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ABSTRACT

Student's Unrest is increasingly becoming a common phenomenon throughout Ghana.

Though many resolution mechanisms are being adopted by school administrators to

remedy the situation, it still continues to occur in the Senior High Schools with little

effort to stop it completely.

The study set out to investigate into the possible causes of this social menace which

usually derail the developmental gains by government in the form of infrastructural

facilities from the limited resources provided by government focusing on the Senior

High Schools in the Upper East Region.

A descriptive survey was used to purposively select some teachers and students to

respond to a set of questionnaires. Interview schedule was designed to solicit the

views of headmasters/mistresses, senior housemasters/mistresses and senior prefects

of all the selected schools. Focus group discussion was also carried out to seek more

in-depth views from students. Observations were made on the infrastructural status of

these schools and the general learning environment in order to have first hand

information of the state of these facilities.

The findings from the study reveal that most schools lack the requisite teaching and

learning facilities to enhance learning. This was evidence in the dilapidated structures

of most schools especially dormitories which were inhabitable. The study reveals that

there is no effective communication channel in most schools leading to

misunderstandings between students and staff Students are hardly involved III

decision-making thus lead to poor social relationship between students and staff.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Education is generally regarded as the cornerstone for the development of individuals,

society and the nation at large. In the words of Farrant (2004), education is an

essential process in human development. He added that education describes the total

process of human learning by which knowledge is imparted, faculties trained and

skills developed. In supporting the above assertion, Boison (1997) concluded that

education is life-long and ubiquitous. Education then becomes the sum total at all the

influences which go to make a person what he or she is from birth until death.

From the above definitions, education is a continuous and ongoing process. And this

continuum will come to a halt if there are obstacles, challenges, problems and

constraints facing the system especially where they are not identified and redress.

Among the numerous problems that bedevil education are: low motivation, poor

conditions of service for education sector workers, low quality of teaching and

learning, lack of supervision and poor management, inadequate educational

infrastructure, low access to quality science and technical education; insufficient

materials for special schools National Development Planning Commission [NDPC]

(2010).

According to NDPC (2010), education and skills development underpin any strategy

of human development and productivity as it is through education that the necessary

skills, knowledge and aptitudes are acquired, and the creative abilities of individuals

realized, to open the waY:'to a better life and society. However, the education sector in
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-
'" Ghana is beset with problems of access, quality and management. These problems are

compounded by disparities at both regional and intra-regional levels, as well as

gender disparities, leading to highly unequal outcomes.

In Ghana, a lot of policy measures have been highlighted as measures to improve

quality education. These include the Medium Term National Development Policy

Framework and Ghana Shared Growth Development Agenda [GSGDA] (2010-2013).

Despites these efforts one nagging issue which is of national concern and that derail

the educational fortunes by the government is that of students' unrest in our

institutions which has been relegated to the background. The search for quality and

continuous education will however be interrupted if the problem of student unrest is

not resolved. Without peace in our campuses, the dream of quality and continuous

education will not be realized. The Ghanaian society need to ensure serene academic

environment so as to achieve the search for quality education. Students' unrest leads

to the destruction of property, loss of lives, discontinuity in curricular, poor

performance and training of weird people in society.

In the last quarter of the ·1991, a good number of secondary schools in Ghana went on

demonstration as observed by Asare-Donkor (1992) as cited in (Gyasi-Badu, 1994).

Some of the schools were: Tarkwa Secondary School, the Agogo Collins Commercial

Secondary School, Dormaa Secondary School, Techiman Secondary School, Osei

Kyeretwie Secondary School etc. At the Tarkwa Secondary School, it was alleged that

a female and two daughters of a member of staff were raped by the rioting students.

At the Agogo Secondary School, it was alleged that the rioting students set ablaze the

residence of the Deputy Superintendent of police, (Mr. Mends) of the Agogo district.

2
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The District Chief Executive (DCE) for Atwima-Mponua district, Mrs. Theresah

Adomako Tawiah in addressing about 2000 school children to mark the 54th

independence Anniversary at Nyinahin advised students to always use laid-down rules

and mechanisms to address their grievances. She said the annual trend of students'

unrest in some second cycle schools in the Ashanti Region resulting in massive

destructions of school property, was unfortunate (GNA, 7 March, 2011). She advised

students to concentrate more on their dreams in life.

A recent case in point could be made mention of the radio report which indicated

that two teachers of the Wa Secondary Technical School were arrested in connection

with the burning of a vehicle belonging to the Assistant Headmistress, madam

Dakurah. The school was closed down on February 14, 2011 after students went on

rampage demanding the dismissal of the Assistant headmistress (Joy News/Ghana, 1

March, 2011).

Afrifa (2002) maintained that the pace of student unrest in the Senior High Schools of

our country is on the increase. In an article entitled "Ghana: Telling It Straight:

Student unrest-Bad Boys or Bad Society" he shared his opinion, "the spate of

students' unrests for the past few years has engaged the attention of the public for

some time now. The fundamental issue here is whether these causes emanate from the

pathologies of the students or from situations in which these students are involved"

(The Chronicle, 17 July, 2002).

In response to the students' unrest concernmg mobile phone use by students on

campus and the subsequent ban by the Ghana Education Service, Sunyani Business

Senior High School wrote that, there is the need to provide alternative means of

communication for students (Admin, 2010). In response to that, Vodafone Ghana

3
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responded to their plight and pledged to install some phone booths in over 400 senior

high schools across the country.

Ayindoo (2003) noted at a forum organized for headmasters/mistresses of senior

secondary schools in Bolgatanga, under the theme "Towards the enhancement of

rights based on culture in managing indiscipline in the country" a senior legal officer

for the Commission on Human Rights and Administrative Justice (CHRAJ), Mr.

Robert Tater, called for a consistent unity enacted code of discipline in the senior

secondary schools. He said varying regulations in the S.S.S within the country are the

major cause of indiscipline and breeds recalcitrant students during inter school

programme.

In an article entitled "Ghana: Help Instill Discipline in Children-Parents Told",

parents have been urged to accept the challenge to assist authorities of various

secondary and tertiary institutions instill a high sense of discipline in the youth,

particularly those pursuing higher academic, technical and vocational training (The

Accra Daily Mail, 5 Dec. 2006). This was the best way which parents could positively

respond to the call by Government and other stakeholders in Ghana to help curb the

rampant student unrest in the country with attendant willful destruction of state

property.

The head of the public Relations unit of the Ghana Education Service, Mr. Charles

Parker Allotey gave a reminder following the closure of the two schools- the Ghana

S.H.S (Ghanasco) in Tamale and the Navrongo S.H.S (Navas co) after violent

demonstrations by students (The Daily Graphic, 3 June, 2010). He emphasized that no

mobile phones were to be carried anywhere on the compound, adding "that is why we

have had Vodafone to provide phone booths in the schools". He added that it is in the

4
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interest of students to stop taking mobile phones to school as they were expected to

concentrate on their studies. In all these instances, the rioters, smashed windscreens

and dented a police light armored vehicles and two motorbikes. The students were

advised to desist from embarking on demonstrations and rather use existing structures

to channel their grievances since they would lose in the long run.

The Upper East Regional Minister, Mark Woyongo, ordered the closure of the

Navrongo Senior High School following students' rampage which led to the

destruction of school property (GNA, IJanuary, 2010). The report said that students

complained that the school administration did not listen to their grievances, including

the poor quality of food served them. The students also complained about the

dilapidated nature of the school infrastructure, which, they said was affecting their

academic work as well as the seizure of their mobile phones.

The Upper East Regional Educational Manager of the Catholic Unit, Daniel

Akanyani, underscored the urgent need for schools to direct their attention to the

moral aspects of school education to ensure discipline at all time. He made the call in

an interview with Radio Ghana at Kongo in the Talensi-Nabdam district of the Upper

East Region. He said the success of students depend largely on the performance and

attitude of teachers. Mr. Akanyani said the region over the past few years has

witnessed a worrying trend of indiscipline in the form of student unrest in some

second cycle schools adding that the situation if not tackled collectively would

assume an alarming proportion. He attributed the rising cause of student unrest in the

region to the low level of discipline, poor monitoring and supervision, lack of parental

guidance and peer pressure among others. He encouraged students to channel their

grievances through effective dialogue and not to take the law into their hands by

5
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destroying the few infrastructural facilities provided by the government and

stakeholders in the educational sector Asare (2011), a GBC correspondent.

During the out-dooring of the China Pio, Asare (2011), a GBC correspondent,

reported that Mr. Amidu, the Attorney General and minister of Justice seized the

opportunity to caution the youth against negativities that has the tendency of plunging

the area into chaos and appealed to citizens of the area to work collectively in

ensuring discipline. He described as alarming the increasing spate of student unrest in

some second cycle schools in the region and advised students to use the laid down

grievance resolution mechanisms in their schools to seek redress and not to resort to

violent behaviors, which invariably impact negatively in their academic pursuits.

Table 1 shows the trend of students' unrest over the years in the schools of the region.

Table 1: Rioting Schools and the Alleged Causes over the Years in the Region

SIN NAME OF DATEIMONTHIYEAR ALLEGED CAUSE(S)
SCHOOL

1 Bolgatanga Girls' May/June, 2009 Dismissed student insisted to
S.H.S write final WASSCE •

17thFeb., 1997 -Dining hall master
demanded that food should
not leave the hall

2 Bolgatanga 23rd Nov.,1998
Technical Institute 5thMarch, 2002 -Bullying of juniors by

s" Nov.,2005 seniors
-No report to establish cause
-Demand by final years to eat
separately

3 Navrongo S.H.S 31st May,2010 -Poor communication gap
between authorities and
students
-House dues not accounted
for
-Students dislike P.T.A

6
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4 Bolgatanga S.H.S 11thMarch,2003

classes
-Poor quality food
-Lack of toilet facilities m
dormitories
-Locking of students from
dining hall

No report found

5 Zuarungu S.H.S

io" October, 20

30th July, 2008

Disciplinary case (SS3
student
Bullying SS 1 student)
-Lack of computers and
payment of ICT fees

-Leakages in dormitories
-Lack of transparency on the
part of the PTA Chairman
-Ineffecti ve teaching
-Inadequate feeding
-Call for audit of headmasterl
bursar

6' Bongo S.H.S 27thDecember, 2002

-No typewriter to type
question
-Dissolved of prefectorial
board/SRC
-Ban on used of lights for
night studies
-Lack of furniture '

7 Sandema S.H.S 16thJuly, 2007

-Inability to provide means of
transport to carry sick student
to hospital
-Inability to inaugurate SRC
-Raising pass mark to 50%
relative to other schools

8 Sandema See Tech 3rd Feb., 2009

zs" June, 2010

-Non-participation of prefects
on decision-making
-Humiliation of prefects by
administration with food
-Prefects unjustifiably
punished
-Autocratic leadership
exhibited by headmaster

7
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-Prefects are not
acknowledged
-16 indefinite suspension
23 made day students (cause
could not be trace)

zo" February, 2004 ' -No report to establish the
1ih July, 2008 cause

-Students did not want the
9 Bawku Tech. 14th April,2009 dining hall master

Institute -Student cross to Bawku
S.H.S to sit with their girl

Two students of Bawku
10. Bawku S.H.S 4thApril, 2009 Technical Institute went to

Bawku S.H.S and repeated an
old fight which escalated into
inter-school fight

11. Gowrie S.H.S May-August,20 10 -Lack of cordial relationship
September, 2011 between the head, staff and

students.
-Poor communication
between head, staff and
students.

Source: FIeldwork, 2012

From the above discovery, it is clear, that there many students unrest in the Ghanaian

Senior High Schools especially in the Upper East Region and needs the attention of

all to arrest the situation from escalating.

1.2 Problem Statement

Student unrest is very prevalent in the Upper East Region and is a major threat to the

developmental fortunes of the region and the country at large. It also threats the

performance of students as more contact hours are lost whenever it occurs, for

students are mostly sent home in to calm the situation. Most at times facilities and

properties that are provided by the government from the scarce and limited resources

are vandalized and injuries inflicted on both students and staff in the process. The

8
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management and resolution of this phenomenon by school authorities and

stakeholders, however, seems to be problematic and needs serious attention.

Under the current situation, it is the headmasters/headmistresses who usually step in

to constitute a committee to probe into these cases and remedies found to resolve

them. Unfortunately, however, this method of managing and resolving students'

conflicts appears to be ineffective and inefficient in settling their disputes thus needs

an alternative approach.

According to Amin (20 I0), even though the Western world is doing well in its

educational endeavors, it still has the problem of students' unrest to grapple with. The

India higher education is the second largest in the world which fulfils the educational

needs of millions of students coming from different sections of the society. There has

been enormous increase in the number of colleges and universities. However, the

success story of this impressive growth tends bleak when question of quality is raised.

The standards in higher education have been eroded by rising tides of mediocrity.

Higher education has been finding it difficult to meet the challenges of knowledge

explosion, financial crisis, and students' unrest and so on. There is a wide ~pread

concern about the lack of discipline in university and college campuses. There are

different kinds of campus disturbances created by students which include cheating in

examinations, deterioration of academic pursuit and pressure group activities and the

most which is of national concern is that of student' unrest.

The leaders of Africa's freedom struggle had adopted formal Western education as the

key that unlocks the door to modernization since independence. Contrary to

experiences in the West, regular teaching and studies were often, more or less

dramatically, disrupted and universities were from time to time closed for weeks,

9
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months and even years. Student unrest has been endemic. In a report by a team that

visited universities in Kenya, Tanzania, Zimbabwe, Ghana and Nigeria towards the

end of the 1980s, it stated that, during the time of the study, all these universities were

either closed or had recently been closed due to student unrest (Coombe, 1991 :24) as

in (Ronning Balsvik, 1998).

According to Mangani (1991) in (Ronning Balsvik, 1998), the universities of Lusaka

and Dar es Salaam were relatively calm, yet the latter was closed a number of times

and during the academic year 1990/91, students were kept out for eight months. The

University of Zambia was closed for shorter or longer periods in 1971, 1976, 1982,

1984, 1986, 1989 and 1990. The closures from 1976 to 1986 deprived the students of

400 days of learning. The University of Nairobi probably had the highest incident of

crises, about 25 by 1990 (Omari and Mihyo, 1992) in (Ranning Balsvik, 1998). A

search through the news magazine West Africa from the end of the 1960s to 1990

reveals some 500 notices and articles dealing with riots and closure of universities in

Sierra Leone, Senegal, the Ivory Coast, Liberia and Mali, but mostly in Ghana and

Nigeria, the latter country having the greatest number of closures.

According to Balsvik (1985) cited in (Ronning Balsvik, 1998), Ethiopia was one of

the first countries in Africa to experience this phenomenon. Every year during the last

decade before Haile Selas-sie 's regime was overthrown in 1974, the university

experienced long periods of crisis. No country in Africa had a stronger student

movement around 1970. However, the phenomenon of university crisis has

increasingly become a general feature of the African university scene after

independence, with a visible start in the early 1970s.

10
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These crises usually lead to invasion of campuses by the military and police to drive

out students from their canteens and lodging. Leaders are usually expelled, arrested

and banned from their exams. When this happens, students strike in solidarity to

reinstate arrested or expelled activists. These confrontations usually cause a lot of

damage to large number of school property, wounds, rape and loss of lives. The

damage of unrest took place in Ethiopia, Uganda, Nigeria, Zaire and Kenya but in

varied forms. In Ethiopia in the 1960s a lot of destruction of property took place and

the soldiers also pillaged the student quarters. In 1969 they shot into a gathering of

several thousand students from the university and secondary schools. In Tanzania, and

to a lesser degree in Zambia, the presence of soldiers and the expulsion of students at

gunpoint have taken place in relatively controlled forms and with minimal damage to

property. Not so in Nigerian universities, where tear-gas, shots, heavy weapons were

used within the buildings. Rapes were also reported to have taken place (Ronning

Balsvik, 1998).

An unknown number of students have lost their lives in confrontation with soldiers. In

Ethiopia, after the president of the student union was shot and killed in 1969, five

university students and an unknown number from the secondary schools were killed

in a student gathering on the largest campus in Addis Ababa. The same year a large

number of students were killed in Zaire. The worst massacre of students in Zaire

happened during the night between the lIth and 12th of May 1990, in which at least

12, possibly more than a hundred, students were killed on the university campus of

Lubumbashi. In Nigeria one student was killed in 1971 and eight in 1979. In 1986, the

result of armed intervention in the Ahmadu Bello University, Zaria, was the loss of 15

student lives; the revolt then spread to the other 19 universities in Nigeria.

Demonstrations at universities in Nigeria in May IJune 1989 cost 22 student lives
D ~
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according to official estimates, while unofficial sources estimate the number of deaths

to be nearly one hundred. The number of students killed, tortured and raped at the

University of Makerere during the time of Idi Amin in the 1970s is unknown.

Conditions in the University of Liberia were reminiscent of that in Uganda when

troops stormed the campus to quell a demonstration and killed a large number of

students in August 1984 (West A/rica, 17 Sept. and 26 Nov. 1984) cited in (Ronning

Balsvik, 1998).

In the Ghanaian Universities, mention could be made of the unrest which took place

at the University of Science and Technology in Kumasi in November23, 1991. The

reason was mainly due to poor infrastructural facilities which could not meet the

needs of the growing student population. Similar protest took place at the University

of Ghana (Legon) for the same reason (Gyasi-Badu, 1994).

Between 1987, 1988 and 1992, the University of Cape Coast suffered similar

alarming rates of students disquiet, as a result, there was a general concern to find out

the causes of the demonstration and the possible ways of bringing them under control

(Gyasi-Badu, 1994).

The situation is not different in the Senior High Schools in Ghana especially that of

the Upper East Region as observed in the background to the study which seems to be

a perennial issue. From the above observation, there is an increasing and recurring

trend of students' unrest in the region which has negatively affected the

developmental fortunes of this country in the form of destruction of school property,

arresting of suspected ring-leaders, change of academic calendar, injuring of students

and staff, closure of most Senior High Schools and poor performance as the final

consequence. This has therefore necessitated this research.

12
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1.3 Main Research Question

What are the causes of students' unrest in the Senior High Schools?

1.3.1 Sub-Research Questions

1. What are the physical facility related causes of student unrest?

II. What are the social related causes of student unrest III Senior High

Schools?

Ill. What are the decision-making causes of student unrest?

IV. What are the support systems to pre-empt student unrest?

v. What are the structural related causes of student unrest?

1.4 Main Research Objectives

To examine the causes of students' unrest in the Senior High Schools.

1.4.1 Sub-Research Objectives

1. To find out the physical facility related causes of student unrest.

II. To find out the social related causes of student unrest in second cycle schools.

iii. To find out the decision-making causes of student unrest.

IV. To find out the support systems to pre-empt student unrest.

v. To examine the structural related causes of student unrest.

1.5 Significance of the Study

The purpose of this research is to provide information for school management on the

remote causes of student unrest in our schools. It also provide alternative information

for Heads of schools on the decision- making processes applied in their respective
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schools to curtail this social menace in our society. It is hoped that school authorities

upon going through the findings of this work will be well informed about the causes

of these unrest and find alternative ways of handling student's grievances rather than

the traditional procedures.

The study will also provide information to the school counselors to better understand

the problems and plight of students, teachers and heads and give the necessary

counseling accordingly so as to ensure peace in the campuses. The study will equally

serve as a wake-up call to policy makers, stakeholders and politicians for the promises

they make to students without fulfilling them which can trigger demonstrations. More

importantly, it will provide information to school management about the background

of these students and the need to strengthen their guidance and counseling units if

they have them or establish some where they do not have. Lastly, it will serve as the

basis for further research.

1.6 Delimitation

A study of this nature should have assumed a nation-wide dimension. The breadth and

depth of issues facing student's unrest are so vast and varied to tackle. Time and

resource constraints equally made it impossible for me to examine all the variables of

interest in connection with the topic.

It is on the basis of the above condition that I confined the study to the factors that

contribute to student's unrest in the Senior High Schools. The study was focused on

the physical infrastructural facilities that contribute to student unrest, social related

factors, decision-making factors, structural problems and support systems that

influence students' unrest. That notwithstanding, the study will provide great
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information on the subject matter and seen as a move in that direction in contributing

magnificently to solving this menace in our society.

1. 7 Limitation

Due to time constraint the study was not completed within time scheduled. Because of

financial constraints many schools in the region were not covered as they were

scattered all over. Human beings by their nature are social animals even though the

researcher's expectation was full of cooperation from respondents, few of them failed

to return their questionnaire and others could not be contacted for interviews despite

all attempts to meet them. This however did not affect the validity and reliability of

the study in any significant way since the number was very minimal. This was

however complemented by observing some of the issues on the ground to have first

hand information.

1.8 Definition of Concepts

FQr the purpose of this research, certain terminologies need to be given contextual and

operational connotation. They are thus defined below:

Physical facilities/resources: These refer to all tangible resources or plant that support

teaching and learning in our institutions/campuses. They include libraries,

laboratories, and hall of residence/dormitories, recreational/play grounds, dining halls,

classrooms/lecture rooms among others .
•

Social factors: These refer to the interpersonal relationship that exists among the

varIOUS actors/agents of the institutions i.e. students-administrators, students-staff,

students-workers for peaceful co-existence to pave way for effective teaching and

learning in our schools/campuses.
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Students' unrest: It refers to any informal, illegal, indiscipline and deviant behavior

exhibited by students that sway away from the normal and acceptable norms and lay

down procedures of an institution which is adopted by students in their quest of

getting their grievances or concerns redressed by their institutions. It is synonymously

used here as boycotts, demonstration, strikes, protests, conflict, and street match,

among others.

Support systems: These are the agents and stakeholders that support or give assistance

to the school administration in the smooth running of the school activities such as

PTAs, SMCs, and Board of Directors.

