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ABSTRACT

Africans had their own way of educating their youth at the community level before the coming of

Western form of education. The youth in various communities used to learn indigenous

knowledge and other cultural practices from their elders and tried to apply what they learnt but

today the situation has changed. Therefore, the researcher interacted with some of youth in Bole

and observed that they were not applying the indigenous knowledge they have acquired from

their elders to establish any small scale businesses in the craft industry. The researcher was

moved and decided to conduct this research to enable him find out some of the economic, social

and cultural factors that contributed to prevent the youth of Bole from applying indigenous

knowledge. After the research it was revealed that, school, globalization, , family problems,

negative cultural practices and misconceptions about indigenous knowledge were amongst some

of the factors that contributed to prevent the youth in Bole to learn from their elders. Therefore

the researcher gave the following recommendations; integration of IK into mass media, the

promotion of endogenous development and community level learning, documentation and

application of IK promotion and finally the transformation of negative cultural practices to

positives ones in Ghana.
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CHAPTER ONE

GENERAL INTRODUCTION

1.1 Background

Community level informal Learning (CLIL) has been affected in recent times

by many socio-cultural, econorruc, environmental and demo graphical factors worldwide.

Transmission of cultural values from generation to another is gradually distorted due to

modernity and globalization that blow their strong winds and weaves over the whole world

(Bartels, 2001). As noted by Archer (2009) in the past African community level informal

learning, took the form of story telling, oral tradition, proverbs, informal modes of acquiring

indigenous knowledge (IK) and even more in order to train the then youth morally so that,

they could live a productive life in any society that they went without many problems. The

youth were competing to learn and apply their own culture from the elders and as a result,

they respected the elderly and took them as their role models in the society.

Additionally, Antwi (2009) observed that, immoral behaviors like stealing, robbery, digging

of grave yards to search for human parts and gold for money was not common in our

societies, because parents at various homes used to train their wards very well to avoid any

form of humiliation to the whole family but today both parents and wards are much more

interested in applying quick methods to acquire wealth rather than applying indigenous

knowledge which brings morality and harmony to the family.

1

Despite obvious differences between regions and ethnic groups on the vast African

continent, one can identify elements in the way African people see themselves

(cultural Universalism), the way they know and organized themselves: their religion,
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(cultural Universalism), the way they know and organized themselves: their religion,

worldviews, relationship to nature, notion of time, artistic expression, leadership and ethnic..
organizations. In contemporary Africa traditional, knowledge and values still are an

important driving force in decision-making and the development activities of the people.

Understanding this knowledge and the way it is organized as well as assessing its strengths

and weakness may be an important step towards building African SCIence (Millar and

Havertkort, 2006).

According to Me William andrKwamena (1978) a would-be hunter began his training as the

apprentice of an experience hunter, usually one who was well known for having killed big

animals including elephant. The new apprentice will follow his master through the woods. He

would learn the use of the gun as the first step. He had to prove his ability as a first class shot

by killing a bird in a flight, the hawk or any other wild bird. His course included acquiring

knowledge of edible fruits and the names of important and useful plants particularly those

used for herbal. Thus good hunters were invariably good, herbalists. Today this form of

community level informal learning in Ghana is gradually affected by modernity.

Moreover, attention is paid to formal education than community level informal learning

which is the back is borne of transmitting cultural values from older generation to new ones

to keep the cultural landscape and cycle alive. Due to this behavior put up by both parents

and their wards in the Ghanaian society, our moral values as Ghanaian people are

deteriorating every now and then without any check (Alhassan, 2003). A research conducted

by Mahama (2007) revealed that, borne setting is one of the sciences and spiritual fields in

Ghana, yet to be discovered by modern science and nonetheless few of the younger

generations are interested in learning it from the elders who practice it in various

communities.

2
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Yet still, Antwi (2003) noted that, bushfires and environmental degradation in the three

northern regions has contributed to the disappearance of some animal and plant species,

therefore making it very difficult for the youth to learn about them at community level

informal learning process.

Also Sarfo (2007) observed that, as part of globalization, the media and other products of

technology used for public education can help destroy our culture as well as transform it for

us. Therefore the youth should be alert of this and henceforth should be very careful with

what they see and hear from the media. That why, Millar (2005) argued that, renewed things

in African thinking is more on technology than values, systems, structures and process.

Exactly, in line with the above assertion, the youth of today think that development is only

base on technology and material accumulation Good moral behaviors and love for human

welfare and spiritual well-being of people is also very important in the development process

(Archer, 2006).

Therefore, Haverkort and Millar (2006) advocated that, programs in rural people health,

agriculture and management of rural resources should and can be built on African religious

concepts, institutions and practices.

1.2 Problem Statement •
The youth of those days in the study area (Bole Township) had the interest, courage and zeal

in community level informal learning in the form of acquiring skills in hunting, weaving,

farming, local food processing, bee keeping, herbal medicine and other cultural practices and
-'

because of this the youth were able to establish their own small scale businesses in the craft

and other indigenous industries to get some income into their pockets. Though, the informal

ways of upbringing of children by parents in various homes is still ongoing but there is the

3
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urgent need to intensify our community level learning, with teaching and learning of

indigenous knowledge, towards application rather than just acquisition, in order to help the

youth of today to be self reliance and morally fit. The current situation in the study area is

that there used to be certain community level informal learning platforms which served as

learning grounds for community members to consciously learn morality for good behavior

and harmony but as at now their-existence is in uncertainty.

1.3 Research Questions

Babbie (2005) stated that, a research question is defined as an investigative statement made

by researchers in order to investigate a research problem which needs a redress or to

contribute to knowledge. Therefore the researcher needs to have a main research question and

some number of sub research questions. Hence base on this understanding above, the

researcher was able to formulate the following research questions below;

Main Research Question

The main research question IS: What factors do the people of the study area think are

affecting the processes and platforms of community level informal learning?

Sub-Research Questions

1 Which socio-cultural factors do the people of Bole township see to be a threat to

community level informal learning and its platforms?

2 What are the community level informal learning platforms the people of the study area

know to be existing as grounds for learning the cultural values between the youth and elders?

3 What role do they think indigenous knowledge can play in adding value to community level

informal learning processes and platforms existing in Bole Township?

4
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, 1.4 Research Objectives

or'
Main Research Objective

The main research objective is: to analyze how socio-cultural factors affect the community

level informal learning processes, platforms and the role of indigenous knowledge perceived

by the people of Bole Township and to recommend interventions for improvement.

Sub-Research Objectives are to:

1 identify the socio-cultural factors affecting community level informal learning process

among the youth and elders in study area.

2 discover the community level informal learning platforms existing in the study area which

promote the process of community level informal learning amongst the people of Bole

Township.

3 assess the role of indigenous knowledge in adding value to process of community level

informal learning in the study area.

4 give recommendations based on findings for improvement in community level informal

learning in Bole Township.

1.5 Scope of the Study

s

The research topic has covered: The Background of the study, literature review, Research

Methodology, Findings, Analysis, and Discussions, •.Recommendations and finally

conclusions. The researcher also adopted the Endogenous Development (ED) in the literature

review chapter as the foundation of the theoretical framework to explain some of the issues

relating to community level informal learning and indigenous knowledge .•
Bole Township is the research location and has eight broad geographical sections but six

were randomly selected, namely; Chorbang, Kurope, Mempeasem, Nyimang, Yalwa and

Zongo with different ethnic groups including; Gonja, Vagala, Dagaba, Mo, Lobi, Kamara,

Safalaba and Wala.
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The researcher used participatory and qualitative research methods to assess the perceptions

of people in Bole Township in relation to community level informal learning and the socio-

cultural factors that affect it and the existing processes and platforms. Due to time and

resource constraints, the researcher limited himself to the Bole Township .

."

1.6 Justification of the Study

This research when completed would benefit the people of the study area including the youth

and elders and the whole north as well. In the sense that, when some of the youth now

become aware that indigenous knowledge can be applied and help to reshape their lives then,

some of them would no longer go to the cities and small scale illegal mining areas to risk

their lives looking for jobs again.

Again, now that SADA has come to the northern Ghana, policy makers would need to re-tap

indigenous knowledge with the youth to be able to help them catch up with their southern

counterparts, by establishing local small scale businesses with local resources available and

the indigenous skills acquired from community level informal learning platforms, as a first

step through the youth. This idea, when it becomes a reality would not only reduce poverty,

rural-urban migration, unemployment and some social vices like stealing but would also

contribute to promote, protect and preserve the community level informal learning platforms
~

for policy makers to have good decision-making. Therefore this research is in the right

direction if well conducted and the findings being implemented in Bole Township.

1.7 Outline of Report

This thesis report has been outlined as follows:

-. Chapter one introduces the study, the research problem and the key research questions and

objectives.

6
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,
-.

Chapter two gives the theoretical explanation of the thesis and review of related secondary

data.

Chapter three looks at the general introduction to the study area). In terms of selected sections

in Bole township. The human environment is briefly described. A range of research methods

that were used in conducting the study is also discussed. It also describes the methods that

were used to analyze the data presented in chapter four.

Chapter four contains the results and discussions.

Chapter five; gives a picture of the over-arching community level informalleaming processes

and platforms described in chapter four, the findings therein are revisited and discussed in

terms of their implications for policy development and for local development in the study

area. Finally the summary, conclusions and recommendations of the study are also captured.

7
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CHAPTER TWO

THEORETICAL FRAMEWORK AND LITERATURE REVIEW

2.1 Introduction

This chapter seeks to highlight the theoretical framework of the study in an open manner to

avoid doubts and hazy thinking, faulty logic and imprecise concepts. It will also look at
•

secondary data relevant to the study.

According to Pryke (2003) as cited in Alhassan (2010)'theory'- or assumptions- frames how

one thinks about and approach the study of a topic whether we are conscious of it or not.

Theory gives the concepts, provides basic assumption, directs one to the important questions,

and suggests ways for one to make sense of data. Using social theory makes one thinks

through research (Collins, 1991). Therefore the researcher will be adopting the ideas from

Haverkort and Millar (2003), Skinner (1938) behaviorist theory of learning and Bandura

(1965) cognitive learning theory as a guide for this study.

2.2 Definitions and Meaning of Concepts

= The following definitions and meanings of key words and concepts are what the study

adopted for the understanding and analysis of issues

African community level informal learning (CLIL) involves four important methods:
-e "

imitation, observation, conversation and participation. These methods play very important

-. role in the upbringing and training of the youth by the elders at the community level (Bartels,

2001)

8
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Again Archer (2008) looks at community level informal learning as an African traditional

mode of training the youth by using indigenous knowledge accumulated from generation,

through oral tradition. This mode of training is done by parents based on integrated

experiences that combined not only with physical and character training but also manual and

intellectual training

In addition, Antwi (1992) sees community level informal learning as a long life process

which existed before and will continue to exist, in this process; the innate abilities and talents

of people both old and young are brought out and developed to help them fit into the society.

Therefore it is not far fetched for one to say that, there are always some amount of ideas,

wisdom, skills, values and beliefs systems and traditional techniques that a group of

people in a particular nation like Ghana has developed over the years, within themselves

for the purpose of solving their own problems independently without any outsider.

Furthermore, Oti-Agyen (2008) looked at community level informal learning as a process

of transmitting cultural values, skills, indigenous knowledge (IK) and indigenous techniques

from the old to the young by sharing the rich experiences with the youth who are still in the

learning process In fact, indigenous knowledge acquisition and community level informal

learning may vary from one nation to another but can easily be seen in craft industries and

exist in every nation including Ghana.

2.3 A Brief History of Informal Learning Platforms
:

In the past, informal modes of acquiring indigenous knowledge (lK) in a community learning

process, took the form of story telling, oral tradition, proverbs and even more in order to train

the then youth morally, so that they could live a productive life in any society that they went

without many problems. The youth were competing to learn and apply their own culture from

the elders and as a result, they respected the elderly and took them as their role models in the

9
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..
society. Immoral behaviors like stealing, robbery, digging of grave yards to search for human

parts for money was not common in our societies because, parents at various homes used to

train their wards very well to avoid any form of disgrace to the whole family but today both

parents and wards are much more interested in applying quick methods to acquire wealth

rather than applying indigenous knowledge which brings morality and harmony to the family

(Archer, 2009).

According to Mc William and Kwamena (1978) a would-be hunter began his training as the

apprentice of an experience hunter, usually one who was well known for having killed big

animals including elephant. The new apprentice will follow his master through the woods. He

would learn the use of the gun as the first step. He had to prove his ability as a first class shot

by killing a bird in a flight, the hawk or any other wild bird. His course included acquiring
•

knowledge of edible fruits and the names of important and useful plants particularly those

used for herbal. Thus good hunters were invariably good, herbalists. This assertion is just

another way of describing community level informal learning.

Again, Oti-Agyen (2008) noted that, long, long ago, community level informal learning in

Ghana took the form of story telling, proverbs, oral traditions or songs and ritual initiations,

in which the youth were trained in cultural values, norms and belief systems of their various

communities by the noble elders. •

2.4 Theories adopted as framework for CLIL

The study was conducted by adopting theories and ideas from endogenous development(ED),

especially (Haverkort and Millar, 2003), Skinner (1938) behaviorist theory of learning and

Bandura (1965) cognitive learning theory to explain issues relating to community level

informal learning processes and platforms.

10
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2.4.1 Connections between Endogenous development and CLIL

Admittedly, Haverkort and Millar (2003) observed that, endogenous development implies

developing from within, that is both biophysical and socio-cultural in nature, although, not

exclusively, it draws mainly on locally available resources, local knowledge, culture and

leadership, and their cosmovision with an openness that allows for the integration of outside

knowledge and practices.

Additionally, COPAS (2006) looked at Endogenous development (ED) to be based on local

•people's own criteria of development, and take in accounts the material, social and spiritual

well-being. The importance of participatory approaches and of integrating local knowledge

into development intervention has become broadly recognized.

Apusigah (2008) also explained that, endogenous development strongly recognizes the role

of local people's worldviews or cosmovision in their development process. The cosmovision

of any society or local community determines how they use their local resources. Haverkort

and Hiemstra (1999) defined Cosmovision as the way a certain population or a local society

perceives the world or cosmos. It includes; the relationship between the spiritual, the natural

and the human worlds, and embodies the premise on which people organized themselves. It

also indicates the way land, water, plants, and animals are used, how decision are made,

problems are solved and information experimentation take place.

Furthermore, Skinner (1938) behaviorist theory of learning postulates that, the acts and

actions of organisms that can be observed are caused by external factors (available .stimulus

and rewards). So another name for this theory is normally referred to as stimulus response

theory (S.R Theory). Stimulus here means that, anything that causes behavior to occur (it can

be words, token or material). Response in this regard means the reaction of the organism to

11
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.r , Similarly, Safo(2007) noted that, in brief, all what behaviorist are saying is that whether an

organisms would react or exhibit or repeat any behavior or not, depends very much on the,..
nature of the stimulus received from the previous behavior. If the stimulus is desirable then

the behavior will be repeated. It can be deduced from the above assertion that, feedbacks

from our behaviors is very important for learning to occur.

These theories or ideas can be applied to community level informal learning process in

Ghana. In this sense, if the youth of today get closer to our elders, they will learn a lot of

experiences and values during community informal learning sessions. Similarly, if the elders

are also ready to share their experiences in indigenous knowledge with the youth, then the

behavior of them (elders) will now represent the stimulus and the youth will represent the

organisms to response to ideas coming from the elders, so as to come out with new behavior.

That is, the kinds of behavior which can help them to manage problems with indigenous

knowledge and their own worldviews.

On the other hand, if elders are not prepared to share their skills and ideas with the youth,

their new behavior is more likely to be negative towards the active participation with elders

in community level informal learning (CLIL) process. The theory again, has made it clear

that the behavior of an organism or human beings depends heavily on the kind of stimulus
~

they receive previously. Therefore, this postulations and ideas fit in the study, in the sense

that any socio-cultural factors that are inherent in community level informal learning, can

serve as stimulus to influence the behavior or attitudes of the youth towards the active

participation in the process.

Likewise, the Bandura (1965) cognitive learning theory which is very similar to that of the

Sknner (1938) behaviorist theory of learning is a type of learning theory that focuses on the

re-organization of one's perceptions in order to achieve understanding. It is basically concern

12
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with how information is perceived, processed and manipulated to deal with complex task.

Studies were done in the area of learning (Inside theory). Inside theory(IT) stressed that,

understanding occurs only through the reorganizations of ideas and perceptions and not

through memorizations of conditions.

