was deemed relevant and raised in the

focus group discussions with executives of the SMC/PT As.

Throughout the discussions with executives of SMC/PT As, it was revealed by majority of them

that, teachers' failure to meet community expectations in terms of pupils' academic achievement,

participation in communal labour undertaken by community members, and many others were

causes of disagreement between the school and community.

On this issue, the director of BIBIR indicated that teachers also complained that parents were not

recognizing and appreciating their efforts. For example, parents will not even give teachers a

little of their farm produce as a token in appreciation of their efforts.

Parents do not report to teachers when their children are sick and cannot come to school, but will

withdraw children at any time they want from the school. These, according to the director of

BIBIR do not auger well for cordial relations between the school and the community.

From the foregoing discussions, it is clear that both the school authorities and community

members are failing to meet each other's expectations and this certainly does not promote quality

relations.

4.5 Challenges of Fostering Cordial Relations between the School and the Community

The causes of poor school-community relations identified in the discussion above did not seem

new in the minds of stakeholders. The continuous recurrence of these however was what

informed an enquiry into the challenges of efforts at fostering cordial relations between the

school and the community. To be able to identify the challenges, the following issues were raised

and respondents' views sought.
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4.5.1 Incompatibility of the School and the Home

The school and the community although are found in one location, they operate on different

cultures. The school is run on formal structured systems with clearly defined rules and code of

conduct produced by GES under the Ministry of Education. The community operates on informal
,

structures with rules and conduct defined by the culture of the local people.

The differences between the two institutions therefore arise in areas of communication, authority,

and control. What even worsens the difficulty is where teachers either do not live in the school-

community or are completely non-natives. A major challenge is the inability of Circuit

Supervisors and Headteachers to have continuous interactions with community members due to

the fact that they do not live in the school-communities. Circuit Supervisors and Headteachers

however blamed the lack of residential accommodation in most of the communities for some

teachers' inability to live in the school-communities. This problem also partly accounts for

teacher lateness and absenteeism.

4.5.2 Challenges in achieving broad participation

Submissions of participants during focus group discussions revealed that most parents do not

attend PTA meetings and even the few that often attend do not actively participate in discussions

particularly the women. This poses a big challenge to efforts at reducing lateness, absenteeism,

immoral conduct and many other threats to cordial school-community relations and the delivery

of quality education in the district. This problem, according to executives of SMC/PT A, is said to

be partly caused by the fact that meeting days and timing are often not suitable to many parents,

particularly during farming season when parents usually spend a lot time on the farm.

The World Vision (WV) desk officer for education for ToloniKumbungu District expressed his

frustration when he said "parents and community members are not easy to meet for discussions

during the farming season". He added that Parents lacked the interest in paying visits to the

school to interact with teachers on issues bothering on the progress of their children's education.
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4.5.8 Political/Chieftaincy Differences

Differences along political lines were seen as a challenge to peaceful working relationship.

Executives of SMC/PT A stated that in some communities people are divided along political lines

with serious disagreements such that they cannot even unite to promote the growth of education

in the district. In many instances these political differences are tied to chieftaincy conflicts and

where one faction is included in the school management, the other side will either exclude itself

from the school or even develop misunderstanding with the school authorities.

The chairman of DEPT confirmed the challenges posed by differences in political ideologies to

school community relations. He cited instances in Koblimahigu D/A primary, Kpaniyili, and

recently in Gbrumani. For example Koblimahigu DIA Primary School which admits pupils from

two separate communities (Koblimahigu, and Kapalnayili) experienced a serious disagreement

with the people of Kapalnayili when the school included a chief from the Koblimahigu

community in the school SMC. The reason was simple. The two communities are divided along

chieftaincy and political lines and as a result Kapalnayili people felt that the inclusion of the

chief of Koblimahigu in the SMC meant that Koblimahigu people were recognised as owners of

the school. The people of Kapalnayili therefore withdrew all their children from Koblimahigu

DIA Primary. The District Director of Education, the Assembly Members of the communities,

the two chiefs of both communities, the Chairman of the DEPT, and the Headteacher of

Koblimahigu D/A Primary had to come together and solve the problem.

4.5.9 Financial and other Logistic Constrains

Teachers and other participants during focus group discussions did agree that financial constrains

made it difficult for school authorities to organize community education and sensitization

programmes aimed at propagating the need to build cordial school-community relations.

Perhaps, all Headteachers must be encouraged to always budget for the cost of regular

sensitisations programmes by the school in the SPIP.
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4.5.1 0 Lack of Leadership Skills

Executives of the PTA/SMC expressed concerns that they felt many teachers do not have the

appropriate leadership skills needed to promote cordial relations between the school and

community.

This weakness in the SMC/PTA was re-echoed by the chairman of the DEPT when he remarked

that "SMC/PTA members who are not trained lack any idea of proper management process."

Blame was also put on the GES and the government for failing to organize programmes that

could build the leadership skills for both teachers and key stakeholders in the community.

4.6 Roles/Responsibilities of both School and Community towards Promoting Cordial

Relations

Participants in focus group discussions agreed that each stakeholder has certain roles and

responsibilities to perform and all stakeholders must endeavour to stay within the scope of their

assigned roles without encroaching on the roles of other stakeholders. Participants outlined the

roles as follows:

4.6.1 Role/Responsibilities of Teachers/Pupils

Participants identified the key mandate of teachers as that of teaching the children. This is in line

with the position of Frasier (1956: 197) that teachers should provide good teaching as a means to

promoting good public relations.