Structural factors: This deal with the system of governance that takes place in the

schools. It includes the manner in which heads of schools are appointed, the

leadership styles they are use, the power sharing systems, hierarchy of authority and

the level of government interference in schools.

..

1.9 Organization of the Study

The entire research is organized III five chapters. Chapter one considers the

introduction- background of the study, problem statement, research questions,

research objectives, justification/significance of the study, limitation, delimitation,

definition of terms/concepts and organization of the study. Chapter two looks at the

related literature to the study and theoretical framework. Chapter three dealt with the

methodology- the study area, population-size, education and literacy, and map of the

area and-target population, sample and sampling techniques, data gathering methods

and tools and method of data analysis. Chapter four focuses on the findings and

discussions. Whiles chapter five entails the conclusions and recommendations of the

study.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter looks at the review of early findings of other researchers that are relevant

to the problem under consideration. It looks at the empirical review of related

literature that has been conducted by early researchers. The empirical review has been

organized into the following sub-headings: physical facility related causes, social

factors, decision-making factors, support systems and structural factors. This allows

for comparison to be made between the findings that have emerged from this study

and findings of other previous studies.

.~

The chapter also sets out the theoretical framework for the study. The theoretical

framework is based on theories that underpin the factors influencing students' unrest

in institutions of learning. Under the frame, discussions were centered on the theory

of Cognitive Dissonance, Relative Deprivation and Campus Ecology. However, due

to the shortcomings of these theories, a fourth theory known as Synthesis theory was

considered to encompass all since no one theory alone can account for the factors that

contributes to students unrest. The chapter then concludes with a summary of views

emanating from both the empirical review and the theoretical framework.

Students' unrest is a world-wide phenomenon. There is hardly a country that does not

experience this social canker. In the African sub-region, the phenomenon manifested

itself before 1960s. After most of them have attained independence, the phenomenon

became a recurring socio-political problem engulfing most parts of Africa. In recent

times, however, student unrests have acquired national scale and mobilization
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capacity, that they constitute serIOUSthreats to the political authority and perhaps

national security (Ikelegbe, 1992; Onwuejeogwu, 1992) as cited in (Aluede and

Imhanlahimi, 2004). It is one of the burning social problems of the day, the cure of

which has to be provided by the responsible leaders and public-spirited men of

society. The problem, however, cannot be analyzed properly unless we view it in the

largest context of general unrest and the discontentment in society.

In multifarious and sensitive events such as students' unrest and revolts it is usually

difficult to single out individual/unilateral cause or reason that have led to the

occurrence of the problem. There are always a series of them, genuinely logical or

not. Sometimes, the triggering causes overshadow the basic or fundamental ones.

2.2 The Concept of Students' Unrest

Students' unrest means the participation of students in demonstrations, strikes, mass

meetings, walk outs, processions, burning of libraries, laboratories, and school

property, murders and violent confrontation with the police, transport workers,

restaurant and shopkeepers in universities, towns and cities (Amin, 2010). It is also

the .indiscipline shown by students. It is manifested in schools in the form of riots,

demonstrations, protests, boycotts, harassments, etc. it is becoming a disturbing trend

in the economy's socio-politicallife.

Deutch (1960) saw such indiscipline in notorious schools as reducing the teachers'

ability to teach and the students' opportunity to learn. He made this conclusion after

studying procedures in an urban school where teachers spent 75% of their time trying

to maintain order with a consequent reduction, to as low as twenty-five percent of

time left for teaching and learning, he concluded that lack of discipline i.e.

commission of acts that undermines the means of achieving set goals in schools if
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carried to national levels, will spell a decline in the quality of education for all

societies. This implies that discipline is necessary for the achievement of higher pass

rates in schools examination and grooming of responsible future leaders in the

society.

Educationists equally agree that most schools now spend little time on academics

because discipline consumes so much time. This has had negative impacts on the

academic standards and performance, It is also widely acknowledged that violence

against teachers, other students, and destruction of property both in the learning

institution and surrounding communities has greatly increased in the past years

Onsarigo (2007) cited by (Ramani and Zhimin, 20lO).

According to Asiedu-Akrofi (1978), as cited in (Gyasi-Badu, 1994) school strikes or

demonstrations is where students show their disapproval on how the school is run by

disregarding the formal means of communicating their feelings to the school

authorities. The disapproval may either be peaceful or violent. They take the form of

boycotting classes, refusing to take meals served in the dining hall, deserting the

school compound, damaging school property-doors, windows, buildings, books etc

and burning teachers cars and sometimes, making personal attacks on school

personnel whom they consider to be the cause of the maladministration against which

they are protesting. The Senior High Schools as well as the tertiary institutions are

centers of students ' demonstrations. These student demonstrations are often effected

and carried through by their student leaders. In supporting his view, Thomas (1976)

noted that students show these conflict tendencies when they perceive that another

party has frustrated or is about to frustrate some concerns of his/hers. The implication

of this definition is that any time students have the feeling that school authorities are

trying to prevent them from realizing certain important affective needs or the
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accomplishment of important goals, then, they resort to such acts as the best way of

getting their voices heard. In this regard, the right or lay down procedure is violated.

Students usually view the staff as the cause of their woes even if the problem is real

and resort to attacks in the event of unrest.

Gyan-Apenteng (1991, 1994), as cited in (Gyasi-Badu, 1994) sees student

demonstrations as situations where students challenge the traditional values of the

institutions, refuse to attend classes, engage in disturbing activities like throwing sand,

firing bamboo guns, hurling chairs about in a bid to have a hearing from the very

institution they are demanding change. The situation may also be peaceful one where

students present resolution to the authorities and ask for a deadline after which when

the problems are not resolved, may lead to a violent one. This definition point to the

fact that the formal procedure in the school is usually not followed in times of

students' demonstration. It is however at variance with the above in that, he noted that

the situation becomes violent one where authorities fail to address students concerns

after deadline. In this case, any time students have the feeling that school authorities

are opposing or thwarting their interests, they tend to render their displeasure by

embarking on demonstration.

Mandani (1993), as cited by (Gyasi-Badu, 1994) also sees students' demonstration as

situations where students protest against the calculated attempt by administration or

government to stifle their freedom of speech and deny them access to any important

decision making roles. To him, the protest may also be against the government for

intervening in the institution autonomy. He says that this may take the form of

intimidation where state security crushes with students causing damage to property,

refusing to attend lectures or classes, refusing to obey orders etc. It could also be

presenting students grievances to the appropriate authorities through peaceful means.
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Deutch (1973) shared similar VIew when he says that conflict exist whenever

incompatible activities occur. According to him, conflict exists whenever an action by

one person or group prevents, obstructs, interferes or in some way makes less likely

the desired action of another person. So any action of administration that threatens the

achievements of students' needs can trigger unrest or demonstration. Again this

definition like the others is not different in any way as they all talk about making

students aggrieved and seeking redress to their problems through unconstitutional

means. It however looked at the phenomenon beyond the walls of the institution

where government interference in matters of the school to stifle their freedom can

result in demonstration.

"Conflict, is an inescapable part of 'human nature' involving a misunderstanding or

disagreement that causes a problem or struggle to achieve goals between people,

groups or nations" (Gunn, 2002). Just like conflict, students' unrest is an unavoidable

part of human nature just like taxes and death. This meant that as long as human race

continue to exist, students' unrest like conflict cannot be completely eradicated. There

will continue to be misunderstanding, disagreement and class struggle between.
students and authorities and among staff. The attainment of institutional goals will

invariably be difficult to be realized if there is no peace in the learning environment.

The above definitions have shown that students show disagreement/disapproval in the

manner that the institution is run. Also all the definitions tend to agree rather than

disagree with one another. Asiedu-Akrofi (1978) definition evident that students view

the school administration as an 'inhuman structure' which they must fight at all cost

for their rights or gain their human values as indicated by (Gyan-Apenteng, 1991,

1994) and (Mandani,1993) respectively. All their definitions seek to agree with the

.. forms that student unrest takes. One common thing that undefP(T alltfe d~nitions is
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•
that students have lost confidence in their institutional bodies as having the ability to

solve their problems and therefore view demonstration, unrest as the only last resort to

get their concerns redress and the fastest way through which administration will give

them a listening ear. In all, they tend to recognize the fact that this unrest can either

be violent or peaceful depending on the remote and latent causes and how it is

managed.

One has to agree with the above definitions because all these features and forms of

students' unrest noted in the definitions are clearly manifested during students'

demonstration or protest whether it occurs at the second cycle or tertiary level.

Some of the riots or unrest are said to be celebratory. The term celebratory riots refers

to the events which results from large non-protest related assemblies of mostly

students where alcohol is consumed freely, participants spontaneously engage III

unruly behavior, and police intervention invites resistant and aggressive responses

from crowd members (Buettner, 2004; Madensen and Eck, 2006; Ohio State

University, 2003; University of New Hampshire, 2003a, 2003b) as cited in (Theriault,

2007). While Michigan State University defines a riot specifically as "five ?r more

persons, acting in concert, who engage in violent conduct and thereby intentionally or

recklessly cause or create a serious risk of causing public terror or alarm" (Buettner,

2004), others deem a gathering riotous if merely "one or more individuals within a

gathering engage in violent against persons or property" (Kenny et al, 2001: 18) cited

in (Theriault, 2007). A 'riot', represent a disorderly crowd event that occurs when at

least one individual within the assemblage becomes violent or destructive in ways that

violate another individual or damage property (Kenny et al, 2001) as cited in

(Theriault,2007).
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From the above description, it is clear that some of the unrests or riots are carefully

planned where the group of students intentionally consumes alcohol in order to cause

destruction to property in the process of the demonstration. This however occurs most

at the tertiary institutions. Riotous gatherings are difficult to predict since they are

often spontaneous and may be attributed to a number of initiating sources.

2.3 Factors Responsible For Students' Unrest

Notwithstanding the adverse effects posed by students unrest, despite the pragmatic

measures authorities adopt to forestall the future occurrence of the phenomenon and

in spite of the several appeals made to students to refrain from such indiscipline acts,

the phenomenon is still viewed as one of the precarious social canker that is posing

threat to the socio-economic development of our continent. It has therefore come to

time for us as society as a whole to find the roots of the problem and the necessary

remedies to help curb students disquiet.

Asiedu-Akrofi (1978) cited in (Gyasi- Badu, 1994), opines that, school administrators

are faced with many causes, but the commonest ones which people involve in the

management of schools should be aware of are: the quality and quantity of fo?d, poor

accommodation, increases in school fees, national political activities, rigid control of

students and sometimes .lack of conveniences for example: transport and inadequate

classrooms, laboratories, library services, health services, recreational facilities etc.

He noted several factors responsible for students' demonstration. However, for the

sake of this study, attention would be drawn to only the physical plant resources,

social related factors, decision-making factors, support systems to pre-empt unrest and

structural related factors.
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2.4 Physical Facility Causes of Students Unrest

It is time to look at how physical plant facilities can propel effective teaching and

learning and how their absence or inadequacy can lead to tensions in our schools or

institutions of learning. It is an undeniable fact that for effective teaching and learning

to take place, one needs a serene and stimulating environment.
"

The school plant according to Nwokafor et al (2001) as cited by (Ijaduolo, Oni &

Muraina, 2011) is the totality of all things that make up a school system. It involves

the physical and material facilities in the form of buildings, school site and the

environment that embody the school. Similarly, Charis (2001); Irele (2003);

Dimmock (2004) and Adegoke (2005) cited in (Ijaduolo, Oni & Muraina, 2011) agree

that the school plant include the site, the building and equipment and this include the

permanent structures like workshop, libraries, classrooms, laboratories and semi

permanent structures like the educational system itself. Ajayi (2001) and Ijaduola

(2008a) as in (Ijaduolo, Oni & Muraina, 2011) clipped in that the school plant need to

be adequately managed in order to ensure both effectiveness and efficiency of the

system. Thus, school plant planning is the process of positioning school facilities in a

comfortable place where educational activities could be achieved. Adeyemi (2006) as

cited in (Ijaduolo, Oni & Muraina, 2011) also referred to school plant planning as the

process of management, construction, utilization and maintenance of school facilities

to ensure goal achievement.

Banuso (2003) as cited in (Ijaduola, Oni and Muriana, 2011) highlighted educational

parts as perishable or non-perishable, consumable or non-consumable, movable or

immovable, tangible for teaching and learning to take place in an atmosphere

conducive for the realization of the lofty objectives of the national policy on
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education. In a nutshell, Olaniyomi (2007) as in (Ijaduolo, Oni & Muraina, 2011)

divided school plants into seven categories with their component elements as follows:

(i) Buildings - Instructional, administrative, circulation convemence and

.acceSSOrIes.

(ii) Machinery - Workshop, machines and duplicating machines.

(iii) Transports - Vehicles, i.e. school bus, staffbus, tractors etc.

{iv) Equipment- Laboratory and workshop equipment, sporting equipment,

teaching aids and computer.

(v) Furniture - table, desks, bookshelves.

(vi) Books - Library books.

(vii) Utilities - Electricity, water supply c01!lmunication system.

Nevertheless, school plants planning require maximum cooperation and hard work

from a combined team of the school principal, teachers, students and other school

personnel and the community. The common goal of operation and maintenance as

remarked by Ojedele (2008) as in (ljaduolo, Oni & Muraina, 2011) is to keep physical

plant in the best possible condition at all times. Thus the importance of school- plant

maintenance as identified by Olagboye (2008) cited in (Ijaduolo, Oni & Muraina,

2011) includes:

1. Proper maintenance of school plant ensures safety for those occupymg the

school building.

2. It facilitates teaching and learning process.

2. It saves costs. This is because reactivating a collapsed building may cost more

than to make early repairs on the building.
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3. It ensures the suitability of school plant for continued use because repairs and

replacement of equipment make such equipment to be in good shape.

4. It reduces student unrest and demonstration because students can protest or

demonstrate when school plants are not well maintained e.g. toilet facilities,

poor electricity etc.

The attainment of an effective teaching and learning is therefore closely related to the

location of the school, the organization and arrangement of the physical structures and

other educational facilities in the school (Adepoju and Akinwunmi, 200 I; Amosun,

2002; Ojerinde, 2004; Massachussetts, 2005 and Fehintola, 2009) as cited in

(Ijaduolo, Oni & Muraina, 2011).

Kolawole (2000), Abdulkareem (2003), Usaa (2008), Jjaduola (2008b) and Abayomi

(2009) as in (Ijaduolo, Oni & Muraina, 2011) remarked that the physical appearances

and general condition of school facilities are the striking bases upon which many

l?arents and friends of educational institution make their initial judgment about the

qualities of what goes on in the school. They all agreed that schools with well

coordinated plant planning and maintenance practice, recorded better students

performance be they in rural or urban schools.

Kolawole (2000), Adepoju & Akinwunmi (2001) and Fehintola (2009) as in

(Ijaduolo, Oni & Muraina, 2011) studied school plant planning in relation to academic

performance of secondary school students in different areas. They found that schools

that are well planned and maintained had higher student academic performance than

others. Similarly, Babatunde (2008) as in (ljaduolo, Oni & Muraina, 2011) compared

the academic performance of JSS and SSS students using the measures of school plant

planning. The outcome of his study clearly indicated that students used as his case
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study performed well regardless of their academic level. This is clear evidence that

the achievement of the overall goals and objectives of educational system revolves

around the ability of the learner to tap the various opportunities offered by the school

and its environment. One of the opportunities offered by the school is the school

plant. This perhaps is why Ijaduola & Agbajeola (2009) as in (Ijaduolo, Oni &

Muraina, 2011) argued that the quality and quantity of the educational facilities

available within an educational system have positive relationship with the standard

and quality of the educational system.

However Olakoya (2004), Uya (2004), and Ijaduola (2007) as cited in (Ijaduola, Oni

and Muriana, 2011) contended that in an educational environment like a secondary

school, it is indisputable that facilities such as furniture, laboratory equipment and

materials have great influence in the teaching and learning process; because without

them the empty buildings and structures no matter how attractive they are cannot be

used for educational purpose. Hence, school plant planning is no doubt an essential

part of educational planning without which student's academic performance cannot be

enhanced.

From the preceding discussion, it is perceptible that physical plant facilities do not

only ensures effective teaching and learning, improve performance, but has the

tendency of reducing unrest in schools when these facilities are well established and

maintained.

To ensure maximum amount of learning on campuses, Gyan-Apenteng (1991, 1994)

as cited in (Gyasi-Badu, 1994) reports that good physical facilities are pre-requisite

for any meaningful learning to take place. That overcrowding of halls of residence

inhibits academic growth and progress. He further reports that provision of these
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facilities must be regular if they are to keep with enrolments and replace obsolete

facilities. He observes that failure to provide these physical facilities as required

generated student demonstrations. The implication of his observation is that,

inadequate facilities can. retard academic growth and generate tension in our schools

because students in their quest of competing over the limited facilities can feel

aggrieved. He cautioned that enrolment should keep pace with the provrsion of

facilities.

Confirming the above assertion, (Ajayi, Goma & Johnson, 1996) cited in (Ronning

Balsvik, 1998) noted that "the number of students rose enormously during the 1980's

and onwards and a large number of universities were on the brinks of collapse,

especially in Francophone countries, where a pass in the 'baccalaureat' usually gave a

right to university admission without corresponding increase in facilities". The

national budget could in any case not keep up with increasing numbers.

From the foregoing observation, it is evidence that a continuous increase in enrolment

without a corresponding increase in infrastructural facilities will lead to tensions been

created in our campuses which can trigger unrest. They all agreed that the provision

of these facilities to commensurate the ever increasing numbers will enhance effective

teaching and learning.

Still in supporting the disparity between enrolment and facilities, a status report

pointed to "the 'study under strain', the 'uneasy calm' and the 'grossly inadequate'

infrastructures. The University of Lagos had 2,435 beds for 17,000 students.

Officially a room was allocated to three, but sometimes up to 16 had to share a room

as students sold sleeping space to a number of others in order to reduce expenses.

Squatting was illegal, but the university had to allow it because there were no
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alternatives" (West Africa, 20-26 Nov. 1989, 'Universities in Despair') as cited in

(Ronning Balsvik, 1998). The implication is that the pressure mounted on the few

available facilities would deteriorate within the shortest possible time. Also the

inadequacy of these facilities would also lead to lawlessness on campus as more than

necessary students will have to sleep in one room which is not acceptable but which is

not the fault of the students. Ideally, 14,565stu~ents will not have beds to sleep on

and for every room, 13 students will not have spaces to sleep. This describes the

overcrowded and suffering conditions in which students are living and this will

invariably affect their learning and performance and leads to revolts.

On the above topic the Kenyanobserver (2008) affirm that "physical facilities

constructed by the colonialists are falling apart. Schools designed for 300 students

now hold 700". This means that since independence, some countries have not

significantly added to what the colonial masters left behind thereby creating a

mismatch between the enrolment and the facilities.

The above assertions is buttressed by (Aluede, 1?96; Denga, 1982, 1993; Emenyonu,

1991; Keniston, 1967; Sampson, 1967) as cited in (Aluede et ai, 2005) l}s they

observe that "academic stress is another factor that precipitates student unrest in the

Nigeria universities, which is attributable in many direct ways to the mounting

academic pressures and stresses" These stressors they noted include overcrowded

hostels and lecture halls, and common rooms now turned (by some students who are

not accommodated in the residential halls) in to residential apartments. They are so

termed stressors because their inadequacies tend to create trauma and constant worry

for students. Having created tension among the students, the next alternative option is

for them to revolt in demand for the relief of their burden.
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Ronning Balsvik (1998) noted that material conditions of the African universities

deteriorated conspicuously. This meant that the state's role as the good provider came

to an end, a fact which in itself produced disaffection towards state authorities. He

added that inadequate funding to meet the physical needs of the students, poor food

and overcrowded living quarters increasingly, particularly during the 1980's played a

significant part in the instigation of the chain of events that led to closures. This

dramatic decline in material conditions of students often initiated material demands

which later on were extended to affairs of national politics. The state was the sole

provider for lodging, feeding and allowances for pocket money, books and travels of

students. This was considered necessary because an overwhelming number of

students could not be supported by their families. Recruitment to the universities

came from a broader section of the population in Africa than at any time in Europe.

This assertion is supported by (Maliyarnkono, 1987, 1987) cited in (Ronning Balsvik,

1998) as he observed that sons and daughters of the few rich were mostly educated in

western universities. About 90 percent of students in East Africa come from a peasant

background (Omari and Mihyo, 1991:10) as cited in (Ronning Balsvik, 1998).

Froin the above, the state is the sole provider of these physical facilities in our

institutions and given the increasing number of schools at all the levels and the fact

that everybody is entitled to free, compulsory and quality education, it becomes

thorny for only the state to provide adequate infrastructure to satisfy all the schools.

The inability to do that creates dissatisfaction' and tensions among students. It is

therefore imperative for Parent Teacher Associations (PTAs), School Management

Committees (SMCs) and all stakeholders to come on board to help provide some of

these basic facilities to complement whatever that the government provides.
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Winston (Jr) (1993) cited in (Gyasi-Badu, 1994) observe that good physical facilities

that cater for residential life are dynamic centre of education on a college campus that

serve to complement classroom learning where psychological and moral development

take place along with intellectual development. He pointed out that one major cause

of students' demonstration is that governments in some states playa paradoxical role

for students. On the other hand, it sponsors the formation and expansion of a

university system in order to promote technological advancement while at the same

time it resists the political, social and cultural transformation which such progress

requires. In this situation, students inevitably came into conflict with the state and

other established elite institutions. Also the quality of life in the universities of such

states leaves much to be desired. Living and working conditions are likely to be better

than quality of instructions and facilities for study which are likely to be totally

inadequate. This assertion holds true for most developing and some developed states.