More also, Sarfo (2007) noted that, Cognitive learning theory focuses on unobservable/covert

contract such as memory, semantic network/mental models. In trying to explain, the cognitive

scientist said during learning, the learner experiences the stimulus (information) from the

environment through his/her sensory receptors (hearing, seeing, feeling and tasting).

Therefore, the youth are much more attracted to what are desirable to their senses whether

they are good or bad for them.

2.5 Socio-cultural Factors Affecting (CLIL)

In this section, the researcher will be reviewing some of the socio-cultural factors affecting

both endogenous development and community level informal learning. These factors are as

follows; globalization, cultural diffusion, social factors and economic pressure.

2.5.1 Globalization and (CUL)

According to Haverkort, (2005), globalization involves the entrenchment of modern science

and technologies throughout the world. Increasingly also is the need for endogenous

development has called for the localization of development.

Globalization is the series of processes by which the world changes through diffusion and

acculturation, working to promote the change in the world in which nations and people are

increasingly inter linked and mutually dependent. Promoting such linkages are economic and

political forces along with modern systems of transportation and communications. The forces

of Globalization include international commerce, travel, and tourism, transnational migration,
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the media and various high-tech information flows. It is quite clear that; globalization is

making the world look like a village and making people all over the world much more closer

to one another than before. So what we can do as a people is to train our youth such that they

can marry their learning of indigenous knowledge with other foreign ideas to help them fit

into African communities (Kottak, 2004).

According to the indigenous intellectual property right (IPR) (2002) as cited in Kottak,

(2004) a particular group may determine how indigenous knowledge and its product may be

used and distributed and the level of compensation required. Deducing from the assertion

above it means that, to some extent if a group develops her indigenous knowledge on a

particular product at the community level, the group stands the chance of driving some

economic benefits from it. One may ask how we can measure the cultural right of a

particular group.

Also in Sarfo (2007) as part of globalization, the media and other products of technology

used for public education can help destroy our culture as well as transform our culture for us.

Therefore the youth should be aware of this and henceforth should be very careful with what

they see and hear from the media.

14

That is why, Millar (2005) observed that, renewed things in African thinking is more on

technology than values, systems, structures and process. Exactly, in line with the above

assertion, the youth of today think that development is only based on technology and material

accumulation. Good moral behaviors and love for human welfare and spiritual well-being of

people is also very important in the development process (Archer, 2003).

Therefore, Haverkort and Millar (2006) advocated that, programs in rural people health,

agriculture and management of rural resources should and can be built on African religious

concepts, institutions and practices. In line with the above, the youth at the community level
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should encourage each other in learning the values, skills and norms of the society from their

elders so as to sustain their culture. This would go along way to help bring about sustainable

livelihood systems to the youth, especially those in semi urban communities. This is because,

when the youth of a particular community are well equipped with some local skills and

technologies they can establish their own small scale industries like; smock weaving, metal

works, wood works and agricultural activities.

Again, Haverkort and Millar (2005) admitted that, adoption of a new technology, does not

necessarily lead to abandoning of existing technology hence a path way to endogenous

development. This assertion is very true and we need to integrate indigenous knowledge with

any other foreign ideas at the community level informal learning process. If the youth value

the skills, experiences and ideas of the elders at homes and try to supplement them with their

school knowledge it would go a long way to help the youth get their own employment. So in

this context, the reshaping of can takes place at the informal community level learning

process where the youth would learn the rich experiences of their elders and begin to apply

them on real life situations. Finally the informal learning is a continuous process and would

be very necessary when the need arises.

COMPAS (2006) also noted that, the ability and effectiveness of communities to undertake

endogenous development while yet resilient has been greatly undermined in recent decades.

While a capacity for endogenous development is present at some level in all communities, the

evidence gathered from many field workers is that, the power of initiative and over all local

capacity of communities for endogenous development has been in decline over time. Again,

neoliberal economic policies, but also promotion of technological and scientific change has

continually ignored local needs and indigenous knowledge. These changes impose options on

communities that undermine endogenous development initiative and livelihood strategies that

keep benefits within local areas.
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Neoliberal policies as part of globalization for structural adjustment, although changing now,

have resulted in favoring external markets, foreign investments and cash crop production to

the detriment of local industry and food security. Forces from all these policies undermine the

spirit of community level informal learning in Africa (MoF A, 2005).

2.5.2 Cultural diffusion and (CLIL)

Admittedly, COMPAS (2006) has it that, under the Green Revolution, the introduction of

hybrid seeds and fertilizers has contributed to the loss of indigenous varieties and low cost

ecological practices, to maintain fertility and reduce risk. Western economic mechanisms,

values of consumerism, science and technology are increasingly displacing traditional

cultures and systems throughout Africa. Religions, Western and Eastern, are also taking their

toll on traditional systems. Converts, who regards traditional forms of spirituality and other

belief systems as superstitions and pagan, condemn and reject them. These combined forces

work to discredit and displace traditional systems. The traditional systems are often

disregarded. Very little is done in Africa's Westernized governments to build on, and

improve traditional systems for endogenous local development.

Oti-Agyen (2008) observed that, culture is both learnt and shared and that people learn

culture and share it by practicing and propagating what they have learnt. That is why the

youth of today learn western culture from the media and try to share it in an African social

environment. According to Greaves (1995) cultural rights include a group ability to preserve

its culture, to raise its children in the ways of its forebears to continue its language and not to

be deprived of its economic base by the nation in which it is located. This fact is very true

because, there is no way a particular community can preserve its culture without the

involvement of the youth. This is because children of today are always the leaders and elders

of the near future of that particular community.
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Moreover, Oti-Agyen (2009) culture changes when the people who practice this culture have

their way of life changed. As already, indicated earlier, when there is any change in the

learning of the culture then it affects all the components of the whole cultural system.

Therefore one would say, culture is a dynamic process and not a static one. The youth of

today copy some ideas from the western world which might not help them in the future.

These western ideas sometimes discourage the youth of today from learning with elders at the

community informal learning process.

Oti-Agyen (2003) also noted that, initiation rites were used to educate the youth morally, in

line with the above assertion, the respect for elders was very common amongst the youth but

today, nobody has time to talk about respect and moral values again. Again, Oti-Agyen

(2008) admitted that, in those days Ghanaian parents were the first teachers of the child and

they continued the maintenance of the educative role or functions throughout the child's

upbringing. All the above observations are the subsets of community level informal learning,

which both the elders and the youth have now left behind. Today everybody is very serious

about schooling and have no time to give the child moral training at the community level

informal learning process.

Gillet (2008) has seen that, informal education is something concerned with tradition,

preserving and transmitting of values, ideas, practices which proved over the years to be

worthwhile. In fact, what has been said is true, the informal education given to a child should

help that child to be able to live and relate with other people in the society without much

problems.

Archer (2007) said, every society has its distinctive ways of educating its members. As

rightly, mentioned above, another way of educating the members of society is the community

level informal learning process. Unfortunately, majority of the youth do not encourage

learning with elders at the community level. Amissah (2006) admitted that, from the age of
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six the young girl for example would be taught how to clean the house, makes fire, and

prepares the various meals. After sometime she learns housekeeping skills from the mother

or the older women. However one can admit that, it is the older women who rather wash the

house hold utensils and sweep the house today. The youth have no time only a few numbers

of them do these kinds of jobs in the community where the youth do not sit at home.

Bartels (2007) has it that, learning that took place at home between parents and their wards is

called home education. This assertion is an indirect description of community level informal

learning which used to be a collection of various home educations in the past. However,

today, western education has taken over from community level informal learning which used

to be the plat form for learning and application of indigenous knowledge. How can we then

reshape our informal community level learning process when the youth are attracted to

foreign culture? According to Archer (2008) indigenous educational systems in Ghana

centered on teaching the youth moral values such as: honesty, endurance, courage, chastity

truthfulness and respect for the old age. Today the story is the opposite and this is because the

level of cultural diffusion and decay is very high.

Oti-Agyen (2008) observed that, the major purpose of traditional education was to inculcate

good moral values in the young members of the community. But today, how many of the

young people sit at home to learn traditional knowledge with their elders or parents?

Deducing from the various observations and assertions above, one would say that, learning

and applying indigenous knowledge is simpler than even learning and applying Western

education in an African environment but the youth today have rather developed a negative

attitude towards the informal acquisition of indigenous knowledge. Oti-Agyen (2004) again

noted that, culture is created by human beings, living together. Without people to interact,

act, think feel, and make things there will be no culture.
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noted that, culture is created by human beings, living together. Without people to interact,

act, think feel, and make things there will be no culture.

Oti-Agyen (2006) added that, culture is very dynamic and keeps on changing over time.

However, with this argument above, it does not mean that, people have to change their
."

culture to an extent that, the original culture is changed completely to become a strange one.

There is also the need to keep on reviewing our cultural elements within our societies every

now and then. Community level informal learning and other cultural practices are very

important for the preservation, and maintenance of our culture. This would not only help

bring development but would also reduce rural-urban migration in our various community

levels, for sustainable development, since some of the youth might use skills gotten from

indigenous knowledge to initiate income generating activities to earn some money for their

livelihood.

COMP AS (2006) admitted that, endogenous development has become one of the working

tools in Indian rural communities in helping the rural folk to solve some of their challenges

including conflict management. Millar (2005) observed that, ongoing work among European

institutions and Professors has suggested shifts in Europe from exogenous to endogenous

development. His observations made as a scholar, has now revealed that, the Europeans have

•now seen the importance of indigenous knowledge in the development process. Philip (2008)

he sees indigenous knowledge (Ghanaian education) to be highly informal, with the

exception of very few cases; there are no formal institutions with time structured curriculum

for the people or the youth to go through. Philip (2009) added that instead, educating the

youth takes place everywhere the people live. Actually in line with the above assertion, it is

the moral responsibilities of all adults especially parents to teach the youth the values, norms,

and traditions ofthe society.
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bring development but would also reduce rural-urban migration in our various community
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indigenous knowledge to initiate income generating activities to earn some money for their
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COMP AS (2006) admitted that, endogenous development has become one of the working

tools in Indian rural communities in helping the rural folk to solve some of their challenges

including conflict management. Millar (2005) observed that, ongoing work among European

institutions and Professors has suggested shifts in Europe from exogenous to endogenous

development. His observations made as a scholar, has now revealed that, the Europeans have

•now seen the importance of indigenous knowledge in the development process. Philip (2008)

he sees indigenous knowledge (Ghanaian education) to be highly informal, with the

exception of very few cases; there are no formal institutions with time structured curriculum

for the people or the youth to go through. Philip (2009) added that instead, educating the

youth takes place everywhere the people live. Actually in line with the above assertion, it is

the moral responsibilities of all adults especially parents to teach the youth the values, norms,

and traditions of the society.
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Also Dzobo (2000) noted that, indigenous education in Ghana is unlike formal western

education in that, it is very practical and pragmatic. It prepares the individual for life as it has
- ,

been known and lived with his society and so inculcates the values of life. As already

mentioned by these various scholars, indigenous knowledge is very unique in nature, it is

informal and oral in nature but a very powerful tool in shaping the individual who appreciates

its value and understand it. Bartels, (2001), also made some observations and named

indigenous knowledge as home education. Bartels (2003) added that, in all there are four

important methods employed in this home education phenomenon. These are observation,

imitation, conversation and participation. In line with the above assertion, even today in our

traditional homes, we still practice home education which is another form of community level

informal learning for training us in line with our cultural practices. We cannot do away with

this home education (indigenous knowledge) because it is part of our daily lives and very

necessary in solving our daily problems. It is a fact that, indigenous knowledge may not be

able to solve all our daily problems since it is also associated with its own problems. But to

some extent, if we begin to apply it in order to solve our daily problems in a practical manner

it will have an added advantage. This is because one may not need much or any resources in

order to learn and apply indigenous knowledge.

Archer (2008) he also mentioned that, the Ghanaian tradzional education (indigenous

knowledge) is integrated experience which combines not only with physical and character

training but also manual with intellectual training. Even with the so called western education,

the story is still similar. The above facts are undeniable but how do our youth of today apply

these indigenous skills acquired from our elders in Ghana? That is what we the youth of

today are yet to know, there is the need to let the youth know the importance of indigenous

knowledge or home education in our various community levels.
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practices. These kinds of observations above are very close and even the same as informal

community level learning. Therefore in this context, informal community level learning is a

process for sharing indigenous knowledge system, hidden skills, experiences, values,

wisdom, ideas and even spiritual aspects from within a group of people. Millar (2005) also

mentioned that, indigenous knowledge and its values may have their limitations. Its

adoptability to present needs can be limited but major decisions in these rural communities

are derived from traditional knowledge and values. Therefore they need attention in

development initiatives. Heverkort (2003) as cited in Millar (2005) also stated that,

endogenous development is an approach that takes place complementary to the ongoing

technological and economic global process. Millar (2005) added by saying that he sees it as a

structural approach to poverty reduction in marginal areas. These are all fact, if we as youth

today begin to adopt indigenous knowledge in managing our problems, then we will be

heading towards reducing poverty in our poor prone societies and reshaping them for future

generations to continue in a sustainable manner. And one would be very proud to see the

youth of today in Ghana learning indigenous knowledge and applying it to solve not only

individual problems but also some of the societal problems we may face in life. That is one

of the reasons why, the researcher is much more interested in this topic.

Antwi (1992) noted that home education is a long life process whereby the innate abilities

and talents of people both young and old are brought out and developed to help them fit into

the society. Therefore, in line with this assertion, before one grows in the community she or

he learns a lot from members of that particular community and for that matter, it will be very

necessary to admit that, all the above theories and various definitions are adopted in order to

explain, to understand some the reasons why the culture of a particular gets eroded. In

conclusion, one would therefore say that there are many reasons for cultural erosions in

African, but just to mention a few.
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2.5.3 Social Factors and (CLIL)

Issues like; western education, mass media, family problems and perception of the youth are

discussed in this section. One of the social factors that can demoralize the endogenous

development and community level informal learning is western education (schools). This is

because; many of the youth are always busy in school. They spent most of their time in

school, learning foreign ideas from books and their teachers. Fine, learning of foreign ideas

is not bad at all, but should be combined or supplemented with the indigenous knowledge

(ideas) .

Oti-aygen (2007) noted that, there is universal truth and universal moral values, so truth and

moral values run through all cultures. If this is so, then certain disciplines that transmit these

moral values and truth must be included in the school curriculum. Some of these disciplines

are; science, religion, sociology and psychology. It would be flabbergasted to note that, even

some of the teachers who teach some of these subjects do not know the cultural environment

in which they are teaching.

Again, Oti-aygen (2007) admitted that, culture is learned and shared; if this is the case then

conscious efforts must be made to transmit culture to the younger ones through formal and

informal education. Since Colonial era, Ghanaian communities have learnt western

education and continue to learn more but no change has come yet. Oti-aygen (2008)

expressed concerns that, every adult played the role of a teacher before the coming of western

education. Today, the contradictory things are happening in our in various communities.

Children or the youth are left for only their teachers to take care of and train them for parents.

The youth even fear and give respect to their teachers than their parents at home. Therefore

one would end by saying western education is very good but it has become one of the social
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factors that can affects the community level informal learning process and endogenous

development in Africa.

Another social factor that can affects the community level informal learning and endogenous

development is the mass media. Mass media in this context would be looked at in the

educational lenses, where it is used as a means of educating the general public in the society.

According to Galbraith (2007) technology can be defined as a systematic application of

scientific or other organized knowledge to practical tasks. Based on the definition of

(Galbraith, 2007) one can admit that, television, computer, radio, over head projectors, news

papers and videos, are all products of technology. Hence these technological products are

applied to educate people including the youth within our society. But the way these products

are applied and what the youth see, and hear from these so called technological products is

strong enough to discourage them from appreciating community level informal learning.

Some of these products like: television, video, computer and radio are not only confusing the

youth but also takes much of their precious time that, they would have used for learning and

applying indigenous knowledge at the community level to manufacture something in the craft

industry. COMPAS (2005) noted that, there is the need for African scientific approaches to

be developed to respond to the African worldviews. Basically, in support with the above

argument, the indigenous culture and worldviews of Africans can be shown on television,

computers, and videos and even discussed on the local radio stations for the youth to see and

listen to. This would go a long way to reduce the effect of the media on our culture today.