When participants were asked as to how they will be able to tell whether teachers were teaching

or not, they replied that this will be done through observing whether children stayed in the

classroom during instructional hours, and whether they come home with home work. They also

stated that teachers must always be punctual and regular at staff meetings and should pay visits

to pupils who are frequently absent from school. These visits will afford both teachers' and

parents the opportunity to discuss the problems facing such pupils and how to help solve them.

Additionally, they said teachers must show respect for community members by ensuring that

both teachers and pupils participate in development activities in the communities such as clean-
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up exercises, and attending social gatherings such as funerals, weddings, naming ceremonies

organized by opinion leaders in the communities. These roles are in consonance with the dual

role of the teacher, thus first, the teacher being responsible for the community's role, and second,

the teacher operating as a surrogate of middle-class good morals as advocated by Datey

(1984: 116).

On the part of the children, SMC/PT A executives explained that parents and the community as a

whole expect to see children engaged in the following: respect and obey elders at home, extend

greetings to parents and other elderly people that they meet on their way from school after

closing. Children also need to be helped and encouraged by parents and teachers to develop the

desire to learn and achieve success. They also expect to see their wards engaged in studying or

doing their home work at home when they close from school.

i. Role Limitation of Teachers

The participants did not mince words in stating that teachers in the performance of their roles

must remember not to go beyond the following limits:

a. They must not go beyond the school compound and attempt to solve problems between

community members, most especially family disagreements. Participants described any

such attempts as "intrusions" which are usually not treated kindly by community

members. Rather respondents recommended that teachers should always leave such

issues to the community leaders to find redress to them.

b. Teachers should always adopt appropriate ways of approaching parents, especially when

teachers are making follow-up visits to parents to discuss welfare issues of children.

Respondents were of the view that children belong to their parents and hence any efforts

by teachers to take them to school must be done with parents consent or else parents will

not treat teachers kindly. They concluded that the school premises are for the teacher and

parents are also in control of their homes.

4.6.2 Roles of Parents, PTAs/SMCs

Participants highlighted the following as roles and responsibilities of Parents and PTA/SMCs

i. They must always attend PTA meetings
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11. Parents and PTAlSMC executives must pay regular visits to school at least once a week to

interact with teachers and monitor the regularity and punctuality of both pupils and

teachers to school.

iii. PTA/SMC should support in providing accommodation and other basic needs for teachers to

stay in school community (motivation). They should also maintain old school structures,

support enrolment drive, and help maintain peace in the school.

IV. SMC/PTA members must always get involved in trying to find solutions to disagreements

between the school and community.

v. The executives of the PTA/SMC further stated that they expect themselves and the

community members to be engaged in the following roles; paying of regular visits to the

school, providing teacher support, and providing communal labour in support of the

development effort of the school.

4.7 Roles of other Key Stakeholders in Fostering Cordial School-Community Relations

The roles of other key stakeholders such as Non-Governmental Organizations (NGOs), the GES,

Government, and the District Assembly in fostering cordial School-Community relations were

also identified as follows:

4.7.1 Role ofNGOs

A total of 19 Circuit supervisors and Headteachers representing 47.5% of respondents answered

in the affirmative that there were NGOs promoting school-community relations in the district.

Some NGOs that were mentioned included World Vision, Right to Play, BIBIR, CAMFED,

among others. A larger portion of Circuit supervisors and Headteachers (52.5%) were also of the

view that there were no NGOs working specifically on school-community relations in the

district.

During focus group discussions participants suggested the following roles for NGOs:

1. NGOs should provide financial support for schools to carry out sensitization and

education programmes to parents and SMC/PT A members on how to visit and regularly

monitor schools.

11. Organize workshops for teachers, parents and other community members as well as
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SMC/PT As members to equip them with new skills on how to manage cordial relations

between the school and the community.

iii. They should also organize games for both the school and community.

iv. NGOs should undertake development projects in the schools.

,
Participants commended in particular, the World Food Programme (WFP) for providing food to

pupils, and World Vision (WV) for its food support to children in-school and out-of-school as

well as recruitment of teachers to support GES.

Other NGOs that were commended by participants include Global Mission for the Needy for

providing medical care to pupils and parents, School For Life's support for enrolment drive, and

UNICEF for providing TLMs and promoting School-Community health activities under I-

WASH.

Participants however called for more NGOs to get involved by adopting schools and providing

assistance to them as well as providing incentive package to teachers in rural areas.

When asked what World Vision (WV) was doing to promote cordial relations between the school

and the community, the Education Desk Officer of WV in ToloniKumbungu District replied "we

have no specific programmes tailored towards the promotion of cordial relationship between the

school and community, however we have community sensitization programmes on the role of

parents and many education related issues through the radio in the local language". He

mentioned that WV has been providing support through the provision of education logistics for

school children in the district. According to the officer, WV has been monitoring the schools to

ensure that these supplies are distributed transparently to the pupils.

He further suggested the need for NGOs to participate in PTA meetings when they are invited,

and also give more support in the provision of education logistics for school children in the

district.

When the same question on what BIBIR was doing in the district towards promoting cordial

school-community relations, the director of BIBIR indicated that his organization started its

operations in 2005 by providing livestock for breading purposes to members of the Cheshegu

community in the ToloniKumbungu District. Subsequently BIBIR discovered in a research study

that school enrolment in the district was falling because parents could not afford to provide the

100

www.udsspace.uds.edu.gh 

 

 

 

 



educational needs of their children. BIBIR therefore redirected its attention at helping improve

school enrolment through the empowerment of parents' economic status in communities such as

Cheshegu, Bognayili and Mbanayili, and some other communities in the district.