While they wish every student to have access to education, nevertheless, they fail to

provide corresponding facilities to support their programmes. Most African countries

fall victims to this assertion, a handy example is, Ghana's educational reform of 1987

and 2008.

Contributing to the topic under study, Asiedu-Akrofi (1978) cited in (Gyasi-Badu,

1994) points out that "lack of convenience like transport, inadequate classrooms,

recreational facilities, and laboratories etc cause student demonstrations".

Here again, it is a hard fact that physical resources playa major role in teaching and

learning, the absence of which can cause a chaotic situation in our institutions of

learning. One may contest that teaching and learning do not necessarily depend on the

physical aspect of the instruction. However, one .should not lose sight of the fact that

the physical component of an institution serves as a great challenge in the
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achievement of the institutional goals. The physical environment serves as the

pedestal or bed rock on which quality education can be built. It is undisputable fact

that every student would like to attend a well equipped and designed school with the

necessary infrastructure to one with dilapidated, deplorable building and general poor

facilities and conditions.

The contributions above have cast more light on the topic. Their different shades of

opinions on the physical facilities as one of the causes of students' demonstration

have given an impetus for the researcher to include certain relevant ingredients in the

study.

2.5 Social Related Causes of Students Unrest

It is not denying the fact that the way and manner in which the various actors interact

and relate in the institutions of learning has a lot of repercussions on teaching and

learning. A positive relationship between these agents will propel teaching and

le~rning and reduces conflicts and vice versa. It is therefore important to consider the

social related factors that contribute to unrest in the institutions of learning. Attention

would be focused on the various actors (students, teachers, parent~ and

administration) of the school and how they contribute to healthy and peaceful stay on

campus or otherwise.

Kumar Patial (2008) maintained that, there is no personal contact between the teacher

and the student. At present in some colleges there are eighty or more students in

classes. If the number is thirty or forty, the teacher will not have any great difficulty in

paying personal attention to his students. Such personal attention will make them

disciplined. This implies that the student-teacher ratio is disproportional. It is an

undisputable fact that a teacher handling a large class size will not have personal
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interaction with all of them and will lead to these students been indiscipline and resort

to all forms of hooliganism and vandalism in the ~ampus. Also, those having guidance

and counseling problems will not all get the opportunity of been attended to by the

teacher.

While blaming students' unrest on the numbers of students, the (Kenyanobserver,

2008) however, opines that in the current educational system, dissent is not tolerated

among teachers and students as compared to the colonial period where students were

having the right to question things. It noted that students were free to speak their

minds as long as they did not blaspheme God or insult teachers. This idea of respect

for authorities makes students accommodate many of their problems without

discussing them with authorities and virtually exploding one day.

Hierarchical structures are strong in African societies. Wisdom, power and prestige

increased with age and experience in traditional Africa, a fact which is still very

prominent in the minds of common people. Young people should not criticize their

elders. When state leaders rejected student criticism, they appealed for support in their

people's image of the cosmological order in which reverence for elders is vital. The

organized body of self-assertive students with modem education represented a clash

with this culture. The opposition within the universities was perceived to be

unbearably and disgustingly arrogant and indiscipline, it was said to be a foreign

'disease' inherited from the colonialists and inspired from outside (Times of Zambia,

12 Dec. 1977; Omari and Mihyo, 1991) cited in (Ranning Balsvik, 1998). The

students were drunk on foreign ideologies and tools of foreign powers. Media

pictured students as ungrateful and impolite - who bit the hands that fed them. When

students were driven out of the University of Dar es Salaam in May 1990, they were

expelled for eight months, during which time nobody was allowed to employ them.
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The government whipped up a media war against the students in which they were

presented as enemies of the people (Shivji, 1991) as cited in (Ronning Balsvik, 1998).

Respect and obedience for the elderly is a cultural heritage transmitted from

generation to generation and wisdom, power and prestige is a function of age.

However, the contemporary generation does not see to eye to eye with that and will

do everything possible to question issues to find solution to their problems. In an

attempt to fight for their right, they are seen as arrogant and disobedient in character.

Failure on the part of the authorities to pay heed to their concerns will result in a

violent behavior. The problem should therefore partially be blamed on autocratic

leaders and authority who do not want to seek the views of their students with the

view that they have nothing to offer. They should therefore give students a hearing.

The phenomenon also manifests itself in the relationship between teachers and

students in schools. When a teacher tries to impose discipline or stick to strict

guidelines, students sometimes resist. To oppose such disciplinary cases the students

may gang up and threaten or even attack the teacher. The teacher can no longer

discipline the student because he fears that he might also be "disciplined". As a result

of this recalcitrant behavior of the students, teachers and authorities have sat back and

allow indiscipline to be the order of the day which further exacerbates this social

menace.

Teachers have turned students into sexual prey. The phenomenon of sex-for-grades

cannot be ignored any longer. Male teachers are guilty of misleading girls into love

affairs, though there have been a few cases of women teachers doing the same. In

Migori and Kuria areas of Kenya, cases of male teachers marrying their own female

students are rife. In other words, unlike the case 50 years ago, the teachers of today

are the enemies of the student. Students thus rebel against a repugnant authority
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(Kenyanobserver, 2008). The implication is that, the teacher who is suppose to teach

morals and instill discipline turns to equate himself/herself to his/her own student.

The teacher thus loses the respect from the student and the latter may refuse to do

punishment meted out to him/her for the simple reason that they are sex partners.

Additionally, in the case of mixed schools, where male students fall in love with

colleague female students as their teachers, attacks may be mobilized by such

aggrieved male students to attack the said teacher to render their displeasure. The

same reaction will occur where a staff may attempt to run more than one female

student at a time. The teacher should thus be portrayed as a leader, instructor and

parent in order to command the respect from students.

Amin (2010) asserted that students' unrest can occur where students come from poor

socio-economic status due to deficient intellectual background of parents; negligible

guidance is available at home. He added that, the teacher has lost the power to lead

after having established economic relationship with the students. He reiterated that

where there is poor student-teacher relationship, unrest can result. He then suggested

that as a way of managing unrest, there should be a good relationship between the
.

members of the campus and family of students, developing a sense of human

brotherhood at social and national levels among the students and giving chance to

students to discuss frankly their problems. What that means is that, parents should

equip their wards with their needs to go to school in order not to fall prey to their

teachers. Teachers should also desist from taken gifts and collecting monies from

their students as they will lose respect from such students and can no longer rule

them.

According to Asiedu-Akrofi (1978) as cited in (Gyasi-Badu, 1994), some heads of

institutions abuse powers entrusted into their care by the state and thereby intimidate
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the very students they are supposed to work with. He added that human relationships

in schools are generally poor. The headmasters consider their powers as being

personal and fail to involve students in the administration of the school. He finally

says that such instances do not permit teachers to examine critically students'

grievances. He recalls that this attitude does not auger well for any effective students'

participation in the institution administration. He goes on to say that in Africa where

the child does not and dares not question the action of the adult, coupled with the

belief that children must respect and obey adults all go to show why some heads look

down upon students and treat their request with contempt. School authorities should

give students the opportunity to discuss freely issues affecting their studies and

welfare and the necessary solution found to these problems to avoid the occurrence of

this unrest in the institutions of learning.

One reason may also be that students' activists are members of disturbing families.

Such students have been subjected to oppression by their parents. Such parents in

their attempt to direct the affairs of their children tend to exercise rigid control over

them. Such children have no alternative but to surrender to their parents but, on the

other hand transfer their anger to other adults in the community. This factor accounts

partly for students' protests in schools. Even though such students are initially

opposed by other students from peaceful homes, they finally win them on to their

side. Charity they say begins at home. Parents in their quest of correcting their wards

tend to imbibe some bitter treatment and pain on them which will further be

transmitted to the school community. Parents should be cautioned on the kind of

training they give to their wards at home. Guidance and counseling services should

equally be provided for such class of students.
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Another reason which could contribute to students' unrest is the behavior of school

authorities. The authorities out of jealousy, impatience, and selfishness are probably

more resentful of our younger generation than before. Yet some students' perception

of adult vindictiveness, adult depravity and bigotry are so exaggerated as to question

any semblance of rationality. The above view point is shared by Thomas (1983) as

cited in (Gyasi-Badu, 1994) when he observed that students' demonstrations come

about as a result of failure of students' participation in the university govemance and

general social relationship factors as they exist on the campus between the

administrators and the students.

Cantelon (1980) as cited' in (Gyasi-Badu, 1994) observes that students protests against

the postponement of pleasures and the widespread search for new kinds of direct

experience in life. The implication of this is that students hate the idea of standing on

their way that is not allowing them to come into contact with real life situation. In

otherwise, when students are relegated to the background and treated as inferior, the

only altemative is to kick against the established norms and make sure they come into

realities with life.

The contributions made by the above researchers on social related factors that cause

students' unrest all point to a cornmon thing. In the first place, they all agreed that

good human relationship and due recognition between students, teachers, technical

staff, parents and administrators will go a long way to promote a healthy and affable

atmosphere in educational institutions. They all call for a fair-share and open

administrations. Again they all agreed on the simple fact that in most cases, the adults

or the administrators tend to look down upon the students when it comes to matters of

administration. Parents are also cautioned to givegood training to children at home.
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2.6 Decision-Making Causes of Student Unrest

Sanyal (1995) as cited in (Obondoh, 2001) blamed students' unrest on institutions

inability to avoid complexity in the decision-making processes, over centralization,

lack of active and widespread participation by the academic staff, students, support

teams and inadequate channels of communication. What this mean is that institutions

that attempt to manage their schools without the involvement of staff and students

usually have administrative difficulties which can result into conflict. I agree with him

that the lack of involvement of staff and students in the decision-making process does

not fall within the constitutional purview of the school but for their own personal

interest.

In supporting the above assertion, Kilemi (1992) as in (Obondoh, 2001) asserted that

conflict (always) over living allowances, terms and conditions of service, limited

representation in university governing bodies and perception of university authority as

defender of state-interest opposed to the interests of the university, compounds the

crisis of governance. Most of the crisis especially in our universities is as a result of

the limited representation of students leaders in the decision-making process. Students

view school authority as always in support of the state to the neglect of the 'interest

and welfare of the students and staff. This thinking usually leads students to having

conflict with the school authority.

A study conducted by Obondoh (2001) reveals that the general absence of culture of

regular dialogue and joint forums in our universities manifested in rising cases of

unrest. He noted that the problems of university have been on the increase, as mutual

communication fails between the administration and students. He added that the

recurrent student unrest and staff disenchantment, are often reflections of demands for

their involvement in campus governance. He assert to the fact that rejectionist
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tendencies of students and their negative reactions to policy statements from the

university authorities and or decisions by their own leaders indicate that the ordinary

students are not adequately involved in processing of decision. The implication of this

is that, open dialogue between administration and students should be the best tool of

managing and governing students and staff as a whole. The involvement of students in

the administration of the school will deny them the opportunity to kick against

decisions taken by them.

This assertion was supported when Saint (1995) as in (Obondoh, 2001) opines that "in

various ways, existing mechanisms of campus governance contribute to de-stabilizing

internal and external tensions and constrain university responsiveness to the needs of

the local and stakeholders, as well as society in general". This means that students

should be involved in the decision-making on. issues that have major effects on their

lives. The implication here is that even students leaders hardly consult with their

colleagues before and after meetings of policy organs. The major problem therefore is

that mechanisms for proper consultation between/among students themselves and

between students on one hand, the college authorities on the other hand, are limited, if

not in existent. Students' leaders are advised to disseminate information to their

colleagues before and after meetings with the school authority. Free flow of

information in the institution will go a long way in curbing unrest among students.

However, Okello (1998) as cited in (Obondoh, 200 I) observes, if students and staff

are involved in making decisions about salient issues concerning their lives, they are

likely to identify with outcomes of such processes and colleges with institutionalized

participation experience less staff/student related administrative problems. He noted

that if team approach to administration is used, then students/staff will feel more

positive towards college goals and objectives. The fundamental task of campus
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administration is therefore to discern broad pattern of legitimate power and try to root

authority in the dominant locations of interest groups.

The above assertion is supported by Aluede (2001); Ojo (1995) as cited in (Aluede et

al, 2005) as they observe that several factors precipitated student's unrest in recent

times. These issues include students' non-participation in decision-making processes

has been recognized to be inversely related to the frequency of student unrest. Hence,

greater involvement of students in decision making processes may probably reduced

the frequency of campus unrest. This is because students would be seen to be working

against policies they had helped to formulate. The implication is that people tend to

support decisions which they personally take part or their representatives. To unravel

the menace of students' unrest, school authorities are advised to greatly involve

students in the decision-making processes.

Studies have indicated that student organizations represent an important untapped

resource III institutional efforts to resolve crises. However, these staff and student

organizations which should serve as the avenue through which their views can be

articulated to the authorities and at times the government are not vibrant in our p~blic

institutions. And lack of viable associations present a problem of communication

between the various groups and the need for strong organization is particularly

important in view of the increased numbers of students and staff crises (Kilemi, 1996)

cited in (Obondoh, 2001). Students in general have a united force and tend to listen

more to their leaders. For any administrative head to function effectively, it is advised

that they work with leaders of these students' organizations. Student organizations

should also be strengthened to help in resolving students' conflicts.
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In supporting the above contention, studies have indicated that organized staff and

student association have the capacity to diffuse potential conflict. This they can do

through holding regular meetings with their members and the administration,

designing mechanisms for regular communication, voicing members' grievances,

restraining students from unnecessary violence, further acting as links between staff

and students, government/administration and the public/wider society on social,

economic and political fronts. Other than the officially established channels for

internal resolution of disagreement, fonnaland informal meetings that promote

frequent and frank discussions and invoke a sense of collective responsibility between

the various interest groups and stakeholders can go a long way in resolving internal

conflicts (Saint, 1995) cited in (Obondoh, 2001).

Ensuring student representation 111 the vanous organs of university governance,

briefing students at critical junctures and regularly disseminating vital information

through the media to the public in general will help reduce tensions and enhance

understanding (Saint, 1995) as cited in (Obondoh, 2001). The rationale for effective

participation is that students will find it easier to accept decisions whose making their

representatives have had a chance in as intimate and controlling participants. They are

more likely to understand the motives for an otherwise objectionable policy and to

appreciate that the motives were not malicious even if mistaken.

Shennan (1993) as in (Obondoh, 2001) agreed to the above as he noted that when

decisions result from consultative processes, more than one person is involved 111

defining the problem, in weighing alternatives course of action, in determining the

implications of proposed solutions and structuring responses. Once open consultations

between students and authority exist, the likelihood of tensions emanating IS very

minimal; this is because, all the agents that matter would have been involved.
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The incidents of student unrest in Nigerian universities is according to Aluede

(1995); Aluede and Aluede (1999) and (Aluede, 2001) as cited in (Aluede and

Imhanlahimi, 2004) precipitated by several factors: non-participation in decision-

making, academic stress, changing value systems of students, teacher influence,

parental influence, contemporary national issues, and welfare problems. It noted that

students' unrest has come to be recognized as one of the most visible perennial

problems of significance in Nigerian university campuses. Thus, if there is anything

predictable among Nigerian university students, it is the fact that they would riot in

any academic session. As a consequence, there is the incessant closure of schools

whenever there is a demonstration, which adversely affects the scope and curriculum

of programmes offered in Nigerian universities. Among the many factors influencing

students' unrest in the university, the study noted that non-participation in decision-

making account for a greater part of the problem and added that the scourge is

perennial problem in the case of the Nigerian universities. This means that the

phenomenon has a frequent occurrence and has the tendency of non-completion of the

scope of courses which can adversely affect the performance of students.

.•

For example, students' life issues such as students' involvement in decision-making

process especially in matters affecting them, the impact of discipline system of

students, provision of good and adequate support services for majority of students

have ever been present components in students' activism. Other issues have been

government policies and actions, government engagement in war and peacekeeping

missions, social unrest, absence of welfare amenities such as, residential facilities for

a sizeable number of students, academic stress etc. have constantly been issues that

have largely dominated student protest actions in higher institutions (Atbach and

Cohen, 1990; Novak, 1997; Ojo, 1995) cited in (Aluede et al, 2005). Students are
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..
mostly concerned with certain major issues that affect their learning. These issues

which include decision-making problems, provision of adequate support services

should be identified by administrators and a solution found to them.

It is evidence from the above findings that the non-participation of students in the

decision-making process is negatively related to the frequent students' unrest in the

globe. It is therefore advised that administrators at all levels should endeavor to

involve their students in the decision-making processes and make the channels of

communications open to all to forestall this social canker.

2.7 Support System Causes of Student Unrest

The systems that support teaching and learning have an Inverse relationship with

students' unrest. The closure of many secondary boarding schools as a result of

government delay and insufficient releasing of their feeding grants by scholarship

secretariat is worth noting. At the university frontier, increases in fees, removal of

subsidies on education, creation of loan systems and selective scholarships resulted in

a lot of students' conflicts all over Africa. It is thus worth reviewing how support

systems can result in students demonstration or otherwise.

Asare-Donkor and Quarshie (1992:7) cited in (Gyasi-Badu, 1994) noted that Parents

and Teachers Associations (PTAs) and the board of Directors of schools should be

accused of collaborating with the heads of institutions to treat students' grievances

with contempt. They added that University and school authorities should also be

blamed for not giving students a proper hearing to their grievances. Even though

students may be represented at board meetings, their grievances are usually treated

with contempt and suppressed and can trigger demonstration. The board of governors

and PTAs are therefore urged to open channels of communication and improve the
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effectiveness of these channels and be sensitive and sentimental to problems affecting

students where the need be.

·-

Manish (2011) observes that the system of education is also very costly. There is

overcrowding in classrooms. Teachers are not able to give individual attention to their

students. Moreover, teachers are busy bettering their own prospects. They do not have

any missionary zeal. Students naturally feel despondent, dejected, frustrated and

restless over this state of affairs. A very costly education will mean that the ordinary

people cannot afford to educate their wards. Students will thus revolt over such

expensive educational system.

·.

Contributing to this topic, Kumar Patial (2008) opines that parental control has

become weak. Most of the parents think that their responsibility is over, when they

pay the amount required for fees. He urged parents to change this attitude. He added

that it is their duty to visit colleges and ascertain from the teachers whether their

children study properly and behave in a disciplined manner. He noted that the

influence of the home on the student is greater than that of the college. This means

that the role of the school in bringing up a student must be complemented greatly by

the home as the child stays longer at home than the school. Irresponsible parental

control will lead to the training of wayward children who will disturb the peace of

most schools.

Munyiri (2008) in reacting to the causes of students' unrest in an article posited that

poor parenting and policy changes in the education sector are to be blame for the

widespread unrest in secondary school around the country. He maintained that "My

take on this matter is that 70% of indiscipline in schools is a reflection of poor and

irresponsible parenting". He noted that "serving as board chairperson in two schools,
•
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most parents support their teenage children even in clear cases where the children are

involved in criminal conduct such as theft, drug trafficking and usage, assault or

arson". He added that a boarding school is regarded as the best place to send

recalcitrant teenage children to give parents space and time to chase other important

things. It is clear from the above assertion that parents tend to view boarding schools

as a dumping ground where they will send their troublesome wards and be free to

carry out their busy schedules. The implication of a parent supporting the ward in

criminal activities means that the child has support and will unite to fight authority at

all cost. He cautioned parents, business leaders and all stakeholders to view the

administration of these public schools as a collective responsibility though it has no

remuneration and do not leave it to school alone. This he noted will help instill the

required discipline on these students. While agreeing with them, it is not wholly true

that poor parenting is the cause of students' unrest. Peer influence can also cause this

canker as most students build a united force among them and tend to emulate the

lifestyle of their colleagues.

In Nigeria, the World's Bank demand for cost sharing within the educational sector
,

from the mid-1980s meant that ordinary families had to pay a share of expenditures of

education in general and university in particular. The cutting back on grants and

allowances and the introduction of fees had started before and the skyrocketing

inflation had also turned state support of students into insignificance. The additional

World Bank requirements roused students' wrath and despair in country after country

and continued to do so as African debt-ridden governments followed the

conditionalities of the World Bank in order to rescue some resources for their

poverty-stricken countries (Ronning Balsvik, 1998).
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Nigerian universities exploded in student riots during 1989 after the effects of

Structural Adjustment Programme (SAP) had been experienced in the society at large

for three years (West Africa, 5-11 June, 12-18 June 1989) as cited in (Ronning

Balsvik, 1998).

In Zambia students protested that the IMF, in student publications labelled the

'International Misery Fund' and the 'Imperialist Monetary Fund' (Dialectic, Dec.

1985) as cited in (Ronning Balsvik, 1998), had taken over the running of the

government. Students appealed to the government also to save the poor peasants and

workers from the tough IMF conditions (Times of Zambia, 3 Dec. 1985) as in

(Ronning Balsvik, 1998). The removal of subsidies on education, the introduction of

loans system and selective scholarships directly increased the cost of education and in

effect shifting the burden to students and parents which most of them could hardly

bear. This leads to, a serious adverse effect on their studies and living conditions and

results in many protests in most countries in Africa. Students tend to protest against

the systems that support their learning especially in the case of the higher level of

education.

President Kaunda decided that the IMF -prescribed medicine for economic recovery

was too bitter to swallow and broke with the IMF in May 1987 (ACR, London 1987

/88: B 821) as in (Ronning Balsvik, 1998). Education up to university level had been

a b-urden for the close and extended families of the students, who all expected

something in return for their investment (Times of Zambia, 3 Dec. 1985) as cited in

(Ronning Balsvik, 1998).