Family problems like broken homes, death and lack of parental care can also be social factors

that can undermine community level informal learning in Africa. For example, if there is

peace in the family, the youth in that family would have the greater chances of learning skills

from their parents. Likewise, the parents would also have the needed minds to take their

children through the community level learning process.
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According to Oke (1987) that when there is peace and love in a particular family, the children

trained in such a home grow up with elements of peace and love in them. Oti-Agyen (2005)

also noted that, family income can have a greater impact on the education and home training

of the children living in that particular family. Apart from the income, broken home and

death of either one or both parents can lead to lack of parental care of a child. These

particular situations can also prevent the children or youth in that family from participating

actively in the community level informal learning process. A hungry or a sad child can not

have the sound mind to learn well with elders.

Bartels (2001) noticed that, sometimes the general attitude of many families towards the

formal and informal education of their children is very poor, unlike the past where the

extended family network was working. Today, if one dies and his or her children are left

behind they will go through hard times, before they become adults.

According to Amissah (2004) that those days' Ghanaian parents were the first educators of

the child and they continued to maintain the educative function throughout child's

upbringing. Abosi (2003) explained that, the young boy would stick to his farther or uncle,

followed him to farm, set traps and took care of household animals. This means that if there

are no problems in a family like this mentioned above, training or opportunities would be

seen by a child living in that family.

Finally, it is good to note that, family is the first institution in the society where the youth

can learn to apply indigenous knowledge but when such an institution has problems it will

also affect the learning process of the youth at the community level.

Again, the perception of the youth today about the way things are done in the local settings

with indigenous knowledge is quite different. Majority of the youth think that as mentioned

earlier on, the African way of doing things is not modem at all.
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Ruth (1948) noticed that, morality is a convenient term for socially approved customs

(mores), and that, these values are shaped by culture. Therefore culture varies from one place

to another and for that matter what is considered in one culture as a custom might not be

accepted by another culture as moral or the other way round. However the youth should know

that, the Western world also ever passed through the indigenous ways before. According to

Schofield (1972) the answers to the problems of science lie in the physical world. It could

still be noted that, today the physical scientists have brought problems which indigenous

knowledge can be applied to solve. For example some diseases caused by eating some

artificial food can be treated by applying indigenous traditional medicine.

Finally as already mentioned, this perception of the youth about indigenous knowledge can

be change by applying the behaviorist and cognitive theories of learning.

2.5.4 Economic pressure and (CLIL)

The econorruc factors to be discussed in this sub-topic are as follows; trade, formal

employment and farming. In the first place, community level informal learning needs time.

According to Kottak (2004) culture is integrated and not haphazard collections of customs

and beliefs, culture is integrated and patterned systems. If one part of the system changes,

other parts change as well. Therefore, a change in the economic activities from any of the

economic activity or industry and trade can affect community level informal learning process.

~ Hence this phenomenon would also change some of the cultural systems. For example if the

youth of le were having free time in the night to learn with elders in the craft industry, the

trade would no longer allow the youth free time during the night to learn with their elders

again. This is because the youth are already looking for quick money. And since they are still

young and very strong no amount of community level informal learning can stop them from

going to trade.
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Sarfo (2005) noticed that, how complex the learning is, depends on the complexity of the

society. Therefore, a society where everybody has a way of trading, to get money to earn a

living will not make it easy for the community level informal learning to take place. Sarfo

(2007) admitted that, to live alone one is an animal; Human beings live in a society.

However, the society within which we live has to perform certain functions to serve the needs

of its people. One of these needs is education. Education means the process of acquiring

aowledge, skills, and good attitudes.

According to Sarfo (2007) societies whose economy revolves around hunting and farming,

has the learning activities focusing on hunting and farming and they are simple, to a certain

degree. But for complex societies like our societies today whose activities focus on modern

or western knowledge, western technology and job opportunities the teaching and learning

activities are also more complex. Hence the youth from these kinds of societies would not

have much interest in learning cultural values which she or he might see to be strange in his

or her job.

Also, farming should have been one of the sources of indigenous knowledge (education) in

our societies, from which the youth could have learnt a lot of farming skills with their elders

at the community level. According to Sarfo (2005) home education is a process by which

individuals born into a society learn the ways of life that include knowledge, skills and

attitudes of the society so that they can function effectively as members of that society. As

rightly mentioned above, the youth used to go to farm and learn the skills of farming and

hunting but today the youth are not interested in farming activities but they like to eat food.

Uljens (1997) noted that, traditional education is the intentional activities through which

individuals intentionally en-cultured into the norms, values, and practices of a society: but in

relation to individual's educational interest. Long ago, farming used to be an intentional

activity in order to feed the family and also train the youth at the same time. Today, farming

26

www.udsspace.uds.edu.gh 

 

 

 

 



Uljens (1997) noted that, traditional education is the intentional activities through which

individuals intentionally en-cultured into the norms, values, and practices of a society: but in

relation to individual's educational interest. Long ago, farming used to be an intentional

activity in order to feed the family and also train the youth at the same time. Today, farming

is done in large scale and with machines like tractors, and so on, for money and not purposely

for food and training alone.

2.6 Community Level Informal Learning Platforms

Indigenous knowledge is very relevant to the study in the sense that, one can not talk about

community level informal learning platforms without relating it to indigenous knowledge of

the people involved.

2.6.1 Oral Traditions in (CUL)

World Bank (1998) admitted that, indigenous knowledge can be broadly defined as

knowledge that an indigenous local community has developed but it is confined to the

indigenous people alone. All communities have developed their own body of indigenous

knowledge for development. The development of indigenous knowledge in a particular

community associated with a particular indigenous people could not have happened without

community level informal learning platforms, which can be de§cribed as the local methods of

learning amongst the indigenous people in a local community. Example experience sharing,

testing of IK, adapting to local culture and environment, and being dynamic.

According to CEFIKS (2010) indigenous system refers to the complex set of knowledge and

techniques existing and developed around specific conditions of populations and

communities, indigenous to a particular geographical area. It is the knowledge that people in
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a given community have developed over time and continue to developed, much of this

~ knowledge is passed down from generation to generation usually by words of mouth .

. ,
It is based on the following:

.:. Experience

.:. Often tested over years and years of use

.:. Adapted to local culture and environment

.:. Dynamic and changing

2.6.2 Craft work in (CLIL)

, Ghanaian traditional education is the combination of experience, mental, and physical

training that allows a person to fit into his or her cultural environment. However, one would

say that, one of the challenges of traditional Ghanaian education is the lack of documentation

and records keeping. (Archer, 2009) Again, Oti-Agyen(2008) noted that, indigenous

knowledge include the local ideas, skills, wisdom, technologies and experiences gained and

developed within a particular group of people from one generation to the next generation for

the purpose of solving their daily problems without any foreigner

2.6.3 Home Training in (CLIL)

According to Oti-Agyen (2008) indigenous Ghanaian education is not formal and has no

curriculum for learners to go through; but goes through testing years over years. Before the

arrival of the Whiteman; Africans had and still have their own informal ways of learning at

the community level. In various homes, the youth are or were brought up in such a way that

would allow them to live practical life and fit into the societies in which they were or are
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communities themselves. Millar and Haverkort (2005) noted that, many differences exist

between African and Western concepts of matter, Religion, Leadership, and so on. With

community level informal learning process, the youth would begin to see this difference

between Africans way of measuring things and Western way of measuring things too. Also

Oti-Agyen (2008) admitted that, Children need to be trained alongside their culture.

..

More also, Oti-Agyen (2009) observed that, culture changes when the people who practice

this culture have their way of life changed. When there is any change in the learning process

of the culture, then it affects all the components of the whole cultural system. Therefore it

would be true to say culture is a dynamic process and not a static one. The youth of today

copy some ideas from the western world which might not help them in the future. These

western ideas sometimes discourage the youth of today from applying the indigenous

knowledge they have already acquired from elders at the community level informal learning

process.

Millar (2005) made an observation that, renewed things in African thinking is more on

technology than values, systems, structures and process. Exactly, in line with the above

assertion, many people are of the view that development is only based on technology and

material accumulation. Good moral behaviors and love for human welfare is also very

important in the development process.

2.6.5 Endogenous Development in (CUL)

The African COMP AS partners are systematically building endogenous development, to

learn to refine traditional systems and their professionalisms and to co-operate with other

organizations and exchange experiences. This will protect, promote and add value to

community level informal learning (CUL) in Ghana and create very good platform for

29

www.udsspace.uds.edu.gh 

 

 

 

 



2.6.5 Endogenous Development in (CUL)

The African CaMP AS partners are systematically building endogenous development, to

learn to refine traditional systems and their professionalisms and to co-operate with other

organizations and exchange experiences. This will protect, promote and add value to

community level informal learning (CUL) in Ghana and create very good platform for

exchanging of experiences amongst professionals and organizations in African communities.

(CaMP AS, 2005).

According to Apusigah (2008) in practice, endogenous development is based mainly on local

initiative, institutions, resources, strategies and values. Consequently, the priorities needs and

,... criteria for development may differ in each community, and are not always the same as those

of the development workers. Key concepts within endogenous development are; privileging

local control of development; taking cultural values seriously; finding balance between

traditional and external resources and knowledge to manage change (social progress) III

• . \

ways that are cultural relevant and appropriate .

Conventional western development models based on modem science and technology are

often transferred to local communities as development solutions; Millar (2006) noted that,

• from experience these approaches has been the major cause of failure of development•
interventions in rural communities. Millar (2004) again observed that, endogenous

development is strongly participatory and aims to empower the local communities to take

control of their own development process based on their local resources and livelihood

strategies; without isolating the communities from outside world and the opportunities

therein.

Also, according to CaMP AS (2005) a number of western-based development approaches

have narrow vision which is not founded in traditional cultures. The rich and diverse cultures
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2.7 The Role of Indigenous knowledge in CLIL

Indigenous knowledge is very relevant to the study in the sense that, one can not talk about

community level informal learning process and platforms without relating them to indigenous

knowledge of the people involved.

World Bank (1998) noted that, indigenous knowledge can be broadly defined as knowledge

that an indigenous local community has developed but it is confined to the indigenous people

alone.

2.7.1 Cultural Transmission Role in (CLIL)

According to CEFIKS (2010) indigenous system refers to the complex set of knowledge and

techniques existing and developed around specific conditions of populations and

communities, indigenous to a particular geographical area. It is the knowledge that people in

a given community have developed over time and continue to developed, much of this

knowledge is passed down from generation to generation usually by words of mouth.

It is based on the following:

.:. Experience

.:. Often tested over years and years of use

.:. Adapted to local culture and environment

.:. Dynamic and changing

Ghanaian traditional education is the combination of experience, mental, and physical

training that allows a person to fit into his or her cultural environment. However, one would

say that, one of the challenges of traditional Ghanaian education is the lack of documentation

and records keeping (Archer, 2009). Again, Oti-Agyen (2008) observed that, indigenous

knowledge include the local ideas, skills, wisdom, technologies and experiences gained and
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Ghanaian traditional education is the combination of experience, mental, and physical

training that allows a person to fit into his or her cultural environment. However, one would

say that, one of the challenges of traditional Ghanaian education is the lack of documentation

and records keeping (Archer, 2009). Again, Oti-Agyen (2008) observed that, indigenous

knowledge Include the local ideas, skills, wisdom, technologies and experiences gained and

developed within a particular group of people from one generation to the next generation for

the purpose of solving their daily problems without any foreigner

Ghanaian indigenous education is not formal and has no curriculum for learners to go

through; but goes through testing years over years. Before the arrival of the Whiteman;

Africans had and still have their own informal ways of learning at the community level. In

.,. various homes, the youth are or were brought up in such a way that would allow them to live

practical life and fit into the societies in which they were or are borne into without any

problems ( Oti-Agyen, 2003).

2.7.2 Holistic Role in (CLIL)

Indigenous people often say that, their knowledge is holistic and cannot be separated from

their land and resources (Chamberlin, 2003). African beliefs systems and world visions are

complex and many differences exist between African and Western concepts of matter,

•Religion, Leadership, and so on (Millar and Haverkort, 2005). Skinner (1938) behaviorist

theory of learning postulates that, the acts and actions of organisms that can be observed are

caused by external factors (available stimulus and rewards). So this theory normally referred

to as stimulus response theory (S.R Theory). Stimulus here means that, anything that causes

behavior to occur (it can be words, token or material). Response in this regard means the

reaction of the organism to stimulus.
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Safo(2007) in brief, all what behaviorist are saying is that whether an organisms would react

or exhibit or repeat any behavior or not depends very much on the nature of the stimulus

received from the previous behavior. If the stimulus is desirable then the behavior will be

repeated. It can be deduced from the above assertion that, feedbacks from our behaviors is

very important for learning to occur. This theory or idea can be applied to community level

informal learning process in Africa.

In this sense, if the youth of today get closer to our elders, they will learn a lot of experiences

and values during community informal learning sessions. Similarly, if the elders are also

ready to share their experiences in indigenous knowledge with the youth, then the behavior of

them (elders) will now represent the stimulus and the youth will represent the organisms to

response to ideas coming from the elders, so as to come out with new behavior. That is, the

kinds of behavior which can help them to manage problems with indigenous knowledge and

their own worldviews.

•

On the other hand, if elders are not prepared to share their skills and ideas with the youth,

their new behavior is more likely to be negative towards the active participation with elders

in community level informal learning (CLIL) process. The theory again, has made it clear

that the behavior of an organism or human beings depends heavily on the kind of stimulus

they receive previously. Therefore, this postulation fits in thl study, in the sense that any

socio-cultural factors that are inherent in community level informal learning, can serve as

stimulus to influence the behavior or attitudes of the youth towards the active participation in

the process. And for that matter, building on endogenous development key concept like

taking cultural values seriously can help in reforming the community level informal learning,

encourage and motivate the youth to participate and take control of their own development

process. This will pave the way for the youth to begin to appreciate the role of community

level informal learning in Africa.
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Again, the Bandura(1965) cognitive learning theory is a type of learning theory that focuses

on the re-organization of one's perceptions in order to achieve understanding. It is basically

concern with how information is perceived, processed and manipulated to deal with complex

task. Studies were done in the area of learning (Inside theory). Inside theory stressed that,

understanding occurs only through the reorganizations of ideas and perceptions and not

through memorizations of conditions. Sarfo (2007) noted that, Cognitive learning theory

focuses on unobservable/covert contract such as memory, semantic network/mental models.

'. In trying to explain, the cognitive scientist said during learning, the learner experiences the

stimulus (information) from the environment through his/her sensory receptors (hearing,

seeing, feeling and tasting).

2.7.3 Transformational Role in (CLIL)

With community level informal learning process, connected with indigenous knowledge, the

youth would begin to see this difference between Africans way of measuring things and

c Western way of measuring things too. The youth of today, who have been attracted to foreign

culture, might be thinking that, the culture of Africans which includes; belief systems, world

vision, indigenous knowledge, traditional technologies and spiritualism are outmoded and not

modem or scientific. This way of thinking by the youth might be very misleading and

•therefore, discouraging them from participating in the community level informal learning

sessions (Archer, 2007). Deducing from the above assertions, it is clear to suggest that,

indigenous knowledge is an integral part of endogenous development which has a very

critical role to play in community level informal learning in Ghana.

2.7.4 Sustainability Role in (CLIL)

However, many of the Western approaches experienced difficulties in overcoming an

implicit western bias. Endogenous development seeks to overcome this bias by making
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people's worldviews and livelihood strategies the starting point for development as a balance

between material, social and spiritual well-being (Millar and Havertkort, 2006).

Despite obvious differences between regions and ethnic groups on the vast African

continent, one can identify elements in the way African people see themselves

(cultural Universalism), the way they know and organized themselves: their religion,

worldviews, relationship to nature, notion of time, artistic expression, leadership and ethnic

organizations. In contemporary Africa traditional, knowledge and values still are an
"-

important driving force in decision-making and the development activities of the people.

Understanding this knowledge and the way it is organized as well as assessing its strengths

and weakness may be an important step towards building African science (Millar and

Havertkort, 2006).

•

COMP AS (2006) also noted that, endogenous development has become one of the working

tools in Indian rural communities in helping the rural folk to solve some of their challenges

including conflict management. Millar (2005) also noted that ongoing work among European

institutions and Professors has suggested shifts in Europe from exogenous to endogenous

development.

Admittedly, if community level informal learning process is bJIilt on the key concepts of

endogenous development which include; privileging local control of development; taking

cultural values seriously; finding balance between traditional and external resources and local

knowledge to manage change (social progress) in ways that are cultural relevant and

appropriate, then that would have been one of the roles endogenous development could have

played in community level informalleaming in Africa.

That why Haverkort and Millar (2006) advocated that, programs in rural people health,

agriculture and management of rural resources should and can be built on African religious
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concepts, institutions and practices. In line with the assertion above, the youth at the

community level should be encouraged to take active and serious part in learning the values,

skills and norms of the society from their elders so as to sustain their culture and take control

of the development process in their various communities.