Women are also supported with capital by BIBIR to engage in processing and marketing of

sheabutter and paddy rice while men are given support in the form of farm inputs and the

ploughing of their farm lands. The aim here is to ensure that parents are empowered financially

to be able to cater for their children's educational needs and hence retain them in school.

To ensure that parents manage these resources transparently, the director of BIBIR said field

officers are always sent to the field to monitor and ensure that over payments are not made to

clients that will inflate the cost of transactions. The officer added that BIBIR also enhances the

business skills of the local people through offering them training and seminars using experts

from NBSSI and others. He enumerated the successes of training programmes on dress making

and tie-and-dye business that BIBIR is providing to "kayaye" girls in the district.

On the issue of effective communication, he said BIBIR uses durbars as forums to sensitise

parents on the importance of their roles in their children's education. He concluded by calling on

all NGOs to work as partners rather than see each other as competitors.

4.7.2 Roles of GES/Government/District Assembly

Participants during focus group discussions called for GES to liaise with the District Assembly to

facilitate the provision of teachers' accommodation, and potable water in the school-

communities, furniture to the school, school uniforms, exercise books, pens and pencils for

pupils.

Also, government should institute incentive packages for teachers who are posted to teach in

rural communities and also connect electricity to the school-communities to encourage teachers

to stay there. They requested that the DEPT/DEOC should organize meetings between teachers

and parents as well as sensitization programmes. Sensitization and other educative talks should

be given by the DDE, DEPT, and DEOC during PTA meetings.
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On the issues regarding government policies on education, the secretary of DEOC agreed that

there were enough policies to promote cordial school-community relations however, what was

left with was the need for stiffer sanctions to be applied on Headteachers to ensure that they

conformed to policy guidelines on school-community relations.

Such policies should ensure that new Headteachers together with SMC members are given

training on school-community relations.

According to the director of BIBIR, the government must identify NGOs and work with them in

the various communities because NGOs will ensure that government programmes are

implemented to the letter. He stated that "BIBIR was already giving school materials like

uniforms to children, so the government should have used BIBIR to implement the ongoing

school uniform programme".

In conclusion, the presentation m this chapter has highlighted the views and opnuons of

Headteachers, Circuit Supervisors, Senior Boys Prefects and Senior Girls Prefects, SMC/PT A

executives, DDE, Chairman of the DEPT, Secretary of the DEOC and Heads of selected NGOs

on school-community relations in the TolonlKumbungu District. In this chapter, data obtained

from respondents indicates that there are many causes of poor school-community relations and

many challenges facing efforts at promoting cordial school-community relations. The next

chapter deals with conclusions of the study based on the results of the analysis.
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CHAPTER FIVE

SUMMARY OF KEY FINDINGS, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter contains a summary of the key findings, the conclusions and the recommendations

for the Government, GES, NGOs, the District Assembly, and stakeholders at the school-

community level on how to improve school-community relations.

5.2 Summary of Key Findings

This section of the thesis summarises the major findings of the study based on the empirical data

presented.

5.2.1 Causes of Poor School Community Relations

The study revealed the following factors as the causes of poor school-community relations:

teacher misconduct, poor communication, Lack of accountability and transparency,

encroachment issues, Community interference, and failure to meet expectations.

1. On the issue of teacher misconduct, a number of factors were raised as attributes of

teacher misconduct. These factors were mentioned in descending order of magnitude as

follows: teacher absenteeism, teacher lateness to school, teachers failure to write up-to-

date lesson notes. Other minor acts of teacher misconduct that were revealed in the study

include: sexual misconduct/immoral relations with pupils, inappropriate administration

of punishment, inappropriate use of instructional time, misappropriation of funds,

habitual drunkenness, and all other acts that are contrary to GES code of conduct.

The cause of teacher absenteeism and lateness to school was attributed to the fact that

majority of teachers and circuit supervisors were staying far away from their school

communities. This was either due to lack of accommodation for teachers and circuit

supervisors in the school communities or the desire of teachers to live in the regional

capital (Tamale).

-
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Acts of indiscipline on the part of pupils, and the application of caning as a form of

punishment to pupils by teachers also emerged as a cause of disagreement not only

between teachers and pupils but also between parents and teachers.

11. It was also noted that although channels of communication such as meetings, open days,

among others exist in schools, they were not being used. This was denying stakeholders

the desired level of transparency and accountability in the management of school

resources (capitation grant).

iii. Another cause of disagreements between schools and communities in the district was

encroachment on school land by some community members. Acts of encroachment that

emerged were community members either farming or building very close to classrooms,

misuse of school toilets and urinals by some community members, and even acts of

stealing of school properties.

iv. Acts of interference into community affaires by some teachers, and the over stepping of

authority by SMC/PT A members was also noted as a cause of poor school-community

relations.

v. The failure of stakeholders particularly teachers, and community members to perform

their roles and responsibilities effectively was also indentified as a cause of poor school

community relations.

5.2.2 Challenges of Fostering Cordial School Community Relations

The study revealed a number of challenges facing efforts at promoting cordial relations between

the school and the community. These challenges include: incompatibility of school and the

home, challenge in achieving broad participation, lack of teacher accommodation, potable water,

and basic social amenities, lack of teacher recognition, capacity challenge, lack of professional

teachers, low level of education among members of the school-community, political/chieftaincy

differences, financial and other logistic constrain and lack of leadership skills.