At a meeting of the International Association of Universities in Harare in 1987,

reportedly the 'general view' was that if accepted 'the World Bank's proposal to
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concentrate educational resources on those levels considered most "socially

productive", i.e. on primary education, had the potential to kill higher education in

Africa'. Nevertheless, new policies were annou~ced for financing higher education

also in Zambia in April 1989 in spite of student protests followed by police invasions

of campuses. When the new academic year opened in September at the University of

Zambia, Lusaka, the registration deadline had to be postponed and fees lowered

because 2,000 out of 3,000 students at the main campus could not pay the required

fees. The situation exploded in November as hungry students demanded increased

food allowances and looted the dining hall, upon which the university was closed

(Zambia Daily Mail, 22 and 24 Nov. 1989; Times of Zambia, 29 Nov. 1989) as cited

in (Ronning Balsvik, 1998).

From the preceding discussion, it is evidence that support systems in our institutions

of learning could trigger students' unrest. To overcome this problem, parents are

advised to play an active role in the administration of schools in which their wards are

attending. They can do this by being part of the board of governors of the school and

playing active roles in P.T.As and taking concrete, fair and firm decisions that affects
.

students' disciplinary issues. They should be impartial in dealing with issues between

administration and students.

Government should also intervene in the fees that are charged by schools and

universities as some tend to charge exorbitant fees that students cannot afford to pay

which can result in students' revolt. The over dependency of most African countries

on the IMF and World Bank for financial support has the ability of derailing the

fortunes of education as these grants and aids comes with adverse conditionalities.

African countries should learn to be self reliant and not to be over burdened with
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educational support from foreign donors which has the tendency of resulting into

students' conflict.

2.8 Structural Related Causes of Students Unrest

The system of governance that take place ill our secondary schools and other

institutions of learning, the appointment of heads of institutions, the leadership styles

and power sharing systems (hierarchy of authority) and the level of government

interference in schools have the tendency of resulting in students' demonstrations. It

is worth noting how the institutions are structured and the implications they have in

resulting in students' unrest.

Studies indicated that in the 1970s and 1980s the arm of the government was present

in ways which was detrimental to the functioning of the university. Ultimate

leadership lay in the office of the head of state. The distribution of positions and

privilege within the university and after graduation was often not according to

intellectual merit. Usually, but not always, both the administration and academic

leadership of universities were appointed by the government and imposed on the

university community (Ajayi, Goma and Johnson, 1996; Cheater, 1991) cited in

(Ronning Balsvik, 1998). The lack of elected academic leadership was a source of

tension (Ojo, 1995) cited by (Ronning Balsvik, 1998). The study noted that most

universities were not having their autonomy as the leaders were appointed by the

government or the party of the day. These appointed leaders tend to consent to the

decisions of the government or the party of the day and tend to overshadow and

relegate the plight of students and staff to the background. It is apparent that in the

contemporary educational system, most of the Vice Chancellors of universities are

appointed and not elected. The appointment is not based on intellectual merit alone
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but on so many factors that come in to play .. This interference in the structure and

governance of the university system is however a source of students' disquiet.

On this topic, Sanyal (1995) as cited in (Obondoh, 2001) identified, part of the

problems hindering decentralization and departmental management have to do with

centralized bureaucracy, state interest in university governance, distrust of local level

participation, lack of management know how and unwillingness to assume

management responsibilities by stakeholders. The structure of the university will have

to avoid complexity in the decision-making processes, over centralization, lack of

active and widespread participation by the academic staff, students, support team and

inadequate channels of communication. Much of this lie outside the scope of

legislation about governance of universities for it depends on the attitudes and habits

of the people involved and on the interest groups 'present at each institution.

The over centralization of power by the university, lack of involvement of students in

decision making processes, interest of the state in university governance has given

impetus for series of strikes and demonstrations in our institutions of learning.

Institutions should therefore actively involve students in the decision-making

processes at all levels and operate within the confines of the constitution. The

structure of the university should be such that the government do not play active role

in the governance system.

Studies indicated that an important factor in prolonging the university crises was the

brutal intervention of armed government forces and the arrest or expulsion of leaders.

The source noted that the antagonism between students and police seemed to be

endemic, rooted on the part of the police in envy of the pampered and privileged

students. It reiterated that the brutalities meted out to students rarely obtained any
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press coverage (West Africa, 15 June1987) cited by (Ronning Balsvik, 1998). A

handy example was the case with Rawlings before the elections in Ghana in 1983,

popular support increased and crisis was prevented (West Africa, 6 June 1983, 'Roots

of Student Protest') as cited in (Ronning Balsvik, 1998).

From the above, it is clear that university authorities have failed in their role in

resolving problems between them and the students which usually call for support from

the government armed forces and the police. However, as a result of the brutalities

meted out to students and detentions, students united as they are will fight back and

cause the release of their colleagues who are in police custody. Institutions should

therefore make use of their guidance and counseling departments very well to help

resolve issues between students and administration without necessarily involving

government representatives as much as possible.

K:enyanoberver (2008) noted that:

•

By far the greatest contributor to student unrest is the tyrannical

authority system in schools and which has existed since colonial times.

The typical boarding school in Kenya is headed by a Principal, who is

basically the Chief Executive of the school. The Principle appoints a

Head boy/girl to command a prefect body that oversees students .

Below the Head student will be the House captains, in charge of each

dormitory followed by cube prefects typically responsible for about 10

students each. On the classroom side, each block of classes is headed

by a Block captain while each classroom has a class monitor. The

prefects' body is a hierarchical structure, where authority is greatly

abused by the Principal and the prefects. There have been numerous

50

www.udsspace.uds.edu.gh 

 

 



cases of prefects assaulting other students with hardly any sanction

from the school principle. Prefects get better accommodation, better

food and greater academic opportunities than the rest of students. The

word of the Principal and the prefects is as good as law. There is no

opportunity for dialogue between students and the authority structure,

and this contributes to bitterness within the student body.

From the foregoing, it is apparent that heads of institutions are usually appointed and

they in turn also appoint other members of staff and prefects to rule the school. These

heads thus expect both the staff and other rulers of the school to act in manner that

best suit them. Such a system can lead to an abuse of power between the agents of the

school. Teachers and prefects can treat students with contempt and that can ignite

demonstration. Positions in the schools should be contested for by members of the

school community.

..

On the structural factors that contributes to students' unrest, Obondoh, (2001) had this

to say "for higher education to remain relevant in this era and for universities to be

responsive to socio-political changes of our times, there must be a rethinking and

eventual overhaul of internal governing structures, a thorough review of university

Acts and statutes to create more democratic decision making processes". He noted

that the decision making process should be apparent to both the students and staff.

This in his view will go a long way to prevent friction between students and staff. It

implies that with the current generation, institutions should begin to restructure their

internal governing systems in a form of consultative decision-making process in order

to reduce the possible occurrence of unrest in the schools.
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With regards to the type of leadership to man the affairs of our higher institutions,

Hoy and Miskel (1982) as cited in (Obondoh, 200 1) notes, higher education requires

charismatic leadership which results primarily from the leader's overwhelming

personal appeal. They notes that such leaders has the technical knowledge of

participatory management techniques which include capacity to plan, organize, co-

ordinate and schedule with all stakeholders on board to effectively manage the

institution. It is therefore important that leaders appointed to steer the affairs of these

institutions have the spirit of charisma and not to be dictatorial in the running of the

affairs. This will go a long way in minimizing students' revolts.

A survey conducted by Ishumi (1976) indicates that:

The relationships in formal educational institutions reveal one general

institutional feature. Basically, there existed an internal friction on

campus between different groups, namely the trustees, the

administration and the faculty, each of which claimed a larger share of

the power of governing or influence on the institution's affairs. He

noted that at the top level of the institutions' structure was the lay,

legitimizing board of governors (trustees). They viewed themselves-

and wished to be viewed as the final authority in matters pertaining to

the life and existence of the institution. Down below the bureaucratic

structure, the administrators became a threat as they believed (and have

believed) themselves to be the actual runners of the institution, while a

sharper challenge issued from the faculty, who claimed to be the actual

backbone of the academic life on the campus. He added that the tug-of-

war has thus existed between the three traditional pillars of the

institution-the "political" boards, the administration and the faculty.
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The clients, the students, were an "inert" force at the bottom of the

pyramid. Their loyalty, complaisance and quiescence have always been

presupposed or presumed. He opines that a fourth force that has given

the institutional relationship a different dimension is the students

belated awareness of their long lost potential power to share in the

tasks traditionally appropriated by the three institutional bosses. The

study maintained that frequent student demonstrations is due to their

struggle for power to have a say in definition and re-definition of the

goals of the institution and to be represented on all institutions forum.

The hierarchical arrangements that exist III the institutions have the potential in

creating conflicts among the various groups. It is clear from the above that students

have now come to realize their democratic right in taking part in decisions that affects

them. And any attempt not to involve them will lead to a chaotic situation.

Concentration of power by any of these groups should thus be avoided.

Ravi (2011) observes "that the politicians and party-leaders have added fuel to the fire

of student unrest and there is almost a conflagration". They are misusing and

misguiding students to serve their own selfish and partisan political ends. These

political professionals use the students as their tools and lead them astray. The student

of today has become a casualty to all these corrupt, rotten and utterly selfish forces

which have intruded the temples of learning. Political interference in the governance

of these institutions should come to an end. The creation of political cells within

students will not serve the interest of students either the administration.

From the findings of the literature, it is evidence that the structures put in place in our

institutions have a great influence in students' demonstration. For the phenomenon to
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be reduced, it is advised that government intervention in the administration of schools

should be minimized. Political parties should desist from using students to score

political points. The leaders of the institutions should be the charismatic type and not

dictators. There should also be mutual respect for all agents in the institution rather

than one party concentrating power within itself which will serve as a disregard for

other agents.

2.9 Theoretical Framework

The study is focused on three dominant psychological theories-Cognitive Dissonance,

Relative Deprivation and Campus Ecology that have evolved overtime to explain

student unrest, to determine their ability to account for the phenomenon in the said

region and to determine whether anyone of these theories alone can holistically

account for all the causal factors-non participation in decision making, academic

stress, physical plant facilities, social related factors, structural factors and support

systems in students' unrest in the institutions and probably a suggested theory that

will embody all these causes.

The aim of this study is to provide a frame of reference that can holistically account

for all the causal factors in student unrest in our institutions of learning. Though,

several theories of student unrest exist i.e. the Rift-Raft theory, the theory of

Aggression and Frustration, theory of Disequilibrium, etc., three specific theories:

theory of Cognitive Dissonance, the theory of Relative Dissonance and the theory of

Campus Ecology have been of popular usage in Nigeria and most parts of the world

(Aluede and Imhanlahimi, 2004). They noted that despite the popular usage of any of

the three theories, the usage has been met with lots of criticisms.
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2.9.1 The Theory of Cognitive Dissonance

According to Festinger (1957) cited in (Aluede and Imhanlahimi, 2004) people strive

to achieve a state of equilibrium among various attitudes (or learned predispositions to

persons, situations or things) and behaviours. This is because people prefer

consistency or consonance, to inconsistency or dissonance. Therefore, whenever

people have a thought that is not consistent with their behaviour, they experience

cognitive dissonance and are motivated to seek means of restoring equilibrium

(Sprinthall & Sprinthall, 1987) cited by (Aluede and Imhanlahimi, 2004). What this

means is that, if one's thought is in discord with his behavior, he will experience

cognitive dissonance and will do everything possible to restore a balance.

Cognitive dissonance is considered to be a motivating force that gives nse to

behaviour designed to reduce dissonance. Cognitive dissonance begins with dislike

for inconsistency between attitudes and behaviours (LeFrancois, 1976) cited by

(Aluede and Imhanlahimi, 2004). When such, conditions (inconsistency between

behaviours and attitudes) arise, people experience an unpleasant state known as

dissonance. For example, people have had the experience of saying something they

did not believe in, or acting in a way contrary to their values. In all probability, such

people have in most cases seen that their respect for laws, family ties or simple good

sense push them in these directions. Most students dislike inconsistency in behavior.

Students tend to have a problem with administration over certain routine things that

have all of the sudden come to a halt or changed without their concern. They will

therefore pretend to respect or agree with them which in fact they do not like. Such

circumstances can result in conflict.

Festinger (1957) as cited in (Aluede and Imhanlahimi, 2004) reasoned that one's

perceptions of one's own state of fear could be a cognitive element analogous to one's
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•,

knowledge of some outside objectives (Buck, 1976) cited in (Aluede and

Imhanlahimi, 2004). To him, dissonance exists between two cognitive elements if

considering these two alone; the obverse of one element could follow from the other.

Thus, if one cognitive element implies the other, they are said to be consonant with

one another. If one cognitive element implies nothing about the other, they are said to

be irrelevant to one another. The implication of this is that, the individual may

experience two cognitive elements within him/her and thus experience cognitive

dissonance within him or what is termed intra-personal conflict.

Festinger (1957) in (Aluede and Imhanlahimi, 2004) regards dissonance as analogous

with drive in that it is an aversive state which can be reduced and which will provoke

tension until it is reduced. Thus, in dissonance theory, inconsistency between

cognitive elements is accompanied by the experience of an unpleasant state of

tension, which will be reduced if the individual changes the incompatible cognitive

elements in the direction of consonance (Buck, 1976) as in (Aluede and Imhanlahimi,

2004). These changes are often effected through unrest. Festinger (1957) equates

dissonance to drive because it produces an aversive state which in effect produces

tension and will have to be reduced. Buck (1976) however, added that changing an

unpleasant state of tension which is incompatible to the direction of consonance will

result in unrest.

Broadening this theory Keniston (1968) cited in (Aluede and Irnhanlahimi, 2004)

opined that students' perception of themselves reflect cultural values of their parents.

Reinforcing this position, Ehiametalor (1979), Keniston (1968), Wood (1974) as in

(Aluede and Imhanlahimi, 2004) maintained that for those from radical families, the

process of radicalization involves a return to the fundamental values of the family.
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Whiles agreeing with them to a larger extent that students' bahaviour is a true picture

of the cultural values of their parents; it is not utterly true in that some of these

students learn and emulate certain cultural values from their colleagues on campus

through peer interaction and not necessarily from their parents.

Students' activism therefore arises because of the inconsistency between students'

belief and the roles they are made to perform in the home, school and the society

(Aluede and Imhanlahimi, 2004). A handy example is students in Nigerian

universities which according to Aluede (1995) and Aluede (1997) as cited in (Aluede

and Imhanlahimi, 2004) have at various times embarked on student unrest to openly

express their dissatisfaction with the way the country is administered and the political

instability (especially continued military rule of the country).

The theory of cognitive dissonance is however limited because of the vagueness of

the basic dissonance formulations. This vagueness has often created doubts for

psychologists and tended to contribute to the controversy that has surrounded the

theory (Buck, 1976) cited by (Aluede and Imhanlahimi, 2004). Furthermore, because

of the fact that the theory of cognitive dissonance only accounts for culturally induced

factors which are: parental influence, changing value systems of students and

contemporary national issues, and its inability to account for other factors which

influence student unrest, such as, welfare problems, academic stress, teacher influence

and non-participation in decision-making Aluede (1995) and Aluede and Aluede

(1999) cited in (Aluede and Imhanlahimi, 20Q4) found to be among the factors

influencing student unrest, the need to look for another theory that may explain the

factors in students' unrest becomes inevitable.
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2.9.2 The Theory of Relative Deprivation

Relative Deprivation is a gap between what people get (value capability, such as,

social status, welfare, etc.) and what they perceive they should get (value

expectations). The essence of this theory according to Onwuejeogwu (1992) cited in

(Aluede and Imhanlahimi, 2004) is that once people's standards of living have started

to improve, their level of expectation rises. If improvements in actual conditions dip,

the urge to revolt emerges because their expectations are unmet and frustration sets in.

This theory assumes that once deprivation is removed, a state of normalcy will

emerge. This claim very well manifests itself in most students' unrest cases. Many at

times when students have the mix-feeling that what they get and what they are

suppose to get are at variance, then the zeal to revolt will occur as their expectations

will drop. No wonder that when they are deprived of their entitlement, they do

everything possible to get it in order to return to normalcy.

To social psychologist, Relative Deprivation can be so intensely felt and widespread

thai it can degenerate with little catalysis into mass demonstration, violence and

political instability. Relative Deprivation according to Ikelegbe (1992) as in (Aluede

and Imhanlahimi, 2004) is particularly so when the rising expectations coincide with

the falling socio-economic capabilities to satisfy them. This problem is further

compounded when a period of economic and social development accompanied by

subsidies, high standard of living, is also followed by economic hardship that destroys

previous gains. Such a situation provides a fertile ground for social unrest, riots and

even revolution (Ikelegbe, 1992).

As posited by the theorist of Relative Deprivation, it is not just changes and

deteriorations in socio-economic conditions that bring about riots, but the widespread
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individual or group perception of deteriorating economic conditions. When the

perception begins to give rise to frustration, mass discontent, disillusionment etc.,

then the possibility of public uprising or protest is heightened (Ikelegbe, 1992) cited

by (Aluede and Imhanlahimi, 2004)). It is along this line that Aluede (1995), Aluede

and Aluede (1999) and Onyejiaku (1991) cited in (Aluede and Imhanlahimi, 2004)

provided a picture of what triggers student unrest in Nigerian universities. According

to them the self is highly vulnerable to the frustrations of life. Obstacles or threats in

the environment may cause an individual's frustration. Whether these obstacles are in

the form of person or objects, the individual reacts to such external figures directly in

order toward them off and reduce anxiety of feeling of guilt. In other situations, the

individual may not be capable enough or it may not be convenient for him/her to

express hislher aggressive behavior satisfactorily against the source of his frustrations.

Studies have indicated that most freshmen have extremely high hopes regarding the

freedom of speech and actions which they will be able to exercise on campus. These

hopes outlined by Ehiametalor (1979) as cited in (Aluede and Imhanlahimi, 2004)

include:

(i) Students expect that they participate in the governance of their institutions; and

(ii) Students expect that they be provided with good learning/teaching facilities,

improved living conditions and other welfare amenities (provided by school

authorities).

These beliefs remam in the students throughout campus life. Since activists are

particularly responsive to these issues, they are apt to tolerate disillusion less highly

and to take to unconventional means to concretize their dashed hopes (Keniston,
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1967) as cited in (Aluede and Imhanlahimi, 2004). Personal experience of student

unrest supports the above school of thought. Students in their united force always try

to fight any source that wants to obstruct their interest or prevent them from satisfying

their perceived hopes and this usually results in revolts.

The theory of Relative Deprivation is however, criticized because of its partiality in

dealing with problems associated with the complexity of the social situation that

creates the phenomenon. Furthermore, change from good conditions to poor socio-

economic conditions with attendant frustrations may not necessarily lead to mass

protest and political violence as envisaged by the theory; other variables intervene

before frustration due to Relative Deprivation leads to mass protest. This means that

the theory of Relative Deprivation does not completely explain the causality of mass

protest. With these attendant shortcomings, another theory that could holistically

account for the causality of student unrest was sought for. This is because the theory

is limited in addressing other factors such as teacher influence, academic stress, etc.,

which have posited to cause student unrest in Nigerian universities (Aluede and

Imhanlahimi, 2004).

2.9.3 The Theory of Campus Ecology

41
The concept of Campus Ecology was popularized by Banning (1978) as cited in

(Aluede and Imhanlahimi, 2004) to describe the interaction between the college

student and the campus environment. It is devoted to promoting maximum personal

growth (Banning, 1980) cited by (Aluede and lmhanlahimi, 2004). It does not rule out

or even de-emphasize the concern for the individual student, but it does bring to focus

the concept of campus environment.
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The development of campus ecology as a frame of reference to examine behavior

emerged during the mid-seventies (Brown, 1992) as cited in (Aluede and

Imhanlahimi, 2004). Campus ecology has been defined by Banning & McKinley

(1988) cited in (Aluede & Imhanlahimi, 2004) as the relations between organisms and

their environments to understand the behavior of the organism. That is, the study of

the interaction between the environment and the members of the environment (Brown,

1992). This Lewin (1936) as cited in (Aluede and Imhanlahimi, 2004) had explained

as follows: B = F (p x e) where (B) is a function (f) of the interaction (x) of person (p)

and environment (e).

A major contribution of the campus ecological perspective to the analysis of student

unrest is a systematic and comprehensive consideration of the campus environment

(Banning & McKinley, 1988; Brown, 1992). Banning & McKinley (1988) in applying

Moo's system of environmental analysis identified the following six dimensions:

I. geographical, meteorological, architectural and physical design element;

11. institutional and organizational structures;

iii. combined personal and behavioral characteristics of community members;

IV. settings within the environment that shape behaviour

v. the relationship between the psychosocial characteristics of faculty, staff and

student; and

VI. a functional analysis of the environment;

•

A quick look at the factors in campus unrest in Nigerian universities reveals that some

are ecological in nature. In Nigeria for example, the introduction of the Structural

Adjustment Programme in 1986, the withdrawal of subsidy from petroleum and allied

products in 1988 and 1994, and the deregulation of the currency in 1992, are among
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the emerging values that have influenced student unrest in Nigerian universities in

recent years (Aluede, 1995; Aluede & Aluede, 1999; Nwokwule, 1992) cited in

(Aluede & Imhanlamihi, 2004).

At institutional level, Sampson (1967) and Aluede (1995) as cited in (Aluede and

Imhanlahimi, 2004) opined that the institutional environment often provides the

triggering mechanisms for activism. The institutions, which have fine academic

reputation, academic freedom and emphasizes high academic standards often served

as magnet for potential student activists. Secondly, the campuses provide an

environment, which encourages intellectual curiosity and idealism and the opportunity

for interaction among the students.

Finally, the organizational structures of the institution, which include such variables

as size, formal power structure, communication patterns, and system of control, serve

as catalyst for activism. More students want to participate in the governance of their

university. More students' participation in governance is seen as a healthy one in

recent years, as their participation in decision-making may reduce protest over local

campus issues as well as provide a mechanism to respond to broad social. issues

(Sampson, 1967; Yalokwu, 1992) as in (Aluede & Imhanlahimi, 2004).