Again, COMPAS (2006) explained that, endogenous development is based on local people's

own criteria of development and takes into accounts material, social and spiritual well-being

of the people. It takes local cultures as critical starting point and positions those cultures as a

central framework for social process and cross- cultural exchanges. Endogenous development

draws from and harnesses local resources to mitigate development. It builds on and excites

local actions for change to occur from within the existing systems. By its very definition,..
endogenous development works towards sustainable, functional and people centered

,
development. In principle, endogenous development is inward looking but not in a negative

way. It does not close off external influences such as modern science and technology. Rather

it works to minimize and even eliminates its tendencies of disorienting, undermining,
••

compromising and annihilating indigenous or traditional systems. Endogenous knowledge is

highly appreciative of ownership, relevance, diversity and identity ..

Endogenous means growing from within (COMP AS, 2006). Hence endogenous development

•
Similarly, in line with the above views, Oti-Agyen(2008) also defined community level

informal learning as a process of transmitting cultural values, skills, indigenous

knowledge(IK) and techniques from the old to the young by sharing the rich experiences with

youth who are still in the learning process.

Millar (2005) made it clear that, chiefs and elders could be the pioneers in an anticipated

revitalization of African knowledge and that; he hoped that, energies put together would

reward an African effort. Learning of indigenous knowledge and culture at the community
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level would help them to learn more about their social environment for sustainable

. - development.

Abilba (2005) also observed that, a way should be developed so as to allow the people marry

African indigenous knowledge with western knowledge and taking into account the material,

social and spiritual well-being of the people as well. In line with the above assertion,

COMP AS (2006) noted that endogenous development has a strong participatory undertone.

The aim of endogenous development is to empower local communities to take control of their

own development process based on their local resources and livelihood strategies. It is

.r- important to also note that, this does not imply the isolation of local communities from the

outside world and the opportunities that may be available there. Nor does it advocate

romanticizing traditional views and practices or solely conserving traditional societies and

practices towards, more traditional ends: culturally appropriate renewal, such renewal,

however, does not assume that culturally informed ways are perfect. Rather, it entails an

appreciation of the inadequacies as well as the strengths of cultures and works towards the re-

negotiation and reforms of aspects that need change (controversial) as well as valorization

aspects that need re-enforcement. Base on this definition, endogenous development could

have been one of the best tools to revive the community level informal learning in our

societies.

According to Oti-Agyen (2008) indigenous Ghanaian community level, informal learning is

not recognized and has no curriculum for learners to go through but it always goes through

• testing years over years. This assertion is very true, before the arrival of the Whiteman;

Africans had and still have their own ways of learning at the community level. In various

homes, the youth are or were brought up in such a way that would allow them fit into the

societies in which they were or are borne into without any problems.
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Chamberlin (2003) expressed concerns that, indigenous people often say that, their

knowledge is holistic and cannot be separated from their land and resources. These assertions

are in line the definition given by (COMP AS, 2006). Additionally, Haverkort (2005) has it

that, African beliefs systems and world visions are complex and due to the complex nature of

the African belief systems and world visions, there is no any other tool than endogenous

development acquired informally from the elders of the African communities themselves that

can help people to understand this complexity.

Therefore we as Africans should encourage the youth to actively participate in community

level informal learning process. Millar and Haverkort, (2005) admitted that, many differences

exist between African and Western concepts of matter, Religion, Leadership, and so on.

Archer (2004) noted that, the youth, who have been attracted by foreign culture, might be

thinking that, the culture of Africans which includes; belief systems, world vision, indigenous

knowledge, traditional technologies are outmoded and not scientific. This way of thinking by

the youth might be very misleading and therefore, discouraging them from the participating

with their elders in the community level informal learning process.

Bartels (2001) has observed that, the thinking of the youth of today is that, ideas coming from

our societies are too local. Elders can help change this kind of.-perception and understanding.

Furthermore, applying indigenous knowledge in managing problems is far better than any

other means. According to Oti-Agyen (2008) Children need to be educated alongside their

culture but the youth of today also think and perceive that, Africans and Ghanaians way of

doing things are not the best.
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· .
2.8 Conclusion

This chapter explained the conceptual and theoretical framework within which community

level informal learning can be analyzed. After looking at literature on related fields to study it

was revealed that the endogenous development ideas adopted from (Haverkort and Millar,

2003) is one the appropriate approaches for analyzing community level informal learning.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

In every research work it is always very important to use scientific methods. The validity of

the answers to one's to the research questions will rest on how the answers were found. This

chapter seeks to orderly outline the methods that were used in the study to collect data.

3.2 Research Approach
~

Considering the holistic nature of the indigenous knowledge framework, the study needed an

amalgamated methodological approach that combined conventional survey tools with

appropriate qualitative methodologies. Therefore, the researcher used a combination of socio-

cultural, economic and demographical household surveys and focus group discussions.

Secondary data were also sourced. The survey was responded to by household heads, where

they were available, and where not by a household member familiar with the indigenous

knowledge and community level informal learning processes, platforms and patterns of the

household training.

It was designed to capture data at the household level, in turn making the household the

logical primary unit of measurement and analysis including resident migrant members,

because of the high level of economic cooperation that takes place between local non-local

household members. With respect to it, the data was analyzed separately for each sample

section, allowing for the identification of inter-sectional differences and similarities. The

study was carried out in four selected sections in Bole township which aimed at capturing the

micro manifestations of how the people perceive informal learning at the community level.

By the objectives of the study, it can be descried as a descriptive research as it seeks to

describe indigenous knowledge systems and community level informal learning.
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3.3 Research design

The cross-sectional research design was applied, since indigenous knowledge and informal

learning process are not amenable to experimentation that is grouping the people into control

and experiment groups. The cross sectional design is perhaps the predominant design

employed in the social sciences. The design is often associated with survey research a method

of data collection common in many social science fields. In survey the researcher; usually ask

a random sample of individuals to respond to a set of questions about their backgrounds, past

experiences, attitudes conditions and so on. Survey research sometimes yields data that

researchers use to examine relationships between properties and disposition. In other cases

the researcher is only trying to describe the pattern of relations before any attempt at causal

inference is made and this is what the researcher is seeking to do about indigenous

knowledge and community level informal learning. The property of being a community

member predisposes the people to certain learning processes and socio-cultural factors

affecting them which the researcher investigated using questionnaires.

3.4 Sources of Data

Data was collected from primary and secondary sources. Secondary data were collected from
II

both published and unpublished sources on indigenous knowledge and community level

informal learning in Northern Region and the study district. Relevant secondary data were

collected from documents, articles, books, internet and so forth. The primary data was mainly

from households. Thus, primary data was collected from the communities particularly from

heads of households through a questionnaire. Information sought was mainly related to the

research topic.
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3.5 Units of Analysis
'J

The study was designed to capture data at the household level, and therefore the household

was the unit of analysis. Ardingto and Lund (1996) have argued that, despite critical literature

on the household as the unit of measurement (Murray, 1981; Guyer and Peters, 1987), the de

jure household, that is including resident migrant members, is the most appropriate unit of

measurement in rural livelihood studies. This is because of the high level of economic

cooperation that takes place between local and non-local household members.

A random sample of respondents (household heads) responded to a set of questions about

their livelihoods; composition of household, assets, food security situation, skills and

capabilities income opportunities and access and use of natural resources and so forth.

According to Gueye and Toulmin (2003) the farm family, its land and associated trainings are

under the authority of the household head that is responsible for the collective management

and deciding on new strategies and directions to be pursued. A certain number of households

were therefore randomly selected from each of these four sections and their heads

interviewed with a structured questionnaire. The FAO (2005) definition of household was

used to identify households and during data collection migrant members were taken into

consideration.
~

Even though experience in the field has demonstrated that intra-household dynamics (along

gender and age lines) are important determinants of differential levels of understanding for

individuals living under the same roof, households were the unit of analysis in the study

without digging deep into the intra-household power structures for fear of going outside or

beyond the scope of the study.
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without digging deep into the intra-household power structures for fear of going outside or

beyond the scope of the study.

3.6 Sampling Techniques

Sampling is the process of selecting units (that is, communities, people and organization and

so forth) from a population of interest so that by studying the sample it may e possible to

fairly generalize the results back to the population from which they were chosen (Trochim,

2006). Sampling is necessary because dealing with a whole population in a research process

such as this is impossible in terms of time and resources. The primary goal is to get a

representative sample or a small collection of units or cases from the much larger collection

or population, such that the researcher can study the smaller group and produce accurate

generalizations about the larger group.

Selection of sections was randomly done using the multi-stage cluster sampling technique

based on different parameters of distance. Due to budgetary and time constraints and also due

to the geographical vastness of sections in the Bole township, the sample frame had to be

clustered. The clusters of sections for sampling for the study were therefore constructed based

on these characteristics as follows;

• Remoteness from the chief palace.

• Nearness to the chief palace

• Sections situated on the trunk road; Bole-Wa and Bole-Bamboi trunk road.

• Remoteness from the chief palace but off road.
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Remoteness is also a factor with respect to the introduction of new ideas and technologies,

new concepts being less likely to filter through to remote areas.

All the sections that share boundaries with chief palace were classified as those 'near' and the

rest as 'remote'. Based on the first parameter Zongo and Yalwa were randomly selected from

a group of remotest sections to the palace. On the part of closeness Korupe and Nyimang

were also randomly selected from a cluster of nearest to the palace. From the cluster of

sections on the trunk road of Bole- Wa, Mepeasam was randomly selected. On the fourth

parameter, Chorbang was chosen through the random selection process among the off-road

sections. In all the stages of sampling, a sampling frame was made and the lottery method

used to select the sample. At the community level a sampling frame was prepared with the

assistance of the assemblyman and opinion leaders. The names of all the households were

written on small pieces of paper, wrapped up and put in bag from which the sample was

drawn using the lottery method.

3.6.1 Determination of Sample Size

The sample size for household heads to be interviewed in each of the selected communities

was determined by means of a statistical formula;

n = NI1+N (a)

Where n = sample SIze, N = sample frame (total number of houses or compounds III

community) and a=confidence level.

Using this formula with 90% confidence level, the information below was arrived at;
..
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Table 3.1: SAMPLE SIZES BY COMMUNITY

.'
Sections Sample Frame Sample Responsi ve cases

size

Chorbang 25 22 20

Kurope . 27 26 25

Mepeasam 44 43 40

Nyimang 37 36 35

Yalwa 35 34 33

Zongo 30 29 27

Total 198 190 180

Source: Study data-20ll

3.7 Data Collection Tools

The use of multiple methods, a feature of the indigenous knowledge approach, was necessary

to try and capture the multi-dimensional nature of indigenous knowledge systems (Bartels,

2007). Due to the nature of the problem, a blend of quantitative and qualitative data

collection techniques was used. Face-to-face interview, focus group discussions and direct

observation were used at various stages of the study to gather c\FltaJinformation.

3.7.1 Face-to-face Interviews

Silverman and Atkinson (1997) in Yeboah, (2008), assert that "we now live in an interview

society" because of the extensive use of interviewing as a major technique to acquire

information. Maccoby (1954) as cited in Yeboah, (2008), define interview as face-to-face

verbal exchange of information in which one person, the interviewer, attempts to elicit

information or expressions of opinions and/or belief from another person or persons. An
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.•.
interview is a short-term, secondary social interaction between two strangers with the explicit

purpose of one person obtaining specific information from the other. {1'if~~~~ ~~t
.',

in a structured conversation in which the interviewer asks pre-arranged questions and records

answers, and the respondent answer (Kreuger and Neuman, 2006) as cited in (Alhassan,

2010) . This'process was used after the sampled units had been identified.

A fairly comprehensive questionnaire (pre-tested and fine tuned) was designed in order to

capture as many aspects as possible of both intra and inter-household dynamics based on the

indigenous knowledge approach which provided the conceptual basis for the selection of the

thematic areas to be included in the questionnaire. These areas included the following;

household demographics, educational background of respondents, informal learning

platforms processes, perceptions of household members about the topic participation/use of

.. other institutions and services, availability and access to the social environment, natural

resources, livelihood strategies and coping mechanisms, and so forth. No wealth ranking was

done to categories the respondents. The main focus was on the gathering of qualitative data

even though quantitative data was collected where necessary,

The researcher explained to the selected respondents the purpose and relevance of the study

before administering the questionnaire. This was done after homage was paid to the sectional

.. head/chief to announce the mission of the research team to him. Discussions were also held•
with local knowledgeable persons. In other words key informant interviews were used where

appropriate; as a way of verifying certain information gathered in the questionnaire and notes

taken during interaction with the people.
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3.7.2 Focus Group Discussions/Interviews (FGS/I)

Focus Group Discussions is special kind of interview situation that is largely non
.'

quantitative. In focus groups, a researcher gathers together between six to twelve people with

a moderator to discuss one or more issues for one to two hours. It is a type of group interview

in which an Interviewer asks questions to the group, and answers are given in an open

discussion among the group members (Kreuger and Neuman, 2006). FGDs were held with

different groups in the sections. The interview guide was used in this regard. Questions

pertaining to their informal learning platforms and processes were discussed. Groups of

sectional men and women were met separately. This was to gather unbiased and balance

views from both genders of the adult population with regards to the current realities of their

community levels informal learning process and platforms. Also, the focus group provided

the opportunity for the researcher to directly observe the group process and actions. The

groups' views are mainstreamed at the analysis stage of this report.

3.7.3 Key Informant Interviews

In addition to the focus group discussion, key informants' interviews were held to further

examine certain issues that were not easy subjects for group analysis. The check lists served

as the general frame to regulate the discussion. Key informants in this study were individuals•
... who had special knowledge which others do not have. Assembly persons, village chiefs and

opinion leaders were identified and interviewed as and when necessary .

•
3.7.4 Direct Observation

Observation is described as the fundamental base of all research methods in social science.

Observation is essential as it enables the researcher to note the body language of the

interviewee to obtain a complete picture of the situation, especially in studies that rely mainly
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on interview as a basic data collection technique (Alder and Alder, 1994) as quoted in

Yeboah (2008). The researcher also observed the situation on the ground as he went about the

.- collection of the data. The physical appearance and the lifestyles of the people were observed.

Also, a site walk to their homes gave the researcher an insight into the level of cultural

deformation and socio-cultural challenges that confronted them as the visit coincided with the

dry season.

3.8 Key Variables

In making attempts to describe community level informal learning and indigenous knowledge

,. in the Bole township, the data from the surveys at the selected sections were analyzed in

different ways. First, the data set was combined on the assumption that this would provide a

•• reasonably representative picture of the broader study area. This assumption was based on the

observation that the sections appeared to be representative of the whole township. Thus, it

was expected that the combined data would provide a mean measure of conditions prevailing

in the general area. The data was analyzed separately for each sample sections, allowing for

the identification of inter-sectional differences and similarities.

Even though disaggregating data to capture the potential differences between social

groupings is promoted in community level informal learning, where sections are not assumed•
to be homogenous and where the researcher needs to display sensitivity to marginalized

social groups (Carney, 1980) this was outside the scope of the study.

3.9 Analytical Tools

The data management and analysis was done using various methods. To be able to see

patterns and concepts in the data (what the people say), both quantitative and qualitative tools

were employed in the analysis. In analyzing the data, a statistical package (Statistical package
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·. for the Social Sciences) was used. Largely, quantitative techniques were applied to analyze

the primary data collected from the use of the questionnaires. The questionnaire is an
.-

efficient way to collect statistically quantifiable information as observed by (Twumasi, 2001).

The procedure sued was not designed to make inferences about the larger population of Bole

township froni which the sections were sampled because community level informal learning

and indigenous knowledge systems are context- specific. But differences in the informal

learning platforms and process of the sections were acknowledged where appropriate in the

analysis. Using household heads as respondents set out to identify and describe a range of

cultural patterns that are contained within them and the experiences of a substantial

proportion of households. The data collected was coded and transformed into a computer

..
readable format. This was inputted into the statistical package for the social sciences (SPSS)

for analysis. By using SPSS it was possible to get the statistics in frequencies and

percentages. Furthermore, it was possible with SPSS to do cross tabulations of the responses

to get further information. Some of the analyzed outcome was then transferred to excel where

relevant statistical diagrams were generated for the purposes of vivid visual expression of

concepts and patterns.