1. On the issue of incompatibility of the school and the home, it was realised that this was

caused by lack of frequent interaction between teachers and parents/community members

which is a result of the fact that many teachers were staying outside the school-

104

www.udsspace.uds.edu.gh 

 

 

 

 



communities due to lack of accommodation, potable water, and basic social amenities to

attract teachers to stay in the school-communities.

The frequent failure of most parents to attend PTA meetings was also raised as a

challenge facing effort at promoting cordial school-community relations. The failure of

parents to attend, PTA meetings was attributed to inappropriate timing of meetings and

parents lack of interest to attend meetings mostly owing to the fact that most parents are

either illiterates or have low level of education and do not appreciate the issues mostly

discussed at PTA meetings.

II. It came out from the study that SMC/PT A members had recognition for teachers.

Unfortunately, most community members did not show much recognition for teachers.

iii. There was a mixed feeling on the level of knowledge and leadership skills of SMC/PTA

members and teachers to promote cordial school-community relations. The analysis

showed that 50% of respondents agreed that SMC/PT A executives had the requisite

knowledge and skills to promote cordial school-community relations, while 50% of

respondents felt otherwise.

IV. One other interesting finding that emerged was an expression made by SMC/PTA

members that the engagement of teachers of the NYEP and other untrained teachers

(pupil teachers) in most schools due to the lack of professional teachers was a challenge

to efforts at promoting cordial school-community relations. This was because these

untrained teachers lack the necessary lack of leadership skills and training to manage

school-community relations.

v. Throughout the study, political and chieftaincy differences among members of school-

communities was seen as a challenge confronting efforts at promoting cordial school-

community relations. It was observed that, in school-communities where these

differences exist, the school authorities always find it difficult in trying to bring the local

stakeholders together to foster cordial school-community relations.

VI. It was also revealed that most schools are not able to organise regular community

education and sensitization programmes aimed at promoting cordial school-community

relations due to financial and other logistic constrains.
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5.2.3 Roles of both the School and the Community towards promoting Cordial School

Community Relations

The study also revealed that to promote cordial school-community relations all the stakeholders

must engage in the performance of their roles and responsibilities. In this regard, a summary of

the roles and responsibilities of the School and the Community are as follows:

i. Teachers apart from being committed to their role of teaching, they must also show

interest in the community by participating in community activities such as communal

labour.

11. Pupils must be committed to their studies and also show respect to elders III the

community.

iii. The SMC/PTA members are to maintain their role of maintaining constant touch with

the school and helping solve problems that confront the school.

5.2.4 Roles of other Key Stakeholders in fostering Cordial School Community Relations

1. The NGOs role was seen as mainly a supportive one. NGOs should maintain offering

Logistic and financial support to schools to facilitate teaching and learning. A number of

NGOs were mentioned as already providing support to schools in the district. These

NGOs include World Food Programme (WFP), UNICEF, World Vision (WV), School

For Life, BIBIR, CAMFED, and Right To Play, among others.

n. The Government and the District Assembly were to ensure the development of

educational infrastructure and other social amenities in the district to attract professional

teachers.

iii. The DEPT and the DOEC were reminded of their role of monitoring, identifying and

recommending solutions to challenges confronting schools in the district.

5.3 Conclusion

The school is a socializing agent within a larger society. Society therefore is not only responsible

for the establishment of the school but also the existence of the school. Thus, the aspirations,

values and norms of the community find expression in the school system. The development of
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the school therefore depends greatly on a sound school-community relationship and this is

justified by the view of Hamilton and Parker (1997 :72-73) that when people at the workplace or

any other place develop strong and lasting relationship it could fulfil their needs.

The study revealed several factors as being the causes of the poor school-community relations in

the ToloniKumbungu District. It was also revealed that several factors are working against

efforts at promoting cordial school-community relations in the study area.

The first objective, which is to identify the causes of poor school-community relations revealed

the following factors as the causes of poor school-community relations: teacher misconduct,

Poor communication, Lack of transparency and accountability, encroachment on school land,

Community interference/Teachers intrusion, and failure to meet expectations.

Teacher absenteeism was noted as the major act of teacher misconduct. This was closely

followed by lateness to school, and teachers' failure to write up-to-date lesson notes came third

among the acts of misconducts. A very small size of respondents identified other acts other than

the three already mentioned. They include sexual misconduct/immoral relations with pupils,

inappropriate administration of punishment, inappropriate use of instructional time,

misappropriation of funds, habitual drunkenness, and all other acts that are contrary to GES code

of conduct.

It was revealed that the use of queries though helped to create a positive attitude of teachers

towards work, when queries are applied on teachers, cold relations is often developed by the

teachers towards the officers who query them.

The study also noted that, members of school-communities do not take kindly to teachers who

engage in love relations with either pupils or wives of community members, or teachers who

subject pupils to canning as a form of punishment, or misuse instructional time.

Although, it was confirmed that there exist channels of communication such as staff meetings,

PTA meetings, and SRC meetings among others in schools, the channels of communication were

said not be working due to the absence of regular SMC/PT A meetings, and wrong timing of

meetings among others.
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On the issue of transparency and accountability, Headteachers were blamed for not involving key

stakeholders like the SMC and teachers in the management of capitation grant and other school

resources. The conclusion here was that because the Headteachers often want to misapply the

capitation grant that explains why they usually intentionally deny key stakeholders of

information on capitation grant.

The issue of encroachment on school land and acts of stealing school properties by some

community members was said to be contributing to reported cases of confrontations between

some schools and communities. The conclusion here was that because most school lands were

not properly registered and documented, and also because many schools in the study area were

not having "watchmen" that made it easy for some people to encroach on school land and even

steal school properties.