• A number of criticisms have been leveled against the theory of campus ecology. The

first is that the theoretical postulations are not very explicit and they generally lack

adequate operational definitions. For example, there is still lack of adequate

operational definitions of environment and the definition of persons is often making

shift. Studies in campus ecology are especially deficient in defining the physical

environment and relating it to the perceived or psychological environment (Huebner,

1989) as cited in (Aluede and Imhanlahimi, 2004).
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Another shortcoming of the theory is that the concept of interaction is seldom

explicitly or fully spelt out. Often it is limited to operational definition as a liberal

match between group members, responses to a set of items (such as goals and

perception of real or ideal environments) or as a match between an individual and the

group of some dimensions (Banning, 1980; Banning, 1989) cited by (Aluede and

Imhanlahimi, 2004). In many cases, there are no attempts to define the process or

nature of interaction but only to observe how people react when placed in

environments with certain features. In addition, explanations of the model have

presented a superficial interactional picture. While some relationships are

hypothesized to exist between certain personal and environmental variables, the

model has tended to be static, addressing single points of person-environment

interaction and not addressing on-going mutually adaptive nature of the changes

experienced by persons and environment (Banning, 1980; Banning & McKinley,

1988; Banning, 1989; Huebner, 1989) cited in (Aluede and Imhanlahimi, 2004).

The theory of campus ecology as a matter of fact addresses issues related to teacher

influence, academic stress, contemporary national issues and non-participation in

decision-making, but neglects other factors like changing value system of students,

parental influence and welfare problems, which are among the factors influencing

student unrest in Nigerian universities (Aluede and Imhanlahimi, 2004). Therefore,

like the two theories discussed (Cognitive Dissonance and Relative Deprivation) the

theory of campus ecology does not completely account for causal factors in student

unrest in Nigerian universities.
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2.9.4 The Synthetic Theory

As good as each of the theories examined above may sound, it is evident from the

preceding that no single theory can holistically explain all the factors, namely, non-

participation in decision making, academic stress, teacher influence, welfare

problems, parental influence, changing values systems of students and contemporary

national issue involved in student unrest in Nigerian universities (Aluede &

Imhanlahimi, 2004). It is therefore imperative to approach .student unrest from an

eclectic perspective; that is a synthesis of some of the popular theories in student

unrest. This synthetic theory they recommended refers to the combination of the

theory of Cognitive Dissonance, the theory of Relative Deprivation and the theory of

Campus Ecology to explicate causal factors in student unrest in Nigerian universities.

This they belief will bring the other theories together to account for the causal factors

in student unrest.

2.10 Summary of Literature Review

The above findings is an effort made to explore the relevant literature that would help

the .researcher to unravel the myth and dust surrounding this perennial social ~anker

which is claiming so many lives and property. Lastly, it would afford the researcher

the opportunity to assign some plausible reasons why the literature findings confirm

or disconfirm with the findings and what suggestions to make on the said topic.

The following sub-headings were reviewed: The concept of students' unrest, factors

contributing to students demonstrations was also discussed. These include: Physical

plant facilities/resources, social related factors, decision-making factors, support

systems and structural related factors. It was revealed that these factors positively or
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inversely correlate with students' unrest and suggestions were offered to curtail the

occurrence.

From the theoretical frame, it was revealed that inconsistency in behavior is a catalyst

to student unrest as postulated by the theory of cognitive dissonance. Also the theory

of relative deprivation is of the view that students usually have high expectations and

if all of the sudden these expectations are unmet, frustration sets in and leads to revolt.

The theory of campus ecology reveals that organisms' behavior is influenced by the

environment in which they live. For that matter, students' behavior is influenced by

the 'school environment in which they find themselves .

..
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CHAPTER THREE

METHODOLOGY

3.1 Introduction

This chapter focuses on the research methods that were used in collecting data for this

study. It also looked at the research design that is employed for the study. Other

relevant aspect covered included; target population and the sampling technique used

in selecting the sample, the instruments used in collecting the data, method of

analyzing data and sources of data. It equally included a brief description of the study

area.

3.2 Study Area

3.2.1 Location and Land Area

Upper East is located in the north-eastern corner of the country between Longitude 00

. 0 0" 0and 1 Wand latitudes ION and 11 N. It is bordered to the north by Burkina Faso,

the east by the Republic of Togo, to the West by Sissala East in Upper West and to

south by the West Mamprusi in Northern Region (Fig. 2). The land is relatively flat

with a few hills to the East and Southeast. The total land area is about 8842sq km,

which translates into 2.7 per cent of the total land area of the country, Population and

Housing Census [P.H.C] (2000).

3.2.2 Population Size

The population of the region from the 2000 Census is 920,089, which is less than one

twentieth (4.9%) of the national population. This however is an increase of 19 per

cent over the 1984 figure of 722,244, which is the lowest rate of increase among all

the regions in the country. The inter censual growth rate of 1.1 per cent per annum is
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slightly below half the national growth rate of 2.7 per cent and is the lowest regional

growth rate recorded. The region's population density of 104.1 persons per square

kilometer is higher than the national density of 79.3 persons per square kilometer and

ranks fifth in the country (P.H.C, 2000).

3.2.3 Education and literacy

In all there are twenty-five (25) Senior High Schools in the Upper East Region of

Ghana. Out of this number, seventeen (17) are Senior High Schools, six (6) are Senior

High Technical Schools and two (2) are technical institutes. The Senior High Schools

are basically managed by headmasters/headmistresses and principals for the technical

institutes (Fieldwork, 20 I2).

..

Because of time and resource constraint, all the four Senior High Schools were

considered in the study due to their proximity. One Senior High School each was

considered from Talensi/Nabdam, Bongo and Kasena-Nankana East.

..

According to the P.H.C (2000), the overall levels of educational attainment are much

lower in the region, compared with the country as a whole. For instance, the

proportion of the population aged three years and over that has no schooling or

attended only pre-school is 75.7 per cent in the region compared to 47.7 per cent in

the country as a whole. When educational attainment is restricted to population aged 6

years and over, the proportion in the region who has never attended school is 71.8 per

cent. This proportion is higher for females (76.4%) than for males (66.8%). For the

population aged 6 years and over who have attended school before, almost one out of

two person representing (48.1%) attained primary level. About one out of five

(20.8%) attained middlelJSS, and about one out of eight (12.5%) attained

secondary/senior secondary. Less than 5 per cent attained vocational/technical (4.2%)
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and post-secondary represented (4.7%). The proportion of males who have attended

school before is consistently higher than for females at all levels. The gap in the

educational attainment between the country and the region is still very wide. The lack

of education in the region is not due only to general poverty and cultural practices but

also attributed to the very late introduction of education into the region.

The P.H.C (2000) result shows that only 21.2 per cent of the population (15 years and

older) are literate in either English only (12.9%), 'both English and Ghanaian language

(6.6%) or Ghanaian language only (1.7%). The regional level of illiteracy (78.1 %) is

much higher than the national average of 45.9 per cent. The results indicate that

illiteracy is higher for females than for males.

Despite the low educational attainment in the region which is of great worry, students

will not allow peace to prevail in order to create room for conducive academic

environment which will lead to greater performance and serve as source of

encouragement to attend Senior High Schools. Most students are involved in acts of

vandalism and all manner of in disciplinary behaviors and this tendency erodes the

educational achievement in the region and the country at large. The one out of eight

(12.5%) who attends Senior High school according to the 2000 population and

housing census statistics is nothing to glorify over and this calls for worry. This low

figure could probably be attributed to the unrest in these schools which is prevalent

among the schools in the region and leads to dismissal of most students to deter

others.

..

3.3 Type of Research

The researcher applied both qualitative and quantitative methods of data collection in

the study by combining responses from both primary and secondary data.
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3.3.1 Qualitative Research

The qualitative data was drawn from the vanous sources and analyzed under a

number of thematic areas. Data was collected from the personal Interviews, focus

group discussions and informant interviews. The responses were grouped under pre-

identified and emerging themes.

3.3.2 Quantitative Research

Data gathered from the structured questionnaires were processed and analyzed using

Statistical Package for Social Science (SPSS) version 16.0 for windows. The analysis

carried out was basically quantitative, using frequencies, percentages, mean and

standard deviations.

In general, figure 1 shows a summarized chart of all the information that were

collected and used for the study.

Secondary Data Sources .------,

Information from Regional
and Municipal IDistrict

education offices

Information from selected
Schools

Relevant Education Units I

Information from other I

..----.rrimary Data Sources

I Questionnaire
---

1L-__ In_-_d_ep_t_h.L..I_n_te_rv_i_e_w_s__

I Focus Group Discussion---
I Key informant Interviews

I
RESULTS and
DISCUSSION Photos, recording, e.t.c

Figure 1: Summarized Data Collection and General Approach to the Research

Source: Fieldwork, 2012.

The study employs descriptive research design where the researcher conducted a field

.. survey in selected Senior High Schools. Descriptive research is a research which

specifies the nature of a given phenomena. It determines and reports the way things
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are. Descriptive research thus, involves collecting data in order to test hypotheses or

answer research questions concerning the current status of the subject of the study

(Gay, 1992).

Amedahe (2002) also maintains that in descriptive research, accurate description of

activities, objects, processes and persons is the objective. He added that research is

not a fact finding per se. This claim was supported by Orodho (2003) cited in (Iravo,

2011) as he observes that descriptive studies are not only useful for facts finding but

often result in the formulation of important principles of knowledge and solution to

significant problems. The survey design was based on the use of questionnaires,

interviews and focus group discussion and observation that were used as data

colfection instruments. The population of the study was scattered since the schools are

located separately from each other.

The major purpose of descriptive research design is a description of the state of affairs

as it exists at present (Kothari, 2003) cited in (Ramani & Zhimin, 2010). So the aim

was to solicit current views on the recurrent trends of students' demonstration in the

region.

However, Kombo & Tromp (2007) cited in (Iravo, 2011) further observe that

descriptive approach is designed to obtain information concerning the current

phenomenon and wherever possible to draw valid conclusions from facts discussed.

The researcher applied this design to investigate the current situation on causes of

students' unrest/demonstration in the Senior High Schools in the Upper East Region.

The factors contributing to students' demonstration are often context and school

specific. Heads of schools equally use different mechanisms in resolving different

problems. These do not lend themselves to quantitative study alone. Thus the adoption

of the descriptive design as the most appropriate since it fundamentally aims at
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sampling the VIews of students, teachers, education officials and stakeholders in

education on the roots of students' demonstration in the region as well as identifying

the various mechanisms used in resolving students' conflicts in these schools. The

design was equally adopted because it allows the collection of large amounts of data

from the target population. U II \'.)
'ACStJLJIJ au Bi.JiJ~. i'J J

,.SOARI3.4 Target Population

Since the study required the opinions-of people on the causes of students' conflict, the

target population of this study comprised of some selected Senior High School

administrators, teachers, and the students drawn from the region. They formed the

respondents of the study. The sampling frame for the schools was the lists of all

Senior High Schools as obtained from the Regional Directorate Educations' office.

Both teachers and students are usually the victims of these demonstrations and first

point of contact. These categories of respondents were required to provide

information on their own understanding of the concept students' unrest, the causes

and how they are managed and the implications using questionnaires.

The second group who are administrators, senior prefects and senior housemastersl

mistresses constituted key informants for this study. They were also required to

provide responses on their understanding of the term students' unrest, factors

contributing to students' unrest and how they normally handle them and the

consequences of these occurrences by the use of interviews.

3.5 Sampling Techniques

According to Koul (1997:111), a sample is a relatively small number of individuals,

objects or events selected and analyzed in order to find out something about the entire

population from which it was selected. In other words, sampling is use where the
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research design requires that information is collected from a population which is large

or so widely scattered as to make it impracticable to observe all the individuals in the

population. A sample reflects the representative proportion of the population.

Different sampling techniques exist for different studies. These are probability and

non-probability sampling techniques. Probability sampling is a sampling process

where each unit of the population has a probability of being selected as a unit of the

sample (Panneerselvam, 2009: 192). Osuala (2001: 125) considers a sample to be a

probability sample where each element in the population is chosen at random and has

a known, non-zero chance of selection. Among the probability sampling include:

simple random sampling, systematic sampling, stratified sampling and cluster

sampling.

According to Opoku- Amankwa (2002) non-probability sampling is on the other hand

a sample for which each element of a population has an unequal chance of being

selected. These include: purposive/judgmental sample, quota sample, accidental

sample and snowball sample.

The schools were purposively selected for this study on the basis of the frequency of

the phenomenon in the selected schools. The selection of teachers and administrators

was done through purposive sampling on the basis of their in-depth knowledge on the

subject matter.

According to Opoku-Amankwa (2002), in purposive sampling, the respondents or

elements are intentionally selected for the study based on certain characteristics or

qualities to meet the needs and requirements of the study. Kumekpor (2002) also

added that where it is known that certain individual units, by their very characteristics,

will provide more and better information on a particular subject than a randomly-
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selected units, then such units are purposely picked up for study. Kothari (2003) cited

in (Ram ani and Zhimin, 2010) maintained that, purposive sampling is applied where

the researcher intends to pick subjects that satisfy a given criterion. This category of

the. sample therefore consisted of the headmasterslheadmistresses, a representative

member of the board of governors, class teachers and the senior housemasters who

supervise students and see to their welfare needs and senior prefects who are the

leaders of the students.

Students were selected from mostly the form' three classes who have long stay

experience at the school. The class teachers assisted in the selection of the students to

answer the questionnaires by issuing and collecting them from students. In all, seven

(7) schools were purposively selected for the study. A total of thirty (30) teachers and

seventy (70) students were also purposively selected to respond to the questions. The

selection of students was devoid of their performance level in class. The distribution

of teachers and students vary from school to school based on the size of the school

(see table 2) for the structure of the questionnaire distribution.

Some key informants in education such as heads, senior housemasters/mistresses, and

senior prefects were purposely selected for interviews. These were people believed to

have had experience and in-depth information and involved in mediating and

resolving students' conflict issues over the years in the schools.

3.6 Sample Size Selection

There are twenty-five (25) public Senior High Schools in the region. However,

because of financial and .time constrains, the researcher made a purposive sample size

of seven (7) schools. The research areas comprise of four public Senior High Schools

in Bolgatanga Municipality and one purposively selected school from Kassena-
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Nankana, Bongo and Talensi-Nabdam distticts III the Region. Bolgatanga

municipality was chosen because the researcher experienced some of the student

unrest cases when he was serving as a tutor in the region. The other three schools

were selected because they have high occurrence rate of the phenomenon and also due

to their proximity to the municipality. Reports of these schools from the office of the

regional education directorate indicate that these selected schools are well noted for

student's unrest over some decades now.

3.7 Research Instruments

In undertaking this research, the researcher gathered information from both primary

and secondary data. Primary data were gathered, from the following categories using

the following relevant tools:

3.7.1 Primary Data

J. Interviews

~he research employed detailed semi-structured interviews with senior officials and

junior staff of all the selected Senior High Schools in the region to obtain information

on school performance, number of students' unrest in each school, laws and ~olicies

governing the schools, educational infrastructure, causes of unrest as well as ways of

curbing them. All senior prefects, senior housemasters and headmasters/mistresses

were interviewed. Interviews according to Kumekpor & Opoku-Amankwa (2002) is a

direct conversation in which the interviewer has an objective as expressed in a set of

questions he plans to put to the respondent, normally in a pre-arranged sequence. This

pre-determination or pre-arranged is in the form of an interview schedule which

according to (Opoku-Amankwa, 2002) is a written list of questions, open or closed-

ended, prepared for used by an interviewer in a person-to-person interaction. The

choice of this tool is based on the fact that these personalities do not have time to
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respond to a questionnaire and may throw them away. It also has the advantage of

collecting in-depth information, supplements information obtained from the responses

with those gained from observation. The interviews were also recorded in writing and

use of tape recorders to allow easy retrieval of information where some details might

not be captured in writing by the interviewer.

2. Key Informants

Key informant interviews with headmasters/mistresses of each school, senior prefects,

and senior housemasters were carried out.

3. Questionnaires

According to Twumasi (2001:54), a questionnaire is a formal list of questions framed

and written down for the respondents to provide the answers. It is an efficient way to

collect statistically quantifiable information. The instructions in the questionnaire are

directed to the respondent. Questionnaires were designed for respondents in each

selected school. The questionnaires were used for these respondents because it

ensures some amount of uniformity from one measurement situation to another

because of its standardized wording, order of questions and instructions for recording

responses, and also because in completing questionnaires, respondents may have

confidence in their anonymity so that they feel freer to express their views. Both

closed and open-ended questionnaires were used in the study. The open-ended

questions were intended to permit a free response from the respondent rather than one

limited to certain stated alternatives. It gives the respondent considerable latitude in

phrasing a reply (Kothari, 2004: 103). Although their analysis proved slightly more

difficult, open-ended questions were used to give insight on the thoughts of

respondents.
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The questionnaires were designed in seven sections. The section 'A' required the

demographic characteristics of the respondents; section 'B' requested information on

the understanding of the term students' unrest and forms of unrest by both the

students, teachers and administrators in the context of the school environment; section

'C' captured information on the physical facilities that cause students unrest; that of

section 'D' dealt with the social factors; section 'E' looks at the decision-making

factors; section 'F' looks at the support system factors and the last section dealt with

the structural factors that contributes to students' unrest. The table below indicates the

number of questionnaires that were administered to the various respondents.

Table 2: Structure of Questionnaire Distribution

Name of School Number of Number of

Students Teachers

10 3

10 3

10 3

10 5

10 5

10 5

10 6

70 30

Bolgatanga Girl's S.H.S (Bogiss)

Bolgatanga S.H.S (Bigboss)

Zamse Sec. Technical

Zuarungu S.H.S

Bolgatanga Tech. Institute

Gowrie S.H.S

Navrongo S.H.S

Total

Source: Fieldwork, 2012

4. Focus Group Discussions

Focus group discussions were also held with some cross-section of students ranging

from 8-10 students of both sexes to obtain more information from varied students. In
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5. Observation

all SIX focus group discussions were held. Issues discussed included: their

understanding of the concept student unrest, causes and effects and how these can be

managed.

According to Taylor-Powell & Steele (1996), observation provides the opportunity to

document activities, behavior and physical aspects without having to depend upon

peoples' willingness and ability to respond to questions. They added that observation

is useful when there is physical evidence, products or outcomes that can be readily

seen. Ross (2005) have categorized observation into 'unobtrusive observation' and

'participant observation' based on the degree of participation by the researcher, and

into 'disguised' and 'overt' observations based on the level of awareness subjects

have of being observed. The phenomenon under study is one which lends itself to

direct field observation. Thus, in addition to questionnaires and interviews, the

researcher also conducted field observation as part of the data collection exercise.

This involved the observation of their dormitories, classrooms, laboratories,.
workshops, washrooms, libraries and other sanitation problems. Photographs of these

scenes were taken to support the work.

3.7.2 Secondary Data

Secondary data were obtained from the following sources, the Regional and

Municipal/district Education Offices, Journals, Books, Archives, News papers and

Internet Sources. The selection of different sources of information and data collection

methods was guided by the principle of 'triangulation'. This enabled cross-checking

to ensure that a dependency on one type of person, or one source of information, or

one set of tools, did not occur. The use of multiple techniques/triangulation improves

the internal validity as it attempts to map out, or explain more fully, the riches and
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complexity of human behavior by studying it from more than one standpoints or using

a variety of methods, even combining qualitative and quantitative methods in some

cases (Osuala, 2001: 183).

3.8 Data Collection Procedure

Permission was obtained from the Regional Director of Education and authority

sought from the district education officers in order to facilitate the interviews with the

selected informants. The questionnaires were administered to both teachers and

students in their respective schools with the assistance of a selected teacher from each

school for easy collection.

A deadline was set by which the completed questionnaires and interviews were ready.

To ensure high response rates, the researcher ensured that instructions were clearly

spelt out for each section of the questionnaires and in a simple language to the

respondents to ensure that they fully understood the questions before answering.

Secondly, the researcher ensured that the respondents picked were not in a hurry and

had adequate time to answer the questionnaires. Face-to-face interviews were

conducted with the key informants of education to elicit their opinions on the roots of

students' unrest in the Senior High Schools.

3.9 Data Analysis Methods

After gathering the data from the field, before analysis, all the questionnaires were

adequately checked for completeness, accuracy and uniformity. The information was

coded and entered into a spreadsheet and analyzed using Statistical Package and

Services Solutions (SPSS) version 16.0, basically with descriptive statistics such as

tables, simple percentages and frequencies, means, standard deviations and averages

•
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to illustrate the findings. The responses on items with the likert-type scale and on the

interviews were coded and organized for further analysis.

Swift and Piff (200S) cited in (Iravo, 2011) observe that in any study, it is imperative

that an appropriate analytical technique be adopted that brings out the quantitative

meaning of the data. According to Glass & Hopkins (1996) descriptive statistics

involves tabulating, depicting, and describing collection of data. They added that the

large masses of data collected must undergo a process of summarization or reduction

before they are comprehensible. The descriptive statistics included frequency tallies,

and their corresponding percentage scores. The findings were presented by using

tables as found appropriate and means and standard deviations used in discussing the

findings. The mean scores were assigned values as follows: 1.0-1.4=Strongly Agree,

I.S-2.4=Agree, 2.S-3.4=Strongly Disagree, 3.S4.0=Disagree.

Amedahe (2002) noted that coding is an integral part of analyzing qualitative data. He

added that coding in qualitative research means the process by which the researcher

makes sense out data, divides it into text or image segments, labels the segments,

examines codes for overlap and collapses these codes into themes. Data collected

from the interviewees were categorized into common themes and presented using

narrative description .
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CHAPTER FOUR

RESUL TS AND DISCUSSION

4.1 Introduction

This chapter is dedicated to the presentation and discussion of the results that emerge

from the study. The first section deals with the discussion of demographic

characteristics of the respondents. The second section concentrates on the presentation

and discussion of the findings of the study.