3.10 Problems of Data Collection

The research on rural livelihoods presented difficult choices of emphasis because of the

entailing nature of the community level informal learning concept. It meant that almost any

aspect of the way people go about their informal learning processes was potentially legitimate

to investigate. In the event the researcher decided to adopt qualitative and sometimes

quantitative methods of household surveys to have a brief look at household cultural practices

and how they are affected with external factors. A brief look at how policies, institutions and
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•
processes affect the community level informalleaming was also taken from the point of view

- ,

of the people themselves .
.-

The lengthy nature of the questionnaire was also a source of tiredness for some of the

respondents and the researcher used tact to sustain their interest till the end. Luckily for the

researcher the time for the data collection coincided with a period of drought and so farmers

did not have much to do on their farms and so they had time for the exercise. Also tact was

needed soliciting appropriate answers to questions respondents considered as prying into their

pnvacy.

Constraints of financial resources and time did not allow total random sampling of sections

from the Bole township to ensure the greatest level of objectivity in a study. But since the

survey was not intended to make inferences to the whole of the township because of the

context-specific nature of livelihoods, this did not mar the reliability of the data. Also various

authors have demonstrated that conclusions from a study of a selected sample of units can be

extended to a larger population they represent if the sample is well chosen.

Randomly selected household heads were sometimes absent and there was nobody to talk to.

In this cases selection of different household heads were made. In situations where it was

possible to get somebody in the household who was conversant with how the household is
•

ran, they responded to the questions. There were also cases of respondents exaggerating or..
concealing information for one reason or another. May be because they associate the

researcher with future developmental or employment activity, they feel it is in their interest to

portray themselves as worse than what they really are. As much as possible some painstaking

cross checking was done in such cases for the purpose of revealing the real facts. Due to

illiteracy in the sections a vast majority of respondents did not know their ages and these had

to be estimated for them.

so
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3.11 Conclusion
.:

This chapter highlighted the research methodology and methods used in this study. It also

discussed the research approach, the sources of data and the various data collection

techniques. The sampling methods are also discussed and the study constraints given. The

researcher is sure that, following these procedures, the research can be replicated. The

outcome and results of the research are presented in the next chapter .

.
to
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CHAPTERFOUR

DATA AND DATA ANALYSIS

4.1 Introduction

This chapter seeks to present summaries of the district profile, and data collected from the

study sections. The findings can acquire significance in our intellectual community only

when you have reflected on, interpreted and theorized on the data (Bryman, 2001). The

researcher did exactly what has been said in the assertion above.

4.2 Physio-graphic Environment and Framework Conditions of the Study Area

4.2.1 Geographical Location

In Babbie(2005) a research location is where the research is going to take place. This

research took place in Bole Township, covenng SIX geographical areas namely; Kurope,

Choribang, Nymang, Menpeasem, Zongo and Yalwa. Bole is a district capital with Gonja,

Vagala, Safalaba, Dagaba Kamara and Lobi, as the major tribes. The majority of the people

are farmers with some being government workers and traders, the Township is within the belt

of savannah wood land and can be located between latitude 8' 10' 5 and 9 and

longitude1.50E and 2.45W. It is on the Kumasi- Wa trunk road and located at extreme

western part of the northern region of Ghana.

The population of Bole Township is approximately seventeen thousand and twc ired

people (17,200) 2011 provisional census reports. Bole Township shares boundaries with

Kiape to the East, Mandari to the West, Doli to the North and Kelanpobile to the South. The

boundaries of Bole Township are shown in the sketched map Bole district below;
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Figure 4.1: Sketched Map of Bole District showing the boundaries of Bole Township.

4.3 Socio-demographical Characteristics of Respondents

Socio-demographic features of respondents can mean the personal information of the

respondents which may include; age, sex, educational level and occupation. So in this section

the researcher has critically looked at the age groups, sex structure and educational level of

respondents to see how they can be analyzed in relation to context of the research objectives.
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'.. level of respondents to see how they can be analyzed in relation to context of the research

objectives.

4.3.1 Age Groups of Respondents

It was very necessary to classify the respondents into age groups in order to know in this

context who is in elder age group and who is amongst the youth age group. This is because

the words elders and youth are very relative in meaning. Hence the following age groups

were identified by the researcher in order to make the classification very easy to work with.

4.3.1a Young: 0-29 years

4.3.1b Adults: 30-49 years

4.3.1c Elders: 50+ years

The researcher grouped all ages from zero to forty -nine (0-49) years as the youth of Bole

Township whereas ages from fifty and above years (50+) were grouped as the elders of Bole

Township. This was done to make the age groupings easy for this study to be done.

Another researcher might want to classify the age groups in a different manner.

4.3.2 The Age and Sex Structure of Respondents

•The researcher used the Excel to help him come out with the following tables and figures to
....

illustrate the age and sex structure of the one hundred and eighty (180), respondents who

were chosen as sample to represent the people of Bole Township, for the study.
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Table 4.1 age and sex structure respondents

AGE AND SEX OF RESPONDENTS

.
0-29 30-49 50 + Total

Male count 40 30 10 80

% within age group 22.22 16.67 5.56 44.45

Female count 50 30 20 100

% within age group 27.78 16.67 11.10 55.55

Total 90 60 30 180

50 33.34 16.66 100

Source: Study data- 2011

At this stage of the analysis and discussion one would note from table 4.1 that, the youth

•alone is made up of eighty -three point thirty-four percent (83.34%) of the total sample size

whereas the elders were made of sixteen point sixty-seven percent (16.67%.) These

percentages are shown in figure 4.2 below.
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Figure 4.2 Age Group and Number of Respondents by Sex

4.3.3 The Number" of Male and Female Respondents

In figure 4.1, the corresponding numbers to both male female are very clear, for readers to

understand that, from ages of zero to twenty (0-29) years the males were forty (40) with

corresponding percentage of twenty-two point twenty-two (22.22%) whilst the females

among them were fifty (50) with a corresponding percentage of twenty-seven point seventy-

eight percent(27.78%). Again, from the ages of thirty to forty -nine (30-49) years males and

females were the same number as thirty (30) with the same corresponding percentage of

sixteen point sixty-seven percent (16.67%). Though the ages group of zero to twenty -riine

(0-29) and ages group of thirty to forty-nine (30-49) are separated in table 4.1 but are still

under the youth age group. Hence the youth age group is from 0-49 years, within this age

group; seventy (70) respondents were male youth whereas the females' youth respondents

were eighty (80).These numbers put together gives a total of one hundred and fifty
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youth(150) with corresponding percentage of eighty-three point thirty-four percent(83.34%)

of the total respondents.

In the elders age group, that is fifty plus (50+) years the male respondents were ten (10) with

their corresponding percentage as five point fifty-six percent (5.56%) whilst the females

respondents were twenty (20) with corresponding percentage of eleven point ten percent

(11.10%) of the total respondents. The variation in the percentage distribution of male and

female respondents can be interpreted to mean that, there were more female respondents than

male respondents. However, the researcher main focus was on the age group than the sex

group. This is because the researcher was much more interested to find out why the

community level informal learning is no longer active amongst the youth and elders in Bole

Township.

4.3.4 Age and Educational Level of Respondents

Firstly in this sub-topic the researcher will be looking at the age groups of respondents, their

level of education and the percentages. The researcher will also use tables and a figures to

indicate the information for analysis and discussions. The main reason for this analysis is to

identify the kind of relationship that exist between age and education and how it is further

linked to the community level informal learning amongst the youth and elders in the research
•

area. Therefore the researcher was able to interview individual respondents' face-face, on

their educational level, and the following results were obtained. The results are showed on

table 4.2. Below
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Table 4.2 Ages and Educational Level of Respondents

AGE OF EDUCATIONAL LEVEL TOTAL

RESPONDENT OF RESPONDENTS

No Sch. Dropout Basic See Post See Total

10-29 - 5 70 10 5 90

•
30-49 - 10 30 15 5 60

50+ 10 5 10 3 2 30

Total 10 20 110 28 12 180

Percentages 5.56 11.11 61.11 15.56 6.66 100

.

Source: Survey data- 2011
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In table 4.2 above, it is very clear from the results that, within the total number of respondents

only five point fifty-six percent (5.56%) had no school at all and were within the age group of

50+. This could be attributed to fact that, people did not take western education seriously in

the past but now they have seen the importance of it. This can seen be confirmed by looking

at the percentage of those respondents who had education to be ninety-four point forty-four

percent (94.44%). More also this could be interpreted to mean that, more youth and elders are

now interested in western education (school) and all their energy, money, time and other

resources are now spent on school. Hence the youth in Bole Township will have no time and

even conscious minds or critical thinking to learn actively with elders in community level

informal learning process.

According Oti-anygan (2007) culture is learned and shared, if this assertion is the case then

conscious effort should be made by the youth and elders of Bole Township to revive the

informal community level learning platforms which include story telling, oral tradition and

craft training like; smock weaving, blacksmithing, and herbal medicine.

In prediction, one would say that, the youth can still learn indigenous knowledge with the

elders at home during vacations, whilst taking school studies seriously. This can be done in

the field of agriculture, cultural dance; herbal medicine and so on.

In other words (IK) can be learnt in schools as part of cultural studies and vocational training
•

at school. Even if this can not be done during school days it could be done at the community

level. In order to represent the information clearer, the researcher used Figures 4.3 below;
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Figure 4.3 Ages and Educational Level of Respondents

4.4 The Perceptions of Respondents about how Socio-cultural Factors Affect (CLIL)

The information gathered from respondents shows that, the youth of the selected sections in

Bole Township used to learn with the elders but now it is no longer effective and some

problems were identified to be hindering the youth of Bole Township to learn informally with

elders. In a focus group session in Kurope, the youth outlined some of the problems as

follows; television set, football, trade and globalization. After this focus group session with

the Kurope youth, the researcher then conducted another interview with all the (180)

respondents in the six selected sections and the following results were obtained. The table 4.3

shows the percentage distribution of each section and the reasons given by respondents for

not participating actively with elders to learn indigenous knowledge .

..
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Table 4.3 Reasons for not learning with elders

SINo Reasons for not Geographical Areas

leaning with

elders .

.
Kurope Nyimange Zongo Choribang Mempeasm Yalwa.

01 Television 40 36 24 20 24 32

02 School 8.0 20 12 - 8.0 4.0

03 Trade 20 16 - - 4.0 16

04 Family problem 12 12 20 8.0 16 12

05 Football 16 8 4 - 12 20

06 Disco dance - 4 8 4.0 4 8

07 Negative cultural 4 - 8 16 20 -

practices

08 Farming - 4 4 20 4 4

09 Globalization - - 20 32 8 4

Percentage 100 100 100 100 100 100

Total Response 25 25 25 25 • 25 25

Source: Study Data-20ll
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In order to make a simple presentation, the researcher took an average percentage of each

reason given by respondents from table 4.3 to get the final percentages for their reasons

given. Therefore, table 4.4 below shows the average percentage distribution of each reason

for respondents not being able to learn actively with elders in community level informal

learning process in the study area.

Table 4.4 showing Average Distribution of Reasons by Respondents

Socio-cultural forces Frequency Percentage (%)

Media(Television) 44 29

Family Problems 20 13.33

Globalization 16 10.67

Western Education(School) 15 10

Trade 14 9.33

Football 13 9

Negative cultural practices 12 8

Farm work 9 6

Disco dance 7 • 4.67

Total 150 100

Source: Survey Data-20 11

4.4.1Mass Media and CLIL

It can be seen from table 4.3 that, respondents gave their reasons for not being able to learn

actively with the elders in community level informal learning (CLIL) process. In order to

make a simple presentation, the researcher took an average percentage on each reason to get
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the final percentages in table 4.4. Therefore twenty-nine percent (29%) of the respondents

admitted that, they could not learn with elders because they enjoy certain programs on their

television sets every day and night. Therefore missing these programs will mean a lot to them

These particular respondents also made it known that, they spent most of their time for

watching movies of their own chose during the night they need to have their rest for healthy

life and for this reason, they could not make another time at their disposal in order to learn

with elders. They again admitted that, it does mean they do not learn from elders at all, they

do but not actively involved and devoted to it as expected.

Secondly, the mass media especially Television, video shows, radio, news papers and some

computer programs in the form of games were also observed by the same respondents to be a

social force which have contributed a lot in preventing the youth from learning with their

elders actively at the community level. One of the respondents gave a true story in a focus

group discussion session in Kurope as follows;

According to a respondent "my name is Nma-Azara, SInce the time my son bought a

television set for me, I have stopped telling wisdom stories to the children in my house,

because the television takes much of my time. And as a result I even enjoys sitting by the

television set to watch the Nigerian films without getting feed-up" December 11th 2011,

• 10:00am, Kurope focus group session. •
This self observation, by this respondent above, means in reality that, many elders and youth

in Bole township are attracted by the mass media in many ways and forms without any check.

There is no way one can control this situation in our societies, but the Ghanaian culture

should be displayed and encouraged on our mass media, any time and any where in Ghana.

Admittedly, COMPAS (2005) stated that there is the need for African scientific approaches to

be developed to respond to the African worldviews. This assertion is very true, this is because
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4.4.2 Family Problems and CLIL

Another socio-cultural force that came up when the researcher interacted with respondents

was family problems. In the case of family problem, thirteen point thirty-three percent

(13.33%) of the respondents noted that family problems including; broken homes, lack of

parental care and large family size were also forces that have created pressure on both elders

and youth to struggle for their daily bread. Hence this pressure has made not easy for the

youth and elders to learn actively at the community level like it used to happen in the past.

Almost all the women among this group of respondents who were within the middle ages

from thirty to forty five complained that, most of them were no longer married and that it was

not easy to take care of children as single parents.

.. According to one the respondents "my name is Amina my mother devoiced my father and left

for Abidjan when I was still three years old and that it was my grandmother who took care of

me till I grew up, because my father has now married to another woman, he has no time for

me, so I am living like an orphan"

..

Many of such stories were narrated by other respondents. Therefore broken home has caused

the problem of lack of parental care for most of the youth in Bole township. Hence this

situation alone can prevent the youth from learning actively with their elders at the

community level. This is because a child in a family that lacks peace and some resources can

not find it easy to sit down and learn any form of indigenous knowledge with the elders at the

community level. Again, in a family where there are distresses and pressures on both parents

and youth the child in that particular family is going to be affected badly. Hence the child

would find it difficult to learn indigenous knowledge and other cultural practices in that

family.
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According to Oke (1987) as cited in Oti-Agyen (2004) that when there is peace and love in a

particular family, the children trained in such a home grow up with the elements of peace and

love in them. This assertion is very true because, a sad child or youth might not have the

opportunity to learn well as compared to a child or youth who is born in a very peaceful

family with both parents still married together. Oti-Agyen (2005) noted that, family income

can have a greater impact on the education and home training of the children living in that

particular family. Apart from family income, the researcher would like to add that broken

homes caused by devoice and death of either parents or one can lead to lack of parental care

for the children or youth in some families. Therefore, any of the family situations described

above has helped in preventing some of the youth in Bole township from learning well with

their elders at the community level. How can a hungry or sad youth get the sound mind to

learn either Western or indigenous education?

As a result of many pressures within many families in Bole township, the attitudes of some

parents towards the learning of their wards in both informal and formal education are

sometimes very poor. All the above socio-cultural forces mentioned have a lot of influence

on our youth of today. According to Amissah(2004) that, those day's Ghanaian parents were

the first educators of the child and they continued to maintain the educative functions

throughout the child upbringing. However, with the above assertion one would argue that,

economic pressures like poverty and family problems as mentioned already, have changed

the trend of parental roles totally these days in Ghana. Abosi (2003) admitted that, the young

boy would stick to his father or uncle, followed him to farm, set traps and took care of

household animals. In a family where there are many problems and tensions _the above

assertion would no longer work as expected.

Finally, it is very important to note that, the thirteen point thirty-three percent (13.33%) of the

respondents in Bole township are facing the problems of broken homes, lack of parental care
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and other family problems that have really prevented them from actively learning with their

elders at the community level.

4.4.3 Globalization and CLIL

Again, one the socio-cultural forces identified by ten point sixty-seven percent (10.67%) of

the respondents to be a threat to community level informal learning is globalization. They

were of the view that, the youth of today are more attracted to foreign culture in the way they

walk, talk, dance and even dress. In Haverkort(2005) he said globalization involves the

entrenchment of modern science and technologies through the world, increasingly also is the

need for endogenous development has called for localization of development. At this point

of the discussions it is now clear that, even though globalization is in the wide spread but we

should try to practice, learns and repackage our culture to stand the text of time. Otherwise

our culture would soon give way to other foreign ones.

Kottak (2004) asserted that globalization is the senes of processes by which the world

changes through cultural diffusion and acculturation, working to promote the change in the

world in which nations and people are increasingly inter linked and mutually dependent.