The overstepping of boundaries by some executives of SMC/PTA in the performance of their

responsibilities, and the interference in to community affaires by some teachers were seen as

instances of disagreements between the school and the community. Here the inability of most

SMC/PTA executives to read and understand their roles and responsibilities in the SMC/PTA

hand book due to low level of education couple with the lack of professional competence of most

untrained teachers were blamed for the overstepping of boundaries and interference by some

SMC/PTA executives and teachers respectively.

Blames and counter blames by both teachers and community members over the failure of either

parties to meet each others expectations was also said to be a result of the low level of education

and the lack of professional competence on the side of both teachers and community members.

The study revealed a number of challenges facing efforts at promoting cordial school-community

relations as follows: lack of teacher recognition, capacity challenge, incompatibility of school

and the home, lack of professionally trained teachers, lack of teacher accommodation, low level

of education of community members, political/chieftaincy differences, and financial and logistic

constrains.
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On recognition of teachers by community members, the study revealed that members of

SMC/PT A had recognition for teachers, but that the attitude of community members towards

teachers did not show any recognition for teachers.

The knowledge and skills level of SMC/PTA executives to promote cordial school-community

relations was in doubt due to the very low educational levels of SMC/PT A executives. The study

also revealed that many Headteachers do not have the appropriate leadership skills needed to

promote cordial school-community relations.

The case of incompatibility between the school and the home (community) was blamed on the

lack of frequent interaction between the teachers and parents/community members due to lack of

teachers accommodation to facilitate the stay of teachers in the school-communities.

The frequent failure of most parents to attend PTA meetings was identified as a challenge to

efforts at debating collectively, ways of reducing teacher lateness, and absenteeism. It emerged

that the failure of most parents to attend PTA meetings was due to inappropriate timing of

meetings, and the lack of interest and appreciation for the importance of education due to the

generally low level of parents' education.

-'
The difficulty of some community members coming together to promote education delivery in

" the communities due to political and chieftaincy differences and the inability of school

authorities to regularly organise community education, and other sensitisation programmes

owing to financial constrains facing the school, were also identified as challenges facing efforts

aimed at promoting cordial school-community relations.

The third research objective was to indentify the roles both the school and the community can

play towards promoting cordial school-community relations. The study results revealed a number

of roles/responsibilities to be played by both the school and the community as follows:

The roles and responsibilities of teachers and pupils were put as follows: teaching and learning,

ensuring punctuality to school and meetings, and showing respect and interest in community

activities. Teachers must not interfere in the affairs of community members. Failure of teachers

in the district to be punctual and regular at school in other to promote effective teaching and
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learning remams a concern to parents and this IS not promoting cordial school-community

relations.

The roles/responsibilities of parents, SMC/PT A include: attending meetings, paymg regular

visits to schools, support in providing accommodation for teachers, and getting involved in

trying to find solutions to disagreements between the school and the community. Again the study

findings show that most parents in the TolonlKumbungu district have the attitude of neglecting

their roles and responsibilities towards the school and their children's education. This attitude of

parents is negatively affecting school community relations in the district.

The fourth research objective which was to identify the roles other key stakeholders can play in

fostering cordial school-community relations, revealed the following:

Roles/responsibilities of NGOs include: providing financial and other logistic support to the

school, organising work shops for teachers, SMC/PT A and community members on ways of

promoting cordial school-community relations, providing incentive packages to teachers in the

rural communities, and assisting parents on their income generation activities.

A number of NGOs already supporting education delivery in the district were mentioned. They

include; World Food Programme (WFP), UNICEF, World Vision (WV), School For Life,

BIBIR, CAMFED, and Right To Play, among others. The activities of NGOs in the

ToloniKumbungu district remains uncoordinated, leading to duplication and sometimes gaps in

the educational needs of the district.

Roles/responsibilities of GES/Government/District Assembly include: construction of teachers

accommodation, development of roads, water, electricity, and other infrastructure in the rural

areas, providing schools with teaching and learning aids, coordinating and facilitating in-service

training programmes for teachers, and instituting incentive packages for teachers in the rural

communities. ToloniKumbungu district still remains undeveloped with insufficient teacher

accommodation, poor road network, and lack of potable water, among others. The undeveloped

nature of the district is making it unattractive for teachers to stay in the school-communities to

promote cordial school community relations.

-'
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Roles/responsibilities of DEPT/DEOC include: monitoring, identifying and recommending

solutions to challenges confronting schools in the district. The findings revealed that the

DEPT/DEOC is unable to perform their roles effectively due to financial and logistic constrains.

The main research objective which was to indentify strategies for improving school-community

relations in the Tolon/Kumbungu District has been carefully presented under strategy

recommendation in the next section.

5.4 Recommendations

On the basis of the conclusions outlined on the foregoing section, some strategy

recommendations are hereby outlined for teachers and pupils (internal stakeholders), SMCIPTA,

DEPT, DEOC, GES, NGOs, district assembly, government, (external stakeholders), researchers

and other development partners. It is hoped that these will contribute in improving the

relationship between the school and the community.

5.4.1 Promotion of Open Communication

-
The study discovered a number of factors that cause poor school-community relations. To

overcome these problems, emphasis should be placed on the promotion of an open and

effective communication both internally within the school, and externally between the

school and the community. All Basic schools in the district must operate on a

management structure that is based on the Democratic Model which de-emphasises the

vesting of complete authority in the Headteacher and emphasises the formation of school

councils (SMC) with representatives from all stakeholders presiding over policy making

decisions in the school. The government, the district assembly, NGOs, and other

development partners must provide the logistics and financial resources needed for the

implementation of the strategy of operating the Democratic Model.