••

With regards to students unrest in schools, (Coombe, 1991 :24 & Mangani, 1991) as

cited in (Ronning Balsvik, 1998), noted that the situation was dramatic, disruptive and

led to the closure of most universities in the African continent for several weeks,

months and even years. They added that students' unrest was endemic and resulted in

loss of lives and properties. This implies that student demonstration is very cancerous

to all societies of the world and needs to be given a serious look. The study therefore

sought to investigate into the possible causes of this phenomenon that bedevils most

Senior High Schools in the Upper East Region of Ghana. A set of self-designed

questionnaires and structured interviews were used for the collection of data in the

quest to answer the ancillary research questions (See appendix A & B) respectively.

Focus Group Discussion (F.G.D) was also conducted to authenticate the findings from

the questionnaire and interviews (see appendix E). Descriptive statistics (frequencies,

percentages, means and standard deviations) were used to analyze the collected data

whiles descriptive narrative used to analyze the open-ended questions, and

observations made from the field. The values that were assigned to the mean scores

were as follows: 1.0-1.4=Strongly Agree, 1.5-2.4=Agree, 2.5-3.4=Strongly Disagree,
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3.5-4.0=Disagree. This was further collapsed into mean score of 1.0-2.4=Agree and

2.5-4.0=Disagree

4.2 Demographic Information of Respondents

The first section of the questionnaire sought to find out the background characteristics

of the respondents. This comprises gender and marital status of teachers and students.

The results obtained are presented in Table 3.

Table 3: Gender Composition of Respondents'

Sex

Male Female

Category N % N%

Teachers 21 (95.5) 1 (4.5)

Students 34 (49.3) 35 (50.7)

Total 55 (144.8) 36 (55.2)

Source: Fieldwork, 2012 N=Frequency %=Percentage

Total

N

22

69

91

The results as indicated in Table 3 show that out of the 91 respondents, 21 (95.5%) of
.

the teachers were males whilst 1 (4.5%) was a female. This implies that majority of

the teachers considered in study area were predominantly males. The study also

reveals that 34 (49.3%) out of the total number of students who participated in the

study are males whereas 35 (50.7%) were females. This is because, some schools like

Bolgatanga Girl's is purely girls and was part of the selected schools. It -is also

apparent from the findings that there are more male teachers than females in the area

which might suggest the purposive nature in which the schools were selected .

•
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The next item under this section sought to find out the marital status of the teachers

and students in the study area. The outcome obtained from the study is illustrated in

Table 4.

Table 4: Marital Status. of Teachers and Students

Status Teachers Students

Frequency N(%) N (%)

Married 14 (63.6)

Single 8(36.4) 69(100)

Total 22(100) 69(100)

Source: Fieldwork, 2012 N=Frequency %=Percentage

The results of the study as shown in Table 4 reveals that 14 (63.6%) of the teachers

were married and 8 representing (36.4%) were found to be single. This means that

majority of the teachers .were married and will not have the tendency of befriending

their own students. All the students were found to be single suggesting that they do

not marry at an early age.

4.3 Presentation and Discussions of Findings

The rationale of this chapter deals with the presentation and discussions of the major

findings that surface from the study. The major results are organized and discussed in

line with the research questions. The findings are also discussed and interpreted in the

milieu of how they relate to literature review and the theoretical framework. But

before that, the respondents were initially asked to indicate the form that students'

unrest usually takes. Table 5 captures the results that were gathered.
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Table 5: Forms of Students' Unrest

Teachers Students

Form of Unrest N '% N %

Violent 8 36.4 27 39.1

Non-violent 1.4

Both 8 36.4 5 7.2

Situational 6 27.3 36 52.2

Total 22 100.0 69 100.0

Source: Fieldwork, 2012 N=Frequency %=Percentage

It is evident from table 5 that most teachers 8 (36.4%) out of 22 are of the view that

students' unrest is usually violent and 36 (52.2%) of the students were of the view that

the form of students' unrest depends on the situation. The implication of this is

probably due to the experiences and sufferings teachers had in unrest cases. The

results of the students indicate that, depending on the cause of the phenomenon,

unrest can either be violent or peaceful. This view of the students is confirmed by the

earlier study by Asiedu-Akrofi (1978) as cited in (Gyasi-Badu, 1994) as he notes that

the disapproval may either be peaceful or violent depending on the situation. Only

1(1.4%) of the students respondents was of the view that students' demonstration is

peaceful implying that he/she might not have experienced a violent demonstration

before.

4.4 Physical Facility Related Causes of Students Unrest

Various studies have alluded to the fact that the absences of physical facilities cause

students' unrest. Research question 8-18 sought .to find out the influence of physical

facilities on students' unrest. The aim was to ascertain whether physical facilities

(infrastructure) could cause this social canker as previously purported by (Olakoya,

2004; Uya, 2004 &Ijaduola, 2007) as cited in (Ijaduola, Oni &Muriana, 2011) as they
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contended that "in an educational environment like a secondary school, it is

indisputable that facilities such as furniture, laboratory equipment and materials have

a great influence in the teaching and learning process; because without them the

empty buildings and structures no matter how attractive they are cannot be used for

educational purpose". The means and standard deviations were used to analyze the

data that were gathered from both students and teachers using a mean score scale of

1.0-1.4=Strong1y Agree, 1.5-2.4=Agree, 2.5-3.4=Strongly Disagree, 3.5-

4.0=Oisagree. Tables 6 encapsulate the results that were obtained.

Table 6: Physical Facility Related Causes of Students Unrest

Statement Teachers Students
M

M SD SO
Inadequate accommodation facilities 1.9 1.1 1.8 1.0

Lack of dining hall 1.9 .9 1.7 .9

Lack of entertainment facilities 2.0 .9 2.2 1.1

Lack of transport facilities 2.8 1.1 2.4 1.2

Inadequate classrooms for students 2.1 .9 1.7 .9

Poor laboratory facilities 2.5 1.2 1.9 1.0

Inadequate toilet facilities 2.3 1.2 2.1 1.1

Inadequate washrooms 2.5 1.1 2.2 1.1

Lack of divine place of worship 3.2 1.0 2.6 1.2

Inadequate sporting facilities 2.4 l.0 2.3 l.1

Poor library facilities 2.0 .9 1.9 2.0

Source: Fieldwork, 2012 Mean ofmeans=2.33 1.03 2.07 1.15
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It is evident from Table 6 that lack of physical facilities is one of the causes of

students' unrest in the said region. The teachers intervi ewed did agree on most of the

cases that the inadequacy/lack of infrastructural facilities can trigger students'

demonstration; this is shown by mean of means and deviation (MM=2.33, MD=1.03).

The students on their part confirm this assertion by reasoning in the same line as the

teachers and other studies conducted on a mean of means score & deviation of

(MM=2.07, MD=1.1S). The teachers on the other hand disagreed that lack of divine

place of worship (M=3.2, SD=1.0), poor laboratory facilities (M=2.S, SD=1.2) and

lack of transport facilities (M=2.8, SD= 1.1) can result in students' unrest. The results

also show that students disagree with the view that lack of proper divine place of

worship can instigate them to demonstrate (M=2.6, SD=1.2).

It stand out from Table 6 that, physical facilities matters most to students learning as

they did agree on almost all the causes that has the tendency of sparking unrest. It is

also noticeable from the results that the absence of infrastructure is a concern to

teachers as it impedes their effective delivery. The results validates the importance of

school plant facilities as identified by Olagboye (2008) as cited in (ljaduola, Oni and

Murian, 2011) as "it reduces students unrest and demonstration because students can

protest or demonstrate when school plants are not well maintained e.g. toilet facilities,

poor electricity etc". Kolawole (2000), Abdulkareem (2003), Usaa (2008), Ijaduola

(2008b) and Abayomi (2009) as in (Ijaduola, Oni and Murian, 2011) remarked that

physical appearance and general conditions of school facilities are the striking bases

upon which many parents and friends of educational institution make their initial

judgment about the qualities of what goes on in the school. They all agreed that

schools with well coordinated plant planning and maintenance practice recorded

better students' performance whether in rural or urban schools. Clearly, the
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implication is that a well structured school has the potential of producing higher

performance than one with fewer infrastructures.

Questions 23-32 were designed to find out the social related factors that results in

students' unrest. The results attained were presented in Table 7.

Table 7: Social Related Causes of Students Unrest

Statement Teachers, Students

M SD M SD
Lack of personal contact between 2.4 1.2 2.2 1.2

students & teachers causes unrest

Teachers have difficulty in 2.4 1.2 1.9 1.1

controlling large class size

Large class size result in indiscipline 2.3 1.0 1.5 .9

School authorities are always right 2.8 1.2 2.6 1.1

and should not be challenged

Students are seen as arrogant when 2.4 1.1 2.1 1.1

they challenged authorities

Imposition of disciplinary sanctions 1.9 1.0 2.0 1.1

can result in unrest

Sexual relationship between teachers 1.8 .8 1.8 1.0

and students can result in unrest

Poor parental guidance can result in 1.9 .8 2.3 1.1

unrest

Some staff demand material gifts 3.0 .9 2.8 1.0

from students

There is poor relationship between 2.0 1.1 1.8 1.1

heads, teachers and students

Source: Fieldwork, 2012 Mean ofmeans= 2.29 1.03 2.1 1.07
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..
It is noticeable from Table 7 that social related factors can propel students'

demonstration as asserted by Kumar Patial (2008) when he notes that there is no

personal contact between the teacher and students emanating from large class size.

This he notes will result in indiscipline since the teacher will not have the opportunity

to interact with all students. From the results, the mean of means and deviation for

teachers indicates (MM=2.29, MD=l.03) and (MM=2.1, MD=l.07) for the students.

The results show that both teachers and students agreed to the fact that social related

factors thus leads to students' unrest. Both teachers and students however have a

divergence view with the statement that school authorities are always right and should

not be challenged as opined by the (Kenyanobserver, 2008). This is indicated by

(M=2.8, SD=l.2) for teachers and students (M=2.6, l.1). This means that both

students and teachers disagreed with the statement that authorities are always right.

Students therefore reserve the right to question certain decisions of authorities if they

feel they are not in their interest.

Both students and teachers also disagreed with the affirmation that some staff demand

material gifts from students. This implies that teachers do not demand material gifts

from their students as confirmed by both respondents on a mean score and deviation

of (M=3.0, SD=.9 and M=2.8, SD=l.O) respectively for teachers and students. This

indicates the moral uprightness of teachers in the study area. The findings therefore

contradict Admin (2010) as he opines that some teachers establish economic

relationship with students.

Many studies have alluded to the fact that the non-participation of students in

decision-making resulted in various demonstration in schools. Notably among them is

Sanyal (1995) as cited in (Obondoh, 2001), blamed students' unrest on institutions

inability to avoid complexity in the decision-making processes, over-centralization,
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lack of active and widespread participation by the academic staff, students, support

team and inadequate channels of communication. In the light of this, item 37-47 were

designed to investigate into this allegation. Table 8 gives you an idea about the results

of the findings. The findings were analyzed using the means and deviations.

Table 8: Decision-Making Causes of Students Unrest

Statement Teachers,

M SD

Students

M SD
.8There IS limited representation of 2.S 1.1

students indecision-making
There is complexity in the decision- 2.8 1.1
making process
Students are hardly involved in the 2.8 .9
decision-making process.
Students' views are not considered in 2.9 l.1
decision-making
There is communication gap between 2.6 1.1
students and administration
Student leaders hardly give feedback 2.4 1.0
to colleagues
There is undue recognition of S.R.C 2.8 l.1
administration
There is limited flow of information 2.6 1.1
from administration to students
School administration delay in giving 2.6 1.2
pertinent information to students
School administration hide certain 2.6 1.1
vital information from students
The involvement of students III 1.7 .7
decision making will reduce unrest

1.6

2.3 l.1

2.2 l.1

2.4 l.2

2.0 l.1

2.3 l.2

2.3 1.2

2.2 1.0

2.1 l.1

1.7 .9

I.S .8

Source: Fieldwork, 2012 Mean ofmeans=2.S7 l.OS 2.0S LOS

The findings obtained in Table 8 show that teachers disagreed with the view that

students are not always involved in the decision-making process. This is indicated by

the mean of means score of 2.S7 and deviation of l.OS. They however agreed that
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students' leaders give feedback to their colleagues representing (M=2.4, SD=l.O).

They also agreed that the involvement of students in decision-making will go a long

way to reduce unrest (M=1.7, SD=.7). Students however have a contrary view from

their teachers. Their opinion from the results shows that school authorities hardly

involve them in the decision-making (MM=2.05, MD=1.05). The inference drawn

from the findings substantiate the assertion that "the general absence of culture of

regular dialogue and joint forums in our universities manifested in rising cases of

unrest. The intentions of both teachers and students on whether the involvement of

students in decision-making results in students' unrest, conforms to that of (Okello,

1998) as cited in (Obondoh, 2001) as he observes that "if students and staff are

involved in making decisions about salient issues concerning their lives, they are

likely to identify with outcomes of such processes". This means that if students are

involved in the decision-making, they will not turn to contradict the outcomes. The

findings also affirm to the earlier proposition by Aluede (2001); Ojo (1995) as cited in

(Aluede et al, 2005) as they opined that "students' non-participation in decision-

making process has been recognized to be inversely related to the frequency of

students' unrest" and therefore called for the involvement of students in decision-

making.

Furthermore, item 52-56 of the questionnaire sought to ascertain whether support

system factors are causes of students demonstration as purported by researchers as

(Asare-Donkor, 1992:7) as cited in (Gyasi-Badu, 1994) as he noted that P.T.As and

Board of Directors of education should be blamed for collaborating with heads of

institutions to treat students' grievances with contempt and not giving students proper

hearing. The results were illustrated in Table 9. The results were analyzed using

means and standard deviations.
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Table 9: Support System Causes of Student Unrest

Teachers StudentsStatement

M SD M SD
.t

High cost of education can result in 2.5 1.0 2.5 1.2

students' conflict

P.T.As and Board of Directors 2.6 1.1 1.7 .8

collaborates with authorities

Poor and irresponsible parenting 1.6 .6 1.6 .7

leads to students unrest

Parents do not support school 2.1 .9 2.2 1.1

authorities in maintaining discipline

The withdrawal of feeding grants & 1.9 1.0 1.7 1.0

other support systems leads to unrest

Source: Fieldwork, 2012 Mean ofmeans=2.14 0.92 1.94 0.96

It is obvious from Table 9 that the general view from both teachers and students is

that lack or absence of support systems can lead to students' conflict. The teachers

agreed on a mean of means score of 2.14 and deviation of 0.92 that support systems

do influence students unrest. On individual items, they disagreed with the statement

that there is high cost of education and P.T.As and Board of Directors collaborates

with heads of institutions to treat students' grievances with contempt (M=2.5, SD=1.0

and M=2.6, SD= 1.1) respectively for teachers. The students also disagreed with the

statement that high cost of education can result in students' conflict at the secondary

level (M=2.5, SD=1.2). The findings from the students' side indicates that they

agreed to almost all these statements as possible causes of students' unrest on a mean

of means score of 1.94 and deviation of 0.96. The students like the teachers were of

the VIew that high cost of education IS not a reason for students to embark on
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demonstration as initially purported by (Manish, 2011). This view of the students and

teachers might be too simplistic and limited to only second cycle only as it can propel

serious demonstration at the tertiary level.

•

Another thing worth noting from the findings is that parents have neglected their roles

in bringing up these very students they sent to school. From Table 9, both teachers

and students have agreed on a mean scale of (M= 1.6, SD=.6) and (M=1.6, SD=.7)

respectively that parents do no longer play their roles in helping teachers mould their

wards. These figures affirm the earlier proposition by Munyiri (2008) that "70% of

the indiscipline in schools is a reflection of poor and irresponsible parenting".

Supporting the view of Munyiri, Iglitzin and Keniston (1968) cited in (Aluede and

Imhanlahimi, 2004) opined that students' perception of themselves reflects the

cultural values of their parents. Reinforcing this position, Ehiametalor (1979),

Keniston (1968) and Wood (1974) cited in (Aluede &Imhanlahimi, 2004) maintained

that "for those from radical families, the radicalization involves a return to the

fundamental values of the family". This means that if parents inculcate bad morals in

these students at home, then the tendency is for them to transfer them to school thus

making it difficult for the teacher to instill discipline.

The next thing was to find out the structural related factors that influence students'

unrest in the said region. Item 59-65 were thus' designed to elicit the views of both

teachers and students to that effect. Table 10 present the results that were obtained

from the data.
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Statement Teachers Students

TablelO: Structural Related Causes of Students Unrest

M SD M SD
1.0Heads of institutions should be 3.3

elected rather than appointed

Appointed leaders tend to cite with 2.7

government/politicians

There should not be government 2.4

interference in ruling of the schoo I

There is over-centralization of power 2.2

by some heads if institutions

Government security uses force In 2.8

resolving conflict

Some heads of schools are autocratic 1.6

There is superior-inferior relationship 2.3

between students and authorities

.9 2.1

1.0 2.2 1.1

1.2 2.8 1.1

.8 1.8 .9

1.0 1.8 .9

.7

.8

1.5

1.9

.8

.9

Source: Fieldwork, 2012 Mean ofmeans=2.47 0.960.91 2.01

It is evident from Table 10 that most teachers disagreed with the statement that

headmasters should be elected rather than appointed (M=3.3, SD=.9) and that

appointed headmasters/mistresses tend to cite with the government (M=2.7, SD=1.0).

They also debunk the statement that government security officials use force/arms in

resolving students' conflict (M=2.8, SD=1.0). The teachers have agreed on the whole

that structural related factors can result in students demonstration as shown by a

(MM=2.47 and MD=0.91). It is clear from table 10 that teachers tend to disagree on

only those issues that affect them. The results demystify the early proposition that

lack of elected academic leadership was a source of tension in institutions (Ojo, 1995)

cited in (Ronning Balsvik, 1998). Additionally, the results show that headmasters are
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autocratic thus centralized power and look at both students and staff as inferior as

confirmed by the (Kenyanobserver, 2008) that "the greatest contributor to students'

unrest is the tyrannical authority system in schools and which existed since colonial

times".

Students, in their view agreed with almost all the factors as causes of students

demonstration as indicated by mean of means score and deviation of ( 2.01, 0.96)

except for the statement that there should not be government interference in the

governing of the schools (M=2.8, SD= 1.1). The inference from this response of

students might be due to the fact that they are the very people who push their parents

and politicians to seek favors from the heads of these institutions thereby interfering

in the governing structure of the school. The findings also expose a truism that brutal

armed intervention from government security officials and arrest or expulsion of

student leaders prolong crises in schools (West Africa, IS June 1987) cited III

(Ranning Balsvik, 1998). It is also clear from Table 10 that most of the headmasters

we have in the schools are dictatorial/autocratic in their leadership (M=1.6, SD=.7;

M=1.5, SD=.8) respectively for teachers and students thus confirming the need for

charismatic leaders who have the technical knowledge of participatory management

techniques to plan, organize and co-ordinates all stakeholders on board to effectively

manage the institutions (Miskel, 1982) cited in (Obondoh, 2001).

4.5 Interview Findings

To compliment the questionnaire, interviews were also conducted on certain key

informants as headmasters/mistresses, senior housemasters and senior prefects of the

selected schools who are believed to have in-depth knowledge and experience on the

subject matter. The findings were also discussed in accordance with the various

research questions and the theoretical frame of the study. Before proceeding to
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Respondents

discuss the mam findings from the interviews, an attempt was made to find out

whether respondents have ever experience such acts (item 6), the form students unrest

take (item 7) and whether the causes are common to all selected schools (item 8). The

findings were analyzed using simple frequencies and percentages. The findings were

presented in Table 11, 12 and 13 respectively .
••

Table 11: Have You Ever Experience Students Demonstration

Responses
N %

Yes 18 90.0

No 2 10.0

Total 20 100.0

Source: Fieldwork, 2012

The results from table 11 indicates that 18(90%) of the total respondents

consisting of teachers and students acknowledged that they have witness such acts of

demonstration in the research area and 2(10%) were of the view that they have not.
experience students unrest before. The high response rate suggests the prevalence

nature of the phenomenon in the region. The results confinn the call by Mr. Akanyani

Daniel (Upper East Regional Manager of the Catholic Unit) as he advised schools to

direct their attention to the moral aspects of school education to ensure discipline at

all times. The import is that students' demonstration is a predominant phenomenon in

the study area.

Interview item 7 was asked to validate the responses obtained on the forms of

students' unrest from the questionnaire. The results were depicted in Table 12
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N %

Table 12: What Form Does Students Unrest Take

Responses Respondents

Non-violent

Violent

Both

15

4

1

75.0

20.0

5.0

Total 20 100

Source: Fieldwork, 2012

It is apparent from table 12 that 15(75%) of the respondents were of the view that

students' unrest is not violent whereas 4(20%) stated that the act is usually violent.

The implication here is that depending on the cause of the unrest, it can either take a

violent or non-violent form. It is also clear that, the act is relatively peaceful in Senior

High Schools than tertiary institutions as evidence in earlier studies in the universities

where lost of lives and properties were recorded (SRC Resolution file number 142)

(cited in Gyasi-Badu, 1994). This could be alluded to by the timely intervention from

school management and other stakeholders in the region.

Moreover, interview item 8 wanted to ascertain whether the factors that influence

student's demonstration are common to all schools. The results were presented in

Table 13.