Promoting such linkages are economic and political forces along with modern systems of

transportation and communications. The forces of globalization include international

commerce, travel and tourism, transnational migration, the media and vanous high-tech

information flows.

..

With those assertion above, it is quite clear that, globalization is making the world look like a

village and people all over the world are much more closer to one another then before, so

what one could have taken many years to learn from another cultures is now learnt with in

short time and from far distance. Therefore cultural diffusion is also faster than before, that is

why the youth of Bole township and other societies in Ghana are attracted by foreign culture.
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The only thing we can do as a people is to make effort by making our culture very attracted to

the youth through the effective learning and teaching of indigenous knowledge, traditional

values and worldviews at the community level. Greaves (1995) noted that, cultural rights

include a group ability to preserve its culture, to raise its children in ways of its language and

not to be deprived of its economic base by the nation in which it is located.

Therefore with the above assertion, there is no way one particular community like Bole can

preserve their culture without involving and encouraging the youth in the process of learning

indigenous knowledge and other cultural practices at the community level. In conclusion, one

would say that the way globalization is spreading across nations; we can only adopt

endogenous development principles to promote our culture in Ghana, by portraying and

selling our culture to the youth and the whole world, to attract people to it but we can never

stop the spread of globalization. Otherwise the effect of globalization through the mass media

would continue to show up other foreign culture and make them popular than our Ghanaian

culture.

4.4.4 Western Education (school) and (CUL)

Once again, looking at the average percentage distribution in table 4.4, western education

(school) is the fourth highest in position with ten percent (10%) of the respondents

identifying western education (school) as one of the factors affecting community level

informal learning. It was also observed by the same respondents that, western education

(school) has now taken over from community level informal learning and has even become a

rival to it today. This influence of western education on our youth of today serves as a

hindrance for the youth in Bole township to effectively learn with their elders at the

community level. They admitted that to stop reading their books at home and school for the

purpose of learning with elders is not going to be easy but that does not mean that, they will

not learn with elders they will do at the appropriate time.

67

www.udsspace.uds.edu.gh 

 

 

 

 



In Yalwa the respondents argued that, their parents promised them to learn hard and become

doctors, presidents, and engineers in the future. And for that matter, they did not even have

the mind of learning with elders actively at the community level but rather their minds were

in their books all the time. This idea given to the respondents in Yalwa by their parents is

very good one but when one is thinking about good, there is the need to always think twice.

Therefore the respondents in Yalwa and the whole Bole township should spare some time to

learn with elders about their own culture and how to apply indigenous knowledge (IK) in

solving problems in life. One would therefore conclude that, it is very good and important for

our youth to acquire Western education but it would be far better for them if they combine

the two that is indigenous knowledge and Western education. This in the long run, would

help them to be well prepared and equipped with enough skills from the Western and

indigenous education to face the world with its complex nature.

4.4.5 Economic Factors (Trade) and CLIL

Admittedly, trade was noticed by nine point thirty-three percent (9.33%) of the respondents

to be one of the socio-cultural forces which also prevented the youth from learning actively

with their elders at the community level informal learning platforms in Bole township. Even

at the focus groups discussions of six participants in Chorbang it was also confirmed that,

those youth who went to the mining areas and succeeded in getting quick money have now

open new businesses to make more money.

,-

One elder among the respondents in one of the focus group discussions, in Choribang said

"my name is Zongowura, when we were young, we used to sit with elders at home and learn

about our own cultural practices but today the youth have no time because they are running

after quick money rather than good morals" February, s" 2012, 9:30am.
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4.4.5 Economic Factors (Trade) and CLIL

Admittedly, trade was noticed by nine point thirty-three percent (9.33%) of the respondents

to be one of the socio-cultural forces which also prevented the youth from learning actively

with their elders at the community level informal learning platforms in Bole township. Even

at the focus groups discussions of six participants in Chorbang it was also confirmed that,

those youth who went to the mining areas and succeeded in getting quick money have now

open new businesses to make more money .

•One elder among the respondents in one of the focus group discussions, in Choribang said

"my name is Zongowura, when we were young, we used to sit with elders at home and learn

about our own cultural practices but today the youth have no time because they are running

after quick money rather than good morals" February, 5th 2012, 9:30am.

According to Wolf (1982) that an economy is a set of social relations through which labor is

deployed to wrest energy from nature by means of tools, skills, organization and knowledge.

Just in line with Wolf (1982) the youth of today claimed that, they have knowledge of any

new thing. Therefore, they claimed to be those who know how to trade well. And that they

are modem people and need quick money from trade to improve their living standards. All

the above points seem to be true but how sustainable is the quick money from the kind of

petty trade they are doing? If all the youth or some were to stay at home and learn with elders

in the craft industry, that would have helped them establish their own small scale businesses

with the skills acquired from the elders.

Truly, the respondent has made a very good observation and one need not to deny that fact

because; the researcher himself has seen many new businesses coming up in Bole township

these days. This has come, as a result of the discovery of gold around Bole. Some of the

youth who got money from the gold mines are now into their own small scale businesses.
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for the youth to have time in learning indigenous knowledge with their elders at the

community level. Therefore, it is not a must that the youth should stop doing business and

learn only indigenous knowledge but they should make some time available for the purpose

of learning their own culture from their elders at the community level for future benefits.

4.4.6 Football and CLIL

More also, football was not left out by nine percent(9%) of the respondents identified football

as one of the socio-cultural forces which causes the ineffectiveness of community level

informal learning in Bole township between the youth and elders. According this batch of

respondents, they have developed so much interest for both European and Ghanaian football

clubs and therefore they spent most of their time either playing or watching football match on

television to learn more about modem football. They went further to argue that, if one learns

and know how to play football very well, he Ishe has the chance of being selected to play for

any of the national teams in Ghana, that may earn them better money in future.

That is why Oti-Agyen (2008) observed that, culture is both learnt and shared and that

people learn culture and share it by practicing and propagating what they have learnt. That is

why the youth of today learn western culture from the media and try to share it in an African

social environment. Oti-Agyen (2009) again noted that, culture changes when the people who

practice this culture have their way of life changed. As already, indicated earlier, when there

is any change in the learning of the culture then it affects all the components of the whole

cultural system. Therefore one would say that, culture is a dynamic process and not a static

one. In conclusion, the youth of today copy some ideas from the western world which might

help them in the future but have the tendency of taking them away from their own cultural

heritage. These western ideas sometimes discourage the youth of today from learning actively

with their elders at the informal community learning process.
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4.4.7 Negative Cultural Practices and CLIL

It was also indentified by eight percent (8%) of the respondents that, negative cultural

practices couple with globalization were also problems facing the youth, since some of them

belong to some clans, their culture might not allow them to learn certain activities in the

society. For instance, it was explained by this percentage of respondents above that, a chief

son may not be allowed to practice blacksmithing because; it is believed that, blacksmithing

is for some particular families or clans in Bole township, and not for those from the royal

clans. To them this belief was very negative cultural practice.

Also the respondents in Zongo were of the view that, they are now in modem world, and

travelling abroad for greener pasture was far better than sitting at home to learn with elders

with so many taboos and beliefs around them. They ended their arguments and views by

saying that, learning with elders is a good thing but would take a long time to earn one the

money he/she is looking for.

In conclusion, one would not forget to mention that, these views and opinions above indicate

the level at which globalization has eaten into our cultures, and making some of them look

negative in the eyes our youth today.

4.4.8 Farm Work and CLIL

According to Sarfo, (2007), societies whose economy revolves around hunting and farming,

has the learning activities focusing on hunting and farming and they are simple to a certain

degree. But for complex societies like our societies today, whose activities focus on modem

or Western knowledge, technology and job opportunities the teaching and learning- activities

are also more complex. As rightly mentioned above by this assertion, Bole has now become a
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complex society by the way different cultures have mixed up together. That is why the youth

can not easily learn with elders in their farms of the elders

Again, the complex and modem nature of Bole does not motivate and encourage the youth to

learn with their elders at the community level. However six percent (6%) of the respondents

also argued that, farm work was one of the socio-cultural factors that have also prevented

active informal learning between the youth and elders in Bole township. Their reason was

that, during the farming period, since the elders are always in their farms and could not go to

the gold mines; farming has the only economic activity for them. Therefore after farm work

they need some time to rest and would not have time to teach any kind of indigenous

knowledge and cultural values. Even, if the youth were ready to learn with the elders it would

not be an effective one. They went further to argue again that, the youth of today fear farming

otherwise they would have learnt a lot of indigenous skills in the farming activities from them

as elders.

Uljens, (1997), shares the same VIews since he noted that, traditional education is the

intentional activities through which individuals intentionally en-cultured into the norms,

values and practices of a society; but in relation to educated individual's interest.

Finally in line with the above, assertion farming was an intentional way of training the youth '

to become good citizens and to be able to fit into the society and copy up with difficulties in

life. But today as a result of technology, there are farming equipment like tractors, combine

harvesters and so on to do farming work. Again farming was also done in subsistence manner

but today it is done in a commercial manner for profit rather than for feeding alone.
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4.4.9 Disco Dance and CLIL

In conclusion, four point sixty-seven percent (4.67%) of the respondents admitted that, disco

dance was one of the socio-cultural forces that has also succeeded in taking away the time of

some the youth in Bole township. They argued that, there used to be some cultural dance

performed during the night for the youth to entertain themselves and learn oral tradition but

today cultural dance comes on only in festival, funerals and days in which a person is given a

new chieftaincy title. Gillet (2008) has seen that, informal education is something concerned

with tradition, preserving and transmitting of values, ideas, practices which proved over the

years to be worthwhile. Finally, what has been said is true, the informal education given to a

child should help that child to be able to live and relate with other people in the society

without much problems.

4.5 Percentage Distribution of Respondents on Informal Learning

After the identification of the socio-cultural factors from respondents the researcher wanted

to confirm the previous the result. He therefore went an additional step to interview

respondents based on yes or no. Using the yes or no method, it was to find out from the one

hundred and eighty (180) respondents whether community level informal learning was still

active between the youth and elders or not. In the end, the following results were again

obtained and are shown in table 4.5 below
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Table 4.5 Percentage Distribution of respondents on informal learning

t

Do you learn with elders Section and Percentage Distribution of Respondent

III informal learning

process?

Kurope Nymang Zongo Choribag Mempeasem Yelwa

01 Yes 32 20 24 48 40 20

02 No 68 80 76 52 60 80

Total 100 100 100 100 100 100

Percentage

Total 30 30 30 30 30 30

Response

Source: Survey data- 2011

The results from table 4.5 was finally recalculated averagely to get an average number of

fifty-five (55) respondents who responded yes with a corresponding percentage of thirty-one

percent (31%) whereas the average number of those who responded no was one hundred and

twenty-five(125) with a corresponding percentage of sixty-nine percent (69%). This has been

shown in table 4.6 below the average number of those who responded yes and to mean that

they learn with elders was fifty-five (55) with the corresponding percentage of (31%). This

means that, the number of respondents who learn with elders is very small. On the other

hand, those who admittedly accepted no to mean they do not learn with elders were the

majority within the respondents constituting one hundred and twenty-five respondents with a

percentage of sixty-nine percent (69%). In this case one can not jump into conclusion that
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with elders but one can use the results to predict that the rate of community level informal

percent (69%). In this case one can not jump into conclusion that they do not learn informally

Table 4.6 showing the percentage distribution of yes/no responses

Do you learn with elders? Frequency Percentage (%)

Yes 55 31

No 125 69

Total 180 100

Source: Survey data 2011

A pie chart showing the respondents
answering yes or no question to IK

application

Source: Survey data-20ll

Figure 4.4 showing percentage distributions for Yes or No responses

,.
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4.6 Views of Respondents about Community Level Informal Learning Platforms

This section seeks to discuss the community level informal learning platforms that were

identified by respondents as those existing for informal learning to take place between youth

and elders in the study area. These platforms, which include; home duties, funerals, child

naming, festival, chieftaincy title, story telling, craftwork, hunting and initiations rites were

identified through interview and focus group discussions conducted with respondents to

arrive at the following results in table 4.7 below.

Table 4.7 showing the percentage distribution of responses on informal learning

platforms.

Identified learning platforms Frequency Percentage (%)

Home Duties 60 33.33

Child Naming 50 27.78

Festival 20 11.11

Funeral 20 11.11

Initiation Rites 10 5.56

Craft Work 10 5.56

Story Telling 5 2.77

Chieftaincy Title Giving 3 1.67
•

Hunting 2 1.11

Total 180 100

Source: Survey data-2011

.:
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Deducing from table 4.7 thirty-three point thirty-three percent (33.33%) of the respondents

identified home duties as the number one platform which is still very strong and can promote

community level informal learning in Bole township, between the youth and elders. Child

naming was also recognized by twenty-seven point sixty-seven percent (27.67%) of the

respondents to-be one of the most important platforms for community level informal learning.

Again, festival and funeral were also identified by the same percentage of respondents as

eleven point eleven percent (11.11 %) to be outstanding community level informal learning

platforms which come occasionally for some cultural norms to be observed and transmitted to

the younger generation to continue the process of learning and practicing, in order to

maintain the cultural norms and values.

Apart from that, initiation rites and craft work also had the same number of respondents with

a corresponding percentage of five point fifty-six percent(S.S6%) identifying them as

community level informal learning platforms that are gradually becoming inactive due

globalization. This particular percentage of the respondents admitted that, the youth those

days used to under go some special initiation rites that prepared both physically and

spiritually to be able fit into an African socio-cultural environment without many problems.

Story telling which was identified by two point seventy-seven percent (2.77%) of the

respondents, as one of the informal community level learning platforms is now inactive in
••

Bole township. The reason given by these respondents was that, the many extended families

relationships and social networks systems which were existing and making the family a

happy place for story telling during the night are severed and some broken down. Therefore

story telling which used to a very active and powerful community level informal learning

platform is now inactive in Bole township but still active the rural communities .

.-
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More also, chieftaincy title giving which comes whenever a person is made as a new chief or

promoted to a new rank some rituals are normally observed to that effect. One point sixty-

seven percent (1.67%) of the respondents, uncovered that this chieftaincy title giving was a

very good community level informal learning platform for both youth and elders to

informally learn together. Finally, one point eleven percent (1.11%) of the respondents

admitted that, hunting could still be one of the informal learning platforms in which the youth

of Bole township can have the opportunity to actively learn with elders on the skills of

hunting for not only wild game but also herbal medicine. They went further to argue that

hunting is not only about wild animal but one can also hunt for termites, honey, herbs and

wild fruits. According to Me William and Kwamena (1978) a would-be hunter began his

training as the apprentice of an experience hunter, usually one who was well known for

having killed big animals including elephant. The new apprentice will follow his master

through the woods. He would learn the use of the gun as the first step. He had to prove his

ability as a first class shot by killing a bird in a flight, the hawk or any other wild bird. His

course included acquiring knowledge of edible fruits and the names of important and useful

plants particularly those used for herbal. Thus good hunters were invariably good, herbalists.

In conclusion on this note one would say that, the informal leaning platforms and socio-

cultural factors identified by the researcher might not be the only ones existing in Bole

township but for now these are the ones the research work has been able to uncover.

4.7 The Role of Indigenous Knowledge in (CLIL)

Again, it would be appropriate to re-examine the role of indigenous development and

knowledge in community level informal learning and the cultural landscape of African

communities. CaMP AS (2006) noted that, endogenous development has become one of the

working tools in Indian rural communities in helping the rural folk to solve some of their

78

www.udsspace.uds.edu.gh 

 

 

 

 



challenges including conflict management. Millar (2005) also noted that ongomg work

among European institutions and Professors has suggested shifts in Europe from exogenous

to endogenous development.

Admittedly, if community level informal learning process is built on the key concepts of

endogenous development which include; privileging local control of development; taking

cultural values seriously; finding balance between traditional and external resources and local

knowledge to manage change (social progress) in ways that are cultural relevant and

appropriate then, that would have been one of the roles endogenous development could have

played in informal community level learning in Africa. That why Haverkort and Millar

(2006) advocated that, programs in rural people health, agriculture and management of rural

resources should and can be built on African religious concepts, institutions and practices. In

line with the assertions above, the youth at the community level should be encouraged to take

active and serious part in learning the values, skills and norms of the society from their elders

so as to sustain their culture and take control of the development process in their various

communities.