5.4.2 Accountability and Transparency

--

The issue of accountability and transparency must be handled seriously by the school.

Here the open/cooperative system of school community relations is recommended in the

district. All key stakeholders must be educated properly on the rules, regulations, and
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their roles in the management of the capitation grant. GES must ensure that capitation

grant accounts are audited regularly and sanctions applied appropriately where necessary.

Such sanctions should be made known to the community members.

5.4.3 Protection of School Lands

The District Assembly must assist schools financially to fence and register school lands

properly to avoid the problems of encroachment and the stealing of school property by

some community members.

It is also recommended that the District Assembly should always liaise with the chiefs

and community stakeholders in obtaining land for the schools. Such arrangements must

involve the legitimate traditional authorities and must be devoid of political influence.

Again the District Assembly must sensitise members of the school-community to

appreciate the fact that the school belongs to them and hence any destruction caused to

the school will be a lose to the community.

5.4.4 Attitude of Teachers

Teachers need to remain focused on their function as teachers and execute their roles

diligently to ensure that pupils perform well academically. Community members though

need to recognize and appreciate teachers work; teachers need not expect rewards in the

form of food stuff from community members. It is equally important for members of the

community to report teachers who misconduct themselves to the GES office without

taking the law into their hands by beating teachers.

5.4.5 Training

It is recommended that, there should be a well planed training programme so designed to

address the individual challenges of the various stakeholders. This training model should

be designed by GES and supported by both the district assembly and NGOs in their

implementation.
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5.4.6 Teachers Residence

To minimize the level of differences between the school and the home, there is the need

for teachers to live in the school-communities and have more frequent interactions with

the community members. This is a good way of making the community members to

identify teachers as part and parcel of them. One way to ensure this is to make

accommodation facilities available in the school-communities for teachers and Circuit

supervisors. It is recommended for the District Assembly to liaise with the government

and NGOs to construct accommodation facilities in the school-communities for teachers

to stay.

5.4.7 Development ofInfrastructure Facilities

The government must also as a matter of priority provide other infrastructure facilities

such as potable drinking water, electricity, and hospitals in the rural areas of the district

to attract professional teachers to live in the school-communities.

5.4.8 Coordination ofNGOs Roles

With regards to the issue of financial and other logistic constrain facing the schools;

the government and the District Assembly must coordinate the activities of the NGOs in

the district so that their resources can be spread out evenly in the district without

duplication. It is believed that there are a lot of NGOs in the district with a lot of

resources, however the challenge is that activities of these NGOs are uncoordinated

leading to duplication and hence denying the communities of the maximum benefit.

5.4.9 Organisation of Education Summit

Finally regarding the last two objectives of identifying the roles both the school and the

community can play towards promoting cordial school-community relations, and

identifying the roles that other key stakeholders can play in fostering cordial school-

community relations, it is recommended that the District Directorate of GES should

prepare a comprehensive plan on how to improve the capacities of all key stakeholders of

education in the district and submit it to the District Assembly. The District Assembly
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should then organize an "education summit" that will bring all the key stakeholders

together to deliberate on how to implement the proposed plan.
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APPENDIX 1: SURVEY QUESTIONNAIRE FOR SENIOR BOYS' PREFECTS AND

SENIOR GIRLS' PREFECTS ON IMPROVING SCHOOL-COMMUNITY RELATIONS

IN THE TOLONIKUMBUNGU DISTRICT OF THE NORTHERN REGION

SECTION A: SOCIO-DEMOGRAPHIC CHARACTERISTICS OF RESPONDENTS

1. Sex 01= Male [] 02= Female []

2. Age (years) 01= Below 12 [] 02= 12-17 [] 03= 18 and above [ ]

3. Religious inclination of parents 01= Traditional [] 02= Muslim []

03= Christian [] 04= No Religion [ ]

05= Other (Specify) .

4. Main occupation of parents 01= Farming

03= Trading

[] 02= Agro Processing []

[ ] 04= Others (Specify) .

5. Highest Level of parent education 01= Primary school [ ]

03= Vocation/Technical [ ]

05= Post sec. [ ]

07= University [ ]

02= Middle/JHS []

04= Secondary []

06= Polytechnic []

08= Not Applicable [ ]

SECTION B: Background of Pupils-Teacher relationship I School-Community relations

6. How do you always feel when you are in school?

1. Always happy [ ] 2. Some times happy []

3. Some times not happy [] 4. Always Sad [ ]

7. State the reason for your feelings above .

8. Any instances of disagreement between teachers and pupils? Yes I No

9. State some of the causes of disagreement between pupils and teachers in your

School. .

120

www.udsspace.uds.edu.gh 

 

 

 

 



10. How often are pupils in your school punished? 1. Very often [ ] 2. Not often [ ]

11. What are the causes of their punishment? 1. Absenteeism [] 2. Lateness []

3. Poor performance [ ] others (specify) .

,
12. Do some pupils in your school fear to get closer to their teachers? Yes I No

13. How do Parents and community members react when teachers punish pupils?

1. Do not react []

2. Advise pupils to behave properly in school

3. Not happy with teachers but do not go to confront them

4. Not happy with teachers and go to confront them.

[ ]
[ ]

[ ]

14. Are there laid down channels of communication in your school Yes I No

15. Mention some of the channels of communication in your school. .

16. Are these channels of communication working? Yes I No

17. Do Headteachers have open and frank interactions with SMCIPTA? Yes I No

18. Do you and your teachers take part in community activities? Yes I No

19. If yes, mention some of the activities .

20. If No, state why .

21. Are you taught the cultural practices and norms of your community? Yes I No

22. What do you think pupils of your school can do to promote cordial school-community

relations?