Table 13: The Causes of Student Unrest Are Common To All Schools

Responses Respondents

N %

Yes

No

Uncertain

13

6

65.0

30.0

5.0

Total 20 100.0

Source: Fieldwork, 2012
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The findings from Table 13 show that 13(65%) of the interviewees agreed that the

causes of students unrest are common to all schools. Only 6(30.0%) of the

interviewees however disagreed that the factors are not common to all schools. The

implication from the results is that students usually share views as to the happenings

in other schools before taking any action in their respective school; making the

phenomenon to spread like blazing fire.

Additionally, item 9 of Section 'C' aimed at assessing the infrastructural status of

schools in the region. This is because studies have indicated that poor physical plant

facilities negatively affects students' performance and leads to unrest. The results got

were presented in table 14 and analyzed using simple percentages and frequencies.

Table 14: How Will You Grade the Infrastructural Status of your School

Responses
Respondents

N %

Very good 1 5.0

Good 7 35.0

Fair 8 40

Poor 4 20

Total 20 100.0

Source: Fieldwork, 2012

It is apparent from table 14 that, the physical plant facilities which Olaniyomi (2007)

cited in (ljaduola, Oni and Muriana, 2011) divided into seven categories as: buildings,

machinery, transport, equipment, furniture, books and utilities are in a fair state

representing 8(40%) of the interviewees. Ojedele (2008) cited in (ljaduola, Oni and

Muriana, 2011) maintained that the common goal of operation and maintenance of

school plant facilities is to keep them in the best possible condition at all times for

effective teaching and learning. This grading with regards to infrastructure is based on
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the fact that most schools have the basic facilities even though they are not in the best

of state.

Furthermore, interview item 11 was geared towards soliciting VIews from

interviewees whether the absencelinadequate infrastructure could result in students'

tensions. The outcome was depicted in Table 15.

Table 15: Absence of Physical facilities could Result in Student Unrest

Responses Respondents

N. %

Yes

Uncertain

19 95.0

5.0

Total 20 100.0

Sources: Fieldwork, 2012

This is a clear indication from table 15 that inadequate physical facilities exist in the

Senior High Schools in the region and have the potential to influence students'

conflict 19 (95.0%). The implication is that students, teachers, education officials and

all stakeholders have the concern for the type of facilities that exist in a school. Many

researchers have said that inadequate infrastructure in schools will not only

discourage parents from sending their wards to such schools, but also affect effective

teaching and learning.

Interview questions 13-20 were designed to reinforce the evidence from the

questionnaire of the social factors that causes to students unrest. Item 13 wanted to

find out whether lack of cordial relationship between staff and students can result in

unrest. The findings were presented in Table 16.
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Table 16: Lack of Cordial Relationship between Students and Staff Can Lead To

Unrest

Responses Respondents

N %

Agree 20 100
<II

Total 20 100.0

Source: Fieldwork, 2012

It is clear from the results presented in table 16 that lack of cordial relationship

between students and staff could seriously lead to students' conflict. This is shown by

20 (100%) response of the interviewees. It implies therefore that teachers should

relate well with students to shun any conflict between these parties. The 100%

response rate from both students and teachers suggest that cordiality is a necessary

tool in ensuring peace in schools.

The item (14) on this section was of the view that students have no right to oppose to

certain wrong decisions of their authorities. The aim of this question was to find out

whether democracy truly exists in the schools. The results obtained were presented in

Table 17.

Table 17: Students Should Not Oppose To Certain Wrong Decision of

Authorities

Responses
Respondents

N %

Agree

Disagree 19

5.0

95.5

Total 20 100.0

Source: Fieldwork, 2012
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The results show that almost all the interviewees were of the view that students have

the right to oppose to certain wrong decisions of authorities and thus disagreed with

the assertion that students should not criticize their elders (Times of Zambia, 12 Dec.

1977; Omari and Mihyo, 1991) cited in (Ronning Balsvik, 1998). It indicates that 19

(95,5%) of the respondents disagreed with the statement that students have no right to

question certain decisions of authorities. One can therefore conclude that authorities

are prepared to give students a fair hearing as majority of the interviewees were

teachers. It also means that school authorities are not that autocratic as purported by

the literature.

Question 15 of this section was of the opmion that the imposition of certain

disciplinary sanctions could result in student unrest. The outcome was presented in

Table 18 and analysis done with the help of frequencies and percentages.

Table 18: Imposition of Certain Disciplinary Sanctions Could Result In Unrest

Respondents
Responses

N %

Agree 20 100

Total 20 100.0

Source: Fieldwork, 2012

The information shows that all the interviewees agreed that the imposition of certain

disciplinary sanctions on students could escalate into conflict 20 (100%). It suggests

that teachers should be very mindful with the way they punish students and always

stick to the code of conduct of the Ghana Education Service. Punishing students

unduly can results in the formation of gangs to revenge.
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Kenyanobserver (2008) maintained that "teachers have turned students into sexual

prey and that the phenomenon of sex-for-grades cannot be ignored any longer." It was

in the light of this that question 17 was ask to sought the views of the respondents to

ascertain the truth. Table 19 highlights the views of the respondents.

Table 19: There Should Be Sexual Relationship between Students and Staff

, Respondents
Responses

N %

No 20 100.0

Total 20 100.0

Sources: Fieldwork, 2012

Clearly, the findings show that 20(100%) of the respondents disagreed with the

statement that there should be sexual relationship between students and their teachers

in the schools. The findings disconfirm the early assertion by the (Kenyanobserver,

2008) that teachers commonly marry their students in Migori and Kuria areas of

Kenya. The situation per the findings is however different in the study area as all the

respondents have frown against teachers and students sexual relationship. This

assertion may therefore be area specific and does not apply in the study region.

More so, question 20 was asked to consolidate the findings from the questionnaire.

The aim was to find out whether poor parental guidance can actually result in unrest.

The results were presented in Table 20. Simple frequencies and percentages were

used in analyzing the results.
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Table 20: Students' Unrest Could Result From Poor Parental Guidance

Respondents
Responses

N %

Agree

Disagree

18

2

90.0

10

Total 100.020

Source: Fieldwork, 2012

The findings from Table 20 show that poor parental guidance has the capacity to

cause students' unrest in our schools thus affirming the proposition of Kumar Patial

(2008). As many as 18(90.0%) of the respondents agreed that poor parental guidance

could result in unrest and only 2(10%) of the interviewees disagreed that poor

parenting cannot result in unrest. It thus confirms the findings from the questionnaire

on the same theme on a mean score of (M=1.9, SD=.8; M=2.3, 1.1) respectively for

teachers and students. From the findings, parents should play their roles effectively

and inculcate good morals onto their wards to assist teachers in their upbringing.

Interview item 22-25 sought to find out certain decision-making causes that influence

students' demonstration. Item 22 sought to find out whether students are always

involved in the decision-making process. The results were shown in Table 21.
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Table 21: Students AreUsually Represented In the Decision-Making Process

Responses Respondents

N %

Yes

No

17

3

85

15

Total 20 100.0

Source: Fieldwork, 2012

The results in the Table 21 reveal the fact that students are mostly involved in the

decision-making process. This is represented by 17(85%) responding yes to the

statement. Only 3(15%) responded no to the statement. The inference could be that

students probably are not involved only on administrative issues which concerns only

management thus the low response rate of 15%. It also suggests that they are involved

greatly on most issues as confirmed by teachers previously. This could be attributed to

the fact that 13 out of the 20 interviewees were teachers. The findings however,

contradict the view point of students in the questionnaire responses as they deny that

they are not involved in the decision-making process. The results agreed with the

view of Saint (1995) that ensuring students' representation in the various organs of

the university governance, briefing students at critical junctures and regularly

disseminating of vital information will help reduce tensions and enhance

understanding.

Additionally, the next item sought the OpInIOnS of key informants on whether

authorities do consider students' views in the decision-making. The aim was that

authorities could merely involved students in decision-making but might not buy into

their inputs. The results that were obtained are shown in Table 22.

103

www.udsspace.uds.edu.gh 

 

 



Table 22: Authorities Do Consider Students' Views in the Decision-Making

Process

Responses Respondents

N· %

Yes

No

17

3

85

15

Total 20 100.0

Source: Fieldwork, 2012

It is obvious from the findings that, students are not merely participants in decision-

making, but that their views are seriously taking into consideration in policy

implementation as expose by 17(85%) of the findings in table 22. As low as 3(15%)

were of the view that authorities do not work with students suggestions at decision-

making. The high response rate could equally be ascribe to the fact that majority of

the interviewees were teachers both headmasters/mistresses and sernor

housemasters/mistresses in the schools.

The other item under this section sought to investigate whether student leaders do

give feedback to their colleagues. The thinking was that leaders might attend meetings

with administration, but fail to give feedback to their colleagues. Lack of information

could result in conflict situation. The data collected reveals the results in Table 23.

Table 23: Students Leaders Give Feedback to Their Colleagues

Responses Respondents

N %

Yes

No

Uncertain

17

2

85

10

5.0

Total 20 100.0

Source: Fieldwork, 2012

104

www.udsspace.uds.edu.gh 

 

 



Table 23 depicts that students' leaders have effectively played their roles by providing

their colleagues with all briefing from administration. This is clearly shown by a

response rate of 17(85%) out of the twenty (20) key informants interviewed. Since the

interviewees were mainly senior prefects," senior house masters and heads of

institutions, it implies that the three (3) respondents that deviate from the general view

are most likely to be teachers.

Interview question 28 sought to find out the role parents play in monitoring the

performance and behavior of students in schools. The aim was that parents do not

play supportive role in helping teachers regulate their behavior. The results were

presented in table 24.

Table 24: Parents Do Go To School to Monitor Their Wards Behavior and

Performance

Responses Respondents

N %

No

Uncertain

19 95.0

5.0

Total 20 100.0

Source: Fieldwork, 2012

The results from table 24 show that most parents do not take interest in trying to find

outthe conduct and behavior of their wards in schools. This is clearly indicated by 19

(95.0%) response rates. The findings indicate that parents do not show interest in

monitoring the behavior of their wards in schools. The findings confirm the assertion

that "most parents think that their responsibility is over, when they pay the amount

required for fees" (Kumar Patial, 2008). He added that the influence of the home is

greater than that of the college. The results indicates that so much is now expected
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from the teacher in transforming students into good citizens as parents have taken a

center seat whiles pushing all the tasks onto the school as the only agent of

socialization.

Studies have alleged that cost of education, removal of subsidies in education, the

introduction of loans system and selective scholarship directly increased the cost of

education shifting the burden to parents and students (Times of Zambia, 3 Dec.1985)

which many times is met with protest. Item 29 sought to elicit responses on the cost of

education in the Senior High Schools and whether it could result in unrest among

students. The results were illustrated in Table 25.

Table 25: How Will You Grade the Current Cost of Education

Responses Respondents' views

N %

Very high 6 30.0

High 10 50.0

Very low 3 15

Average 5.0

Total 20 100.0

Source: Fieldwork, 2012

It is clear from Table 25 that 10(50%) of the total respondents were of the

view that the current cost of education in the st,udy area is high. On the other hand

3(15%) held the view that cost of education was very low. The inference made from

the findings show that those who said education is very low in the region are probably

comparing it to what other students pay in the southern part of Ghana. Also from

Table 25, the general conclusion is that cost of education is relatively high in the

study area and tells a lot about the poverty level of the people as the said region is

under feeding scholarship and as such students do not pay feeding grants.
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Research has shown that heads of institutions are appointed and imposed on students

especially in the university community and is a source of students' conflicts (Ajayi,

Goma and Johnson, 1996; Cheater, 1991) cited in (Ronning Balsvik, 1998). Ojo

(1995) cited in (Ronning Balsvik, 1998) opined that lack of elected academic

leadership is a source of tension. This item was asked to seek the views of

interviewees most of whom were teachers about their view on the appointment of

headmasters/mistresses over election. The results were presented in Table 26.

Table 26: Heads of Institutions Should Be Appointed or Elected

Responses Respondents

N %

Appointed

Elected

12

8

60.0

40.0

Total 20 100.0

Source: Fieldwork, 2012

From Table 26, 12(60.0%) shared the view that head of institutions should be

appointed rather than elected. Whiles 8(40,0%) were of the opmion that election

would be better for institutions. The results confirm the allegation of (Ajayi, Goma

and Johnson, 1996; Cheater, 1991) cited in (Ronning Balsvik, 1998) and thus could be

the reason that accounted for most of the tensions in the said study area as opined by

(Ojo, 1995) as in (Ronning Balsvik, 1998). It is obvious from the findings that since

most of the respondents were teachers, they prefer to be appointed as headmasters and

mistresses to election which they say would have political implications and some of

them might not get the chance of becoming heads. It can be concluded that unrest will
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continue to manifest as long as heads of institutions are appointed and imposed on

students.

Literature has shown that complexity in decision-making process; over centralization

of power is a source of tension in most schools. Item 31 sought to find out the views

of the interviewees on this statement. The outcome was presented in Table 27.

Table 27: Some Headmasters/mistresses Over-Centralized Power

Respondents
Responses

N %

Agree

Disagree

19 95.0

5.0

Total 20 100.0

Source: Fieldwork, 2012

From Table 27, 19(95.0%) of the respondents agreed that heads of institutions over

centralized power. With only 1(5.0%) disagreeing with the view. This is confirmed by

the findings of respondents from the questionnaire instrument (M=2.2, SD=.8; 1\1=1.8,

SD.9) respectively for teachers and students respectively. The results support the

assertion of (Sanyal, 1995). The findings expose the true picture of the way

headmasters/mistresses possessed power in the s~hools to the extent that they virtually

do every activity without involving other teachers and students.

In the event of students' demonstration, the security officials are expected to help

ensure peace. But in doing this, they worsen the case if students are brutalized. The

next item was asked to find out whether in the event of resolving students' conflict,
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they should use arms or force. The opinions of the interviewees were displayed in

Table 28. The analysis was done using frequencies and percentages.

Table 28: There Should Be Armed Intervention in Resolving Students' Conflict

Respondents
Responses

N %

Agree

Disagree

12

8

60.0

40.0

Total 20 100.0

Source: Fieldwork, 2012

It is obvious from the findings that 12(60.0%) of the interviewees agreed that there

should be armed intervention in resolving students unrest. Others 8(40.0%) of the

respondents disagreed to the use of force in resolving students conflict. The

implication is that most people probably agreed to this because it might scare students

from been destructive. However, the brutal intervention of armed government forces

and the arrest or expulsion of leaders has the potential of fueling unrest as students

will want to fight back for the release of their colleagues (West Africa, 15 June 1987)

cited by (Renning Balsvik, 1998).

Interview question 35 sought to find out the type of leadership style that is best for

ruling students. Studies indicated that authorities have used tyrannical rule over the

years which mostly result in tensions. The aim was then to find out from these

informants the style of leadership that will prevent conflict between students and

authorities. Table 29 presents the outcome.
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Table 29: What Type of Leadership Style is most appropriate in Ruling Students

Respondents
Responses

N %

Autocratic 1 5.0

Democratic 11 55.0

Multiple 8 40

Total 20 100.0

Source: Fieldwork, 2012

The results from Table 29, show that, II(55.0%) of the respondents are of the view

that democracy is the best leadership style in ruling the current generation of students.

As many as 8(40%) of the 20 respondents shared their views that multiple styles of

leadership will be the best. The findings validate the assessment made by

(Kenyanobserver, 2008) that tyrannical authority system is the greatest contributor of

students' unrest. It is clear that teachers in the study are lovers of democracy and

believe that autocratic rule will result in unrest cases most probably because they have

learned from their earlier mistakes.

The last item sought to find out whether there should be political interference in the

governance system of the schools. The aim was that appointed heads of institutions

are likely to cite with the government to treat students' grievances with contempt. The

results were presented in Table 30.
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Table 30: Politicians Should Not Interfere In the Governance of the School

Responses
Respondents

N %

Agree

Disagree

12

8

60.0

40.0

Total 20 100.0

Source: Fieldwork, 2012

The results from Table 30 indicate that 12(60.0) of the 20 interviewees agreed that

government/politicians should not interfere in the ruling of institutions. Many as

8(40.0%) of them however disagreed. It implies that heads of institutions should be

allowed alone to govern their schools as they have the professional expertise and

should not be dictated to by the politician. It also shows that people who take interest

in interfering with the duties of others could be trouble-makers.

4.6 Other Findings

This section deals with the findings from the open-ended questions, focus group

discussion and observations made from the field. Major themes dealt with include:

respondents understanding of the term students' unrest, factors contributing. to the

unrest, effects of students' unrest and preventive measures to curb the act.

From the respondents and discussions with students, they defined students' unrest as

"a situation where authorities fail to provide students with their needs resulting in

shouting, destroying properties, attacking masters, refusing to go for meals and class,

taking school properties away, raping female teachers as well as wives and wards of

masters". From this definition, it is clear that students mostly have wicked intentions

in their demonstrations and are always ready to destroy.

LJ 0
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Students highlighted several causes of this phenomenon. Among them include: Poor

and insufficient meals served at dining hall surprisingly came up as a major cause of

students unrest; students across all the schools expressed the view that most of the

crisis in their schools is attributed to insufficient food served as they noted that "a

hungry man is an angry man, so if the administration feed us well, we will not cause

any confusion ". It is evidence from this statement that students in the study area

have great difficulty with their feeding problems (Discussion with Gowrie S.H.S;

18/7112) see appendix E.

On the issue of infrastructure, it was clear from the discussion, responses and

observation made that, most schools do not have the needed facilities for effective

teaching and learning. Those who have fewer facilities are also in a deplorable state.

Some schools however have relatively good facilities for example is Bolgatanga

Girls' Senior High School, Navrongo S.H.S and Bolgatanga S.H.S (See appendix F).

Students expressed worry about how the lack of these facilities affects their studies.

The situation is unbearable in schools such as Gowrie S.H.S, Bolgatanga Technical

Institute and Zuarungu S.H.S. Students stated "we have a major problem with most of

the facilities," we lack classrooms, decent dormitories, one single borehole, no library,

no computer laboratory, no equipment in our laboratories, no dining hall as you can

seefor yourself" (F.G.D. with Gowrie and Zuarungu S.H.S; 18/7/2012 and 6/8/2012)

respectively. Inference can be made from the 'above statement that in deed these

schools have poor facilities as confirmed by the observations and photographs taken

as seen in the appendices. This student reiterated "is a major cause of the confusions

in our respective schools ".

With regards to the relationships that exist in the schools, students noted that teachers

have poor relationship with them. A student of Navrongo senior high said "they
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punish us unfairly and also enforce stringent rules on us; some have hatred for us and

discriminates a lot. They seize our phones and give them to their girl-friends. Some

too chase our girls all this can lead to fight" (Discussions with Navasco, 1717/20012.

"Sometimes we fight among ourselves because of a master" (Discussion with

Bolgatanga Girls' S.H.S;2017/2012). It is evident from the responses that students and

their teachers do not relate well and this they testify creates tensions in schools. It also

reveals that sexual relations are going on between students and masters in the schools

which they noted have the potential of fuelling students' unrest.

Responses from the questions and discussion on decision-making, this IS what

students have to say "when we make suggestions, they don't mind us, lack of

involvement of our leaders in taking decisions" (Discussion with students of Navas co,

1717/2012). In the words of students of Gowrie "some policies are made without the

knowledge of the students, non-participation in decision-making and lack of

transparency (181712012). "Some of the headmasters/mistresses are autocratic and

there fail to comply with students" (Discussion with Zuarungu S.H. S students,

6/8/2012) who were citing the case of Piina S.H.S headmaster in the Upper West

Region of Ghana who was finally chased out of the campus by his own students

because of autocratic rule (See appendix E).

Other issues worth noting which permeates all schools was the matter of outrageous

fees charged by some heads of schools, levying of unjustified bills on students, monies

paid not accounted for, poor relationship between students and teachers and lack of

moral talks, peer group influence were also stated as part of the causes of students'

unrest (F.G.D with students, 1717/2012-7/8/2012). The Theory of Campus Ecology

popularized by (Banning, 1978) as cited in (Aluede and Irnhanlahimi, 2004) confirms

the view point of the students about peer group influence that the environment has an
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influence on the behavior of the organism. As students interact with each other, they

turn to emulate certain behaviors from one another.

On the part of the effects of students' riots, they stated that it has both positive and

negative effects. Among the positive effects stat~d include: "It serves as the quickest

means of addressing students needs, it brings about justice- 'You do me, I do you', It

bring about the realization and correction of mistakes that could occur in the future,

it ensures respect between staff and students, makes lazy masters awake" (F.G.D with

Navrongo S.H.S, l7/7/2012).

Among the negative aspects stated include: It leads to poor performance because

contact hours are lost, it creates financial burden to parents, school and even the

government, it leads to the destruction of property and lives, the affected school has

bad reputation and students will not want to attend them, we are made to pay for

damages, ring-leaders are given indefinite suspension and it sometimes leads to the

closure of the school (Discussions with all schools,' 17/7/2012-7/8/2012).

It is obvious from the responses of students that they are aware of the consequences of

their own actions. It therefore implies that they demonstrate under pressure of

unattended problems by authorities so as to get their problems solved as they believe

is the fastest way.

I wanted to also find out from students the preventive measures that could be taken to

solve students' unrest. The aim was to solicit their views and make recommendation

for administrators and managers to forestall further occurrence. Students suggested

the following:

• "Open, transparent, and proper communication channel of
information between students and staff
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• synthesizing students on the negative effects of riots

• been accountable to students and parents of monies collected

• involvement of students in the decision-making process

• ring-leaders should be eliminated from the school

• ensuring that good and sufficient meals are served

• improvement of the infrastructure

• provision of guidance and counseling services and

• Punishing students without physically assaulting them" were the

common measures that came up across the schools (Discussions with

students; 1717/2012-7/8/2012).