Again, COMPAS (2006) explained that, endogenous development is based on local people's

own criteria of development and takes into accounts material, social and spiritual well-being

of the people. It takes local cultures as critical starting point and positions those cultures as a

central framework for social progress and cross-cultural exchanges. Endogenous

development draws from and harnesses local resources to mitigate development. It builds on

and excites local actions for change to occur from within the existing systems. By its very

definition, endogenous development works towards sustainable, functional and people

centered development. In principle, endogenous development is inward looking but not in a

negative way. It does not close off external influences such as modem science and

technology. Rather it works to minimize and even eliminates its tendencies of disorienting,
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undermining, compromising and annihilating indigenous or traditional systems. Endogenous

development is highly appreciative of ownership, relevance, diversity and identity. Therefore

endogenous development by its nature, when integrated to community level informal learning

process it will play the role of reshaping it to maintain indigenous cultural systems and

integrating modem science and technology without losing its own value.

In COMP AS (2006) endogenous means growing from within, then if that is the case then

application of endogenous development principles by the rural people is also a way of

growing from within. Hence endogenous development can serve as a tool to add value to the

process of community level informal learning in African communities to foster the

acceptance of the people worldviews. Again, endogenous development (ED) includes;

appreciating the local ideas, skills, wisdom, technologies and experiences gained and

developed within a particular group of people from one generation to the next generation.

Similarly, in line with the above VIews, Oti-Agyen(2008) also defined community level

informal learning as a process of transmitting cultural values, skills, indigenous

knowledge(IK) and techniques from the old to the young by sharing the rich experiences with

youth who are still in the learning process.

Base on these facts above, the researcher interviewed the respondents and the following roles

of indigenous knowledge in reshaping community level informal learning were identified as;

Sustainability, Transmission, Transformational, Holistic and Reliability. These roles and their

corresponding number of respondents and percentage distributions are shown in table 4.8

below;
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Table 4.8 showing the role of Indigenous knowledge and the percentage distribution of

responses

Role of ED III reshaping Frequency Percentage (%)

informal learning

Sustainability 10 5.56

Transmission 20 11.11

Transformation 30 16.67

Reliability 40 22.22

Holistic 80 44.44

Total 180 100

Source: Survey data 2011

4.7.1 Sustainability Role

Firstly, when the researcher explained the key concepts of endogenous development to the

respondents, as indicated in table 4.8 five point fifty-six (5.56%) of them were of the view

that, building community level informal learning on thee key concept of endogenous

development which stood for taking cultural values seriously, can help reshape our informal

learning strategies such that they will also be in a position to compete with other learning

methods without leaving out the cultural values of any community. The respondents further

argued that, the youth of today stand the chance of combining both traditional and modern

knowledge but must take cultural values seriously.

Haverkort (2005) has it that, African beliefs systems and world visions are complex and i

that is the case, due to the complex nature of the African belief systems and world visions
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there is no any other tool than endogenous development acquired informally from the elders

of the African communities themselves that can help people to understand this complexity of

African culture. And therefore we as Africans should encourage the youth to actively

participate in community level informal learning process. Millar and Haverkort, (2005)

admitted that, many differences exist between African and Western concepts of matter,

religion, leadership, and so on. This is what the youth fail to know from the above assertion.

With community level informal learning with elders by building on some of the principles of

endogenous development the youth would begin to see this difference between Africans way

of measuring things and Western way of measuring things too.

4.7.2 The Transmission Role

Secondly, as seen in table 4.8 eleven point eleven percent (11.11 %) of respondents identified

that, integrating some of the principles of endogenous development into community level

informal learning process in Bole township, our cultural values could have been transmitted

easily from the older generation to the younger generation. They went further to admit that,

from the understanding they have gotten from how the researcher explained and outlined

some the principles of endogenous development they believed that the principle of accepting

people's world views alone is enough a change to community level informal learning and this

can play the role of making easy for cultural transmission from the older generation to

younger one. In taking the same position as the respondents, the researcher is also admitting

that, combining modem and local knowledge brings about social progress. Therefore our

cultural values can easily be transmitted through television and radio programs to make

informal learning more attractive to youth of today.

Therefore, Haverkort and Millar (2006) advocated that, programs In rural people health,

agriculture and management of rural resources should and can be built on African religious

concepts, institutions and practices. In line with the above, the youth at the community level
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should encourage each other in learning the values, skills and norms of the society from their

elders so as to sustain their culture. This would go along way to help bring about sustainable

livelihood systems to the youth, especially those in semi urban communities. This is because,

when the youth of a particular community are well equipped with some local skills and

technologies they can establish their own small scale industries like; smock weaving, metal

works, wood works and agricultural activities. Again, Haverkort and Millar (2005) admitted

that, adoption of a new technology, does not necessarily lead to abandoning of existing

technology hence a path way to endogenous development. This assertion is very true and we

need to integrate indigenous knowledge with any other foreign ideas at the community level

informal learning process. If the youth value the skills, experiences and ideas of the elders at

homes and try to supplement them with their school knowledge it would go a long way to

help the youth get their own employment. So in this context, the change can takes place at

the community level informal learning process where the youth would learn the rich

experiences of their elders and begin to apply them on real life situations. Finally the informal

leaning is a continuous process and would be very necessary when the need arises.

4.7.3 Transformational Role

Thirdly, sixteen point sixty-seven percent (16.67%) of the respondents, as can be seen from

table 4.8, accepted the fact that, from the explanations given by the researcher on some of the

principle of endogenous development, they have the believe that adopting all the principles to

community level informal learning process in Bole township will go along to transform the

way of informal learning in general. For instance they went on to say that, the concept of

taking cultural values serious if really adopted then, the youth would nowknow the

importance our culture and the need to actively learn it with elders. Archer (2004) noted that,

the youth, who have been attracted by foreign culture, might be thinking that, the culture of

Africans which includes; belief systems, world vision, indigenous knowledge, traditional
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technologies are outmoded and not scientific. This way of thinking by the youth might be

very misleading and therefore, discouraging them from participating with their elders in the

community level informal learning process.

In conclusion, the researcher in his own view has seen that, even integrating the key concept

of indigenous knowledge which is based on finding the balance between local and external

resources including knowledge will lead to the transformation of the youth and how they

always think about learning our culture and western knowledge in schools. It again means

that, the youth and elders would now see the need to combine both local and external

resources including knowledge for social change (social progress).

4.7.4 Reliability Role

It is very clear in table 4.8 that, twenty- two point twenty-two percent (22.22%) of

respondents were in support for reliability, when they understood the key concepts of

endogenous development, which are based on taking cultural values seriously, local control

of the development process and finding the balance between local and external resources

including knowledge was explained to them. According to this percentage of respondents,

adopting these same key concepts and building our community level informal learning

process on them will help change the informal modes of learning and therefore making a very

reliable platform for youth and elders to share indigenous ideas without undermining our

cultural values.

4.7.5 Holistic Role

It was revealed that Forty-four point forty-four (44.44%) of respondents concord that,

indigenous development and knowledge playa holistic role in the society.
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According to Archer (2008) indigenous educational systems in Ghana, centered on teaching

the youth moral values such as: honesty, endurance, courage, chastity truthfulness and respect

for the old age therefore it is holistic in nature. Today the story is the opposite and this is

because the level of cultural diffusion and decay is very high. Similarly, the researcher also

shares the same views as the respondents and adding that there is the need to quickly identify

the roles played by indigenous knowledge by adopting its key principles to change

community level informal learning for reliability in our cultural values, the youth and local

development process.

4.8 Conclusion

Finally the study revealed that, socio-cultural factors affecting community level informal

learning are; globalization, western education, media, family problems, trade football and

disco dance. It was discovered that, home duties, craft work, festivals, initiation rites,

hunting, child naming, chieftaincy title giving, and hunting are all platforms for community

level informal learning. Reliability Role, Transformational Role, Transmission role

Sustainability role and Holistic Role were identified for indigenous knowledge in the level

informal process.
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CHAPTER FIVE

FINDINGS, CONCLUSIONS AND RECOMMENDATIONS.

5.1 Introduction

This chapter is meant to discuss the major issues that were revealed by the study. Several of

the issues are relevant to discourses on community level informal learning and development

policy.

5.2 Findings

The study revealed a number of key development issues. Some of these issues need special

policy considerations in order to accelerate rural development. They include the following:

5.2.1 Socio-demographic Features of Respondents

The study revealed that, total number of respondents who were able give responses were one

hundred eighty (180) out of the intended total 190. The female respondents were hundred

(100), making up to fifty-six percent (56%) whereas the male respondents were eighty (80)

and also made up of forty-four percent (44%) of the total respondents.

Again the youth who were females were eighty in numbers making up forty-four percent

(44%). Within this female youth, fifty (50) of them were between the ages often to twenty-

nine (10-29) and thirty (30) of them were also between the ages of thirty to forty nine (30-

49). This was made of percentages of approximately twenty eight percent (28%) and

seventeen (17%) percent respectively.

Amongst the male respondents, of the youth, their total number was seventy (70) which

represents thirty-nine percent 39% of the total respondents.
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Twenty-two percent of these male youth were between the ages of ten to twenty-nine (10-29)

whilst seventeen percent (17%) were also between ages of thirty to forty-nine (30-49).

The elders also had ten (10) male respondents which was almost six percent (6%) of the total

respondents where as the female elders were also twenty in number representing eleven

percent (11%) of the total respondents. Both the male and female elders were within fifty and

above ages.

All the six geographical areas in Bole Township were well represented by using a random

sampling technique to select the youth and elders. All the age groups classified were fully

represented. It was identified that ten respondents had no education, twenty respondents

were school dropout, one hundred and ten respondents had basic level education, twenty-

eight had secondary school education and finally twelve respondents had post secondary

education. Almost ninety-five percent (95%) of the respondents had some level of education

before. The selected sections in Bole Township namely; Kurope, Nymang, Mempeasem,

Choribang, Zongo and Yalwa were all fairly represented and selected for this research.

5.2.2 The Number of Male and Female Respondents by age Groups

In figure 4.1, the corresponding numbers to both male female are very clear, for readers to

understand that, from ages of zero to twenty (0-29) years the males were forty (40) with

corresponding percentage of twenty-two point twenty-two (22.22%) whilst the females

among them were fifty (50) with a corresponding percentage of twenty-seven point seventy-

eight percent(27. 78%). Again, from the ages of thirty to forty -nine (30-49) years males and

females were the same number as thirty (30) with the same corresponding percentage of

sixteen point sixty-seven percent (16.67%). Though the ages group of zero to twenty -nine

(0-29) and ages group of thirty to forty-nine (30-49) are separated in table 4.1 but are still

under the youth age group. Hence the youth age group is from 0-49 years, within this age
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group; seventy (70) respondents were male youth whereas the females' youth respondents

were eighty (80).These numbers put together gives a total of one hundred and fifty

youth(150) with corresponding percentage of eighty-three point thirty-four percent(83.34%)

of the total respondents.

In the elders age group, that is fifty plus (50+) years the male respondents were ten (10) with

their corresponding percentage as five point fifty-six percent (5.56%) whilst the females

respondents were twenty (20) with corresponding percentage of eleven point ten percent

(11.10%) of the total respondents. The variation in the percentage distribution of male and

female respondents can be interpreted to mean that, there were more female respondents than

male respondents. However, the researcher main focus was on the age group than the sex

group. This is because the researcher was much more interested to investigate why the

community level informal learning is no longer active amongst the youth and elders in Bole

Township.

5.2.3 Educational Background of Respondents

It was discovered that, within the total number of 180 respondents only five point fifty-six

percent (5.56%) had no school at all and were within the age group of 50+. This could be

attributed to fact that, people did not take western education seriously in the past but now

they have seen the importance of it. This can be confirmed by looking at the percentage of

those respondents who had education to be ninety-four point forty-four percent (94.44%).

More also this could be interpreted to mean that, more youth and elders are now interested in

western education (school) and all their energy, money, time and other resources are now

spent on school. Hence the youth in Bole Township will have no time and even conscious

minds to learn actively with elders in community level informal learning process. Therefore

Western education is one of the socio-cultural factors affecting community level informal

learning process in Bole Township.
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5.3 Socio-cultural Factors affecting Community Level Informal Learning

."
The information gathered from respondents showed that, the youth of the selected sections in

Bole Township used to learn actively with the elders but the trend has now changed. In

various focus group discussions sessions and interviews, the youth outlined the problems as

follows; television set, football, trade and globalization family problems, and western

education, farm work disco dance and negative cultural practices.

5.3.1 Globalization and community level informal Learning

Ten point sixty seven percent (10.67%) of the respondents were of the views that,

globalization is one of the threats to community level informal learning in our communities

today. Additionally ten percent (10%) of the respondents saw Western education to be

another socio-cultural force working against the informal learning at the community level in

Bole township.

It was identified by Twenty-nine percent (29%) of the respondents that, media (television)

was a socio-cultural factor which undermines the active community level informal learning

amongst youth and elders in Bole Township.

More also, nine point thirty-three percent (9.33%) of the respondents argued that trade was a

socio-cultural force undermining the informal learning processes in various sections of the

town. Nine percent (9%) of the respondents were able to identify football as one of the socio-

cultural factor preventing the youth of Bole Township from active informal learning with the

elders.
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5.3.2 Culture and Community level informal Learning

Also, thirteen point thirty-three percent (13.33%) of the respondents admitted to the fact that,

family problems were one of the socio-cultural factors hindering active informal learning

between youth and elders in Bole Township. Again eight percent (8%) also confirmed that

negative cultural practices has also been the socio-cultural forces which works against active

informal learning among the youth and elders this days, six percent (6%) of the respondents

also noted that farm work has promoted inactive community level informal learning in Bole

Township. Finally four point sixty-seven (4.67%) of the respondents discovered disco-dance

as one of the socio-cultural factors discouraging the active informal learning at the

community level within Bole Township.

5.4 Community Level Informal Learning Platforms in Bole Township

After conducting interviews and focus group discussions with respondents, they were able to

identify the following existing platforms which promote community level informal learning

in Bole Township. Home duties, child naming, festivals, funeral rites and initiation rites, craft

work, story telling, chieftaincy title giving and hunting.

After successfully interviewing respondents, thirty-three point thirty-three percent (33.33%)

of them considered home duties as an existing platform which-allows the youth to have active

informal learning with elders at the community level.

Child naming was also identified by twenty-seven point sixty-seven percent (27.67%) as one

of the platforms of informal learning where youth can learn from elders about certain

tradition in child birth and naming ceremony. Festival and funeral rites had the same

corresponding percentage of eleven point eleven percent (11.11 %) of respondents identifying
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them as a platform of community level informal learning which continues to exist for the

youth learn with the elders.

Also initiation rites and craft work had an equal number of respondents who identified them

as a platform for community level of informal learning between youth and elders. Their

corresponding percentage was five point fifty six percent (5.56%). Story telling was also

identified by two point seventy-seven percent (2.77%) of the respondents whilst one point

sixty-seven percent (1.67%) saw chieftaincy title giving as another platform where the youth

can learn actively with elders.

Finally hunting had only one point eleven percent (1.11%) ofthe respondents, who identified

it as one of the platforms in which the youth could learn informal ideas with elders.

5.5 The Role of Indigenous Knowledge in Community Level Informal Learning

In order to come out with identified roles of indigenous development and knowledge in

community level informal learning, the researcher had to explain to the respondents about the

meaning and concepts of indigenous knowledge and development. When the respondents had

the understanding, they came out with their own roles of indigenous knowledge and

development in community level informal learning as indicated in table 4.8.

Firstly, forty-four point forty-four percent (44.44%) recognized that integrating the key

concepts into the community level informal learning will make it holistic. Hence indigenous

knowledge has played a holistic role in community level informal learning to also be holistic.

Secondly, reliability was also discovered as a role that indigenous knowledge and

development would play to reshape community level of informal learning to become reliable

for the youth of today to rely on it to learn with elders. Therefore, twenty-two point twenty-
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two percent (22.22%) of the respondents stood for reliability as a role that endogenous

development could play to reshape community level informal learning within Bole Township.

Thirdly, it was also identified by sixteen point sixty-seven percent (16.67%) of respondents

that endogenous development could play the role of transformation. They argued that the key

concepts of endogenous development by nature when integrated into our community level

informal learning process, it will help change or transform some of the negative cultural

practices to positive ones and make them respond to modern science and technology without

being undermined.

Fourthly, respondents were also of the view that, endogenous development could play the

role of transmission. Therefore eleven point eleven percent (11.11 %) of them supported this

view. According to them, one of the key concepts of endogenous development which state

that taking cultural values seriously when integrated into community level informal learning

will help give the power of transmission to younger generation who are much more attracted

to foreign cultures.