23. What do you think your teachers can do to promote cordial relationship with your parents?

24. What do you think your teachers can do to remove pupils' fears in them?
--
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APPENDIX 2: QUESTIONNAIRE FOR HEADTEACHERS ON IMPROVING SCHOOL-

COMMUNITY RELATIONS IN THE TOLONIKUMBUNGU DISTRICT

SOCIO-DEMOGRAPHIC CHARACTERISTICS OF RESPONDENTS

1. Sex: 01= Male 02= Female

2. Age (Years) : 01= Below 18 [ ] 02=18-37

03= 38-59 [ ] 04= 60 and above

3. Marital Status: 01= Married 02= Not Married

03 Divorced 04= Widowed

[

[

4. Residential Status: 01 = resident in school-community

02= resident outside school-community

5. Religious Inclination 01= Traditional [] 02= Muslim [ ]

03= Christian [] 04= No Religion [ ]

05= Others (Specify) .
[

6. Professional Qualification: 1. Cert A-4year

3.DBE

2. Cert A-3year []

4. BED/BA/BSC [ ]

e , Have Headteachers/teachers been queried or cautioned by CIS or other officers? Yes/No

8. If yes, what were the causes of the query? .

9. How often are teachers queried? 1. Very often 2. Not often

10. Did the query lead to any change in teachers' attitude towards work? Yes I No

11. What was the nature of attitude? Positive/Negative

12. What was teachers' reaction towards officer after query? 1. Normal reaction 2. Cold

reaction.
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13. Are there instances of disagreement between teachers and pupils? YeslNo

14. Do some pupils fear to go near teachers? YeslNo

15. If yes, why? .

16. Are there laid down channels of communication in the school? YeslNo

17. Are these channels of communication working? YeslNo

18. Do Headteachers have open and frank interactions with SMC/PTA? YeslNo

19. Do you experience encroachment on School Land by community members? YeslNo

20. Has encroachment ever led to disagreement between School and Community? YeslNo

21. Do you some times experience confrontational attitudes from community members? Yes I No

22. If yes, state the reasons .

23. How are confrontations between the school and the community resolved? .

24. How often are pupils punished? Very often [] Not often [

25. Do you think the SMC I PTA have recognition for you as teachers? Yes 1N0

26. Give reasons for your answer to the above .

27. Do you think the SMC I PTA have the requisite knowledge and skills on GES

policies for teacher promotion, and moral conduct? Yes I No

28. Does the PTA/SMC know their roles and responsibilities? Yes I No

29. Do SMC/PTA members have knowledge and skills on school-community relations? Yes I No
,..

30. Give reason for your answer to the above .
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31. Is your school land registered or well demarcated? Yes / No

32. Do you experience encroachment on the school land? Yes / No

33. If yes, has such encroachment ever led to disagreement between the school and the

community? Yes / No

34. How were such disagreements resolved?

29. Are NGOs playing any role towards promoting cordial relations between the school and the

community? Yes /No

30. If yes, which NGOs and what roles do they play

Name ofNGO Role

/ 31. What other roles will you recommend for NGOs in order to promote cordial School-

Community relations?

32. What roles are being played by DDE, DEPT. DEOC, towards promoting cordial relations

between the school and the community?

33. Are these roles yielding very good results? Yes / No

34. Give reasons for your answer above

35. Are the internal stakeholders (teachers, pupils, non teaching staff) playing any roles towards

promoting cordial relations between the school and the community? Yes / No

36. If yes, state some of these roles

37. If No, what roles should they be playing towards promoting cordial school-community
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relations?

38. State some of the challenges confronting efforts at promoting cordial relations between the

school and the community .

39. Suggest ways of overcoming such challenges .

40. Does the CIS some times interfere with your work? Yes I No

41. If Yes, state how he/she interferes .

42. Do all teachers live in the school community? Yes I No

43. If No, state why .

44. What are the effects of teachers living out side the school-community on school-community

relations?

45. What role should the community members including the SMC/PTA together with the district

assembly and GES play towards promoting teachers staying in the School-Community?
/

-'
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APPENDIX 3: QUESTIONNAIRE FOR CIRCUIT SUPERVISORS ON IMPROVING

SCHOOL-COMMUNITY RELATIONS IN THE TOLONIKUMBUNGU

DISTRICT

F. Socio-Demographic Characteristics

1. Sex 01= Male [ ] 02= Female

2. Age 01= Below 18 [ ] 02= 18-37 03= 38-59 [ ]

3. Marital Status: 01= Married

03 Divorced

]

]

02= Not Married []

04= Widowed []

4. Residential Status: 01 = resident in school-community [

02= resident outside school-community [

5. Religious Inclination 01= Traditional [] 02= Muslim [ ]

03= Christian [] 04= No Religion []

05= Others (Specify) .