4.7 Summary of Results and Discussions

The results of the study demonstrate that lack of physical facilities, poor relationship

between students and teachers, non-participation of students, high and unapproved

fees charged, poor feeding, sexual relationship between teachers and students and

autocratic rule by some heads of institutions are the central causes of students

demonstration. Disciplinary issues such as the use of mobile phones, poor parental

guidance, and peer group influence, lack of guidance and counseling services were

also identified as stimulants that propel unrest among students. Welfare issues such

as poor and insufficient meals served came up strongly as a root cause of students'

crisis at that level.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

The chapter takes a look at the overview of the study, summary of the major findings,

conclusions, recommendations and suggested areas for further research.

5.2 Overview of the Study

The issue of students' unrest has long lasted and received public attention over the

years. Educational administrators, policy makers and other stakeholders have realized

that for effective educational provision and development to be attained there is the

need to address the problem of students' unrest (Afrifa, 2000).

The study sought to find out the possible causes of these perennial students' unrest

which is so pervasive in the Senior High Schools in the Upper East Region of Ghana.

The instruments used for the study were developed after a comprehensive literature

review on the causes of students' demonstration, the theoretical framework and

students' conflict management. The instruments used were the questionnaire,

interviews, focus group discussions and observation. One set of questionnaire was

developed for both students and teachers to solicit their views to enable me have a

comparative view on the subject matter. The questionnaire consists of seven sections.

Section 'A', item 1-5 asked questions on the demographic characteristics of the

respondent. Section 'B', item 6 and 7 meaning and form of unrest, whiles section 'C'

item 8-18 dealt with the physical structures that cause unrest. Section 'D' item 23-32

looks at the social related factors that cause students demonstration and that of 'E'

item 37-47 looks at the decision-making causes. Section 'F' item 52-56 deals with
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support systems whereas section 'G' item 59-65 deals with the structural related

factors that cause students unrest.

Interview schedule was also developed to solicit views from certain key informants

such as headmasters/mistresses, senior housemasters/mistresses and senior prefects

believed to have in-depth information on the topic. It was also designed in line with

the thematic headings of the research questions. It was analyzed based on special view

as key informants in general. Data collected from both the questionnaire and

interviews were edited and entered into the computer software, SPSS version 16.0 for

analysis. Simple frequencies, percentages, means and standard deviations were

produced and illustrated in tables to depict the occurrence of the phenomenon.

Findings from the Focus Group Discussions (F.G.D), open-ended questions and

observation were organized and analyzed usmg descriptive narratives under other

findings. The mam Issues that arise from these instruments were selected and

discussed.

The questionnaires were administered to hundred respondents, both students and

teachers in all the seven schools. Twenty (20) consisting of headmasters/mistresses,

senior housemasters/mistresses and senior prefects were interviewed using the

interview schedule. Additionally, six (6) schools consisting of 8-1 0 final year students

(60) were randomly handpicked for the discussion. Observations were made on the

various infrastructural facilities, litter, drainage systems and portable water that

existed in the schools. Photographs were taken as seen in the appendices.
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5.3 Summary of Findings

Generally, the study set out to examine the factors influencing students' unrest in

Senior High Schools in the Upper East Region of Ghana. The intent was not only to

ascertain the causes, but to also look at the effects of this phenomenon on students'

performance which is the primary aim of every student in school, how these conflicts

are usually resolved when they occur and to look at the preventive measures that

could be adopted to forestall their occurrence.

The study shows that students unrest exist in the region because, the respondents have

test~fy that they have witness the occurrence of the menace in their respective schools.

The form of which most indicated was both violent and peaceful depending on the

situation.

A close look at the results reveals that physical facilities are a major challenge in the

study area. Respondents noted that it has resulted in several conflicts in most schools

in the region. A close inspection of the facilities indicates that most schools lack the

requisite infrastructure for effective teaching and learning. The few facilities that were

present were in a very deplorable state as students did not hesitate to show the

researcher leaking dormitories, open classrooms without louvers and nets and

collapsing walls as in the case of Bolgatanga Technical Institute, Gowrie Senior High

and Zuarungu Senior High Senior.

It was also found out that social factors such as lack of personal contact between

students and staff, imposition of disciplinary sanctions, poor relationship between

headmasters, students and teachers among others has a greater potential of triggering

students demonstration.
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Additionally, the findings from the study also bring to light, the fact that absence of

support systems such as feeding grants, non performance of P.T.As and Board of

Directors, irresponsible parenting and lack of co-operation from parents can go a long

way in making students wayward and weird in society thus lacks discipline which can

result in vandalistic tendencies such as unrest.

1
Lastly, the manner in which headmasters/mistresses exercise their powers in the

process of ruling the school has a lot of influence in students' demonstration as

indicated by the findings of the study. It is disclosed by the study that some

institutional heads are autocratic and over-centralized power because they are not

accountable to anybody because they are not elected. This feeling thus normally

makes some heads feel superior and regards all others under them as inferior and

treats their grievances with contempt and impunity.

5.4 Conclusions

From the results and findings, the phenomenon truly exists in the study region. The

menace takes both violent and peaceful form depending on the situation. Efforts were

however made in resolving these riots through the formation of committees of enquiry

as noted in the reports from the Regional Directorate of educations' office of the

various schools.

My position is that most schools in the study area lack the needed infrastructure for

effective teaching and learning. Most schools converted workshops into classrooms

and teachers' bungalow as administration blocks as in the case of Gowrie S.H.S. and

Zuarungu S.H.S. I must however be quick to add that some schools were however

relatively better in terms of infrastructure e.g Bolgatanga Girls' S.H.S, Bolgatanga

Senior High School and Navrongo Senior High School. The findings thus confirm the
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previous studies done by other researchers that physical facilities are lacking in the

institutions and results in most of the unrest cases in schools.

From the findings, it is conclusive that there is' poor relationship between students,

teachers and heads of schools. Several disciplinary cases also results in students'

demonstration in most schools.

I also noted that the decision-making processes are not as transparent as they should

be. Most heads of institutions veto on several decisions and ignored the views of

students which many times results in students' revolts. Where students' leaders are

involved, their views are hardly considered by authorities. There is also disunity

among staff and this leads to some staff inciting students to demonstrate against

administration, a handy example is Gowrie S.H.S. The findings confirm the assertion

that non-participation in decision-making proces~ has been recognized to be inversely

related to the frequency of student unrest (Aluede, 2001, Ojo, 1995) as cited in

(Aluede et at, 2005).

I also realized that parents are not supportive in ensuring discipline in schools as

confirmed by Munyiri (2008). The findings indicate that parents scarcely visit schools

to monitor the performance and behavior of their wards. High cost of education is not

an issue that results in unrest in the study area. P.T.As on rare occasions organizes

fora to address students' problems.

From the findings too, most head of institutions are autocratic in their leadership. It

confirms the view point of (Kenyan observer, 2008) when it noted that the greater

contributor of students unrest is the tyrannical authority system in schools and which

has existed since colonial times. Findings also reveals that all heads of institutions are

appointed in the study area and most teachers prefer the appointment of heads to
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election as opined by (Ajayi, Goma and Johnson, 1996; Chearter, 1991) as cited in

(Ranning Balsvik, 1998).

An important issue that came up from the results was the emphasis students placed on

their food. Both students and teachers noted that poor and insufficient food served in

schools is a greater cause of unrest. They believe that if students are well fed, they

will not disturb.

Equally important is the fact that most schools do not have guidance and counseling

centers and the necessary resources. This makes many students move about with their

problems unattended to. The study has provided room for broader understanding of

the causes of the phenomenon.

5.5 Recommendations

In ~he light of the research findings and conclusions, the following recommendations

were made for effective and serene teaching and learning environment between

students and staff towards the achievement of the, educational goals.

1. Students should be synthesized on other dispute/conflict resolution

mechanisms rather than the traditional method of violent destruction of

property and lives.

2. Teachers should be cautioned of the way they relate with students especially

females.

3. Headmasters/mistresses should be much particular about the quality and

quantity of food they serve students as they noted that "a hungry man is an

angry man" in the F.G.D held in most schools.

- )
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4. Headmasters should also be diplomatic in the governance of the school. By

this they should be democratic in their leadership as much as possible as this

will obviate the possible cause of unrest. '

5. There should also be free flow of information especially on critical issues that

affects students for example food and teaching.

6. Politicians and stakeholders should avoid vain and utopian promises as this

infuriates students the more when they are unable to fulfill these

commitments.

7. All schools should also endeavor to provide guidance and counseling units and

equipped them with the qualified human resource to address the concerns of

students.

8. Stakeholders 111 education especially the Regional and District Directors of

education, P.T.As and Board of Directors should occasionally organize open

forum to find out the problems of students for redress.

5.6 Suggestions for Further Research

1. The role of guidance and counseling co-coordinators in resolving students

conflicts in educational institutions.

2. Conflict resolution mechanisms in Ghanaian Senior High Schools

3. School counselors' role in reducing students' demonstration in Ghanaian

Public Senior High Schools.

4. Conflict Management in Ghanaian Senior High Schools.

5. An analysis of school plant facilities as a determinant of academic

performance in Ghanaian Senior High Schools.
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APPENDICES

APPENDIX A

A SURVEY OF THE CAUSES OF STUDENTS' UNREST IN THE

SENIOR HIGH SCHOOLS IN THE UPPER EAST REGION OF

GHANA

QUESTIONNAIRE FOR TEACHERS AND STUDENTS

This questionnaire is designed by Eugene Angso. It is strictly academic and in

partial fulfillment of the requirement for the award of a Master of Philosophy

(M.Phil) degree in Development Management. You will be contributing

significantly towards a survey of the sources of students' unrest in Public

Senior High Schools in the Upper East Region if you answer the following

questions as frankly as you can. You are assured of confidentiality. Thank

you.

SECTION A: DEMOGRAPHIC CHARACTERISTICS

Please provide answers to the following questions by making a tick [-V] against

your choice of response to the likert-scale items and by writing where

necessary.

l. Category of Respondent: Student []

2. Gender of Respondent: Male [ ]

Teacher []

Female []

3. Name of School: .

4. Age of Respondent: .

5. If Teacher, indicate your marital Status: Singler ] Married[ ] Divorced [ ]

Widowed [ ]

SECTION B: UNDERSTANDING OF THE TERM STUDENTS' UNREST.
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SECTION C: PHYSICAL PLANT FACTORS

6. What is your understanding of the term students' unrest/demonstration?

7. What form does it take?

Violent [] Non-violent [ ] Both [] Situational [] Other []

In your opmion, rank the following physical factors which contribute to

students' unrest/demonstration. For example, where your response is strongly

agree; write 1against the question on the rank box provided.

1=Strongly agree

2=Agree

3=Strongly disagree

4=Disagree

Factors Rank

8. Inadequate accommodation facilities

9. Lack of proper dining hall .
10. Lack of proper entertainment facilities/hall

11. Inadequate transport facilities

12. Inadequate classrooms for students

13. Poor laboratory facilities

14. Inadequate toilet facilities

15. Inadequate washrooms

16. Lack of proper divine place of worship

17. Inadequate sporting facilities/equipment

18. Poor library facility
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students unrest apart from the ones listed above?

19. Which other physical factors in your opinion do you think also contributes to

20. In your opinion, do you think the absence / inadequacy of these infrastructural

facilities can cause students demonstration?

Yes [] No [] Uncertain []

21. Give reasons for your choice of response in (5) above.

22. How can students' demonstration resulting from these factors be resolved?

SECTION D: SOCIAL FACTORS

In your opinion, rank in order of degree the following social factors which

account for students' unrest .For example where your response is strongly

agree, write 1on the rank box against the question.

1= Strongly agree

3= Strongly disagree

2= Agree

4= Disagree
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Factors Rank

23. There is lack of personal contact between students and teachers

24. Teachers have great difficulty in controlling large class size

25. Large class sizes results in indiscipline in students

26. School authorities are always right and should not be

challenged/criticizes by students

27. Students are always seen as arrogant and indiscipline when they

oppose to authorities

28. Imposition of disciplinary sanctions on students can result in

student unrest

29. Sexual relationship between students and staff can lead to

student unrest

30. Poor parental guidance can result in students unrest

31. Some staff demand material gifts from students

32. There is poor relationship between headmasters, staff and
.

students

33. Which other social factors do you think tends to contributes to students'

unrest?

34. Do you think poor relationship between students and staff can lead to students'

demonstration?

Yes [] No [] Uncertain []

"
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35. Offer reasons for your answer in (10) above

....................................... ; .

36. Suggest ways of establishing cordial relationship between students and

teachers to help curb students' unrest.

SECTION E: DECISION -MAKING FACTORS

Indicate in terms of degree your take in the decision-making processes in your

school. Rank them using the ranks below.

1=Strongly agree

2=Agree

3=Strongly disagree

4=Disagree

Factors Rank
37. There is limited representation of students in the decision-

making process
38. There is complexity in the decision-making process
39. Students are hardly involved in the decision- making

process
40. Students views are not considered in the decision-making

process
41. There is always communication gap between students and

administration
42. Student leaders hardly give feedback to their colleagues

before and after meetings with authorities
43. There is undue recognition of Students Representative

Council (SRC) by the school administration.
44. There is limited flow of information from the school

administration to the students and vice versa.
45. School administration delay .. pertinentin givmg
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unrest?

information to student body
46. School administration hide certain significant information

from the student body
47. The involvement of students in decision-making process

will reduce tensions in school

48. In your opinion which other decision-making factors could result in students'

49. Do you think the non-participation of students in the decision-making process

can lead to students' unrest?

Yes [] No [] Uncertain []

50. Give reasons for your choice of answer in (15) above.

51. How can student demonstration resulting from non-participation in decision-

making be resolved?
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SECTION F: SUPPORT SYSTEMS FACTORS

In your opinion rank these factors that result in students' unrest.

1= Strongly agree

2=Agree

3=Strongly disagree

4=Disagree

Factors Rank

52. High cost of education can result in students conflict

53. P.T.As and Board of Directors collaborates with school

authorities to treat students grievances with contempt

54. Poor and irresponsible parenting can lead to

indiscipline in schools

55. Parents do not support school authorities in maintaining .
the behavior and performance of their wards

56. The withdrawal of feeding grants and other supports

systems can result in students' unrest

57. What other support systems can result in students' unrest.

58. Do you think the factors in (18) above can result in students ' demonstration?

Yes [] No [] Uncertain []
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SECTION G: STRUCTURAL FACTORS

In your opinion rank these structural factors that result in students' unrest.

1=Strongly agree

2=Agree

3=Strongly disagree

4=Disagree

Factors Rank

59. Heads of institutions should be elected rather than appointed

60. Appointed heads tend to cite with government/politicians

61. There should not be government interference in the governance

of the institutions

62. There IS over centralization of power by some heads of

institutions

63. Government security officials uses force in resolving students

conflicts

64. Some heads of schools are autocratic in their leadership

65. There IS superior-inferior relati,onship existing between

students and authorities

66.
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Yes [] No [] Uncertain []

67. What other structural factors result in students' unrest?

68. Can the above factors in (21) leads to students' unrest?

69. How should the schools be structured to avoid students' unrest?

70. How does students' unrest affect academic performance?

THANK YOU

-
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1. Category: Senior Prefect

housemaster/mistress [ ]

] Headmaster [ Senior

APPENDIXB

INTERVIEW SCHEDULE

SECTION A: PERSONAL DATA

Please supply answers to the following information applying a tick [vi] to

choice of response and write to the other items where necessary.

2. Sex: Male [] Female []

3. School/District. ; : .

4. Age: .

SECTION B: Meaning of students' unrest

5. What is your understanding of the term student unrest?

6. Have you ever experience/witness such demonstration before?

Yes [] No []

7. If yes, what form does it normally take?

Violent [] Non-violent [] Undecided []

8. Do you think the factors that contribute to student unrest are common to all

schools?

Violent [] Non-violent [] Uncertain []

SECTION C: PHYSICAL PLANT FACTORS

9. How will you describe the infrastructural status of most Senior High Schools?

Very good [] Good [] Fair [] Poor []
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10. What are some of the physical facilities' that are lacking/ inadequate in the

schools?

11. Do you think the absence/ inadequacy of these physical facilities can result in

students' unrest?

Yes [] No [] Uncertain []

12. How can this unrest resulting from lack/inadequacy of infrastructural facilities

be resolved in your opinion?

SECTION D: SOCIAL FACTORS

13. Lack of cordial relationship between students and staff can lead to students'

unrest.

Agree [] Uncertain []Disagree []

14. Students should not oppose to certain wrong decisions of authorities.

Agree [] Disagree [] Undecided []

15. The imposition of certain disciplinary sanctions can result in students' unrest.

Agree [] Disagree [] Uncertain []

16. How should disciplinary cases be handled by administration?

17. Should there be sexual relationship between students and staff?

Yes [] No [] Undecided []

18. If No, gives reasons for your choice of answer in (13).

19. Do you think such relationships can lead to conflict between students and

teachers?

Yes [] No [] Uncertain []
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20. Students' unrest can result from poor parental guidance.

Agree [] Disagree [] Uncertain []

SECTION E: DECISION-MAKING

2l. How are decisions taken in schools?

Are students usually represented in the decision-makingprocess?

Yes [] No [] Uncertain []

22. How does information flow between students and staff in the schools?

23. Do authorities usually consider students views in decision-making?

Yes [ ] No [ ] Uncertain [ ]

~

24. Do student leaders give feedback to their colleagues before and after

meetings?

Yes [ ] No [ ] Uncertain [ ]

25. How can decision-making be improved to help curb students' demonstration?

SECTION F: SlJPPORT SYSTEMS

26. What role do P.T.As and Board of Governors play in resolving students'

demonstration?

27. Do parents go to schools to monitor the behavior and performance of their

wards?

Yes [] No [] Uncertain []

28. How can you grade the current cost of education in our S.H.S?

Very high [] High [] Very low [] Low []
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31. Give reasons for your answer in (27).

SECTION G: STRUCTURAL FACTORS

29. How can parents, P.T.As and Board of Governors of schools help regulate

discipline in schools?

30. In your opinion should heads of institutions be appointed or elected?

Appointed [] Elected [] Uncertain []

32. Some heads of institutions over centralized power?

Agree [] Disagree [] Uncertain []

33. There should be Armed intervention in resolving students conflicts by the

government

" Agree [] Disagree [] Undecided []

34. What type of leadership style do you deem appropriate for ruling this current

generation of students?

Laissez faire [ ] Autocratic[ ] Democratic [ ] Paternalistic [ ] Multiple [ ]

35. Government/politicians should not interfere in the governance of the school.

Agree [] Disagree [] Undecided []

36. Do you think the factors that contribute to student unrest are common to all

schools?

Yes [] No [] Undecided []

37. Suggest ways of preventing students' unrest in our second circle schools.

38. How does student's unrest affect academic performance?
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In case of reply, the number and da
EDUCATION OFFICE

REGIONAL

APPENDIXC

GHANA EDUCATION SERVICE

REPUBLIC OF GHANA

of this letter should be quoted P.O.BOX 110

BOLGA TANGA-U.E.R

zs" April, 2012

Our Ref. ROU1716N 01.3/36

RE-PERMISSION TO SOLICIT INFORMATION
Mr. Angso Eugene is a student of the University for Development Studies who

is researching into the possible factors that contribute to students' unrest in public
Senior High Schools in the Region.

He has been granted permission by the Regional Directorate to collect
information (data) from the schools that form part of his sample as research work
contributes to our understanding of issues.

We therefore entreat you to provide him with all the necessary assistance he
may need in your school to collect the needed data.

Thanks for your usual support and co-operation.

PAUL APANGA
REGIONAL DIRECTOR OF EDUCATH

DISTRBUTION

ALL THE HEADS OF:

1. NAVRONGO SENIOR HIGH SCHOOL
2. BOLGATANGA SENIOR HIGH SCHOOL
3. GOWRIE SENIOR HIGH/TECHNICAL SCHOOL
4. BOLGATANGA TECHNICAL INSTITUTE
5. BOLGATANGA GIRLS' SENIOR HIGH SCHOOL
6. ZAMSE SENIOR HIGH/TECHNICAL
7. ZUARUNGU SENIOR HIGH SCHOOL
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E-mail:uds.fplm@yahoo.com
Our Ref: UDSIMDM/O 1221 10

P.O.Box UPW3
Wa-UWR

APPENDIXD

•• UNIVERSITY FOR DEVELOPMENT

STUDIES

TEL. 039209155110392091552/0392091553 ; Faculty of Pig and Land Mgt

Office of the Dean

Your Ref: . Ghana

5th June, 2012

TO WHOM IT MY CONCERN

Dear Sir/Madam,

INTRODUCTION -UDS/MDM/O 1221 10

Mr. Angso Eugene is a student of this University pursuing MPhil. Development
Management.
He enrolled in August, 2010 to pursue the above mentioned programme for the award
of MPhil. Development Management.
As part of the study, he is collecting data from institutions and organizations fOJ;;his
thesis work.
It would therefore, be appreciated if you could accord him the necessary assistance he
may need.
Thank you for your support.

CC: Dean, FPLM

Yours faithfully,

~

"! !'~ !
. , / !

'/' I . .' I

,- -- ---- '-1L(fC;:!{{N~j,', , .,,,-~J-- Cilf' '--'~_~'.-' ~':--t,- ",--'.... . ~ .
Tang Fidelis Z

Snr Admin. Assistant
For A. R.

i= AClJL TV OF PLANNING ANI>
LANO MANAGEMENT

UNlVERS' rr F()R BEY r:tOPMfNT STUOIES
WA C'JlMPUS

p_ u. 80M 520, \NA

Coordinator
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APPENDIXE
INTERVIEWS

FOCUS GROUP DISCUSSION
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APPENDIXF

BOLGA. GIRLS SHS (BOGISS)
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APPENDIXG

GOWRIE, ZUARUNGU, BOTECH AND ZAMSE SHS.
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