Finally sustainability role was also discovered by respondents to be one of the roles

endogenous development could play to reshape our community level informal learning

process. As one can see from table 4.8, five point fifty six percent (5.56%) of the respondents

argued that adopting the key concepts of endogenous development and integrating them into

community level of informal learning; it will go a long way to change it. To them it will

make community level of informal learning process more sustainable than before. This is

because the youth would now be attracted to learn with elders.
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5.6 Methodology used.

All the above information and report could not have been gotten from respondents without

using a met~odology. Therefore, the researcher used the following data collection tools;

• Focus group discussion

• Face-to-face interviews

• Direct observation

• Key Informants interviews

The sample techniques that were also used for selection of respondents and section in Bole

Township for study were;

• Simple random sampling

• purposive sampling technique

Finally secondary data was also sourced for building the general background and choosing

Endogenous Development as theoretical foundation for the study.

5.7 Revisit to Research Objectives.

5.7.1 Socio-cultural factors Affecting CLIL

The socio-cultural factors that were identified to effect on CLIL by respondents include;

mass media (Television), family problem and globalization, western education (school) and

trade, football, farm work and disco dance as indicated in table 4.4. Twenty-nine percent

(29%) of the respondents saw media (television) as a socio-cultural force which undermine

the active community level and informal learning amongst youth and elders in Boll

Township. Also, thirteen point thirty-three percent (13.33%) of the respondents admitted t
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the fact that, family problems were one of the socio-cultural factors affecting active informal

learning between youth and elders in Bole Township.

Additionally ten point sixty seven percent (10.67%) were of the views that, globalization is

one of the threats to achieve informal learning in our communities today. Ten percent (10%)

of the respondents saw Western education to be another socio-cultural force working against

the note to achieving informal learning at the community level.

More also, nine point thirty-three percent (9.33%) of the respondents argued that trade was a

socio-cultural force undermining the informal learning processes in various communities.

Nine percent (9%) of the respondents were able to identify football as one of the socio-

cultural forces preventing the youth of Bole Township from active informal learning with the

elders. Again eight percent (8%) also confirmed that negative cultural practices has also been

the socio-cultural forces which works against active informal learning among the youth and

elders this days, six percent (6%) of the respondents noted that farm work has promoted

inactive community level informal learning in Bole Township. Finally four point sixty-seven

(4.67%) of the respondents discovered that disco-dance has become one of the socio-cultural

forces undermining the active informal learning at the community level within Bole

Township.

5.7.2 Platforms for CLIL

After successfully interviewing respondents, thirty-three point thirty-three percent (33.33%)

of them considered home duties as an existing platform which allows the youth to, have active

informal learning with elders at the community level. Child naming was also identified by

twenty-seven point sixty-seven percent (27.67%) as one of the platforms of informal learning

where youth learn from elders about certain tradition in child birth and naming ceremony.

Festival and funeral rites had the same number of respondents identifying them as a platform
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of community level of informal learning which continues to exist so that the youth will

continue to always learn with the elders. They both had the same corresponding percentage of

eleven point eleven percent (11.11 %). Also initiation rites and craft work had an equal

number of respondents who identified them as a platform for community level of informal

learning between youth and elders. Their corresponding percentage was five point fifty six

percent (5.56%). Story telling was also identified by two point seventy-seven percent (2.77%)

of the respondents whilst one point sixty-seven percent (1.67%) saw chieftaincy title giving

as another platform where the youth can learn actively with elders.

Finally hunting had only one point eleven percent (1.11%) of the respondents who identified

it as one of the platforms in which the youth could learn informal ideas with elders.

5.7.3 Identified Roles of indigenous knowledge in CLIL

• Sustainability Role

Firstly, when the researcher explained the key concepts of indigenous development and

knowledge to the respondents, as indicated in table 4.8 five point fifty-six (5.56%) of them

were of the view that, building community level informal learning on the key concept of

indigenous knowledge and development, which stood for taking cultural values seriously, can

help transform our informal learning strategies such that they will also be in a position to

compete with other learning methods without leaving out the cultural values of any

community. The respondents further argued that, the youth of today stand the chance of

combining both traditional and modern knowledge but must take cultural values seriously.

Haverkort (2005) has it that, African beliefs systems and world visions are complex and if

that is the case, due to the complex nature of the African belief systems and world visions,

there is no any other tool than endogenous development acquired informally from the elders

of the African communities themselves that can help people to understand this complexity of

African culture. And therefore we as Africans should encourage the youth to actively
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participate III community level informal learning process. Millar and Haverkort, (2005)

admitted that, many differences exist between African and Western concepts of matter,

religion, leadership, and so on. This is what the youth fail to know from the above assertion.

With community level informal learning with elders by building on some of the principles of

endogenous development the youth would begin to see this difference between Africans way

of measuring things and Western way of measuring things too.

• The Transmission Role

Secondly, as seen in table 4.8 eleven point eleven percent (11.11 %) of respondents identified

that, integrating some of the principles of indigenous development into community level

informal learning process in Bole township, our cultural values could have been transmitted

easily from the older generation to the younger generation. They went further to admit that,

from the understanding they have gotten from how the researcher explained and outlined

some the principles of endogenous development they believed that the principle of accepting

people's world views alone is enough a change to community level informal learning and this

can play the role of making easy for cultural transmission from the older generation to

younger one. In taking the same position as the respondents, researcher is also admitting that,

combining modem and local brings about social progress. Therefore our cultural values can

easily transmitted through television and radio programs to make informal learning more

attractive to youth of today.

Therefore, Haverkort and Millar (2006) advocated that, programs in rural people health,

agriculture and management of rural resources should and can be built on African religious

concepts, institutions and practices. In line with the above assertion, the youth at the

community level should encourage each other in learning the values, skills and norms of the

society from their elders so as to sustain their culture. This would go along way to help bring

about sustainable livelihood systems to the youth, especially those in semi urban
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when the youth of a particular community are well equipped with some local skills and

technologies they can establish their own small scale industries like; smock weaving, metal

works, wood works and agricultural activities. Again, Haverkort and Millar (2005) admitted

that, adoption of a new technology, does not necessarily lead to abandoning of existing

technology hence a path way to endogenous development. This assertion is very true and we

need to integrate indigenous knowledge with any other foreign ideas at the community level

informalleaming process. If the youth value the skills, experiences and ideas of the elders at

homes and try to supplement them with their school knowledge it would go a long way to

help the youth get their own employment. So in this context, the changes can takes place at

the community level informal learning process where the youth would learn the rich

experiences of their elders and begin to apply them on real life situations. Finally the

reshaping is a continuous process and would be very necessary when the need arises.

• Transformation Role

Thirdly, sixteen point sixty-seven percent (16.67%) of the respondents, as can be seen from

table 4.8, accepted the fact that, from the explanations given by the researcher on some of the

principle of indigenous knowledge and development, they have the believe that adopting all

the principles to community level informal learning process in Bole township will go along to

transform the way of informal learning in general. For instance'they went on to say that, the

concept of taking cultural values senous is really adopted then youth now know the

importance our culture and the need to actively learn it with elders. Archer (2004) noted that,

the youth, who have been attracted by foreign culture, might be thinking that, the culture of

Africans which includes; belief systems, world vision, indigenous knowledge, traditional

technologies are outmoded and not scientific. This way of thinking by the youth might be

very misleading and therefore, discouraging them from the participating with their elders in

the community level informalleaming process.
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very misleading and therefore, discouraging them from the participating with their elders in

the community level informal learning process.

In conclusion, the researcher in his own view has seen that, even integrating the key concept

of endogenous development which is based on finding the balance between local and external

resources including knowledge will lead to the transformation of the youth and how they

always think about learning our culture and western knowledge in schools. It again means

that, the youth and elders would now see the need to combine both local and external

resources including knowledge for social change (social progress).

• Reliability Role

It is very clear in table 4.8 that, twenty- two point twenty-two percent (22.22%) of

respondents were in support for reliability, when they understood the key concepts of

endogenous development, which are based on taking cultural values seriously, local control

of the development process and finding the balance between local and external resources

including knowledge was explained to them. According to this percentage of respondents,

adopting these same key concepts and building our community level informal learning

process on them will help reshape the informal modes of learning and therefore making a

very reliable platform for youth and elders to share indigenous ideas without undermining our

cultural values.

According to Archer (2008) indigenous educational systems in Ghana, centered on teaching

the youth moral values such as: honesty, endurance, courage, chastity truthfulness and respect

for the old age. Today the story is the opposite and this is because the level of cultural

diffusion and decay is very high. In conclusion, that is why the researcher has agreed with the

views of the respondents and adding that there is the need to quickly identify the role
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endogenous can play by adopting its key principles to transform community level informal

learning for reliability in our cultural values, the youth and local development process.

• Holistic Role

Admittedly, when it came to the issue of the roles of indigenous development in community

level informal learning process, the researcher took his time to explain to respondents about

the key concepts of endogenous development. After getting the understanding, respondent

identified and suggested these roles above as have mentioned already. In table 4.8, above it

can be seen clearly that, forty-four point forty-four percent (44.44%) of respondents argued

that, integrating the key concepts of indigenous knowledge and development can make the

community level informal learning process a holistic one. They added that, the key concepts

of endogenous development by nature brings about holistic thinking and learning which

considers knowledge sharing in all aspects of life including traditional spiritualism,

worldviews, material and social. Again, to them western or any foreign resource or idea that

is very relevant for sustainable development without causing any damage to cultural values

should not be rejected.

COMPAS (2006) explained that, endogenous development is based on local people's own

criteria of development and takes into accounts material, social and spiritual well-being of the

people. It takes local cultures as critical starting point and positions those cultures as a central

framework for social process and cross- cultural exchanges. Endogenous development draws

from and harnesses local resources to mitigate development. It builds on and excites local

actions for change to occur from within the existing systems. By its very definition,

endogenous development works towards sustainable, functional and people centered

development. In principle, indigenous knowledge is inward looking but not in a negative

way. It does not close off external influences such as modern science and technology. Rather
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development by its nature, when integrated to community level informal learning process it

will play the role of reshaping it to maintain indigenous cultural systems and integrating

modem science and technology without losing its own value.

5.8 Conclusion

Finally it would very important to admit that, indigenous knowledge by its nature, when

integrated to community level informal learning process would not only play the role of

reshaping the process to be easily transformed, transmitted to the youth, sustainable, reliable

and holistic but would also make the process more participatory in Bole township than

before. Hence the main reason for adopting endogenous development as the main theory for

this particular research. However, another researcher may look it in a different views since

we are all still in the learning process, therefore corrections and suggestions are warmly

welcome to make this research report a valid and reliable one

5.9 Recommendations

The struggle for promoting, preserving and conserving of indigenous knowledge cannot

continue without any recommendations after the findings and outcome of this research work.•
That is why the researcher in his own small way came out with the following

recommendations;

5.9.1 Integration ofIndigenous Knowledge in Media programs in Ghana.

Studies from this research has revealed that programs for example on television, radios and

newspapers has contributed a lot to prevent the youth from learning indigenous knowledge,

instead, their interest has increased in learning foreign ideas. Therefore, one would
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recommend that various programs presented on our televisions, radios and newspapers should

be of African origin and integrated with African indigenous knowledge.

5.9.2 Endogenous Development Promotion in Ghana

Again, from the findings of this research conducted, it was noticed that western education

played a major part in taken the time and minds of our youth and as a result they did not have

time and interest in learning indigenous knowledge from the elders at the community level.

Therefore one would recommend that, endogenous knowledge should be made part of the

school curriculum of Ghanaian schools in other to promote endogenous development in

Ghana. This means the youth at school would have the chance to learn both western and

indigenous knowledge at school and the community level.

5.9.3 The Promotion of Community level informal learning process.

Once again, it was revealed from the studies that, family problems couple with cultural decay

and economic hardship or poverty, made many parents and the youth either trading or

looking for jobs; hence they had no time and peace of mind to organize them selves for the

purpose of learning indigenous knowledge from elders at the community level.

Also, there is the need to change the minds of people, especially the youth of today about

•their perceptions of African culture at the community level. Therefore one is again

recommending that, there should be some form of sensitization at the grass root level through

non-formal education or adult education. This could be done by the collaboration of the

Ghana education service, Department of Community Development, National Commission for

Civic Education (NCCE), and other stakeholders who are interested in promoting the learning

of indigenous knowledge.

U
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5.9.4 Documentation of Indigenous Knowledge in Ghana

The way indigenous knowledge or any form of ideas are packaged can also determine how

attractive they would be to the youth of today. Therefore it is recommended that, in order to

make our Ghanaian indigenous knowledge attractive to the youth and others in today's global

village, it should be documented for the youth to get access to it and learn.

5.9.5 Application oflndigenous Knowledge in Ghana.

•

There are many ways of marketing products. One way is to apply the product for people to

see. The food we eat the dress we wear, the songs we sing and the houses we build can be

improved to compete with the western and advance nations' products. Example, weaving of

smocks and eating of honey and dawadawa could also promote the application of African and

Ghanaian indigenous knowledge in a way. In other words we as African youth should be

proud and also admire what we produce with our indigenous skills.

Therefore one would recommend that, our chiefs, heads of states, lecturers and all Africans

should make it a point to apply any form of indigenous knowledge we might have to invent

new products for the development of African communities including Bole .

•
This means that, Africans should not look down upon their own culture. There is an adage

that, 'if you are a monkey, you must have a long tail' therefore if you are an African be proud

of yourself that you are one and nothing else.

5.9.6 The Transformation of Negative Cultural Practices to Positive ones

Firstly, it would be very difficult to know which cultural practices are negative and those

which are positive. This is because, a negative cultural practice in one community might be a
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positive one in another community or a positive cultural practice in one community could be

a negative one in another community (the vice versa). Therefore cultural practices like the

belief in witchcraft, that it can be used to harm the youth should be discouraged and

transformed to help the youth to learn indigenous knowledge. In some communities like

Gambaga where there are witchcraft camps they may see it to be normal because, they

believe that those found in the camps are all possess with witchcraft. Whether this belief is

true or not, it is part of our African beliefs system, and we cannot do away with it. Therefore

one would recommend that this kind of cultural practices should be reformed to reduce the

fear of the youth so that they can go near old men and old ladies to learn indigenous

knowledge from them at the community level.

5.10 Conclusion

In conclusion these recommendations made by the researcher above are not the end in itself.

However, this is to make things clear for readers and others who would want to fight or

advocate for the promotion of indigenous knowledge of Africa. On this note one would end

by saying that we are all in the learning process and for that matter one can either reject or

accept and add something to the recommendations given above .

•
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APPENDICES

APPENDIX I:

Personal Information of Respondent.

1 Name 1 •• I •••••••••••••••••••• ••••• •••••••••••••••••••••

2 Age 3Town .

4 Area I •••••••••••••••••••• I ••••• 5 Occupation .

6 Sex 1 •••••••••••••••• 7 Tribal group 1 ••• 1 ••••••••••••••••••

8 Religion 1 •••• 1 ••••••• 1 ••• 9 Level of education I •• 1 ••••••• 1 ••••••••••••••• I' II

10 Marriage llNumber of children .

12 Number of wives 13 Any devoice case ?

Questions for Respondent in Face-to-Face Interview

14 What do understand about indigenous knowledge?

15 Could you kindly tell me some of the cultural practices you know in this community?

16 Where do learn some of these cultural values from?

17 When do you learn the cultural values?

18 Have you learned any form of indigenous knowledge before?

19 How do you learn indigenous knowledge in this community?

20 Who teaches you the indigenous knowledge in this community?

21 Kindly tell me some of the activities that prevent you and others from learning indigenous
knowledge in this community?

22 Why don't you learn indigenous knowledge from your elders?

23 What do you do during the night?

24 Could you kindly tell some the cultural practices you think were practiced and are no
more?

116

25 After closing from school or work what do you do again?

26 Could you kindly give me some of the benefits oflearning indigenous knowledge?

27 What do you think could help promote the learning of indigenous knowledge in this
community?

.• 28 What piece of advice do you have for the general public about the learning of indigenous
knowledge?

II
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APPENDIX II

A Guide or Check List for Focus Group Discussions.

1 What is indigenous knowledge?

2 What are your views about the learning of indigenous knowledge in this area?

3 What activities do you all think help prevent the youth from learning indigenous knowledge
from the elders?

4 What measures do you think can help promote the learning of indigenous knowledge in our
communities?

/

5 How can we encourage the youth to learn indigenous knowledge from our elders at the
community level?

6 Can you kindly give examples of the forms of indigenous knowledge systems we used to
have in this community which are no longer learned or practiced?

7 What roles do you think indigenous knowledge can play in the development of this
community?

8 What word of advice do you have for the general public about the learning of indigenous
knowledge at the community level?

I
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