6. Professional Qualification: 1. Cert A-4year [

3. DBE [

2. Cert A-3year []

4. BED/BA/BSC [ ]

G. Background of Relations

7. Have you ever queried or cautioned any of your teachers? Yes I No

3. If Yes, how often? 1. Very Often [ ] 2. Not Often [ ]

4. State the cause(s) of the queries .

5. How do teachers usually react when they are queried?

1. Normal reaction [] 2. Cold reaction [ ]

6. What do you suggest can be done to minimise queries or cautions to teachers?
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7. How often are pupils punished? 01. Very Often [ ] Not Often [ ]

8. Do pupils fear to go near their teachers? YeslNo

9. Are there any disagreements between the school and community? YeslNo

10. State some of the causes of the disagreements .

11. State how the disagreements can be overcome .

12. Do the Headteachers of the school have very open and frank interaction with you on

issues pertaining to the school ? Yes / No

13. If Yes, mention some of the issues .

14. If No, state some of the issues that they keep to themselves .

15. Why do you think they hide some issues from you? .

16. Do Headteachers have open and frank interactions with SMCIPT A members?

/ 17. Are the Headteachers transparent in the way they manage resources of the school?

Yes I No

18. If Yes, state how they do that. .

19. If No, state why .

20. Are teachers, SMC I PTA, and other stakeholders happy with the way Headteachers

manage the capitation grant and other school resources? Yes I No

21. Give reasons for your answer to the above

22. If No, state the reason .
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24. If Yes, state how they are involved .

25. If No, state why not? .

26. Are there instance~ of disagreement between the Teachers, Head teachers, CIS, and

Community members? Yes I No

27. If yes, state the reasons .

28. If No, why not? .

29. Are there instances of disagreement between teachers and pupils? Yes I No

30. If yes, state the causes of these disagreements

31. If No, why not? .

32. Do you think the Head teachers have enough skills to build cordial relations with the

community? Yes/No

33. What skills do they have? .

34. If No, what do you think can be done to improve the skills of the Head teachers?

35. Do the SMC I PTA have the knowledge and skills on school-community relations? Yes I No

36. If No, state how to their skills can be improved .

37. What roles are the DDE, DEOC, DEPT, playing towards promoting cordial relations

between the school and community?

38. Is the performance of these roles helping to achieve cordial relations between the

school and community?

~.
39. Give reasons for your answer.. .
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40. What roles are the NGOs playing towards building cordial School-Community

relations.
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APPENDIX 4: GUIDE FOR FOCUS GROUP DISCUSSION (FGD) FOR PTA / SMC

EXECUTIVES ON IMPROVING SCHOOL-COMMUNITY RELATIONS IN THE

TOLONIKUMBUNGU DISTRICT

,
1. Causes of Poor School-Community Relationship;

Probe (Participants knowledge and understanding of: the causes of poor School-

Community relations within the internal stakeholders, causes of poor School-

Community relations from the external stakeholders, communication and expectations

of stakeholders, stakeholder recognition, interference and boundary definition,

transparency and accountability issues and leadership conduct)

2. Challenges facing efforts aimed at fostering cordial relations between the school and

the community

Probe (Capacity of Stakeholders, Bureaucratic Procedures, Logistical challenge,

Challenge of broad participation)

3. Roles and Responsibilities of Stakeholders

Probe (Stakeholders knowledge of their roles and responsibilities, Stakeholders

knowledge of their role boundaries or limitations)

4. Ways of improving school-community relationship

Probe (Stakeholders knowledge of reciprocity of relationship, knowledge of effective

tools of communication; within the internal and external stakeholders, Stakeholders

understanding of participation and involvement)

r.
•
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APPENDIX 5: INTERVIEW GUIDE FOR REPRESENTATIVE OF DDE, SECRETARY

OF DEOC, CHAIRMAN OF DEPT, AND COUNTRY DIRECTORSI EDUCATION

DESK OF; CRS, AND BIBIR ON IMPROVING SCHOOL-COMMUNITY RELATIONS

IN THE TOLON/KUMBUNGU DISTRICT

1. How will you describe the kind of School-Community relations prevailing in the Tolon-

Kumbungu District?

2. What are the causes of the prevailing relationship?

3. What are the effects of this kind of relationships on education delivery in the district?

3. What challenges do you face in your efforts at improving school-community relations?

4. What roles do you think both the school and community can play towards promoting good

School-Community relations?

5. What roles do you think the government, NGOs, and other stakeholders can play towards

promoting good School-Community relations?

6. What new ways do you think can be explored in addressing these challenges?

7. Existing I potential means of promoting effective communication between the School

and Community

8. How will you describe the educational and skills levels of the PTA I SMC members in the

District?

9. Head teachers I Teachers capacity in terms of knowledge, and skills to manage

disciplinary and authority issues towards promoting good school-community

relationship?

10. What are the existing I possible strategies for the promotion of participation and

involvement?

11. Existing / potential transparency and accountability measures

12. Existing I potential capacity building means or tools for promoting interpersonal

relationship among Teachers, SMC I PTA, and other stakeholders

13. Existing and or recommended measures for managing existing and or potential conflicts

14. Existing I recommended actors for managing School-Community relationship issues

15. Existing I recommended policy issues on School-Community relationship

16. Existing / new strategies recommended for building good School-Community
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relationship

17. What are the existing roles / responsibilities of SMCIPT A? What new roles /

responsibilities do you recommend for relationship building?

18. How effective are the SMC/PT A and teachers in performing their

roles/responsibilities? How can it be improved?

19. How can we minimize or avoid overlapping role performance that often create

disagreement between internal and external stakeholders?

20. How can we manage School-Community relationship in order to promote cordial

relations?

21. What measures can be adopted in order to curtail possible disagreement over the

Management of school resources?

22. Measures of ensuring the appointment and selection of internal and

external stakeholders competent in managing school-community relationship.
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